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From the Chair - October 1999 
Avril Loveless 

Writing my first 'From the Chair' as the new Chair of ITTE is a daunting, yet encouraging 
experience. It gives me the opportunity to look back at the work of ITTE during the last few years 
and look forward to the many developments, initiatives, policies and consultations in which we will 
be involved in the near future. 

On behalf of ITTE, I would like to thank Michelle Selinger for the energy, enthusiasm and 
commitment that she has given to the Association during her period as Chair. She took every 
opportunity to raise the profile of the broad range of work of the Association and make sure that our 
voice was heard by policy makers, and our partners in Becta, LEAs and schools. Evidence of her 
work is apparent in other items in this newsletter, particularly itte@bett, ITTE research groups and 
case study collaborations with NAACE. She will, of course, continue to be involved with the 
Association and her support and advice is much appreciated. Thank you Michelle! 

Members of the Committee also deserve warm thanks for all their work and commitment during the 
last few years, which have certainly been action-packed. As the many new initiatives have had an 
impact on our planning and practice, they have worked very hard to develop the work of ITTE by 
representing our interests in many arenas and keeping members informed and supported. Our 
Strategic Plan has helped us to clarify our sense of direction and identify our priorities for action 
and responsibility. 

The Annual Conference in Edinburgh was a great success, thanks to Sue Brindley, Mike Quickfall 
and the conference team. There was a sense of growing confidence and expertise as we shared our 
experiences and practice in implementing the range of initiatives in teacher education - from Annex 
B and NOF to research and curriculum consultation. My view of the conference is by no means 
influenced by the warm glow of the whisky tasting! 

During the last few months we have had a number of meetings with policy makers. We have 
continued our regular meetings with DfEE & Ofsted and plan to meet with TTA in the new year. 
We will also have met with Michael Wills MP, Minister for Learning and Technology in early 
November. One of the key issues discussed has been the implementation and inspection of the ICT 
Standards for QTS (Annex B, 4/98), focusing on our approach to models for audits, assessments 
and peer group tutoring; support for partnerships with schools; entry requirements for initial teacher 
training and deployment of the additional resources given by the TTA. The meetings have been 
positive and we have been able to use our ITTE discussion list to help us represent the activities and 
concerns of members and give feedback for further discussion. An important discussion that we 
will be continuing with other associations, such as MAPE, ACITT and NAACE, will be the role 
and contribution of student teachers working with ICT in schools. We have also raised the key issue 
of research in learning and teaching with ICT and the role that our members play - in carrying out 
commissioned research and in supporting teachers in their continuing professional development 
through diploma, MA and doctoral studies. 

We have been involved in a few responses to recent consultations. We drafted our response to the 
2000 National Curriculum at the Edinburgh conference and the committee supported the Research 
Assessment Exercise proposals. You will be pleased to know that Jean Underwood, a previous 
Chair of ITTE and now Professor of Psychology at Nottingham Trent University, will be a 
consultant in the RAE. 

There is a very full year ahead. ITTE members will continue to develop the use of ICT in learning 
and teaching through Initial Teacher Training and Continuing Professional Development. We will 
build on our experiences in implementing Annex B 4/98 and the Expected Outcomes for the New 
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Opportunities Fund and await with interest the discussion and development of the TTA ICT Tests. 
We use the discussion list, newsletter and regional groups to share practice and resources, as well as 
technical advice, 'titbits' of information and the odd joke. The Web Group will continue to develop 
our web site as a resource and 'showcase'. 

ITTE will be busy at BETT. On January 11th itte@bett will be an international research conference 
presenting eminent and exciting speakers in the field, highlighting the range of research in which 
the international education community is engaged. On January 13th, at 3.15pm we will present the 
ITTE Seminar, which will focus on 'Working in Partnership: Teacher Training in the Information 
Age'. Make sure that you have booked both dates in your diary! 

In July, we will be taking part in the IT Network Conference Educating for the 3rd Millenium. 
Many of the IT in Education Associations are joining their conferences to meet in Cheltenham & 
Gloucester College of Higher Education. ITTE will play a role in organising the programme of 
contributions, including papers, workshops, demonstrations and roundtable discussions. This 
promises to be a significant - and enjoyable - event, and we do encourage all our members to attend 
and make a contribution. There are further details given with this newsletter. We are also looking 
ahead to the ITTE Research Conference in November 2000, which will be held in the Moller 
Centre, Cambridge. 

ITTE is a very supportive community and it is very encouraging to see the extent to which we have 
been able to build up a variety of networks - both human and electronic - which provide practical 
help and good ideas for new initiatives. I look forward to the next couple of years 'in the chair' and I 
often have to remind myself, when things get busy and fraught, that at least it is never dull! 

Your Association Wants You! 
Publicity Officer and Subject Liaison Officer 

The ITTE Committee would like to co-opt two people to assist in 
the work of the Association. 
Publicity Officer would take responsibility for promoting the work 
of ITTE and the range of its publications, particularly at the BETT 
Show in January 2000 and the IT Network Conference in July 
2000. The job would involve co-ordinating the ITTE stand and 
publicity materials at these conferences and developing the work 
of the publications group. 
Subject Liaison Officer would take responsibility for building on 
the links with the various subject associations in their 
development of the use of ICT in subject teaching and learning 
Please contact Avril Loveless, aml@pavilion.co.uk, by Dec 10th 
if interested in making a contribution in this way. 
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Using databases and finding literature 
Mary Hayes, Nottingham Trent University 

January 4th 

9.30 A new year, new resolution’s to really 
crack this literature thing. 

 Logged on to the web and got the 
library search pages. Spent at least 
20 minutes looking for password. 
Ended up phoning friendly librarian. 

 Had cup of coffee.  Just got into the 
search bit when computer froze.  
Fury.  Fiddled about then finally shut 
down whole thing and re-started. 
Took five minutes to chug through 
startup then froze again.  Tried once 
more. 

 Went to lunch. 

12.30 I'm not going to let this thing get the 
better of me.   

1.00 Got started again in the library and 
this time got in OK. Put in keywords 
'information and communications 
technology' Seven items. SEVEN?  
Tried various keywords & 
combinations.  Still only 7.  Tried IT. 
1035 items. 

 Asked librarian - he had a go - 7.  
Explained to me that the term was 
very new and invented by the 
Government only recently so of 
course I wouldn't find much.  Took my 
references with abstracts, found the 
articles and books and went home. 

January 5th 

10.00 Tried again.  Deep thought has 
informed me that other people MUST 
be writing about the subject because I 
know some of their work.  John's 
theory means that the articles are 
hidden amongst all theIT stuff.  Begin 
search again using IT.  1035 items. I 
begin to scan the abstracts, ticking 
ones I like.   

10.30 Coffee time. Print out the ones I've got 
so far.  Feeling pleased that I'm 
getting somewhere at last. 

10.45 Return to find that there are no spare 
computers.  Stand glaring until one 

student using EMAIL FOR FUN gives 
up the space and goes away.  Log in 
and begin again, only to find that I am 
going through exactly the same 
abstracts (am not immediately aware 
of this) so check the papers and whizz 
through the ones I've used before.  
Get a lot done by a late lunchtime - 
still buoyant even though there are 
over 900 still to go. 

2.00 Get to refectory only to find that all the 
sandwiches have gone.  Eat 
something very fattening and have a 
comforting hot chocolate...... 

3.00 Back to the search - this time ready 
for the students - VERY intimidating.  
Am also ready for the repeats - I 
noted the number I got to.  Steady 
effort. 

4.00 Am in stuffy room surrounded by 
gossiping students. Haven't they ANY 
work to do?  Get cross.  It doesn't 
help me - the students ignore me just 
thinking I'm a cross person.  Have to 
wait ages for printouts - I am doing 
them as I go. 

5.00 Go home exhausted.   

January 6th 

10.30 Get going again - only 554 to go . 

12.00 Decide to go to lunch early so that 
there will be spaces when I come 
back and the students go for their 
lunch. 

1.30 Met a friend in the refectory and had 
an interesting conversation so lunch 
longer than intended. 

3.00 Stand outside having a drink that I 
bought to avoid losing place at 
computer.  Progress seems to have 
slowed down - the task is 
interminable.... 

5.00 Go home very pleased - discover that 
I can email the search results which 
means that I don't keep printing out 
the whole set over & over. 

January 7th 
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11.00 Suffering from post -party headache 
and not enough sleep.  Chattering 
students unbearable.......Forgot 
password & had to take a hike to 
computing help centre to get copy.  
They made me PAY!!  Today is not 
boding well. 

12.00 Don't feel like lunch today.....but have 
found a way of identifying all the 
abstracts I want then printing them in 
one go but still find that the student 
printouts come in the middle and it 
takes ages to sort.  

4.00 Leave early.  Nearly done 

January 8th 

9.30 Feel fed up with this interminable task 
but determined to get to the end.  
Been in this awful room for four days 
now - it's a wonder I haven't 
contracted some terrible virus from 
the sniffling hordes. 

12.00 Celebrations!!!! All done!! Go for early 
lunch. 

2.30 Start looking for the actual journals 
having sorted all the printouts into 
same journals and alphabetical order.  
Trail round the library only to find that 
most of the journals are not kept by 
this library. 

 End up with about 7 items to 
photocopy & take away .   

3.55 Had to go to the bank machine to get 
money for photocopy card, then buy 
something I didn't need from student 
union shop in order to get change for 
photocopy card machine. 
AAAAAAAGH! 

5.00 Go home.  Realise now that one 
person's metatag is not another's. 

Health and Safety 
Richard Bennett, Chester College 

I was gratified and impressed by the quality and range of responses to my request for information 
about dynamic images which I posted on the server. Many thanks to those who responded. 
Interestingly, my invitation to comment on health and safety issues met with less a fulsome 
response. I did receive three replies. One, from Jennifer Piggott, explained that her approach is to 
encourage students to teach aspects of health and safety to pupils, to help them appreciate and avoid 
potential hazards, particularly when working on a computer at home. John Potter voiced his 
concern about the unregulated rise in popularity of computer rooms in primary schools with 
insufficient attention being paid to the quality of seating and benching. John Woollard, on the other 
hand pointed me to a series  of web pages he has created for his students 
(www.soton.ac.uk/~pgce/ict/hs ) in which he has re-interpreted current guidance and 
legislation for the school environment. The pages are based on a series of articles, which appeared 
in Interactive. 

I have been doing some digging around myself and come up with the following links and 
information which might prove useful to colleagues when drawing up their own guidance for 
students on aspects of health and safety.  

BECTa provide a useful information sheet for teachers that summarises significant aspects of health 
and safety in computer use; available at www.becta.org.uk/info-sheets/HandS.html . The 
sheet also lists relevant legislation and suggests books, journals and organisations that might prove 
useful. 

The Health and Safety Executive provides definitive guidance on legislation for VDU use (see 
www.open.gov.uk/hse/pubns/indg36.htm ) which could be useful for potential and serving 
ICT/IT co-ordinators.  
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Another source of information is an information sheet produced by the Institution of Occupational 
Safety and Health on teleworking (www.iosh.co.uk/inform/datasheet/telework.html). This 
includes useful advice on where and how to make safe use of the computer at home. 

Whilst RSI tends to be associated more with office workers the problem appears to be increasing 
among children. With parents becoming increasingly litigious, teachers need to be conscious of 
potential problems over the positioning of computer equipment and associated fixtures and fittings. 
The September 1999 issue of Which (pp 20-23) contains an overview of RSI and advice on 
avoidance strategies whilst more information can be found at www.demon.co.uk/rsi. 
An issue, which has come to the fore in recent weeks, concerns children's safe use of the Internet. 
The much-hyped DFEE Superhighway safety pack is available free of charge from the DfEE order 
line (0845 602 2260) or can be downloaded as a series of pdf files from 
http://vtc.ngfl.gov.uk/vtc/library/safety.html. The pack provides some helpful advice for 
teachers and parents and a rich source of links and references on issues related to child protection. 
A Europe-wide project (Internet Content Rating for Europe - INCORE) is looking to develop a 
rating and filtering system for websites. Details can be found on www.oncore.org. 

Whilst this does not profess to be a definitive guide to health and safety in computer use, I hope it 
will prove a useful source of information for colleagues. I am presently pooling information on IT 
legislation and ethical issues. If anyone has more information related to these issues and you are 
willing to share it with the wider community, I'd be grateful. 

You can contact me at r.bennett@chester.ac.uk 

ICT and PGCE Student Teachers – are there still problems? 
Dr Colette Murphy, Graduate School of Education, Queen's University, Belfast 

A few weeks ago I surveyed the ICT competence and confidence of this year’s PGCE cohort (1999/2000) to 
compare with data from the 1996/7 academic year. 

Initial results indicate that whilst there has been a dramatic overall increase in some aspects of ICT 
competence among PGCE students, there remains the problem that significant numbers of current students 
are entering the course with very little or no ICT experience.  

There seems to be good news and bad news.  

In summary the good news is that since 1996/7: 
• The percentages of students who have access to a home computer and to home e-mail have more 

than quadrupled.  
• The use of e-mail, the Internet and discussion lists have all shown highly significant increases - there 

is an almost 10-fold increase in e-mail users among student teachers since 1997.  
• Female PGCE students are now using e-mail and the Internet as much as their male counterparts and 

their attitudes towards ICT are significantly more positive than before. 
• ICT attitudes of PGCE students in the sub-scales of liking, confidence, educational value, and 

requirement for training have all become more positive. 

The bad news is that:  
• 1 in 5 students entering our PGCE course in 1999 have never used e-mail and 15% of them have 

never used the Internet. 
• Female PGCE students still seem to be less confident with ICT than male students. 

The vast range in ICT competence of incoming students to the PGCE course is a big problem. It is difficult 
to accommodate such a range during the short period of time PGCE students spend in the initial teacher 
training institution. This is exacerbated by the relatively small amount of ICT being used by teachers and 
pupils in the schools. A recent OFSTED analysis of the secondary curriculum based on inspections in 1997-
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98 found that more than half of English secondary schools do not comply with national curriculum 
requirements in ICT. Teachers' lack of expertise in ICT is blamed for this shortfall. If ICT is to be effectively 
used in schools, then it is vital that the current student teachers receive sufficient ICT training to enable them 
to take the lead in this process. ICT is the one area of teaching in which the student teachers could generally 
be considered more competent than many class teachers. 

The fact that the female students indicate that they are less confident than male students regarding ICT is 
also problematic. Teaching is a female-dominated profession and the majority of PGCE students are female 
(approximately 75% female in the sample used in this study). It is important that women student teachers are 
given the confidence to use ICT as extensively as their male counterparts. 

Introducing New Students to ICT: trying to give a purpose to it all. 
Alan Pritchard, Institute of Education, University of Warwick 

With the need to introduce our new intake to the skills, knowledge and understanding concerning 
the finer points of ICT in the classroom, (supporting children’s learning), and at the same time 
giving ample opportunity for developing personal competence and confidence we scratched our 
collective heads. Naturally we could provide taught sessions which would deliver the goods, but we 
wanted to give some sort of challenge and purpose to the activities as well as integrating ideas and 
software in the way that often happens in life. We looked around and searched out a way of giving 
the students responsibility for completing a set of tasks which cut across the strands of ICT, and 
which we hoped would be enjoyable for most of them. The whole enterprise was dressed up as a 
treasure hunt, and the students were given a series of problems to solve. This was to be our 
opening gambit in our assault on the Initial Teacher Training National Curriculum for the use of 
Information and Communications Technology in Subject Teaching. 

The idea of a treasure hunt of some kind came from Pointer (1999) who describes a rather 
expansive and all-embracing introduction for new students to both the technologies, the provision 
of equipment and to the campus environment generally. Our version was to be a cut down and 
anglicised version of this and it also had to fit neatly into the crowded first weeks of term when all 
subject areas are vying for the students’ time and attention as if theirs is the only subject of 
importance. (When all of us know that ICT is the most important.) 

Over three weeks the students were given a set of clues which each led to a password for a First 
Class account. Three separate accounts had a single mail message with an attachment. The 
attachment gave a set of instructions to follow. 

Hunt One went as follows: 

A password was given to the students in Morse Code. They were shown how to access the 
Internet and asked to work in novice / expert pairs if possible. Even though not one student 
admitted to being an expert, there was a clear difference between those who had used a computer 
and those who hadn’t. 

It would not take long to track down a site which provided a Morse Code Translator, some even 
have sound. 

Once access to the First Class account was achieved and the attachment read the task ahead of 
them was clear. They had to use the Internet to find out train and coach times, as well as fares, for 
journey home (or to some place of interest if they were local). The results would be presented on a 
spreadsheet.  

Hunt Two followed a similar pattern: 

The password was the name of a muppet character from Sesame Street. The Internet would be 
the source of the information. Two mothers who were sitting together did not make the search, 
they knew the name from the cartoon which was incorporated into the instructions.  
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The task was to design a party invitation. Word would be the means of production for most, but 
those familiar, or even expert, with Word were encouraged to use Publisher. One requirement was 
that the invitation should include appropriate pictures taken from the Internet. 

Hunt Three was of the same ilk: 

The clue for the password to the First Class account was a set of library classification marks. As 
the Multimedia Centre where the students were working is in the library, the idea was that students 
could walk to the shelves to discover the password, or, if they thought of it, use the Online Public 
Access Catalogue (OPAC).   

The instructions in the attachment directed them this time to a web site where Logo was introduced 
and a set of worksheets presented. The students were asked to complete the worksheets with 
Super Logo which is resident on the network. 

Together the three separate sets of activities covered a wide range of ICT skills and 
understanding, with an emphasis on the use of the Internet. For the most part students were able, 
with the minimum of support, to engage fully with both the problems to solve and with the 
technology. At each stage they were asked to consider the elements of ICT with which they were 
working, and how a similar activity could be used with children, and to what purpose. Many good 
suggestions and questions came up in the end of session feedback and discussion. 

We were surprised at the resourcefulness of some of the students – not only those who had 
previous experience. For example, with the library number problem to solve two students didn’t 
leave their seats. They had worked out that it was possible to access OPAC via the Internet and 
the University Home Page, something which hadn’t occurred to us. 

There were occasions when a little whole class direct teaching took place. Tutors were able to 
sense when a demonstration would be advantageous. A brief look at a spreadsheet was needed 
with one group. Another benefited from a demonstration of saving picture files from a web page. 
There were also times when individuals asked for, and were given specific help. The novice / 
expert pairing, though obviously not rigidly applied, seemed to work fairly well. The suggestion that 
when ever they felt in need of help they should ask the person next to them first also seemed to 
work well. It was possible to stand back, listen and observe a great deal of peer support, and 
experimentation, taking place.  

We will, I feel sure, use this idea again, maybe improved in a few ways. We intend to ask for 
student feedback a little later in the course when they are perhaps in a better position to reflect on 
the introduction to the technologies, the facilities, the ideas involved in ICT supporting learning, 
and the approach which we took. From the point of view of an interested observer-participant, I feel 
that the first stages of the course have been extremely successful. There is evidence of great 
enthusiasm amongst the groups and a real dialogue is developing both amongst the students 
themselves, and also between tutor and student. All we now hope is that by the end of the course 
they can translate this enthusiasm into evidence that they have met the requirements of Annexe B. 

Pointer, D. H. (1999) Discovery Learning for Adults? Preservice Teacher Education and 
Technology Proceedings of the CITE Conference, St Antonio. 

I will be happy to give further details and examples to anyone who is interested in knowing more 
about the Treasure Hunt and its outcomes. 

Contact me by e-mail: a.m.pritchard@warwick.ac.uk 
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BECTa UPDATE AUTUMN 1999 
The 1999 BECTA UK School and College Web 
Site Awards 
On 8 July 1999, Charles Clarke MP presented awards 
to the twelve winning schools and colleges judged to 
have developed exceptionally creative and effective 
web sites. The winners were selected from hundreds of 
entries to the Becta UK School and College Web Site 
Awards. To see the winning entries go to: 
http://www.becta.org.uk/websiteawards/index.
html 
Watch the website for the launch of the 2000 Awards 
in October…  
E-mail Addresses for Every School in England 
In March 1999, Charles Clarke MP asked Becta to 
convene a task force and carry out a consultation with 
the industry to report on electronic mail in schools by 1 
May 1999. The report was written for the Minister and 
not specifically for a wider audience. The Minister 
accepted the recommendations contained within the 
report and asked that it be made available for others to 
read at 
http://www.becta.org.uk/projects/emist/ 
Following on from the acceptance of the Electronic 
Mail in Schools Taskforce (EMIST) Report by the 
Minister for Schools, Becta is working with Nominet 
UK to implement the allocation of definitive school 
domain names to all schools, maintained and 
independent, in England. All school domain names 
will have the form <schoolname>.<geographical 
location>.sch.uk. 

For example:  

Web site www.schoolname.location.sch.uk 

General 
e-mail enquiries@schoolname.location.sch.uk 

Personal 
e-mail headteacher@schoolname.location.sch.uk 

The first stage of the project focuses on gaining 
consensus for the <geographical location>, which in 
many cases is the LEA name or county, either in full or 
shortened in some way. All local education 

authorities and the Independent Schools Council are 
being consulted during September on this issue. 

The second stage of the project is to specify unique 
<schoolnames> for each <geographical location> to 
ensure no duplication but also to ensure that every 

school in England is identifiable in a reasonable way. 
The schools will be offered their unique domain name 
in the middle of October, with the opportunity to 
accept (or otherwise) with a pre-paid returnable card. If 
the school already has an Internet account, it will be 
asked to complete a section indicating its current 
Internet Service Provider (ISP) and, if appropriate, an 
alias will be implemented by its ISP. 

The project is being managed by Mike Aston, on 
behalf of Becta. He can be contacted at 
mike_aston@becta.org.uk. A Web site which will 
carry news of the project and links to the full EMIST 
Report will be at 
http://www.becta.org.uk/projects/schoolnames
/index.html 
Netd@ys ‘99  
The UK side of Netd@ys Europe 1999 (run by the 
European Commission) is being co-ordinated by Becta 
and the focus for this year is the changing role of 
teachers and trainers. The UK will be hosting two 
Netd@ys umbrella projects - BBC Knowledge is 
launching a competition to test the multimedia skills of 
students around the UK, and the Scottish Council for 
Educational Technology is launching a project titled 
'Through My Window'. Many other activities will also 
take place in the UK, and Becta will be hosting 
activities including on-line treasure hunts and a launch 
day on November 15." 
The initiative runs from November 13, and across 
Europe, schools, museums, businesses and learning 
organisations will be getting on line to show how new 
technology can improve learning, teaching and 
discovery during the week of Internet projects. 

The main themes for 1999 are working with isolated 
and disadvantaged groups, employment and 
unemployment, European cultural identity, sciences 
and arts. The project is open to all organisations which 
want to raise awareness on and exchange experiences 
of the use of new media for knowledge and discovery. 

Netd@ys Europe is a European Commission initiative 
to promote the use of on-line media in education and 
training. For further details, visit the official European 
Commission Web site on http://www.netdays99.org/ 
or, for UK details, http://www.becta.org.uk/netdays/, or 
contact the Netdays UK helpdesk on 01203 847042.  

Becta Curriculum Software Initiative 
Becta has been asked by the DfEE to manage an 
initiative to investigate the software requirements of 
National Curriculum subjects and RE and to map these 
needs to the available resources. The aim of the 
initiative is to provide both government and the 
development / provider community with advice on 
strengths, weaknesses and gaps. The main element of 
the first phase of the initiative is a series of curriculum 
seminars which will run during late October and 
November.  
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The objectives of the seminars are to identify: 
• those aspects of the subject best supported by ICT 

resources including software, assets and associated 
materials; 

• the requirements for generic applications of ICT 
(in teaching as well as in other areas such as 
assessment and record keeping) which best 
support the subject; 

• to specify a toolkit of software and ICT tools to 
support each subject.  

A range of people will be invited including Becta’s 
Curriculum Consultancy Network (which includes 
DfEE, teachers, NAACE, the agencies and Ofsted, 
ITT), and a further selection of educators. Each 
seminar will take as its starting point the revised 
National Curriculum and any associated priorities. The 
output from the seminars will be a report identifying a 
considered picture of the current situation and any 
areas of need within each subject.  
For more information or to contribute/comment, 
contact Helen Walker at Becta. 
European Schoolnet Innovation Forum 
The Innovation Forum is a platform for 
communication, exchange of experience and ideas, 
research and interaction between teachers, teacher 
trainers, student teachers and education researchers. 

From Monday October 11th, selected key questions are 
scheduled for debate and discussion by experts, 
teachers and allcomers. Join us! 
http://www.en.eun.org/menu/innovation/set-
innoforum.html 
Upcoming topics run from this webpage as of 
October 11th 1999: 

Oct. 11 - Oct. 29: Motivation 
"No one can make a child or anyone else learn. At 
best, circumstances in the environment can be 
arranged so that a child will be encouraged to do 
something that will result in learning 

Host: Tim Denning, Keele University, UK  

Nov. 1 - Nov. 19: The Use of New Technologies 
and Text Books 
"I think spending all the money on computers is a 
bit silly. We should spend some money but not 
thousands of pounds. I think better books would 
probably be useful. We do need more and better 
books, some of them are just so tatty, its 
disgraceful.. Thank you"  
Host: Mike Johnson, Keele University, UK  

 
 

Nov. 22 - Dec. 10: History teaching and the use of 
ICT 
"Computers have no real relevance to history 
teaching, however because they are so educationally-

politically correct I think they have the weight of 
propaganda behind them that … goggle-eyed 
enthusiasm is the appropriate response"  
Host: Graeme Easedown, Keele University, UK  

Dec. 13 - Dec. 23: Ethics and the use of Internet in 
Schools 
Host: Stig-Roland Rask,KK Foundation, Sweden  

The Innovation Forum is work-in-progress but if 
you would like to make an initial suggestion, 
contribution or proposal, email us at 
innovation@eun.org. 

National Numeracy Strategy 
BECTa has been working with the National Numeracy 
to provide exemplification materials showing how ICT 
can be used to support elements of the mathematics 
framework. We have re-versioned a number of familiar 
focused mathematics programs to make them more 
useful and accessible on the newer educational 
computers. These programs will be available for 
downloading from the internet or on a CD-ROM which 
will be part of an ICT and Mathematics INSET pack. 
The National Numeracy Strategy will be distributing 
this pack to schools early next year. Video materials 
will show these programs being used within the daily 
mathematics lesson as part of a teacher demonstration 
activity and also to support smaller group activities. A 
printed booklet will provide support for developing the 
mathematical ideas in these programs and make 
suggestions of other activities to complement the use 
of the computer.  

Programs which have been re-versioned include: Play 
Train, Toy Shop, Counter and Monty. These are rich 
mathematical programs which can be operated easily 
by ‘pointing and clicking’ the mouse, leaving the 
children to focus on the mathematical concepts and 
strategies involved. We also expect to re-version two 
SMiLE Programs: ‘Minimax’ and ‘Take Half’. 
Play Train 

 
This is a number puzzle program. A train is standing in 
a station waiting for passengers to board. The task is 
displayed on the screen, telling you how many 
passengers are needed and the number of carriages you 
have to fill. The displays also shows which numbers 
can be used to complete the operation. 

The user clicks the mouse on the appropriate number. 
This number appears on the carriage door and 
passengers appear in the carriage windows. A running 
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total of the number of passengers used is displayed on 
the screen. When the carriages have been successfully 
filled, a message is displayed, the train whistle is heard 
and the train pulls out of the station. If the number of 
passengers selected is too large a warning message is 
displayed on the screen. 
Toy Shop 

This is a game of strategy for two players (or groups of 
players). Players take turns to select a coin to pay 
towards the cost of the displayed toy. The winner is the 
player who lays down the coin to make up the exact 
cost of the toy. 

 
There are three levels of game available. The first level 
uses values up to 19p, the second level uses values up 
to 99p and the third level uses values up to £2.49.  

There are 15 different toys which can be bought in the 
Toy Shop. Coins are selected by clicking on them. The 
top message board displays: the name and cost of the 
toy to be bought; the names of the two players; whose 
turn it is to select a coin and how much has been paid. 
An error message appears if too much money has been 
offered. The lower message board keeps a running 
total of how much money has been paid. 

When the correct coin has been paid to make up the 
exact cost of the toy a message is displayed on the 
lower message bar saying which player has won the 
game and the toy whizzes off towards that player’s 
name. Under each player’s name is displayed the 
amount they have each contributed towards the cost of 
the toy. 
Counter  
Counter is a very flexible counting program which 
allows the user to set up either one or two counters to 
count in different ways. You can set the starting 
number and the step it counts on from, so at the 
simplest level you might set the counter to start at 0 
and count in steps of 1 or you might set it to start at 0 
and count in steps of 2 to display all the even numbers 
or to start at 1 and count in steps of 2 to display all the 
odd numbers. 

 
The program also allows the setting of a step increment 
so you can start at 0 with a step or 2 and a step 
increment of 1 to produce the sequence: 0 2 5 9 14 
20... Other controls allow the speed of the counter to 
be adjusted and an audio signal to be set to show the 
changes of the units, tens, hundreds or thousands 
column. 
Monty 

Monty is a program based around the exploration of 
various number grids. There are 9 different grids 
which can be selected and these can be used in 
different orientations on the screen. Having looked 
carefully at how the numbers are arranged on the grid, 
the user clicks on the ‘Monty’ button and ‘Monty’ 
python then starts to move around the screen. After a 
number of seconds or when the mouse is clicked 
Monty stops and he displays a number clue on his 
back. The user has to work out which numbers are 
being concealed by the rest of Monty’s body. As the 
user types in a number the number is displayed on the 
screen − on Monty’s back if the guess is correct or in 
the appropriate position on the grid if it is not correct. 
When every concealed number is revealed a ‘Reward’ 
screen is displayed. 

 
Say IT in Japanese is now available in paper format. 
All enquiries to Margot Martin at Becta. 
ICT Support Network 
Becta would like to ensure that all ITT based UK 
Support Providers are members of the ICT Support 
Network. The ICTSN exists to improve the range of 
ICT support services to schools and colleges and 
ensure access to high quality support for all. It offers 
all members free services including targeted 
information delivered via email and a closed access 
website, and other benefits such as reductions on Becta 
publications. 

To join, you need to be featured on the ICT Support 
Network Directory. This web based listing provides a 
signposting service allowing UK schools and colleges 
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to identify support providers tailored to their needs. 
There are currently over 400 support providers 
featured. Here is the process: 

1.  Go to the home page of the ICT Support Network 
Directory at: 

http://www.becta.org.uk/projects/support/ser
vices 
2.  Use the 'Search by Map' option to do a quick check 
that your organisation isn't already featured in the 
Directory. 

3.  If it isn't already featured, click on the 'Joining and 
Feedback' button. 

4.  Fill in your name, email address and postcode in the 
3 separate fields.  Then in the comments field below 
state that you would like to be featured in the ICTSN 
Directory, and also include the name of your 
organisation exactly as you wish it to appear in the 
Directory.  Then click on the 'Submit' button. 

5.  Becta will then send you an email containing a URL 
and password, which will give you access to a blank 
Directory record. Please fill in all your details on this 

form, then click on 'Create record' when completed.  
Becta will then add you to the ICTSN Directory, at 
which point you will gain access to the wider ICTSN 
services including the maillist and Web site. 

Any queries, please contact Colin Cadney, ICTSN 
Education Officer at Becta.   

Tel: 01203 416994   Email: 
Colin_Cadney@becta.org.uk 

The British Educational Communications and 
Technology Agency's role is to support the 
Government and partner agencies in the use and 
development of information and communications 
technology to raise standards in education.  It provides 
the professional expertise the DfEE needs to support 
the future development of the National Grid for 
Learning (NGfL). Becta also has a role in the FE 
sector’s developing use of ICT, in the identification of 
ICT opportunities for Special Educational Needs, and 
in the evaluation of new technologies as they come on 
stream. Becta’s Website contains a wide range of 
information on educational ICT and is at 
http://www.becta.org.uk/ 

Web Wanderings 
Neil Stanley 

The National Autistic Society is running an Internet 
conference in November. This will be the first world-
wide Internet conference on a disability topic and aims 
to replicate a face-to-face event. There will be themed 
papers, discussions, interviews, exhibitions, access to 
further information and follow up groups. The 
emphasis 'will be practical, giving teachers and other 
education and health professionals practical insights 
into how to identify and support children and adults 
with autistic spectrum conditions. The web site for 
Autism 99 can be found at 
http://www.autism99.org/ 

Anglia Polytechnic University is running an M Ed in 
ICT course delivered entirely over the internet - no 
summer school etc. Their website is at: 
http://imics.ultralab.anglia.ac.uk/ 

Try 
http://www.histman.demon.co.uk/it_nea.htm  
for an A level IT resources list 

I found http://members.xoom.com/ukfree/ (UK 
Free Stuff) rather disappointing but it may be worth 
watching. 

If you haven’t used 
http://www.bt.com/phonenetuk/ to find telephone 
numbers then do. 

It may be worth keeping an eye on: 
http://icteachers.co.uk/home.htm and 
http://www.eduniverse.com/edu/lessonp.asp. 
You should take a look at 
http://www.pearson.co.uk/enhance/ an online 
magazine from Pearson.

Industry Standard! 
From the ITTE email list 

--Bob Fox, University College Worcester  

As an Acorn enthusiast for many years I've had to put up with the regular jibes about PCs being 'industry 
standard' and so on, and I find it utterly incredible that the discussion we are currently having should be 
necessary at all. Personally, I am going to avoid putting software onto the network unless I absolutely have 
to, and run everything locally if possible. To be honest, all I really need the network for is e-mail and the web. 
I guess that any time I might save by only having to install a program once is going to be lost again in all the 
ensuing faffing about trying to make it work properly. 
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'Industry standard' is exactly what it says it is - a standard for industry; why should that be more valid to 
education than 'educational standard'? We are now frantically re-versioning those old useful little programs 
we used to use on the Beeb in the early 80's, because we recognise that in terms of pedagogical 
applicability they could be really good for the Numeracy Hour etc. In 'industry standard' terms they will 
probably still be a bit naff, but so what? 

I've said this before: It feels as though I am the only person who thinks networks in primary schools are a 
bad idea. Primaries are having a model of ICT use foisted on them that is alien to their ways of working - I 
am not talking about 'sticking with traditional methods' or anything like that - what I mean is that models of 
use that are appropriate to a business office are not necessarily appropriate to a classroom. Because we 
have no clearly defined pedagogy for ICT (and no financial clout) the technological imperative works in all 
sorts of ways to impose things on us - like NT.  

I have already encountered situations where the very fragile level of teacher confidence is being shattered 
by the network going down at irregular intervals (in my view this is more traumatic than the classroom 
standalone going on the blink). Students have gone into schools with disc-based files of prepared work to 
use with children, only to find that the school has a thin-client disc-less system, and they have to drag the 
ICT co-ordinator from his/her teaching in order to upload them; students have been told they cannot use 
their own discs, as they may import viruses or foul up the system in some other way; teachers have lost 
control of what software they can use at short notice - i.e. what the network manager has installed. And so 
on and on.  

What networks are good at is communication - e-mail and the web - and schools certainly need those; but 
they don't need centralised software. I pick up John's point that schools will buy off the peg from network 
providers, which in my view has often meant bland, one-size-fits-all software, or worse, unAnglicised 
datafiles that assume your garden is full of bluejays and stinkbugs. They will buy it because that's what will 
run on their network, and that is what the network provider wants to give them, rather than because they 
have made critical judgements about fitness for purpose. 

Sorry if that's a rant.  

-- John Potter, University of East London 

I agree with quite a lot of what you say. The smaller providers who started on the Acorn are still producing 
good quality software. Resource, for example, have just come out with WordWork and I Can Spell - 
specifically for the UK Literacy Hour as well as PC versions of old Acorn favourites (First Artist aka !First 
Paint and MusicMaker). These companies (Resource, Sherston etc.) have an understanding of the UK 
education system from years of experience and we should be encouraging them to look at networking 
precisely because our schools are going down that route (forced or otherwise) and off the peg or bargain bin 
software won't do! 

On a positive note about networks in primaries: where they are supplied as part of a coherent strategy by a 
well resourced and supportive LEA, they can work well - even with older software. The London Borough of 
Newham is an example of an authority near here painstakingly migrating schools over from favourite Acorn 
standalone software into new network environments. They've chosen software very like the old Acorn 
equivalents. 

Where I definitely agree with Bob is in the problems associated with networks landing suddenly in the culture 
of the primary school where one poor IT co-ordinator, very probably with a class to teach and possibly with 
another post of responsibility, has to be a network manager. The human resources question is, as usual, the 
last to be addressed and we end up with an abusive situation if we're not careful, where an IT enthusiast is 
expected to do the work of a network manager alongside the 1004 other jobs they have as a primary teacher 
in 1999. 

Networks per se aren't bad - but the sensitive implementation of them in the primary school is not always 
getting the attention it needs. 

Anyone prepared to write a longer article on this? Every year I get my IT students to do 
presentations on this theme, with each defending a particular range for school purchase (sadly no 
Acorn this year). Really gets them to focus on what is important in hardware. This year’s outcomes 
are at http://www.staff.livjm.ac.uk/ecsnstan/Industry-Standard  NS 
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Subject Knowledge 
From the itte email list 

--Andy Weymouth, Bathspa University 

At the ITTE conference in Edinburgh one of the sessions discussed the notion of IT 'subject knowledge' and 
how we define it for PGCE specialist IT courses. One suggestion was to define it as the A-level IT syllabus. 
Anyone out there have any other views on this? I am particularly interested in how colleagues are setting 
about auditing IT subject knowledge on IT specialist courses. 

Interested to hear your views. 

--Terry Russell, Middlesex University 

I appreciate the problem here. I get my students to keep a subject file throughout the course clearly 
illustrating how their subject knowledge has increased. This is the second year of my course and I have a 
much stronger cohort than last year with regard to subject knowledge. 

An interesting exercise during interview was to give them a GCSE paper - marks were astonishing! 

I do feel that their knowledge needs to extend beyond A level (often not the case for existing IT teachers of 3 
years or so) and this can be achieved by focussing part of the IT component of the course to subject 
knowledge ONLY. For example, I have some focussed sessions on Access, where the session objectives 
centre around relational database concepts, interface design etc. A separate session looks at the use of 
such software in developing A level projects, GCSE etc. and cross-curricular applications through key stage 
3. 

The subject file is closely linked to the standards where possible and they get generic headings for the file. 
The current cohort have elaborated on the headings and included sections for all sorts of things. Several are 
asked to teach A level Computing Science so it is essential that they get subject knowledge sessions on 
procedural structured programming techniques (implemented through LOGO + probably Pascal, reflecting 
what is happening in schools). VB is also included through Excel etc, as this is often a good A level project 
implementation and NONE of my current cohort (IT majors included) have done any. 

I try to respond to the needs of the schools where possible. Sorry for the rambling reply but subject 
knowledge is an issue in IT as they come from different backgrounds, even if that have a degree of the same 
name. 

I'll think more on this. 

--Helen Finlayson, 

In sideways response to Andy and Terry - what about Primary specialist ICT courses? Does anyone teach 
those, and what standards of subject knowledge would be expected there? 

--Wendy Cooke 

We audit not only the A level knowledge - checking all syllabuses - but also ensure that we have covered all 
aspects in the GCSE syllabuses as well. In light of developments in the web we also cover HTML. Trainees 
are required to have sufficient practical skills to enable them to teach A level projects therefore we also 
include visual basic hope this is of use. 

--Martin Owen, Bangor 

There is an issue here, which is shared with D&T PGCE. An appropriate first degree is hard to find. Last 
year my HMI inspection highlighted two shortcomings. One was a physical remoteness from the rest of the 
education department and the other was " not testing students on their IT knowledge at the start of the 
course!". This is not a requirement in any statute I know of. 

--Wendy Cooke, Edge Hill 

We run a KS2/3 degree. In developing it we ensured that there was breadth to ensure that all the curriculum 
had been covered but also that we had ‘degree worthininess’. Hence our students do modules on 

• introductory IT - includes macro in WORD 

• Databases - 2 modules which takes the to similar level to our undergrads on IT courses - included use of 
VB control, 
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• measuring and modelling - with high level work on spreadsheets Web page development system 
development around a project on cross curricular IT 

• IT project work 

Our KS2/3 trainees could easily teach GCSE but equally well we get them to think how they can challenge 
and motivate younger pupils. 

--Emma Asprey 

I'm running a Primary IT PGCE for the first time this year. Students cover the core requirements along with 
other subject specialists and generalists. It is difficult to fit in a great deal of extra subject knowledge due to 
the current demands made by English, Maths and Science, but I'm focussing on Web Publishing, hoping that 
it can include a multitude of things. The students come from a wide range of backgrounds. Some have 
Computer Science degrees and/or Masters, quite few have come from programming and help desk 
backgrounds too. Due to their fairly high level of current knowledge, I'm really concentrating on the 
teaching/management side of IT, but I would love to include VB, Access etc given the time needed to do 
them justice. 

--David Benzie, College of St Mark & St John, Plymouth 

We have just started a 4-year B.Ed Primary for ICT specialists (first students arrived last month). I took it 
over at short notice and so am still getting my head around it all but is proving to be fun - I have a delightful 
cohort of 17 students! 

The ICT modules (6 in total, 2 in each of the first 3 years. i.e. 1/3 of their time in each of these years) are 
mostly educationally focused (and re-validated) versions of ones that are also run for our B.A. in IT degree. 

Do contact me if you (or anyone else!) wants to talk about it. 

-- Emma Asprey 

A 4 year course sounds much more manageable than trying to fit it all in to a one year PGCE! 

--Nicholas Easingwood, Anglia Polytechnic University 

May I contribute to this debate? I'm particularly glad of the opportunity as I've been fumbling in the dark on 
this one for the last year!! 

Here at APU all students get a compulsory two modules of ICT in Years 1 and 2 of their BA (QTS). However, 
additionally I run a minor option in ICT which they do with a major of one of the cores plus art. I'm only in the 
second year of this, and I was severely hamstrung last year by having ot deliver it on 10 acorns, 3 PCs and a 
couple of old macs. Six to a PC never really works. 

It consists of three modules: 

• Communicating/Handling Info - inc. web site design/HTML 
• Controlling Modelling and Monitoring - Control, advanced LOGO, monitoring etc. 
• Research/evaluation - an extended study based around ICT in the primary classroom. 

The course also specifically prepares the students to be ICT co-ordinators, so they do the sort of 
management stuff that I do with INSET groups, and the academic level for the ICT practical stuff tends to be 
between GCSE and A level. 

I welcome your comments and ideas, as well as questions. 

--Eric Dell, University of North London 

I'm delivering the ICT component to our new 4 year BEd degree. There are two compulsory ICT modules of 
30 hours each. The 1st years do one module and the 3rd years the other. I also run ICT as a subject 
specialism within the BEd - there are 5 modules for this course. 

Do you think that 2 compulsory modules is sufficient - I cannot be sure that much ICT is delivered through 
the rest of the curriculum. 10% of each subject module has to have an ICT component which my colleague 
Ruth and I have to cover, working alongside colleagues in their subjects. 

--Andy Weymouth 

Many thanks for your response - your comments were most interesting. I would be interested in the views of 
colleagues as to whether we should be teaching Computer Science A-level subject knowledge to PGCE IT 



Information Technology in Teacher Education Autumn 1999 No 33 

16 

students. After all, would you expect to teach A-level Media Studies to English trainee teachers? Or A-level 
Statistics, Operational Research and other mathematical variants to Maths trainees? 

--Terry Russell  

I couldn’t agree more but I use several schools who want Comp Science taught at A level. If there is a 
problem for trainees (as there can be) then I negotiate. 

--Martin Owen 

I accept graduates from a broad range of first degrees. 

For example his year I have: 

Business information technology Multimedia computing Computer Systems Science MSc AI (first degree 
Psych.) Accountancy and Business. Only one of whom has done VB. Only one of whom has done Media 
computing etc etc, 

As Terry suggests ... you have to negotiate. 

--David Little, Leeds Metropolitan University 

In the discussion about subject knowledge for IT specialists a couple of weeks ago, there was very little 
mention of programming languages (other than LOGO). We have a programming module on both our two-
year and four-year secondary IT courses, and I am interested to know what others are doing. 

Do you include programming on your IT courses? If yes, what language(s) do you use? 

Which languages are used by schools in your area teaching computing/computer science? 

--John Chatterton, Sheffield Hallam 

We run secondary PGCE IT and primary BA(QTS) IT At secondary level knowledge of programming is not 
regarded as essential and programming, as such, is not taught in schools which do A level IT. However, 
students have to develop some skills in writing macros - which in practice means developing some 
knowledge of visual basic. This is very basic (no pun intended) except perhaps when dealing with Access. 
We place those students who can programme in schools teaching A-level computing. Although there is a 
range of languages used, Pascal is dying out, Visual Basic is increasing and there is a little C++ No-one is 
using Java as a prime language in schools 

All students get a little experience with logo 

--Richard Pountney, Sheffield Hallam  

Further to my colleague, Dr John Chatterton's, reply I would add the following: 

Hypertext Markup Language (HTML) - we teach a working knowledge of the language (edited in Notepad) 
as a pre-cursor to using wysiwyg editors such as Frontpage and Composer. This is a component of the BA 
and PGCE courses. 

--Terry Russell 

Again, trainees on PGCE IT courses come from such a varied background. I feel that they should be aware 
of structured programming techniques (LOGO is fine for the concepts) and that there is still a place for 
procedural languages - in my partner schools, old DOS based BASIC still appears in one case. Pascal isn't 
taught a great deal and I tend to concentrate on VB as this is what is required in the forward thinking 
schools. Not that many IT mentors are familiar with it... 

Revisiting a comment of a few weeks ago - I have read an OfSTED report that suggests IT trainees should 
be able to teach Computing A level - I'll dig it out and recreate the wording. 

--John Chatterton 

I think we need to look at the personal background of the Ofsted Inspectors who make these comments - 
I've heard them from those who teach programming themselves. 

I think it is an advantage if PGCE IT students can program, but only a marginal one. Only a very small 
percentage of our school teaching Computing A-level and I would not want to turn down good candidates 
because they had no programming in their degree. 

Students have had no apparent difficulty in coping with the demands of Logo or the various control packages 
at KS4 and below, nor have problems arisen at post-16 in learning sufficient Visual Basic to cope with 
Access and macros. 
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Endpiece 
Neil Stanley 

NOF funded training 
Are the schools in your area moving on this? In 
discussion with some of our partners (and others) we 
are finding that they don’t really know what to do and 
the ‘big book’ of providers is being shelved. All we 
can do is to try to activate them into doing something. 
NB820 Notebook from Centerprise 
I was able to have the use of one of these for a month 
to review for another publication. It’s a really light, 
compact multimedia device with a clear screen and 
optional floppy and CDROM drives – it even fitted in 
the underfloor stowage in my Renault Scenic – and 
weighed less than 2 bags of sugar. At an entry price of 
£595 (ex VAT) it could be well worth a look at for a 
loan set. I was really sad to have to give it back. 
Books of the season 
Well it’s a bit old now but I really enjoyed reading 
Jack Maggs by Peter Carey – helped me recover from 
the stress of the final OFSTED visit. I’m currently 
reading Managing ICT by Terry Freedman (Hodder 

and Stoughton 0-340-75334-X £9.99) – I’m not sure 
that it isn’t overpriced and although it is complete it 
isn’t definitive, but it might make a good book for the 
basis of discussion. Again, although not definitive, 
we’re getting all our IT education specialists to buy 
Learning to Teach Using ICT in the Secondary School 
edited by Leask and Pachler (Routledge 0-415-19432-
6 £14.99) mainly because it has a strong education 
theory and pedagogical strand. 
Work, work, work. 
It’s very noticable that we’re all working harder – less 
messages on the list, harder to make meetings. Funny 
how ICT seems to generate paperwork. I did get a day 
out (well morning) to the Bolton Computer Conference 
(NWCC) at the amazing Reebok stadium. Pity it was 
so poorly advertised to HE. It had a reasonable 
attendance but if I’d known earlier I would have got 
more colleagues and trainees to attend (if only on the 
promise of cheap Berol pens!). I managed to go to Niel 
McLean’s talk – it was good to see how it had matured 
and developed since Edinburgh. 
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ITTE@BETT 2000 

Educational technology and the impact on teaching and learning 
a global research forum 

Olympia Conference Centre, London 
 Tuesday 11 January, 2000 

The UK Association for IT in Teacher Education (ITTE) in conjunction with BESA is holding an 
international research conference the day before the annual BETT show in Olympia. Sponsored by 
RM, it is the inaugural conference in a series of annual events. 

The BETT show is the major annual exhibition for hardware and software developers in 
educational technology.  It is traditionally well attended by international visitors, many of whom 
are engaged in educational research in ICT. This conference will add a research focus to BETT 
complementing the practitioner based seminars held during the show. 

Leading figures in ICT and education researchers have been invited to give keynote and parallel 
sessions, including  

Marlene Scardamalia, The Ontario Institute for Studies in Education, University of 
Toronto, Canada 
Matti Sinko, Ministry of Education, Finland 
Neil Mercer, Centre for Language and Communication, Open University, UK 
Julian Sefton-Green, Weekend Arts College, London, UK  
Rosamund Sutherland, Graduate School of Education, University of Bristol, UK 

There will also be three panels of leading UK and international who will focus on current issues of 
ICT and learning and ICT and teacher education  

Conference fees 

Education  £120  Corporate  £150  

to include conference fee, coffee, lunch and tea at the Olympia Conference Centre plus 
drinks reception sponsored by Oracle and dinner at the Royal Garden Hotel, Kensington  

Education delegates £95  

to include conference fee, coffee, lunch and tea ONLY 

Accommodation will be available at show rates in hotels near to Olympia.  Details will be sent to 
you with your  booking confirmation together with the full conference programme.  Please 
complete the attached booking form and return to the address shown.  Early booking is advised.  
Closing date for applications is December 7th, 1999. 

 

A post-conference publication will be made available also sponsored by RM.  
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BOOKING FORM 
Please register using the booking form below. On receipt of payment you will be sent the full 
conference programme and accommodation details.  

Any queries?  Please email ITTE_BETT@fcis1.wie.warwick.ac.uk Fax + 44 (0)24 7652 4110 

or telephone Michelle Selinger: + 44 (0)24 7652 2304 

Return completed forms by post to:  

Donna Jay, Institute of Education, University of Warwick, Coventry, CV4 7AL, UK 

Name……………………………………………….………………………………………………..…….. 

Institution/Company …………………………….……………………………………………….……… 

Email …………………………………………………………………………… 

Address …………………………………………………………………………………………………… 

…………………..………………………………………………………………………………………….. 

Postcode………………………………………Country……………………………………….. 

Telephone ……………………………………  Fax ……………………………………………. 

Conference fees 

Education  £120  Corporate  £150  

to include conference fee, coffee, lunch and tea at the Olympia Conference Centre plus 
drinks reception and dinner at the Royal Garden Hotel, Kensington, London  

Education only £95  

to include conference fee, coffee, lunch and tea ONLY 

A post-conference publication will be made available after the conference 

Please tick appropriate boxes regarding payment 

 UK application: I enclose a cheque made payable to ITTE for £ ________ 

  

Overseas application I have arranged a bank credit transfer for ______ UK pounds 
To  Barclays Bank, Botley Branch, PO Box 333, Oxford, OX1 3HS, UK 
 Sort code: 20-65-18 

Account name: I.T.T.E.   Account number: 40531707 

Name of account money to be transferred from:…..……………………………………. 

 

 Please invoice me at the above address 

All payments must be received by 7th December 

Cancellation policy 

More than 4 weeks before: 75% refund: 4 weeks before: 50% refund: less than 4 weeks: no refund 
available  

The organisers would like to thank the main sponsor of the inaugural conference 

 


