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From the Chair – March 2000 
Avril Loveless 

It has been interesting to look back on the work of ITTE at this 
point in the academic year – many of us having survived the 
Millennium Bug, but not necessarily the Christmas flu.  Much has 
been done at local, national and international levels during the last 
few months and there are some important questions about our 
practice and vision for the future. 

ITTE Committee 
I’m sure you will join me in congratulating Tim Denning of Keele University, who was elected to 
the post of Vice-Chair of the Association. Tim has been involved with ITTE for some years and 
made valuable contributions to the community, including the analysis of the initial audit survey and 
his work with European Schoolnet. His support in this key role on the committee is much 
appreciated! 

Sharing resources 
Most of us are developing our work in supporting student teachers in meeting the standards of 
Annex B through their training experiences.  This is the second year of implementing the ICT 
curriculum and many of us are now evaluating and developing the resources, materials, practical 
sessions, assessments and partnership models which were set up to introduce the curriculum. In the 
summer of ’98, we exchanged a lot of materials and now is a good time for folk to share and discuss 
the range of ideas and practices in the light of our experiences, either through the regional group 
meetings, local consortia, discussion list or through the Newsletter. 

BETT Show 
BETT 2000 was a busy and productive time for ITTE.  The international research conference - 
itte@bett - was very successful, providing a platform for speakers engaged in a wide range of 
research in ICT in learning and teaching. It was attended by delegates from a number of countries 
and areas of work who made the most of the opportunities for networking and socialising! It was 
very encouraging to hear the responses to the day and requests for the event to continue and 
develop.  ITTE also presented a seminar during the BETT Exhibition. This focused on the variety 
of models of partnership between ITTE members and schools, many supported by funding from the 
Teacher Training Agency. It was interesting to see the ways in which we are developing this aspect 
of our work and colleagues from Europe commented favourably on the different approaches – from 
handbooks to conferences via on-line support for mentors. The ITTE Stand at the show proved to 
be a focal point for meeting colleagues and leaving piles of coats.  We have plans to develop the 
display of our ‘image’ at exhibitions and conferences, but won’t forget these vital services! 

Discussion with policy makers 
ITTE makes every effort to make the voices of its members heard at all levels of practice and 
policy! We continue to have conversations with the DfEE and Ofsted and congratulate 
Ralph Tabberer on his recent appointment to the TTA. We also welcome the appointment of 
Angela McFarlane at director level at BECTA, on a secondment to oversee the development of an 
evidential base around the effective use of ICT in education. We look forward to her contribution to 
the ITTE Research Conference at Cambridge in November. 

E3M 
Planning continues for E3M - Educating for the 3rd Millennium – the IT Network Conference in 
Cheltenham in July.  Many professional associations for ICT in Education are collaborating in this 



Information Technology in Teacher Education Spring 2000 No 34 

3 

event which promises to be both enjoyable and thought provoking. ITTE is co-ordinating the 
programme for contributions from delegates. We will be holding the AGM during this conference 
as well as participating in the wide range of activities – from keynotes by eminent speakers to a  
barn dance and dinner at the Racecourse. 

International links 
ITTE members have continued to raise the profile of the Association in various international 
forums. We were well represented in San Diego at the annual conference of SITE – a sister 
organisation in the USA  -  where the range and quality of our work was commented upon 
favourably.  Bridget Somekh of Manchester Metropolitan University gave an excellent keynote 
lecture and it was good to see Niki Davis looking so well and settled at Iowa State University. We 
hope to play a role in hosting some of the international aspects of the conference next year in 
Florida. At the end of February, Tim Denning organised a European Schoolnet Workshop in 
Lisbon, which was attended by several ITTE members representing the UK. It was fascinating to 
share the variety of practices to support pedagogy with ICT with colleagues from Iceland, Portugal 
and Italy.  

Where next? … and why? 
These two recent events gave me the opportunity to reflect on our purpose, potential and vision for 
future developments in the work that we do in ITTE. It is important, of course, that we focus on the 
immediate demands to support teacher education through the development of our courses, 
resources, partnerships with schools, models of assessment, consultation in policy development, 
research and liaison with others in the wider community.  These alone take up quite a lot of our 
time, energy and thought!   

It is also important, however, that we continue in the development of the role that ICT might play in 
the future purposes of education. It was interesting to hear our US colleagues discussing the 
possibilities of increased corporate education and training as well as the implications of the ‘Digital 
Divide’.  As an Association, we represent a group of people with considerable experience and 
expertise in the field. We can make a valuable contribution to the current events and debates about 
the changes in forms of schooling, school improvement,  pedagogy, access to learning 
environments, professional development  and the recognition of ‘standards’ in qualities which will 
equip people to take an active role in an ‘Information Society’.   

A sense of perspective –  

The Sing-Along-Sound-of-Music came to Brighton in February. The film is shown with sub-titles for the songs and the 
audience dress up in order to boo, bark, cheer, cry, sing along with feeling - and do all the actions too. There were 
crowds of nuns and nazis and the Brighton branch of ITTE was represented by Warm Woollen Mittens and Ray, a 
Drop of Golden Sun. If this production comes to your town, we (warmly) recommend a Works Outing as an antidote to 
stress. There was a waving forest of plastic edelweiss and foam nuns – and not an ICT Portfolio in sight! 

Editoral 
Libby Jared, Homerton College, Cambridge 

With a late Easter (latest ever?) I thought it would be 'easey peasey' to get this newsletter out long 
before term ended - but no, it is as frantic as ever (I suppose it is a simulation of real life!). 

Sit down, relax and please read it from cover to cover. ITTE members have again come up trumps 
and overwhelmed me with offers of articles (overwhelmed might be a slight exaggeration). 
Undoubtedly we all have our heads firmly down working (over?) hard at meeting the requirements 
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of 4/98. It must not be allowed to go unnoticed that the number of 'outside' factors over which we 
have no control but which inevitably affects our efforts, are masked by the determination of each 
and everyone of us to face and overcome these problems. Babs Dore, Clive Opie and 
Yvette Kingston share their work, ideas and beliefs in this area. Graham Jarvis has sent a timely 
snippet about the current situation of year 4 trainees on school placement and provides a set of 
research questions which we could all take time to answer. How apt then that also in this edition 
Christina Preston has reported some interesting findings on what precisely does motivate teachers 
to use ICT. 

News is a strong product of this letter. We can find out what is engaging some of our regional 
groups and how two of the research groups are beginning to shape their work. Watch this Space. 
With MITTE meeting prior to a seminar we can get double reports and I am grateful both to 
Tony Fisher for writing, and to Chris Stevens for providing, the information on Supporting 
Inclusion within SEN & ICT. 

I suppose we get our light relief (just rewards?) from our away days. So if you were unable to get to 
itte@bett, BETT itself or the Site conference, then just see what you missed (which was much more 
than whale watching or a place to leave one's bag).  

I should thank my co-editor, Neil Stanley, for doing the first draft in Office 2000, which has aided 
interactivity but not my sanity. A letter flew in from America just as the final, final draft was being 
printed - thanks Niki - but then, I suppose, it demonstrates the provisionality of ICT. All that is left 
is to ask you to consider the range of ITTE logos! 

Is anybody out there? - Reflections on the introduction of PGCE primary 
students to asynchronous discussion 
Babs Dore, School of Education, University of Brighton 

It seemed like a good idea at the time. Although we had little experience, we had the perceived 
need (six part time distance learning PGs), the technology (WebCT) and the opportunity (support 
from a small research grant). The idea was to offer our part time students the facility to engage in 
asynchronous discussion with the Brighton cohort. The whole group (full time and part time) were 
together in September for induction week and were introduced to the system, using ‘synchronous 
chat’ to illustrate the principle. Our experience with the ICT competence of incoming students 
echoes Colette Murphy’s (ITTE Newsletter 33), however the distance learning students are all 
fairly competent users of ICT and have Internet access. Although distant from us in Brighton they 
are geographically close to each other.  

Limited time in induction week meant that, on reflection, a significant number of them lacked 
familiarity with on-line discussion and amongst other things failed to appreciate the difference 
between synchronous and asynchronous discussion. This, and limited access to Internet capable 
computers (crowded open access rooms, lack of machines at home and few primary schools at 
present Internet linked) caused many not to engage with the system early on in their course when 
friendships were being forged and groupings organised. Our PGs always appear to succeed in 
forming strong links within the group and many meet socially.  

In discussion following the introduction to the system most felt they could see positive benefits in 
using a discussion forum; when surveyed again in February many still acknowledged its potential 
but identified significant barriers to its use. Lack of consistent access to a machine to keep up with 
discussions, a reluctance to commit comments on-line, preference for face to face discussion and a 
lack of familiarity and confidence with the software were all highlighted. Those who have used the 
system extensively (about 10 from a cohort of 48) were already confident ICT users with computers 
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at home. These students in fact have maintained a constant presence on the system and use it as a 
means of clarifying issues about the course. They are also keen to discuss professionally related 
issues but this has been difficult to sustain, as the numbers have often been too few to provoke an 
atmosphere of real debate (I am perfectly aware that this also requires skilful mediation on the part 
of the tutor!).  

As to the part timers – they have used the system and received positive encouragement and support 
from the Brighton tutors and students, particularly during their BSE which took place after the 
Brighton BSE. However they have been reluctant to use it as a means of discussing issues raised 
from their distance learning materials. They have consistently e-mailed individual tutors with 
queries and despite receiving clarification and an invitation to widen the discussion, via the forum, 
have avoided being drawn into more extensive debate.  

This has been our first adventure in supporting students on-line. Positive feedback has been 
encouraging and we have found the PGs (even those who have been reluctant to use the system) 
keen to offer constructive criticism. Above all the students identified as crucial to the take up of 
such initiatives the role of easy access to the technology and once on, a reason for staying on. To 
that end we are now considering how we can appropriately put more of our sessions on-line and 
include the use of the forum as a feedback mechanism. This would allow us to synchronise some 
sessions (to within a week) with our part timers and genuinely include them in our discussion. One 
such session, leading students through issues related to the use of the Internet in primary classroom, 
provoked a flurry of responses (at last!) including: 

 “We preferred working like this, going at our own pace…” 
 “… as usual I started at the end and worked backwards…” 
 “…this way of working was good…… most people seem absorbed in the science museum site” 

We would be grateful for any comments, suggestions, similar experiences etc. 

Contact B.A.Dore@bton.ac.uk  

Helping ITE students to meet the NC in ICT 
Clive T. Opie, Sheffield University 

Introduction 
What a mouthful for a title! I suspect most readers know what it refers to but for those who may not, this 
article is concerned with the National Curriculum in Information and Communications Technology in Initial 
Teacher Education. Before I get bombarded by emails etc. telling me it should be Initial Teacher Training 
(ITT) can I just say I have a problem with the word training and education reflects far more appropriately 
what I'd like to think I do. 

In many UK classrooms the incorporation of ICT has been an important issue since the early 1980's. Over 
the years successive statutory curricular requirements and rewrites of the National Curriculum for schools in 
England and Wales, introduced in 1988, have continued to echo this importance. Over a similar period ITE 
establishments have also incorporated ICT activity into the work with their students. It is though only since 
1998 that the use of ICT has taken on a more statutory status with the implementation of National 
Curriculum guidelines for this aspect of ITE work charging such places with the requirement  

“to equip every newly qualified teacher with the knowledge, skills and understanding to 
make sound decisions about when, when not, and how to use ICT effectively in teaching 
particular subjects”  

This is a most laudable charge and one which I suspect most, if not all, ITE tutors have little problem with 
accepting. Funding has also been allocated to ITE establishments to help support this implementation. My 
own view is that much of the contents of this legislation is acceptable and crucial if ICT is to continue to 
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develop in education. Problems I faced though, were how: 
• to accommodate the range of ICT skills ITE students brought with them 
• to try and ensure at least a basic level of ICT in areas which other ITE colleagues could build, in 

terms of pedagogic issues surrounding the use of ICT in their own subject area 

These are not new difficulties. Offices within the Teacher Training Agency (TTA) and the Department for 
Education and Employment (DfEE) would argue such work should have been being done any way and the 
legislation is just ensuring equity of provision. Perhaps so, but such rhetoric does not help in terms of 
practicalities of implementation. The rest of this article looks at my attempt, within my own ITE 
establishment, and after discussion with ITE colleagues early in 1999 to arrive at some solutions to these 
problems and help ensure all ITE students might meet the NC in ICT requirements. 

Accommodating the range of ICT skills ITE students bring with them  
The ICT skills students come with are still, in my experience, very wide. This year has seen on average over 
a third of all students still requiring basic introductions to using networks, word-processing, using email and 
exploring the Internet. Arguably, these are all areas of ICT that one would need to have some reasonable 
knowledge in order to be able to work confidently with it and meet the various NC requirements. I suggest, 
but I'd like to be proved wrong and all replies to this article are welcomed, that there is no time, if one is to 
promote pedagogic issues of the use of ICT, within ITE courses to provide compensatory sessions for 
students with limited ICT experiences in various areas. My answer was to offer twilight ICT sessions. 

Twilight ICT sessions 
Two sessions were run on various evenings (4 - 5.30 and 5.30 - 7) over the first two weeks of the ITE course 
to cover the areas noted earlier. Class sizes were limited to a maximum of 25 and altogether 10 sessions were 
needed in order to get all students who requested a session through. I also found the need to do both 
preliminary and more advanced WORD sessions. All sessions were supplemented with teaching materials, 
which although not given to students due to cost, have remained freely available for use in the ICT suite they 
have access to. It might be argued that a number of the students attending these sessions may not have 
actually needed such support and were only attending to check if they had missed anything. The feedback 
from students would suggest otherwise.  

Supporting the development of pedagogic discussion of the use of ICT 
ITE colleagues also reported that they thought the twilight sessions had helped those students less confident 
in the use of ICT when it came to discussion of its pedagogic rather than technical use. However, it was also 
felt there was a need for all students to consider ICT in pedagogic terms as most, even if competent users of 
ICT, would not have done so. To help in this it was decided to timetable an Educational and Professional 
Studies (EPS) - ICT - Library carousel as part of the actual ITE course and which would provide a grounding 
from which further pedagogic discussion of ICT could take place in subject sessions. 

EPS - ICT - Library carousel  
This was co-ordinated with the Education representative in the University Library and resulted in a three way 
operation involving groups of around 32 students (corresponding roughly to two EPS groups) over three half 
days. The three half days involved an EPS session, an independent learning session and a library/ICT input 
which covered access and practice of working with the University Library system, BIDS education service, 
email and the Internet. In the latter area students were set basic tasks involving access and exploration of the 
National Grid for Learning (NGfL), the Times Educational Supplement (TES), the TTA and DfEE, the 
British Educational Communications and Technology agency (BECTa), GCSE BiteSize revision and a 
whole range of other sites linked in to EPS issues such as Inclusive Education.  

The resulting feedback from these sessions were that over 95% of students felt they were extremely valuable 
and, although perhaps overwhelmed at the vast array of ICT issues, would help them in discussion of the 
pedgagogical issues surrounding the use of ICT and in knowing where and how to source more information 
in this area. ITE colleagues’ feedback suggests similar positive outcomes. 
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Conclusion and the future 
The aim to provide an ICT support structure in order to help all students meet the NC in ICT in ITE 
requirements has met with positive response from both students and tutors. Twilight sessions are not ideal 
but I could see no alternative in an already burgeoning course. Both ventures are set to continue. Students for 
2000-01 will be asked to select twilight sessions they might be interested in when they receive acceptance 
materials and the EPS-ICT-Library carousel is already timetabled. I'd be interested to hear how others in my 
position have tackled this issue or to receive comments/suggestions on how what I have done might be 
altered or built upon so as to better help ITE students meet the NC in ICT requirements. 

Just In Time Learning 
Yvette Kingston, Institute of Education, University of Warwick , 
 Manager of brand-new 55 computer network specifically designated for Education students 

When I discovered that a manager was needed for the newly opened CeNTRE (Centre for New 
Technologies Research and Education, Director Michelle Selinger) – it sounded like an opportunity 
which was too good to miss. As a primary teacher with research experience using laptop computers 
with young children and a number of years’ experience as an IT (sic) co-ordinator, I felt I had a lot 
to offer. 

I learned that the post had been fought for and won on the premise that the manager of The 
CeNTRE, although technically competent, would bring other fundamental skills to the support of 
students and staff in their use of ICT. The technical side of the network management was to be 
undertaken by a ‘Managed Service’ contract with Research Machines who jointly sponsored The 
CeNTRE with Warwick University. 

The CeNTRE has now been in operation for over a year and has proved to be a vital and stimulating 
resource for both staff and students. The ‘Drop in Centre’ is available for students to use all day, as 
are the two multi-media labs when they are not timetabled. My role as manager of The CeNTRE 
has inevitably developed over this time but at its core is the support it provides in developing the 
confident use of computers for both staff and students throughout the many different aspects of 
ICT. 

What is Just In Time Learning? 
As its name implies, Just In Time Learning takes place when a learning need is identified by the 
learner and is supported by an intervention which causes the learner to engage with the problem.  

Just In Time Learning, a concept adapted from the world of business, plays an important part in the 
support I give to students in developing the personal skills they need to function as competent 
teachers in the information age. In the ever-increasing plethora of technology, just in time learning 
provides a ‘way in’ to learning skills and developing concepts when the need is at its most vital – 
when the learner needs to learn.  

Why is Just In Time Learning support effective? 
This ‘need’ for learning allows the learning to become focused and contextualised rather than 
fragmented and disparate. The learner is allowed to take ownership of her learning needs and is 
therefore more in control than in the traditional learning environment. The learning is automatically 
differentiated as it is specific to individual or group needs. Connections with skills already learnt 
are readily made and because of feelings of achievement and satisfaction, confidence is instilled.  

How is Just In Time Learning support given? 
Just In Time Learning allows for different types of intervention and highlights the need for a 
balance to be found between formal and personal, professional and pedagogical. The interventions 
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which best suit this type of support need to be carefully made – too simplistic and the learner has 
her problem solved without needing to engage; too detailed and the immediacy which is a vital part 
of its effectiveness is lost. 

Some examples of Just in time Learning support 

Personal/technical skills: 
• helping a member of staff to scan a 

picture of his grandchild and include it as 
an attachment in an email; 

• helping with layout and printing problems 
when an assignment is due to be handed 
in; 

• helping beginners with Internet skills; 
• editing digital photographs; 
• working through procedures for adding 

hyperlinks to website and multimedia 
presentations; 

• providing support for staff adopting a new 
email and conferencing system. 

Professional/pedagogic skills: 
• working with graduate studies teachers 

who need to integrate and embed ICT into 
their main subject teaching; 

• setting up email conferences for Yr. 4 
students wanting to organise a self-help 
forum for their NQT year; 

• talking through the introduction of ICT 
into a school where there was little or no 
experience by the majority of staff; 

• setting up an informal session with staff 
who want to use DTP for newsletters and 
fliers to schools; 

• advising on the suitability of language and 
layout used in a Literacy PowerPoint 
presentation. 

Just in time support is more than just about enabling as it provides a learning gain with a definable 
outcome. At its best, practised by an intuitive and experienced teacher, it provides a good role 
model to students for future work in schools. 

Meeting the Standards in Schools 
Graham Jarvis, Trinity and All Saints College, Leeds 

This is a brief introductory report from a piece of personal research I have been carrying out with our 4th year 
students who are on their final School Based Training placement in Primary schools. It is introductory 
because I will have the final data when they return to College. 
The basis of the work is to identify, through a questionnaire, how much use of computing the students 
planned, and were able to use during their teaching. 
The students are all on a four-year joint honours degree course and number 84 in total. They had had a 
number of day visits prior to the block training and from these the questionnaire asked them to identify in 
which curriculum areas they planned to use computers to support their teaching and learning. 
The initial findings show a huge disparity between individual schools’ provision in both hardware and 
software. These range from new computer suites to schools where the provision is extremely limited; from 
new networked software to non-existent software to support curriculum areas. 
A small percentage of the students (less than 10%) were able to plan so that the use of the computer was an 
integral part of their teaching. Where computing was used, it tended to be either skill based, or an ‘add-on’ 
for pupils who completed their work. 
Less than 20% of the students had planned to use the World Wide Web to support their teaching, or the 
pupils’ learning. This was mainly because the schools did not see this as integral to the learning process, or 
did not have the facilities. 
Where computers were to be used specific software packages were identified. Of the 84 students ten 
borrowed software from the College because it was not available on the school systems. 
As I said at the outset, this can only be an introduction, because the real data on computer use throughout 
their teaching block will be revealed when the students return to College. I hope to report on those findings 
in the next issue of the Newsletter. 
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Issues that are raised so far, and would need to be addressed, are: 

• The variability in school provision and how that affects the security of assessment against the standards. 
• How much of the planning reflected the schools’ provision, and how much reflected gaps in the College 

course? 
• How can assessments be made where the student cannot, or does not, use computing to support teaching 

and learning? 
• Can schools meet 4/98 criteria for students at the present time? 
• Are these limited findings indicative of a national trend? 

I hope colleagues find this introduction of interest and will lead to a wider response, which might be 
integrated, into the work I am doing. 

What motivates teachers to use ICT? 
Christina Preston, Senior Research Associate, Institute of Education, University of London 

The Government has invested more than one billion pounds in the National Grid for Learning. But 
what will motivate teachers to use computers well? In our study, Teachers as Innovators; what 
motivates teachers to use ICT, we focus on the opinions of about one hundred teachers from a range 
of subject disciplines who already use ICT in the classroom. The majority who had their own on-
line computer and email account, agreed that all teachers and students should have an email 
address. Yet the average age of these enthusiasts was about 45 and the majority were senior 
managers, challenging the view that only the younger members of the profession can provide a 
lead. 

These experts maintained that computers increase pupils' motivation and help them to learn. Several 
mentioned improved capacity for independent learning, opportunities to vary the learning, 
improved presentation and increased concentration. 

In terms of professional development, they said that using ICT improved their presentation skills 
and their range of teaching strategies, promoted diversity and facilitated activities that were 
otherwise not possible. More resources were accessible and many administrative tasks were easier 
or faster. Most importantly some felt using ICT in teaching helped them to focus on the processes 
of learning. 

Despite their competence and confidence, only one teacher had been trained to teach IT initially. 
Although three-quarters taught ICT to other teachers, approximately 13% had not attended ICT in-
service at all; the majority had attended between 3 and 6 basic initial awareness courses and short 
special courses usually held in school. Most felt that benefits included enhancement of ICT skills, 
discussions with other professionals and new curriculum ideas. But less than half thought that these 
courses addressed the central issue of teaching style. 

Even if all teachers are ICT competent by 2002 this will not guarantee that the use of computers 
develops more independent, relevant and flexible learning models. Teachers need really good 
mentoring and advice themselves in order to take ownership of this opportunity. 

In our study we tried to identify the special ingredients that create commitment and enthusiasm for 
new ways of teaching and learning. We found that the Internet may be the application that fires 
teachers' intellect and imagination. 

Very few had attended on line courses of any kind and half said they did not feel well informed 
about the National Grid for Learning. But they agreed on the value of sites that provide current 
information like the educational computing press, the Virtual Teachers' Centre and government 
agency resources like BECTa. 

About a third belonged to The National Association of Co-ordinators and ICT teachers (ACITT) or 
the ICT professional development fellowship, MirandaNet. Being a member of a professional 
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association including a teachers' on line support network was considered to be important. Half the 
participants said also they would be willing to spend about 15 hours a month tutoring and 
supporting colleagues on line. 

The MirandaNet respondents whose on-line community has been developing for five years ago 
found the communication had enabled them to meet like-minded individuals, to have greater 
awareness of the uses of ICT, and to keep up with advances in ICT. Some elements of this model, 
like long term mentoring, publishing case studies for peers, industry partnership and contact with 
teachers outside the UK may be helpful to other professional groups who want to set up similar on-
line communities. (www.mirandanet.ac.uk) 

The report concludes with a suggested framework to guide teacher educators, advisers and staff 
trainers who are developing ICT programmes. This framework, which is being developed as new 
ideas emerge is stored on the Compaq website. www.compaq.co.uk/education 

To order the research study, Teachers as Innovators, by C. Preston and M. Cox, funded by The 
Teacher Training Agency, Oracle and Compaq use the form on www.mirandanet.ac.uk or email 
enquiries @mirandanet.ac.uk  

Special Educational Needs and ICT: Supporting Inclusion 
Tony Fisher, University of Nottingham, School of Education 
A Seminar given at CeNTRE, University of 
Warwick, by Chris Stevens, Head of SEN and 
Inclusion at BECTa. 

Chris spoke with passion and knowledge. His 
presentation was structured around three key 
points: 

1. What is 'inclusion'? 
2. How BECTa sees the ways in which 

technology can support inclusion, esp. SEN. 
3. Two ways BECTa can support teachers in 

processes of inclusion. 

In introducing ideas of 'inclusion', Chris made the 
point that genuine inclusion is not at all easy, 
particularly if it is to mean more than simply 
putting people in the same place (which he called 
'locational inclusion'). Nor, indeed, is the concept 
of inclusion in any way clear-cut or uncontested. 
At the same time as moves towards greater 
educational inclusion are being made, we can also 
identify clear evidence of segregation within the 
educational system. Consider, for instance:  

• Steiner schools; 
• Religious foundation schools; 
• Single sex schools; 
• Non maintained schools; 
• Special schools. 

We can see then that 'inclusion' is far from an 
absolute. It is best thought of as a process rather 
than a state, and as a process it can of course be 
supported. Chris identified three actions which 

teachers need in order to help them to ensure 
inclusion. These are: 

• Advice on effective use of ICT in which the 
technology can be both medium and message; 

• Interaction between practitioners, sometimes 
face to face, sometimes technologically 
mediated; 

• Access to advice and support, sometimes at a 
distance through the medium of ICT. 

So how can ICT support the processes of 
inclusion? ICT in this context has a very clear and 
vital role. ICT supports: 

• The assessment of needs e.g. CoPS 
(baselining with the Cognitive Profiling 
Scheme). This is important in establishing the 
base from which each individual is working. 
ICT enables this to be done in ways which 
were simply not available before, thereby 
embracing a broader variety of learners; 

• Access to the curriculum. Improvements for 
some, as a response to their particular needs, 
may also benefit others by enriching the 
curriculum for all; 

• Learning directly by individuals and groups; 
• Demonstration of achievement in ways which 

would otherwise not be possible. Here Chris 
pointed out what, say, a child with cerebral 
palsy may be able to demonstrate with a voice 
synthesiser. Compare this with what the same 
child would be restricted to, if limited to pen 
and paper assessment.  
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Finally Chris turned to BECTa's role in 
supporting teachers in the difficult business of 
inclusion. With the introduction of the Special 
Needs Code of Practice, SENCos came into being 
almost overnight. One day they didn't exist, and 
the next day they were supposed to be getting on 
with a new job with statutory requirements! 
Where were they to get support? The BECTa-
hosted SENCo Forum email list began, in order to 
begin to address the need for exchanges of 
information and mutual support. It continues 
today, and is a busy list with between 700 and 
1000 participants. Not all participants use it 
constantly. Rather, many use it when they have a 
particular need, much in the same way that in pre-
digital times they might have dropped in to the 
local teachers' centre. More recently a second 
forum - SENIT - has been created, and there is 
now a total of ten separate lists dealing with a 
variety of special needs-related issues. 

Finally Chris demonstrated a prototype of a 
searchable database of resources for SEN. When 
up and running will also provide an alerting 
service, news, feedback and a contributory 'add a 
resource' facility. It will go live later this year 

with about 1000 resources primed in it. There will 
also be an 'ask an expert' facility during the first 
year of the site's life. Given the success of the 
SENCo Forum, this database has the potential for 
becoming a vital source of ideas and assistance, 
and a further vehicle for sharing and 
collaboration. The database when live should sit 
on the front of the NGfL for easy access. 
Resources and materials listed will be subject to 
some light-touch moderation but there is no 
intention to kite-mark. The database provided 
further proof, if further proof were needed, of the 
ways in which ICT can help in the processes of 
inclusion by supporting not only learners with 
special educational needs, but also, crucially, the 
teachers who teach them. 

For details of SEN-related email lists and forums, 
visit: 
www.becta.org.uk/inclusion/sen/discussion/index.html 

Later this year an SEN ICT training needs 
identification CD-ROM will be published by the 
TTA.

ITTE@BETT: Two Reports 
Jenni Way, University of Cambridge, School of Education, NRICH Project 

Arrival, as an 'outsider', at my very first ITTE conference was a little unsettling - a room full of dark 
suits, and people greeting acquaintances from previous ITTE conferences and colleagues from 
overseas. However, the mood was friendly and once the programme began I soon became 
convinced that the day would be worthwhile. Indeed, hearing about the projects being carried out in 
the UK and overseas was both exciting and reassuring. Exciting because work in this area is so new 
and the potential amazing; reassuring because workable approaches and educational strategies are 
beginning to emerge. As someone involved in a mathematics education internet project it was 
professionally rewarding to gather research information and have the opportunity to discuss issues. 
My only regret is that I couldn’t go to every session! It was difficult to make a choice, so I look 
forward to a conference publication and was pleased to hear that a two-day conference was being 
considered next year. The dinner was an essential ingredient for a successful conference. It gave 
time to talk and make new contacts and friends. 
Bob Fox, University College, Worcester 

This was my twelfth BETT in a row, and the first time since 1989 that I had attended on more than 
one day. On that first occasion, I stayed with a friend in London, and went to the Barbican on three 
successive days, because the seminars seemed so interesting and relevant (on paper, at least…). In 
the intervening years I have not actually missed a show, though my enthusiasm for the jaunt has 
varied from year to year, vaguely in proportion to national economic circumstances and the 
seriousness with which our political masters have seemed to treat our business. I have grown 
accustomed to walking the length of Kensington High Street to Olympia, to avoid having to pay the 
extra 30p on the tube. This year I managed three successive days once again, thanks to the 
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hospitality of a relative. The first day was for ITTE@BETT, and the other two were for the 
exhibition itself, because the seminars seemed so interesting and relevant… 

ITTE@BETT is a wonderful innovation, and I feel grateful to the organisers and sponsors, 
particularly as it looks like being repeated, and may even become an annual event. The delegates 
were a mixture of ITTE old lags (and a few new lags), LEA and school people, representatives from 
the industry, and a substantial overseas contingent. This gave me the impression that ITTE was 
getting stronger and more self-confident as an organisation, and was becoming more willing or able 
to look outwards and flex its muscles in the wider IT community. 

I have admired Marlene Scardamalia’s work for a long time, and it was her name of the programme 
that persuaded me to attend. Despite the technical hitches (even here…) she did not disappoint – 
though she left me wondering how I could square that type of constructivist approach with the 
dictates of the literacy hour etc. Neil Mercer and Ros Sutherland similarly gave me plenty of food 
for thought. You always know you have had a good conference when months later you find 
yourself trotting out bits of information you have gleaned or fresh perspectives you have 
encountered, and realise they have insinuated themselves into your overall world picture without 
your having been particularly aware of it. The panel sessions I attended were also worthwhile, 
though on occasions the mood got a bit sombre. 

Then there was the dinner. Those who walked to the hotel from Olympia now know what I am 
prepared to do to save 30p. This was a splendidly up-market venue, and rounded off the day 
admirably. 

I went to the exhibition opening address, where Michael Wills unveiled the ‘Computers for 
Teachers’ scheme. I’m sure I heard him utter a sentence which effectively said ‘… longer school 
day… longer school term… lifelong learning…’ Urgh. Please tell me I’m wrong. 

I heard Gabriel Goldstein say nice things about improving IT standards at Key Stage 2 – but he was 
talking about the National Curriculum subject rather than the 4/98-style enhancing-teaching-and-
learning-in-core-subjects stuff, and I can’t help wondering if we’re in for a huge clash of interests 
within OFSTED pretty soon. 

I heard Niel McLean extend (slightly) what he said in Edinburgh, this time making use of real ICT 
to present his amazing diagrams. What he is saying is music to my ears, and I really want a 
transcript, but he told us not to make notes as he would be publishing it on the web ‘…when I’ve 
written it…’ Yes please, Niel – sooner rather than later. 

And the exhibition itself? The ‘villages’ still provide scope for the small fry, the interest groups, 
and the quirkier innovators, which to me represent the real powerhouse of creativity that makes this 
business fascinating, but there was so much money to play for this year that the show was 
dominated by the Big Names to an even greater extent than usual – hardware was everything, 
pedagogy was an also-ran. One publisher, who runs a small but well-respected software house, 
expressed to me his view that the spark had gone out of BETT, and he doubted whether he and 
several of his colleagues would bother in future. 

Personally, I shall be back next year, and it would seem strange to attend ITTE@BETT without 
also attending BETT, so I’ve booked the spare bedroom at my relative’s house already. 

BETT 2000: Two Reports 
Jonathan Allen, Oxford Brookes  

The ITTE stand at BETT was staffed throughout the event by "virtual volunteers" - virtual not due to 
technology but in the sense of being almost volunteers; we should record that Avril had a shepherding job to 
do and thank her for organising the roster. For those on the stand there was no hardship at all. Each stint 
lasted a painless two hours, which should have left most "staff" with adequate time to see the rest of the 



Information Technology in Teacher Education Spring 2000 No 34 

13 

show. The tough tasks at Olympia were setting up and dismantling the stand, and again we owe our thanks to 
those who undertook these aspects of the organisation of ITTE's presence. 

It must be acknowledged that this year the stand suffered lack of traffic through its peripheral location. By 
the time any casual wanderer came close, the cafeteria was in sight and usually proved the more attractive 
destination. Curious, that. However the positioning meant that those who did call on ITTE had often made a 
point of seeking out the stand, and for a variety of reasons. During the time I was on duty visitors included 
familiar faces from our association, members of other professional bodies interested in making contact and 
students keen to discuss and compare IT in Teacher Education beyond the university they were attending. 
There were also people from a variety of backgrounds who simply wanted to know what ITTE represented. 

This last is a valuable aspect of the ITTE's presence at BETT, which is nothing if not a showcase. However 
for next year perhaps we might focus what we display and say more clearly. It's great for us to be there, but 
we may gain more by coming across with a particular message for the event, and reflect that in the stand. 

 
 
Nick Easingwold, Anglia Polytechnic University 
If it’s mid January and I’m still an ICT Lecturer, then it must be BETT, and this year was no exception. Once 
again the show proved to be a very good barometer in reading the current and intended status of ICT over the 
coming year, and it seemed to this humble observer that the pace was beginning to settle or even slow down. 
Although it was as well attended by hardware and software companies and interested parties from within the 
ICT in education sector as ever, there seemed to be very little that was actually new. Certainly there were 
plenty of improvements on existing products, but compared to the excitement of the previous couple of years 
which helped to deliver to us BECTa, the NGfL and the first rumblings of Annex B of 4/98, it all seemed 
rather quiet. Even the announcement of the supposed half-price computers for teachers scheme was one of 
the worst - kept secrets of recent times. It was just as well that I’d belatedly agreed to do not one but two 
stints on the ITTE stand. This was the first time that I performed this duty, and very interesting it proved to 
be. Given the rather specialised nature of our organisation compared to many who had stands at the show, 
and being a convenient location for Libby and Avril to leave their bags, I was surprised at how much serious 
interest it generated, although I’m not convinced that I actually persuaded anybody to sign up! Many visitors 
thought that Information Technology in Teacher Education was principally concerned with INSET, rather 
than Initial Teacher Education – (is this a potential area for significant expansion?), but nobody was 
dissuaded from joining on those grounds! The Educating for the Third Millennium conference in July 
attracted particular interest, as did the research conference in Cambridge in November. It also provided a 
good excuse to meet up with those fellow ITTE members who couldn’t make the excellent research 
conference and dinner the day before the show (especially those who were actually working during the show, 
i.e. those who had students with them). All in all, a very worthy experience for a relatively new hand like me 
and it reinforced the need for us as an organisation to be visible and present at what is such a high profile 
event next year. I would thoroughly recommend any fellow ITTE colleague to volunteer to do a couple of 
hours next year, especially when the cry comes out from Avril’s email!

Recollections of the SITE conference 
Moira Monteith, Sheffield Hallam University 
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It is impossible to report objectively about such a large conference (over 500 papers I read somewhere) as 
my route through it was a reflection of personal interests, so I’ve entitled this piece ‘recollections’ as being 
more accurate. I was impressed by the keynote speakers, in particular Thomas Carroll and Bridget Somekh.  

Carroll, US Department of Education, was riding a crest of enthusiasm, as he is in charge of the current 
projects funded by the Federal Government for promoting ICT in education. Many of the audience were 
members of teams who had successfully bid for grants, and in talking to various individuals I gained the 
impression that money was being channelled throughout the US and in particular to some very poor areas of 
their massive country. Carroll spoke of a connected learning community (not a community of learners, he 
stressed) where everyone is focused on a common task. He introduced the interesting suggestion of ‘hybrid 
forms’, using a nautical metaphor. Shipbuilders had perfected the sailing ship but inevitably sails were 
overtaken by steam-powered craft. During the changeover period many hybrid forms developed, for example 
sailing ships with engines, but eventually they were completely redesigned because steamships require a 
differently designed hull. He gave as an example of a hybrid form today, books with a CD-ROM tucked into 
the back cover. [I keep thinking of more examples of hybrid forms, e.g. 4/98?] 

Carroll considers that US education is at the beginning of a huge transformation. He gave an ‘active’ list as 
to why the educational system will be transformed now: the web has won, interactive technologies give 
power to the learning environment, learning communities have no boundaries, the home is now a learning 
place and, finally, there is kidpower.  

Bridget spoke of the international project in which she has been involved, in which children in a number of 
countries were asked to draw diagrams of their perceptions of a computer and how it is linked to other 
devices. The research team were interested in the children’s representations which were much more 
sophisticated than either the researchers or teachers had anticipated. She showed us some fascinating 
examples of children’s diagrams and explained how the researchers were interpreting these. Although I was 
not entirely, one hundred-percent convinced by the interpretations, I rated the talk so highly because of the 
cognitive buzz it gave me and everyone else I talked to. As usual, Bridget is great at involving the key 
people, in this case, the pupils. 

Most of the papers I went to were about literacy and ICT in some way or another and as at all conferences, 
some were good and some weren’t. I enjoyed hearing Avril or rather seeing her debating at a panel 
discussion. She was deliberating some very important points about freedom and access but I remember best 
the tone of her voice and the great gesticulatory V with her arms upstretched. (You must be an excellent 
classroom teacher, Avril, as well as everything else!). It was also good to hear that Niki Davis (who not so 
long ago was ITTE chair) will now become chair of SITE. 

John and Jan Chatterton and I were lucky in that there were a number of SITE members at our hotel and each 
night we were able to discuss together the day’s events. There seemed little other opportunity at the 
conference for this. The social side that we find so great at ITTE conferences was missing. We found out 
about corruption in some US school boards and the immense differences from state to state as well as which 
areas of San Diego people had visited. Everyone in ‘our hotel group’ took off half a day or so except one 
very conscientious person and then on the last morning she confessed that she also was going on a harbour 
cruise as she’d been so impressed by everyone else’s jaunts. What did we do the afternoon we sloped off? 
Why, whale watching of course! 

A letter from America 
Niki Davis, Iowa State University 

It is a curious feeling to have become an emigrant to the USA and an unusual move for a mature 
teacher educator, even one who had uses communications technology and knows the probable 
effect is more global travel! Some ITTE friends have asked me to tell the ITTE Newsletter of my 
meanderings when we met recently at the Society of IT in Teacher Education SITE 2000 
conference in San Diego. It is nice to be asked but hard to tell a coherent story, which I guess is part 
of the shifts that I am experiencing! 

Just to get to the SITE conference I went from central USA, via London and Dublin to get to the 
west coast of the USA! This is due to the fact that, although I have emigrated, I am still committed 
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to collaborative work and my family on both sides of the Atlantic. However, my brother thinks that 
it is due to my lack of geographical knowledge!  

My major post is now a tenured full professor in Iowa State University (ISU) of Science and 
Technology’s Center for Technology in Learning and Teaching (CTLT 
http://www.educ.iastate.edu/ctlt). ISU recognizes the importance of the integration of international 
views. I joined Jerry Willis, current Director of CTLT, and Ann Thompson here. Ann is President 
of SITE and Head of our Department of Curriculum and Instruction. All three journals that cover IT 
in teacher education now have an editor based in our Center, so as you can appreciate IT in teacher 
education is a major focus. I am also taking up a post as Professor in the London Institute of 
Education alongside colleagues who include Richard Noss, Geoff Whitty, Harvey Mellar and 
Christina Preston, with the aim of creating shared doctoral courses supported by IT. I am already 
building elements of the first one with help from the ICT Educational Research Forum 
(http://telematics3.ex.ac.uk/erf ), MirandaNet and Oracle’s SCOOP, students in ISU and a Marie 
Curie Research Fellowship with Trinity College Dublin. 

On the way to ISU I dropped off for a few months in Trinity College Dublin, supported by a Marie 
Curie research fellowship. I am helping colleagues led by Ann Fitzgibbon (Education) and Brendan 
Tangeny (Computer Science http://www.cs.tcd.ie/tangney) establish their Centre for Research in IT 
in Education (CRITE) and start their new multidisciplinary M.Sc. in IT in Education. I lodged with 
one of my painter cousins Diarmuid Boyd. 

My family have now arrived in the USA and we live in a house in the woods on the edge of Ames, 
which is a charming and friendly town near Des Moines. We have plenty of room for guests, and 
have already made visitors who come to collaborate with us in ISU welcome. I will also continue to 
spend part of each year in the British Isles. 

By now you will have realized the shifts continue. Just now I am writing this in New Orleans 
during a workshop on on-line video case studies. This workshop is linked to the major initiative 
here called PT3: Preparing tomorrow’s teachers for technology. So, to following on from today’s 
workshop, if you see me on-line or in person you might notice a lack of synch: the cultures, 
language and time changes are quite a challenge to synchronize. Or maybe I have been compressed 
in the process of the emigration jump; there is a thought from America to end with!  

Reports from ITTE Research Groups 
ICT and Knowledge 
Avril Loveless, University of Brighton 
The group met before Christmas at Birmingham University.  We had a lively and interesting time. The 
discussions focused on the recent DfEE Report on 'Thinking Skills' by Carol McGuiness, which can be found 
on the DfEE Website and Discussion Forum. The section on ICT was rather short and it was felt that we 
could contribute to the development of the discussion. 

We feel that our ideas and concerns can contribute to the ongoing debates inside and beyond the DfEE about 
the nature of the schools and classrooms of the future and the changing roles and expectations of learners and 
teachers. 

Below is a summary of the discussions … 

**A. For comments and discussion: 
We would like to pose a key question to provoke comment, discussion and the proposal of linked research 
questions… 
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How do we recognise the contribution of ICT to a 'thinking classroom' 

(The word 'classroom' should really be extended to 'learning environment', but the question didn't sound as 
snappy) 

This raises questions and comments about: 

* current research in the area e.g. Shayer, Wegerif 

* understandings of thinking skills and higher order skills (and legitimisation of 'standards' in such) 

* pedagogy - learning with, through and about ICT, the role of the teacher 

* metacognition - tools and processes 

* mediation systems 

* the nature of information-knowledge- wisdom 

* 'modernisation' in the curriculum and the profession 

**B. Next steps 
At this stage we felt that the ITTE group could make a contribution in a number of ways: 

* literature review of ICT in this area 

* case studies to focus on the 'story of thinking' rather than 'tips for activities'  

Peter Twining set up a discussion forum on BCSW which unfortunately, as with many other dedicated 
discussion frameworks for busy people, did not ‘take off’ with a buzz of conversation and debate anticipated. 
We will meet again at the end of March and continue the discussion with a view to identifying research 
questions to be investigated; discussing literature reviews to be collated and outlining possible presentations 
of the group at the ITTE Research Conference in Cambridge in November. 

Initial Teacher Education and ICT: implementation of the standards 
Graham Jarvis, Trinity and All Saints College, Leeds s 

After the Edinburgh Conference Michelle Sellinger asked for a volunteer to chair this group and I 
volunteered. As this newsletter was coming I thought it would be useful for others to know who else was 
involved and what we had achieved so far. 

The list of colleagues is straightforward and follows below BUT our achievements to date are limited for a 
number of reasons. 

When trying to arrange meetings I have become increasingly aware of the demands on colleagues in terms of 
time and teaching commitments. Consequently we have not yet been able to meet, but have managed email 
contact. 

When starting with a blank sheet it is difficult to know where to begin. The combination of ICT and ITTE 
seems to produce a fast moving roller coaster ride, which becomes difficult to stop, stand back and take 
stock. 

The purpose of this brief piece is to suggest some aims, which will contribute to the wider debates regarding 
ICT in Teacher Education. 

I see the groups’ role as drawing together small-scale research, which can be individual or collaborative. 
This could draw upon research carried out with students inside a particular institution, or related to students’ 
ICT work in School Based Training. It could look at the rhetoric vs. the reality of ICT use in schools, or look 
at how 4/98 standards may, or may not, be met in the college and/ or school situation. 

If anyone has other suggestions or would like to contribute their research then I would be only too pleased to 
receive suggestions and ideas so the group can begin to make a positive contribution. 

I can be contacted by email: g.jarvis@tasc.ac.uk (work) 
Or at home: gpjarvis@btinternet.com Or telephone: 0113 2837 256 
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Other group members are: 
Moira Sykes, Richard Bennett, Chris Cloke, Barry Wake, Jill Collison, Andy Weymouth, John Ingram, John 
Potter, Roy Barton, Roger Crawford, Jennifer Pigott, Collette Murphy 

Reports of Regional Groups 
MITTE meeting  
Tony Fisher, University of Nottingham, School of Education 

The meeting (at CeNTRE, The University of Warwick, 1st February 2000) discussed the role of MITTE 
as a regional organisation, and in particular the role of regular meetings. This reflected the need to clarify the 
role of a regional group within the national association, and the need for a renewed sense of purpose and 
direction now that the 'external force' of 4/98 Annex B is no longer giving such impetus for a collaborative 
response. The following were identified as aspects of the on-going role and conduct of regional meetings: 

• Meetings should facilitate two-way 
communication between national and regional 
levels of ITTE (including a surgery with the 
national exec. member). 

• There should be an exchange of issues and 
ideas between member institutions. 

• There should be standing agenda items 
including (but not restricted to) research 
updates and teaching updates. 

• Meetings will be held termly at a minimum, 
with provision for 'extraordinary' meetings 
should the need arise.  

• The regular venue will be CeNTRE at 
Warwick, and meetings will be scheduled to 
tie in with CeNTRE's seminar programme. 

• Meetings will be noted in brief, with points of 
action.  

• Meeting notes will be circulated via the ITTE 
list. Meeting notes (minus apologies, action 
points etc.) will also be forwarded for 
inclusion in the newsletter and posted on the 
MITTE page at the ITTE website. 

There followed a comprehensive mutual update on research currently in hand, ranging from major national 
projects to small-scale, local initiatives. There was also a run-down of forthcoming conferences. 

Helen Walker from BECTa explained several current developments at BECTa, including the promotion of 
conferencing at the Virtual Teacher Centre, and the establishment of a large contributory database for ideas 
and materials, located on the NGfL. 

It was agreed that discussion of the revision of Annex B would take place electronically, prior to a meeting 
to be attended by Michelle in early March. 

The meeting was followed by a seminar given by Chris Stevens, Head of Inclusion and SEN at BECTa. 
(Editor’s note: a report on this appears elsewhere in this newsletter) 

Date of next meeting: 2.00pm Tuesday 6th June 

Southern Regional Group Meeting 
Jane Sharp, King Alfred’s College, Winchester 

The meeting originally scheduled for 1 July (!) took place at King Alfred’s College in Winchester on 25th 
November. The ICT team provided lunch, which appeared to be well received by: 

Richard Bryce – Cheltenham and Gloucester, Jon Woollard – Southampton University, Jonathan Allen – 
Oxford Brookes, Grant Alderton – Roehampton Institute, Carol Fine – Kingston University, Avril Loveless – 
Brighton University, Graham Bryne Hill – Goldsmiths, Dot Capes, Andrew Wozniack and Jane Sharp – 
King Alfred’s. 

The original purpose of the meeting was to share and discuss documentation, though a variety of issues were 
considered, briefly, these included: 

• Acorns – who was still using them, availability of support, parts, software, etc. 
• Windows NT and the difficulties surrounding installing primary software (especially that supplied by 

RM) on NT networks 
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• A discussion followed on the range of software requirements of, particularly, primary ITE courses and 
the consequent demands in terms of computer memory, multimedia requirements, etc. Carol described 
demonstrating the range of applications, peripherals, etc. to the IT services at her institution and 
commented that this had been a useful strategy in terms of their understanding her requirements. 

• Publishing course materials on Internet/Intranet 
• Jon Woollard invited colleagues to access his web site which is used to communicate with and support 

students http://www.soton.ac/~pgce/ict 
• Kingston have used TTA partnership money to produce a monitoring/recording booklet for all ITE 

students and introduced its use to students, tutors and schools. This includes course information (content, 
expectations), information for students and various appendices including a survey of ICT resources in 
schools for completion on each teaching practice 

• Richard Bryce described how partnership money had been used to support ICT through offering one day 
funded and twilight sessions, exchanging IT training for an opportunity to discuss expectations, etc. 

• Jonathan Allen mentioned the Oracle Scoop scheme involving communities of partnerships and how it 
was intended that this would develop 

• Jon Woollard mentioned a recent talk by Steve Heppell, which had been give to an invited audience of 
primary and secondary partnership teachers, LEAs and a variety of exhibitors as another means of 
supporting partnership 

• Another scheme was described where students offer two half-days of their time to a school’s ICT Co-
ordinator to do whatever the co-ordinator wishes, in exchange for the opportunity to interview them and 
collect information 

• Concern was raised about the non-degree worthiness, but nevertheless essential nature of IT skills 
training. Kingston have skills courses which count towards QTS, but do not form part of the degree 
program 

• The issue of the discrepancy between the level of planning teachers do and the level we require from 
students was discussed - the general feeling appeared to recommend fitting in with the school’s 
requirements 

• The continuing discrepancy between the interpretation of 4/98 by TTA (broad brush) and Ofsted 
(atomisation) was again discussed 

• A number of colleagues had kindly brought examples of their documentation to share and discuss, copies 
were exchanged and discussions continued in groups. 

Future meetings were scheduled for 22 February at Kingston and 7 June at Brighton. 
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To Change or not to change… 
Moira Monteith, ITTE Secretary

In debating whether to change our Logo or not, due recognition and sincere thanks must go to Steve Heppell 
who designed the original, which has served us admirably (and may continue to do so in the future, if we 
'change not'). 

I started off the discussion about the ITTE Logo 
on our list and like many such discussions it did 
not get resolved. I’m certainly not much nearer 
myself to any clarity. Indeed, now I’ve read 
everyone’s emails again (those who sent me any 
on the subject), I think I’ve come round to 
Margaret Cox’s point of view: ‘I think that the 
most important function of a 
LOGO is its fame and I 
don’t think we should worry 
about it or change it. 
NAACE has kept its own 
LOGO for years, so have 
many large companies. I am 
in favour of spreading the 
reputation of ITTE but using 
our existing LOGO and 
name.’ Then, as Neil Stanley 
says (but what does he mean 
by real?): ‘We've been 
through lots of acronym 
arguments in the past - 
assuming that everything 
goes full circle and 'ITTE' 
will look contemporary 
again at some point - are 
there any real views on the 
pictorial representation?’ 

Some of us feel that it could 
be improved, as 
Mike Quickfall comments: 
‘In days of modern high tech logos, ITTE’s is 
somewhat dated. Some colour could really 
enhance it as could a graphic designer. Why not 
have a competition with a small prize to design a 
new logo, if we do it properly we might even get 
some advertising for ITTE as well.’ 

Peter Twining ‘always finds it hard to remember 
what logos stand for. Could we incorporate some 
text explaining what we are about within the 

Logo. e.g. ITTE (in big font) with Information 
Technology in Teacher Education split over two 
lines in very little font underneath. To get a better 
idea of what I am thinking of check out the logo 
on the SoURCE web site – 
http://mathetics.open.ac.uk/source/ 

Then really radical (from 
Richard Bennet) Do we 
actually need a logo? 

If we chose a suitable font 
and adopted Peter's 
suggestion of spelling out 
what ITTE means, that 
might be sufficient. There 
are quite a few 
organisations which rely 
solely on the portrayal of an 
image through their initials - 
e.g. ASE, ACITT, MAPE, 
UCET - not to mention the 
BBC, the AA and the RAC. 
PR companies charge a 
fortune for the design of 
logos and corporate images. 
Unless we have a member 
with, or who has access to, 
this sort of expertise we 
could end up with 
something which looks 
second rate. We could each 

try representing ITTE in various fonts, pick one or 
two which seem to convey the image we want to 
portray and suggest fonts to Moira from which 
she could prepare a shortlist of front-runners. 
[Well, I could, I suppose MM] I personally like 
Gill Sans Ultra Bold (plain and simple - sans 
serif) or Elephant (simple but with accentuated 
serifs).’ So there we are – to change or not to 
change? 
(Some food for thought – Ed.) 

JITTE News 
Michelle Selinger, University of Warwick 

JITTE has 3 issues a year, and each year one issue is  a special on a particular theme.   The theme for 2000 is 
on ICT and pedagogy and will be co-edited by Michelle Selinger, Tim Denning and Chris Cloke.  There are 
some papers from an ESRC seminar series that will go into this issue, but we are looking for others too.  If 
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you feel you have contribution to make on this theme, please contact Michelle Selinger 
(m.s.selinger@warwick.ac.uk).  For example you may want to take a stance on whether we can define a 
pedagogy for ICT or perhaps explore the differences between cross curricular teaching with ICT and 
teaching ICT as a discrete subject. 

Issues 8(2) the special issue for 1999 edited by Ronald Soeteart from the University of Ghent and 8(3) have 
gone to the publishers.  We are well on track for getting JITTE back onto its planned time line.  The editorial 
in 8(3) will inform you about the changes in editorship and how we plan to manage the journal between the 
three of us so that we can maintain the timing. 

Please don't just send in articles for the special issues.  We want to hear from you now about your research.  
If you want to discuss any aspect of publishing in JITTE then please email any one of the editors. 

 

BECTa UPDATE SPRING 1999 
ICTSN 
A reminder to ITTE members that the last ICTSN 
update conference “Improving Practice” was at the 
Forte Posthouse Hotel, Birmingham on 15th March. 
Speakers included: 
• Niel McLean (BECTa) - On improving ICT practice 

for support  
• Diane Sperry (Moat Farm Junior School, Sandwell) - 

Looking at factors that help teachers improve their 
use of ICT  

• Nick Tester and John Ecclestone (Blackburn LEA) - 
Looking at experiences to date using whiteboards in 
schools as part of the Blackburn/Darwen Education 
Action Zone 

• Neil Mercer (Centre for Languages and 
Communication, Open University) - examining ICT 
and collective thinking 

• Steve Higgins (Newcastle University) - findings and 
issues from their recent report on "Effective 
Pedagogy using ICT" 

• Mike Aston (AU Consultants) - findings and issues 
from the ICT Support Network project "Extending 
ICT Support", in which 3 models for providing ICT 
support in schools are being examined  

• Martin Littler (Inclusive Technology) - on SEN and 
inclusion issues within the NOF programme  

Planning is also under way for the next conference on 
June 7th in Kensington, London. 

BECTa would like to ensure that all HE institutions 
offering ICT support are members of the ICT Support 
Network. There are numerous free benefits and you 
can check whether your organisation is a member by 
searching on the ICT Support Network Directory at: 
http://www.becta.org.uk/projects/support/services/ 

If you are not featured, please go to the Joining and 
Feedback button from the home page of the Directory, 
or contact colin_cadney@becta.org.uk for further 
details. 

Mirandanet-Professional Development Seminars 

MirandaNet are planning a series of industry funded 
services which will assist teachers, teacher educators, 
advisors and professional organisation and community 
leaders to build their own learning communities.  
NGfL Professional Development Seminars - Building 
On-line Communities Seminars 
Venue: Oracle in the City, I South Place, off 
Moorgate, London (nearest Tube Moorgate) 
Time: 10.00 - 16.00 hrs (sandwich lunch provided) 
Organiser: MirandaNet Fellows (sponsored by Oracle) 

10th March or 10th April An Introduction to Best 
Practice in Developing On- line Communities* 

22nd May How to Build On-line Communities 

5th June Maintenance and Motivation of On-line 
Communities 

A series of three seminars offering opportunities to 
discuss best practice in developing on-line 
communities with practitioners from schools and 
teacher education who will base their talks on the 
successes and failures of the Oracle Think.com 
(formerly Scoop) case studies and evaluation, as well 
as other online ventures. Attendees will be invited to 
join Oracle’s Think.com web based learning 
environment for on-line mentoring between sessions, 
supported by Compaq. 
Audience: Advisers, teachers and members of 
professional organisations who want to develop on-line 
communities 
There is one registration fee of £25 whether you attend 
one, two or three sessions. (ICTSN and MirandaNet 
members do not pay a registration fee). Places are 
limited to 50 at each seminar so please register as soon 
as possible. 
For further information on these seminars and to 
register please visit the MirandaNet website 
on www.mirandanet.ac.uk or contact Tanya Keable on 
communications@mirandanet.ac.uk 
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Inspection Website 
Members may be interested in viewing the new 
Inspection support website, launched at the recent 
NAACE conference. 

http://www.becta.org.uk/supportproviders/inspection/i
ndex.html 

Literacy 
The Literacy Time site has now been redesigned, 
supporting Key Stage 1 and 2 teachers in using ICT. 
Both trainers and trainees may find useful support at  
http://vtc.ngfl.gov.uk/resource/literacy/index.html 

Maths Year 2000 

BECTa is working with Cambridgeshire Software 
House (CSH) in devising an online challenge “Cars in 
Motion”. The web-based activities, to be launched 

1st April, will challenge pupils to test their maths skills 
against classmates both locally and nationwide in a 
Grand Prix race. Each school will put their winner 
forward to the regional heats and the Grand Final will 
take place late November at Brands Hatch. We would 
like to invite trainees on placements in the Summer 
term to get their schools involved. Details of the how 
to join will be circulated through the ITTE mail list 
soon.  

Primary Mathematics 

BECTa has been working with the National Numeracy 
Strategy to produce ICT Supporting Mathematics Pack 
for Key Stage 1 and 2, available from this September. 
The pack will include 6 pieces of re-versioned 
software which run under browsers, including 
• Playtrain 
• Toyshop 
• Monty 
• Counter 
• Take Part 
• Minimax  

Also in the pack is additional software from other 
developers, a video showing teachers and pupils using 
the software in their daily mathematics lesson, 
technical support in operating the programmes and 
ideas for integrating into lessons. Packs are available 
from National Numeracy Strategy from September 
2000. 

Netdays 2000 

As UK co-ordinator, BECTa would like to invite ITTE 
members and their Partner schools to join Netd@ys 
Europe 2000, running from 20 to 27 November 2000. 
Applications are open to any organisations interested 
in demonstrating good use of online technology for 
education and culture in the broad sense of ‘lifelong 
learning’. Netd@ys Projects can be submitted any time 
before the Netd@ys week. Proposals requesting a 
Community grant have to be submitted before 3 May 
(see the criteria). All projects which meet the Netd@ys 
philosophy will be officially confirmed as ‘Netd@ys 
2000 Projects’. They can benefit from being part of the 
world’s largest demonstration of awareness-raising on 
the use of the Internet and new media as teaching, 
learning and discovery resources. Further details at 
http://www.becta.org.uk/international/europe/netdays/i
ndex.html 
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TEEM news 
Nick Austin 

TEEM have been busy on several fronts over the 
past three months. Following a busy and 
successful BETT Exhibition at Olympia, progress 
has been made in the key areas of training and 
signing up new publishers to the project. 

The web site has benefited from a spring clean, 
with new stories appearing and more recent 
information becoming available. It is planned that 
the site will offer publishers greater inter-activity 
with a space for their comments on evaluations. If 
you have not visited us recently, look us up at 

http://www.teem.org.uk 

TEEM will recruit 300 teacher-evaluators by the 
end of the year. Training sessions have been held 
in Cambridge, Coventry, Hatfield, Bristol and 
Boston Spa. Sessions in Manchester, Hull, Devon, 
High Wycombe, Tyneside and Cumbria are 
planned for the Summer and Autumn. Setting up 
training events will be easier with the recent 
acquisition of twenty portables. 

Schools with TEEM evaluators have reported the 
growth in the use of ICT and the appropriate use 
of software. Feed back from schools tells us that 
TEEM is giving schools and teachers 
opportunities for professional development. 

TEEM evaluators must be practising classroom 
teachers, so unfortunately we can’t include initial 
trainers. However, if you have a group of school-
based mentors who would like to be TEEM 
evaluators, let us know and we can offer a session 
at your institution which staff could also attend. 
Remember, TEEM training is free, but we do 
require a commitment to evaluate titles when they 
become available. 

Forty new publishers have agreed to submit 
materials for evaluation. In addition to asking 
publishers for new titles, TEEM are also offering 
publishers a special offer on Classic Software – 
materials of proven success that are between four 
and five years old. 

International interest in TEEM has grown, with 
strong links with Eire and Singapore now firmly 
established. In March, two of TEEM’s directors 
Anne Sparrowhawk and Angela McFarlane were 
guests of the Singapore Teachers’ Union and 
delivered training to 400 teachers in the 
evaluation of multimedia materials. 

In February, Tsuneo Yamada of the National 
Institute of Micro-technology in Education, Japan, 
visited England to meet members of the TEEM 
team for the day.  

Also in February, three Swedish teachers came to 
England specifically to take part in TEEM 
training. There has also been interest in TEEM 
expressed from The Netherlands, Germany and 
Norway. 

Following a meeting with Keith Holder, the 
Director of the National Grid for Learning at the 
DfEE, TEEM is exploring the possibility of 
evaluating on-line materials. This signals a new 
phase in the development of the project. 

For more details regarding any of these new 
developments, talk to Michelle Kitching or 
Nick Austin on 01223 505 207. 



Information Technology in Teacher Education Spring 2000 No 34 

23 

Information for members 
(From time to time we are asked if we can publish non-institutional based articles. We publish the following as we believe it will be 
of use and interest, but it is not necessarily endorsed by the Editors or the ITTE committee.) 

TagTeacherNet Teachers sharing rewards 
Will Wharfe 

TagTeacherNet is a co-operative online community. It has been designed for teachers using the Internet at 
home and will support their personal and professional development needs. Members of the TagTeacherNet 
community will share in both the professional and financial benefits which stem from its success. 

TagTeacherNet will provide opportunities for members to share resources and expertise, connect with like-
minded colleagues and contribute materials and experiences. It will support teachers in getting started and 
developing their confidence in using the Internet. TagTeacherNet can provide an optional free Internet 
service including e-mail accounts, personal web space and software for browsing the web and using e-mail. 

In common with other Internet companies, TagTeacherNet has the potential to generate revenue through 
online services. TagTeacherNet intends to reward active members of the community with a share of these 
profits. An early adopter, joining the service now, will stand to gain greater benefits. Jim Patterson, Director 
of TagTeacherNet states: "This is an exciting development that enables us to make a major contribution to 
support the professional development of teachers by using the potential of information and communications 
technologies to build helpful and constructive online communities. We look forward to working with 
teachers and others interested in education to build a lively, exciting and dynamic service, which responds to 
users’ needs, both as educators and as members of other interest groups.” 

Building the Community 
The success of TagTeacherNet depends on its members. The value of services will depend on participation 
and the active involvement of members of the community. TagTeacherNet intends to develop services using 
the latest communications technologies to benefit the membership. 

Active users of the TagTeacherNet community will benefit from: 
• a stake in the Company’s future 
• shared resources and ideas 
• access to relevant information 
• online debate 

• e-commerce opportunities 
• optional free Internet service 
• special offers and competitions 

TagTeacherNet will provide invaluable support for student teachers as they move from training into practice. 
For students who do not have access to the Internet yet, the service offers a free ISP. Students who already 
have access may either join the community online, or complete an application form. 

If you feel that you can offer services to the community as a mentor or contributor with particular curriculum 
expertise, please contact us.  

Join TagTeacherNet online at http://www.tagteacher.net Further information or a free sign-up CD ROM is 
available from TagTeacherNet: call 01474 537886 or send an email to info@tagteacher.net  

We look forward to working with colleagues in Higher Education as well as student and newly-qualified 
teachers. If you wish to supply your students with CDs or application forms, please contact TagTeacherNet 
with your requirements. 

Tony Wheeler, Director  tony@tagteacher.net   

Karim Derrick, Technical Manager  kderrick@tagteacher.net 

Will Wharfe, Editorial Director  will.wharfe@tagteacher.net 
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Web Wanderings 
Neil Stanley 

Not so many this time – I lost a set of bookmarks when 
a PC crashed and I’ve been too busy to surf really. A 
site that’s been around for a while is the HELIX Image 
Service www.helix.dmu.ac.uk, I managed to find a 
picture of the Marina Swimming Pool in Ramsgate 
where I learnt to swim (open air, in the evenings, 
unheated, salt water – we were tough then!) 

I found a useful print utility at www.fineprint.com - this 
enables you to print out multiple pages on one sheet, 
good for web page printing. It also does booklet 
formatting. The demo is limited to 8 original pages and 

adds a footer but is useful. It costs less than $40 to 
register and will save that in photocopying in no time 
(not to bad on the eyesight). I used it to do 4-up 
PowerPoint printouts. 

If you’re a Zip drive user and you’ve not visited 
www.iomega-europe.com recently you’ll find that 
they’ve updated their software. It’s a large download 
but does seem to work better that the last version. 

And a reminder, www.mantex.co.uk provides useful 
resources for learning, writing, and business and a 
monthly newsletter. 

 Endpiece 
Neil Stanley 

One of the items I saw at BETT was on the Centerprise 
stand entitled GOBACK. This is currently installed on 
the laptop I’m using to do this item. This software lets 
you return in time to a point when your computer was 
working ok – or lets you get a file back. At £69.99 (ex 
VAT) it may be just the thing for loan laptops. It can 
be password protected. 
Not much time for reading novels at the moment but I 
did enjoy Things can only get better by John O’Farrell 
(Black Swan). 

Recently published by Routledge/Falmer (the Falmer 
bit surprised me) is Teaching and Learning with ICT in 
the Primary School edited by Marilyn Leask and John 
Meadows (£14.99 0-415-21505-6). I’ve not yet read it 
but looks useful.  
The panoramic photograph shows some of your 
committee as we gathered in Warwick for a recent 
meeting. 



 

 

5th ITTE Research Conference 

10th & 11th November 2000 

The Møller Centre, 

Churchill College, Cambridge 

Conference Themes 
The inauguration of ITTE’s ICT Research Agenda was announced at the 

4th research conference held in February 1999. As a result, three Research 

Groups have become established and it is their topics which form the key 

themes of the 5th ITTE Research conference. The three themes are: 

• The nature of knowledge related to ICT; 

• Initial Teacher Education and ICT: implementation of the standards; 

• NOF training: defining effectiveness for teachers. 

The conference will include for each theme: an update on the area, research in 

progress papers (each 20 minutes presentation and 20 minutes discussion), a 

keynote speaker and a plenary session. 

As in previous years, there will also be opportunities for participants to 

present current research outside of the themes through research in progress 

papers. These, along with an opening keynote speaker and a panel 

presentation, will continue the tradition of providing lively debate and 

interaction with colleagues working in similar areas. 

The conference venue is now firmly established as the Møller Centre at 

Churchill College, Cambridge which provides first class meeting facilities, 

food and accommodation. 

Preliminary Programme 

Friday 10th November 
1.30 Registration 

2.00 Opening Keynote: Dr Angela McFarlane 

3.00 Update on the work of each Research 

Group presented by the Group Leader 

4.00 Afternoon Tea 

4.30 Research in Progress papers on Conference Themes: 

  Three parallel sessions with three papers presented on each theme 

7.30 Conference Dinner 

Saturday 11th November 
9.00 Research in Progress Papers on General Topics: 

  Three parallel sessions with three papers presented in each 

11.00 Morning Coffee 

11.30 Keynote Speaker on each theme (three parallel sessions) 

12.30 Lunch 

1.30 Panel: Obtaining funding and managing 

research projects 

2.30 Planning meetings for each theme 

3.45 Conference close 

4.00 Afternoon Tea & departure 

 



 

 

Costs 

Residential 

(Conference, B & B: ensuite room, Conference Dinner & Saturday Lunch) 

ITTE members £ 150 Non-members £ 165 

Research Students £ 130 

Non-residential 

(Conference, Conference Dinner & Saturday Lunch) 

ITTE members £ 110 Non-members £ 125 

Research Students £ 90 

Closing date for bookings is Monday 31st July 2000 

CALL FOR RESEARCH IN PROGRESS PAPERS 

Participants are invited to submit a brief abstract of approximately 150 words 

either related to one of the three research themes (please indicate which) or 

about other current ICT research in progress, by Monday 31st July 2000. 

 

Abstracts, preferably by e-mail, and bookings on the enclosed form, should be 

sent to Libby Jared, to whom any other enquiries can also be addressed at: 

Homerton College 

Cambridge, CB2 2PH. 

Tel : 01223 507220  

e-mail: ecj20@cam.ac.uk 

5th ITTE Research Conference 

November 10th & 11th November 2000 

Booking Form (closing date July 31st 2000) 

Name .......................................................................................................................  

Institution ................................................................................................................  

Address for Correspondence...................................................................................  

.................................................................................................................................  

.................................................................................................................................  

e-mail ......................................................................................................................  

I enclose a cheque* / please send an invoice* for £ 

* delete as appropriate 

I wish to submit an abstract for a Research in Progress Paper in (please indicate): 

ο The nature of knowledge related to ICT 

ο Initial Teacher Education and ICT: implementation of the standards 

ο NOF training: defining effectiveness for teachers 

ο My general area of ICT research which is: 

.................................................................................................................................  

.................................................................................................................................  

Please return to: Libby Jared, Homerton College, Cambridge, CB2 2PH. 

Tel: 01223 507220  e-mail: ecj20@cam.ac.uk 
 



 

 

 



 

 

 


