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From the Chair 
Avril Loveless 

Ah! The last opportunity to write a Chair's letter before shuffling 
along the bench and handing over responsibility to Tim Denning 
in the summer. It has been pointed out that I am more 
temperamentally suited to being an Occasional Table than a Chair, 
but there have been some extraordinary opportunities and 
privileges which I have greatly appreciated and from which I have 

learned much. Looking back over the experiences and expressions of the last couple of years, 
I've realised that I've become something of a 'cracked record', but there is a theme which has 
been particularly important to me as Chair of the Association - the sense of community within 
ITTE.  

Our members have offered their considerable experience, expertise, energy and enthusiasm to 
the ongoing project of developing pedagogy with ICT within schools and teacher education. 
We have lived and breathed the 'Big Ideas' underlying the contribution that ICT can make to 
learning and teaching environments, working with students, teachers and each other to develop 
practice, often under highly pressured situations of inspection or policy implementation. Many 
have produced, shared and published a range of excellent resources to support our students. 
We've made our views known and engaged in lively discussion about a range of issues, from 
curriculum consultation, inspection feedback, provision of resources for professional 
development and, of course, the models of ICT currently promoted by the QTS tests. I feel that 
we have become more confident of our expertise and contribution to this fast-developing area 
in which there are no easy fixes to complex issues and, in the future days of Curriculum On-
line, we will have taken the opportunity to practise and evaluate sound models of pedagogy. 

There are two vivid and visual images which I have found useful in my own recent research in 
developing models of professional knowledge with ICT - pedagogy as an interaction in which 
we weave strands together and pedagogy as tectonic activity! Applying the first image to the 
work of ITTE, I can identify two main strands which are 'woven' into our work, each made up 
of three other strands: 

Firstly, ICT: 
• ICTs as a resource for subject teaching; 
• IT as a subject specialism; 
• ICT capability or 'information literacy' and its contribution to higher-order, complex 

thinking. 

Secondly, ourselves: 
• People with experience, expertise and commitment in the field, working in teams or 

alone, designing focused courses and co-ordinating partnerships in schools; 
• People working with colleagues across subject and phase boundaries within our 

institutions;  
• People building networks in the wider field through professional associations, research, 

evaluations, consultations and project collaborations. 

My thinking about pedagogy as tectonic activity was initially provoked by an image from 
Richard Rorty when he wrote, ‘our culture contains ... splits which supply toeholds for new 
initiatives’. The splits and fractures that occur when cultures, values or policies collide and 
grind against each other can lead to tensions and anxiety, but also creativity and alternative 
practice. Within ITTE we can see these kinds of effects in two ways: 

Firstly, in the anxieties, tensions and fractures associated with change: 
• Models of access to resources - in teacher education, in schools, for individual use; 
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• The pressure to demonstrate a 'solution to fix the problem' rather than a developmental 
approach to interpreting and implementing policy in the light of evaluation and 
experience of learning with these technologies; 

• The development of professional knowledge to represent new concepts appropriately for 
learners in teacher education and in schools. 

Secondly, in alternative practice - developing confidence to practice what we preach! 
• Evaluation and design of our teaching strategies to model our thinking - changes in 

course design and models of assessment; 
• Flexibility in our access to resources, being open to evaluation and change; 
• Development of interactive materials and the discussions with colleagues that ensue; 
• Acknowledging 'communities of practice' in this area - developing networks and being 

open to opportunities and change. 

The final point sums up how much I have learned about the importance of communities of 
practice through my recent responsibilities in ITTE and how I feel we can benefit by asserting 
this strongly, not feeling that we are acting as isolated individuals or institutions in competition 
with each other. ICT in schooling is in danger of becoming dissociated from young peoples' 
learning experiences. We have visions for, and a commitment to, the potential of ICTs in 
lifelong learning, creativity, critical thinking and democratic participation.  

PS: My warmest thanks go to Tim Denning, Vice-Chair and all the members of the committees 
in the last two years who have worked so hard to sustain and develop the work of ITTE, in 
thousands of vital and often unsung ways. Their deep resources of enthusiasm and energy, upon 
which they draw after the demands of the 'day job', have always been greatly appreciated. Their 
cheerful good-humour and ability to have a good time under all circumstances never cease to 
amaze me! 

PPS: I've learned something else in the last two years - were you aware of how many policy 
makers and opinion shapers in education love jazz…? 

aml@pavilion.co.uk 

Editorial 
Libby Jared, Homerton College, Cambridge 

In these modern times there appears always to be a fashionable ‘in’ word. There is currently a 
competition for pole position between inclusivity and private/public partnership. Yes I know 
the latter is technically three words so could be excluded, but really this is simply leading up to 
introducing an ‘in’ word from the recent past – proactive. Now I have found this to be a very 
useful word. Without it, this newsletter would be much the poorer – indeed what a difference 
two months can make. The long winter months hardly produced an article, but with a targeted 
appeal to some individuals how things have changed. With such a high success rate in arm 
twisting (no offer of a pint of G&T at Swansea was included), many interesting contributions 
have landed in my inbox – with promises of more for the Autumn! I knew the articles were out 
there waiting to be shared with others and when placed together they form a diverse and 
interesting collection of snapshots of what is planned, managed, considered and delivered in, as 
Avril calls it above, the ‘day job’. All deserve a ‘good read’. 

Graham Jarvis shares his thoughts on the perennial challenge of enabling the more reticent 
practitioners to feel able to embrace and ‘succeed’ with IT. It seems fitting that Tony Fisher’s 
article describing some activities expected of PGCE students and John Potter’s account of what 
is actually needed for an ICT module on a MEd course should follow. After all buses always 
come along in threes, so should these here. Peter Twining is doing sterling work in suggesting 
that his new colleague would write an article about the Elicitation Engine (you will need to read 
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the article to find out about the engine’s workings) before asking the said person. Fortunately 
Alexander Muir said yes and promptly offered seconds with a piece concerning music 
education. It is good to see a ‘minority’ subject get some attention. 

ITTE members seem to have been busy on our behalf. The website is coming alive (will it ever 
make this newsletter redundant?) kick-started by Peter Twining. Jonathan Allen has provided a 
list of possible software deals though E & OE have had to be added to my vocabulary. THE 
book has been given a review it so thoroughly deserves and Helen Walker who, having changed 
roles in BECTa, is nevertheless still providing the latest news and updates. In providing some 
JITTE news, Niki Davis announces her ‘retirement’ as Senior Editor, but before she leaves she 
invites members to consider submitting a paper to a special issue. 

I have left one article to last – taking editorial licence to give it a special mention. For some 
reason, that I will not go into, I was sitting in the student’s computer room doing my proactive 
bit for this newsletter. Daniel, to whom I had taught Maths during his first year of a Two Year 
Conversion PGCE course came up for a chat. He was looking remarkably cheerful for someone 
who is out on the final weeks of the final placement. Having discussed the latest football news, 
he told me that I would be impressed when I heard what he was doing on his placement. Ten 
words later I interrupted and said I would be even more impressed if he wrote it up for the 
Newsletter! (I have had to provide the title!) Now for someone who had little ICT experience at 
the start of the course, I feel that holding a chat-room homework session with his pupils via his 
own website is no mean achievement. We all will know many Daniels, but just occasionally it 
is good to explicitly remind ourselves that whatever bureaucracy is thrown at us, there are many 
talented NQTs who have real enthusiasm to make things better for the young people in their 
care. We wish them well. 

P.S. When the chair retires there is always a thanks given by them to everyone else. I would 
like to send a mega thank you to Avril for steering the ship so admirably during the last two 
years. If anyone needs a definition of being proactive, then Avril can certainly provide it.  

ecj20@cam.ac.uk 

STOP PRESS! 

Hearty congratulations go to Professor Margaret Cox on the award of 
 an OBE in the Queen’s Birthday Honours List 

Breaking Down the Barriers of IT 
Graham Jarvis, Trinity and All Saints 

When I was teaching in Primary schools during the 1980's I well remember the arrival of the 
BBC computers and the subsequent discussions about their use and usefulness. Some teachers 
were enthusiastic, some were scared and some were downright antagonistic.  

During the next 20 years computers developed in power, speed and potential, but have attitudes 
changed? Is the computer being used to support teaching and learning effectively? 

Certainly the Government is enthusiastic and, by the end of this year, the number of computers 
in schools will have increased. The teachers will have had the NOF funded training and Ofsted 
have already started to look for a return on the Government investment. The latest report: ICT 
in schools, the impact of Government Initiatives (An Interim Report, April 2000) is critical 
(rightly or wrongly) of the outcomes of some NOF funded training. Teacher trainers are 
required to teach the 4/98 standards and trainees will have to sit, and pass, the ICT skills tests 
from next year. 
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The ITTE and other similar groups are made up of professionals who feel comfortable with IT. 
They have a view of its potential and have a rationale for its use in the classroom BUT my 
experience with teachers, trainees and pupils is that, in some cases, there are still barriers to be 
broken down. The positive use of IT is not universal. 

So what are these barriers, why are they there, and what can be done to remove them? 

The first thing to realise is that confident and competent use of computers takes time to achieve. 
Many teachers are starting from a basic level and need time to develop their own skills before 
they can help their pupils use the full potential of the computers in a teaching and learning 
context and, as we know, teachers' time to learn new and complex skills is at premium. 

Secondly it cannot be presumed that teachers, trainees and pupils see the use of the computer as 
a positive experience. In a recent survey I asked 30 teachers from Partnership schools, 100 
trainees at the College and 80 pupils in a secondary school, to identify those aspects of 
computer use that they perceived as positive and negative. 

The top 3 positive aspects from all 3 groups were: 
• Computers can save time 
• Work looks neater on a computer 
• The use of the Internet to access information 

BUT when we look at the negatives the following areas are identified: 
• Computers crash or won't work 
• It's quicker to write 
• I find them hard to use 

Two other comments from Year 11 pupils particularly stood out 
"I like using computers because you can change mistakes easily and nobody knows", and 
"I like computers 'cos you can use them to tart your work up" 

It seems to me that the barriers are not wholly about IT skills. Both teachers and learners may 
have preconceptions and misconceptions about IT in teaching and learning. Learning skills may 
not of themselves overcome negative attitudes. 

We, in the ITTE, often discuss pedagogy and IT but many people have to overcome the 'why' 
aspect before addressing 'how'. In the desire to make our teachers, trainees and pupils computer 
able and literate perhaps we have overlooked computer cognition. We are all familiar with 
Ausubel and 'starting where the learner is'. Perhaps it is a view of IT (and ICT) which would be 
beneficial and meet the needs of both teachers and learners.  

The emphasis on 'skills tests' as a measure of trainee competence indicates an over-simplistic 
view of a complex problem. Similarly some NOF funded training has followed the same 
pattern. If IT, and ICT, is to be taught and learned because they are valuable in their own right 
and as a tool for the support of teaching and learning, then it is essential that we identify the 
'learner needs'. A teacher, trainee or pupil who does not have a clear understanding of how the 
technology can facilitate learning is unlikely to use it effectively. The idea that providing 
money and hardware will, by implication, lead to effective use of ICT is ill founded and 
misguided. It is worrying that the input of Government money may be used as a reason for high 
expectations. 

The barriers that exist are many, various and complex and will not be broken down overnight. 
Teacher trainers are in a good position to support, guide and develop the next generation of 
teachers in the effective use of IT. Basic computer competence may be necessary but there is a 
need to enthuse and break down negative attitudes as well as addressing issues of pedagogy. 

Teachers need time and a supportive environment in which to come to terms with the 
complexities of personal computer use before becoming effective in understanding how IT can 
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support cognition. The threat of an Ofsted 'failure' is only likely to exacerbate insecurity and 
negative views. When teachers have developed positive attitudes and understanding towards IT 
then the pupils will benefit. Pupils will be able, and encouraged, to see IT as more than 'tarting' 
their work up. It will demand the use of higher order thinking skills rather than the practise of 
mundane skills. 

It is my view, and experience, that we need to empathise with those teachers, trainees and 
pupils whose knowledge, understanding and skills in IT and ICT is not as advanced as ours. If 
we present IT as non-problematic then we will be in danger of re-inforcing existing barriers 
rather than beginning to remove them through a supportive and 'scaffolded' learning 
environment. 

g_jarvis@TASC.AC.UK 

When summer comes round again: the ICT Module on the Primary 
MA at UEL 
John Potter, University of East London 

When the summer comes round and the PGCEs are out on their final teaching practice, it’s MA 
time.  I can switch from thinking about when not to use ICT (ah, how we will miss 4/98) to 
working with enthusiastic (yes!) local serving teachers.  I run a module on the Primary 
Education Practice MA which draws on teachers in our partnership LEAs (nine different ones 
from East London and Essex).  I started the ICT module when I joined UEL three years ago and 
it consists of ten evening meetings of about 3 hours each.  There is, as you will all be aware, 
much more to say about educational ICT than can possibly be said in 30 hours.  The emphasis 
has to be on building links to the main MA pathway, about improving practice and that, to an 
extent, is what drives the discussions and the content.  Yes, we talk about pedagogy and yes, we 
talk about constructing a school development plan and a navigable scheme of work.  NO, we do 
not talk about saving files, renaming folders or what connects to what in a network room 
(although we do all talk about the different ways to connect cheaply, reliably and quickly to the 
Internet  - not that many as it turns out, at the time of writing). 

Traditionally (if you can have a three year old tradition) the ICT module is oversubscribed.  A 
great many teachers want to come on the course even though it is not related to NOF (which 
many are doing as well in their own time).  The number of participants (17 on the register, 
about 14 regular attendees) is higher than for the other modules.  There seems to a need for a 
course which is attached to the notion of what we do with ICT and not how we add actions to 
buttons in Hyperstudio.  People are happy to talk about the issues and, for most of the time, 
although the machines are on in the background, we don’t tend to use them, except for personal 
research during assignment workshops. 

Part of the reason for the issue exploration arises from the mix of people on the course.  So 
many needs and differing sets of experiences make it the most interesting part of the year.  It’s 
like the PGCE before you get bogged down with the audit booklets (and, from next year, the 
unmentionables).  It’s a forum in which people working with ICT out to the east in semi-rural 
Essex can share thinking space with colleagues cuddling up with the City of London in the 
west.  

The geographical differences are matched by the professional differences.  It is refreshing to 
work with a group that contains as many ICT co-ordinators as non-ICT co-ordinators; people 
who are thinking about developing in that direction and people who have no intention of doing 
so, but who genuinely want to negotiate with ICT in their practice in many differing curriculum 
areas. 
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There is no shortage of ideas for short assignments and projects.  The range and enthusiasm this 
term is astonishing.  There are the traditional school development plans, working on school web 
pages and so on, alongside issues of authorship (Children working in hypermedia creating 
resources for younger readers and computer users).  All of these are accompanied by a 
willingness to grasp the nettle of assessment and observation. 

Our partners in LEAs and schools have helped with delivery.  We had a hugely enjoyable 
session from Terry Freedman, shortly to be elevated to the QCA from his advisory post in 
Newham.  We also have participants who want to lead sessions based on their particular skills 
(Rukhsana Nawaz from Henry Maynard Infants in Waltham Forest on children using 
Hypermedia authoring) 

The enthusiasm for such case study work is very gratifying and makes me nostalgic for a time 
when I conducted research myself (before I started working in ITT).  It also, as I say, means a 
greater level of interaction with the issues than we have time for in the 38 weeks.  Of course, 
we try to engage with teaching and learning in the PGCE sessions but with those 
unmentionables about to descend on us next year, the fear is that we will go further down the 
route of basic skills and away from pedagogical issues.    

New for the course this year is the use of Web CT to support the main MA.  Although people 
on the ICT course who do not go further into the main developmental modules on the MA will 
struggle to make it work for them in such a short timescale, the web promises much in the way 
of engagement for those geographically dispersed colleagues on the main programme who 
struggle down the Longbridge Road after a long, hard day in the classroom.  I can’t say much 
about Web CT as an online environment except that it exists, the university bought it, and it is 
not intuitive in any sense of the word.  It is early days still (we encounter simple things like 
people not actually being able to log in) and as our newly elected leaders said in 1997, things 
can only get better. 

I like the summer term because of the MA.  I’m still dealing with tutoring issues, audits, 
OFSTED and all the usual stuff of the job.  However, this little 5% or less of my role almost 
makes the rest of it worthwhile.  Does anyone else do this kind of activity?  Providing the ICT 
part of a much bigger MA?  Are you also struggling with the cultural and technological change 
of going online with it?  It would be good to hear from you. 

Best wishes to all.  Hope to see you in Swansea. 
J.P.Potter@uel.ac.uk 

Making subject knowledge web pages in a geography PGCE course 
Tony Fisher, University of Nottingham School of Education 

The development described here arose from my participation in a workshop in Lisbon 
organised by Tim Denning and his European partners as part of European Work Package 16 – 
Pedagogical Guidelines. At the workshop a Portuguese colleague explained how he required his 
student teachers in Maths to produce web pages about an aspect of their subject.  

Back in Nottingham my geography colleagues were readily convinced that this idea would 
serve us well in the early stages of the PGCE geography course. It would enable us to use ICT 
purposefully, and to address geography subject knowledge issues in a novel way.  

Early in the first week of the course students were asked to revisit a subject knowledge audit 
originally undertaken at interview. In addition to now being asked to identify an area of subject 
knowledge on which to work for this task, students were asked to identify areas of particular 
subject strength – areas in which they would be ready and able to act as consultants to others 
needing support.  
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The task was for small groups of students wishing to develop the same aspect of the subject, to 
create a web page which would meet certain identified criteria (see Figure 1). The underlying 
pedagogical approach is that of a ‘WebQuest’, which integrates Web-based information sources 
into a collaborative investigation based on constructivist principles1. Starter Web links were 
provided in the form of four ‘gateway’ sites2. In this case the results would be summarised as a 
Web page, created using Netscape Composer, or via the save as Web Page options of Word or 
PowerPoint. No other support about Web page creation was given. 

Outcomes - individual 
• Improved subject knowledge in an appropriate aspect of geography 

• Improved awareness of the use of the World-Wide Web as a source of geographical subject 
information 

• Skills and understanding of building a web page to communicate subject information 

Outcome - collective 

• A set of web pages providing subject support for the PGCE geography group 

Process 

• Identify an aspect of geography in which your subject knowledge needs development / refreshing. 

• Form a small group with others wishing to develop the same subject area. 

• Search the World-Wide Web to find some suitable web links for your chosen subject area. Some 
starting points will be given.  

• Use the information you find, together with other information at your disposal, to create a web page 
outlining the key points of your subject area. 

• Pitch your web page/s at about ‘A’ level 

• Include any teaching watch-points you can identify at this stage (note that you will be able to up-
date the pages in the light of experience). 

Assessment 

Your web page should meet the following criteria: 

• It should be accurate and correct (SPaG and subject); 

• It should outline the key points of your subject area, including key terminology; 

• It should provide categorised links to other useful web-based sources for pupil and teacher use; 

• It should be clearly laid out and accessible; 

• It should identify teaching watch-points for your subject area. 

Figure 1: Guidelines given to students 

Pages were to be presented to the group as a whole, one week from when the task was set. 
Every group but one met the deadline (but only just in a couple of cases!), and some very useful 
(and, in some cases, quite sophisticated) pages were created (see examples in Figures 2 and 3). 
Though it was a challenging task, evaluation indicates that students saw it as providing valuable 
learning, and a good way of requiring them quickly to become familiar with the local ICT 
facilities. Tutor evaluation indicated issues around the use of copyright material, and also 

                                                 
1 For more about WebQuests see http://edweb.sdsu.edu/webquest/webquest.html 
2 The four sites given were: http://dove.geog.le.ac.uk/cti/ ; http://www.bbc.co.uk/education/schools/ ; 
http://www.pavilion.co.uk/dwakefield/ ; http://members.aol.com/bowermanb/101.html 
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technical issues, which were not understood by students, around the electronic transfer of Web 
pages and associated assets.  

 
Figure 2: The Glacier webpage 

 
Figure 3: The JRSF Extreme Weather Homepage 

Some students went on to create, later in the course, Web based teaching materials for use 
during teaching practice, and in some cases cited the subject Web page activity as the source of 
the idea. And our Ofsted inspector seemed very interested in the activity and the resultant web 
pages! 

Tony.Fisher@nottingham.ac.uk 
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Small and big steps over two years 
Daniel Sunshine, Homerton College, Cambridge 

I am a PGCE maths trainee who, after 2 years of sweat, toil and manly tears, is looking forward 
to completing the course.  Despite starting the course computer-phobic, I have become familiar 
with a variety of software packages and have been looking at ways in which computers and the 
Internet can help both learning and teaching. 

In the first year (maths courses only) I was introduced to programmes such as LOGO and 
Cabri-Géomètre.  These packages have given me the opportunity to present and reinforce topics 
from a different perspective.  Both systems are user-friendly with a logical and easy to follow 
command system.  The basics can be picked up quite easily, yet you don’t have to go that much 
further in the manual for some quite effective lessons on topics such as rotations, reflections 
and the area of a circle. 

More recently I have created my own web-site with the intention of increasing communication 
between parent, student and teacher.  From its home page, a student can go to his/her year page 
where he/she will find relevant information.  This may include a synopsis of recent work, 
details of homework set or any other information I think might be useful. 

Since it is still in its infancy, it’s difficult to gauge how useful this project is.  Without doubt 
there is a novelty factor, ensuring plenty of “hits” and pupils have expressed their appreciation.  
My hope is that parents will in the future know of its existence and thereby be aware of what 
their children are currently studying.  I feel that there is currently far too little communication 
between parent and teacher and one of my aims is that this be bridged. 

There is without doubt a lot of potential in such an idea and the key is in determining how a site 
can be best utilised.  A recent addition has been a “chat room” where pupils can go to discuss 
homework and where I can join them online, before exams, to help with common problems.  
Such ideas are fraught with difficulties and do require rules and guidelines to ensure there is no 
abuse of the room. 

Other ideas in the pipeline might include revision planners for exams or mind maps for recent 
topics.  My approach at the moment is very hit and miss and until I am an NQT it will be 
difficult to assess its full impact.  Any comments will be gratefully received. 

www.mistersunshine.co.uk 

What kinds of online music education are there? 
Alexander Muir, Open University 

The field of online music education, whether for use in schools, HE or the home, is exploding. 
Higher bandwidths and more easily available multimedia authoring tools (such as Flash) are 
enabling aficionados to create a very wide variety of websites that purport to teach music. This 
article describes a simple way of classifying the software and gives examples of good sites. 

In thinking about music education, or indeed any online artistic education, the following 
framework may be helpful. It came about during a study that involved interviews with music 
teachers and experts (including Lord Kenneth Baker and Prof. George Odam) as well as field 
trials in two Edinburgh primary schools - Tollcross Primary and Flora Stevenson Primary (Muir 
2000). With so many diverging projects currently being developed, this classification system is 
hopefully a lens through which to view the field. It is robust enough to “embrace the ideal as 
well as the actuals” (Laurillard 93, p.99) – readers comments are welcome. 

There are three types: primary, secondary and tertiary online music education software 
(OMES). 
1. Primary OMES helps you actually play music (or sing).  
2. Secondary OMES helps you learn about your subject, e.g. music history and theory.  



Information Technology in Teacher Education Summer 2001 No 38 

11 

3. Tertiary OMES are online resources to other OMES and sites. They help you make use of the 
primary and secondary OMES. 

Primary OMES 

This is software that helps the user play music. One example are the real-time MIDI keyboard 
lessons offered by the Online Conservatory (www.onlineconservatory.com). They connect 
potential students with teachers. Since MIDI is not limited to the keyboard, there is no reason 
why other MIDI instruments cannot be learned over the net, e.g. drums, saxophone or even 
bagpipes (yes, there are MIDI bagpipes, mercifully quieter than their acoustic counterpart). 
Another possibility that music teachers have expressed great interest in is Play!, by Rhythmica 
Ltd. (www.rhythmica.com), in which one can download a backing track, e.g. a grade 5 clarinet 
piece, and the system will record the user as she plays over this backing track. This recording 
can be compressed and e-mailed to a teacher or family member. With a simple interface, this is 
a very useful practice tool – South Gloucestershire music teachers commented that it would be 
particularly useful for children preparing for grade exams, as its rare to get the chance to 
practice the pieces with a proper accompanist, as one has on the day. 

Secondary OMES 

This will probably be the most common type of OMES encountered: software to help the user 
learn about music, as opposed to actually playing it. Hence any site that tries to teach music 
history or theory falls into this category (though of course a site may fall into more than one). 
There are a vast range of sites, and the reader is recommended to befriend a good online guide 
(a tertiary OMES – such as mentioned below). The site used in our schools trial is PlayMusic 
(www.playmusic.org), aimed for children roughly Year 5 & 6 age (though depending on level of 
knowledge and interest), and it teaches about the orchestra, via an engaging animated interface, 
musical games and a rich amount of information. The children in the trials liked the games but 
also expressed happiness at having so much (appropriately pitched) information about the 
instruments. Another site of interest is Music at School 
(www.btinternet.com/~mrfield/MusicatSchool/index.htm/). 

Tertiary OMES 

These are guides to OMES, and are indispensable in finding sites of interest. Two good guides, 
that represent different ends of the spectrum are the highly polished BBC Web Guide to Music 
(www.bbc.co.uk/webguide – look for “music”) and the Music Teachers Resource Site 
(www.mtrs.co.uk/) set up by a music teacher.  

The Grand Caveat  

The goal of music education is valuing, appreciating music (Odam 95). Intellectual study of 
music goes only part way towards this – whilst physically and emotionally engaging with 
music, being captured by it, supply the rest. Hence, sitting in front of a PC must of course be 
balanced out with time in which the students’ bodies and feelings have the opportunity to 
engage with music. Whilst many musicians, including the author, were sceptical about the 
potential of IT to aid music learning, field studies (Muir 2000) have shown that many teachers 
and students actually using the sites are benefiting and enjoying. Whilst we can say that the 
process of creativity has an internal component that cannot be replaced by a PC, it is 
nonetheless more engaging to learn about the orchestra through an interactive site than it is by 
copying paragraphs out of a book (as was seen in one Edinburgh school). Hence the caveat of 
any OMES is that it is to support the process of valuing music, through helping the listener to 
hear, engage and react to it.  
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Applicable to the arts 

This threefold classification may also be generalised to other arts – in which the goal of 
education is to value, say, drawing or painting, to be captured by it and make it in reply.  

Recommended sites 

Primary OMES 
• Play!: www.rhythmica.com/ 
• OnlineConservatory: www.onlineconservatory.com/ 

Secondary OMES 
• PlayMusic: www.playmusic.org/  
• Music at Schools : 

www.btinternet.com/~mrfield/MusicatSchool/index.htm/ 

Tertiary OMES 

• BBC Web Guide to Music: 
www.bbc.co.uk/webguide/servlet/start?pathinfo=education/middle_level
_edu.shtml&IN_CAT=ed_music/  

• Music Teachers Resource Site: www.mtrs.co.uk/  

References 
• Laurillard, D. (1993) Rethinking University Teaching - A framework for the effective use of 

educational technology. London: Routledge. 
• Muir, A. (2000) Guidelines for Developers of Online Music Education Software [online] available 

at www.eres.ac.uk/muir-alexander/OMES.htm 
• Odam, G. (1995) The Sounding Symbol. Cheltenham: Stanley Thornes Ltd. 

a.f.g.muir@open.ac.uk 

Could the Elicitation Engine work for you? 
Alexander Muir and Peter Twining, Open University 

The Elicitation Engine (EE), is a generic multimedia application that it is predicated on 
constructivist principles. It adopts a game-playing metaphor and challenges its users to think 
more deeply about the knowledge domain within which they are operating – it engages them in 
metacognition. The beauty of the software is its power to build on a learner’s current 
understandings and extend them and the ease with which it can be customised for use in a wide 
range of domains. 

The EE is being used within SoURCE, 
which is a TLTP phase 3 funded project 
that is looking at issues surrounding 
software reuse. It has been used by 
Level 2 Undergraduates at the Open 
University, in the form of The Trunk 
(which won a European Academic 
Software Award in 1998). It has also 
been used by students at De Montfort 
University and by Primary school 
children in and around Milton Keynes (as 
part of the Nuffield “Talking Together” 
project).  

So how does the Elicitation Engine 
work? 

Users are presented with a data-set that 
consists of a number of multimedia 

artefacts (pictures, sounds, video clips and/or text) and having chosen their own category, they 
are then asked to sort them (see Figure 1).  

 
Figure 1: The Elicitation Engine challenges learners to 
think carefully about how to categorise objects 
(represented as multimedia artefacts) – it engages them 
in metacognition. 
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The EE scaffolds learners through a number of challenges (see Figure 2), which lead them to 
refine and clarify their categorisations. The software feeds back information to the users both 
about how they have sorted the objects and how other users have categorised them. 

How was it used with students at DMU? 

Having already used a version of the EE with PGCE students, a 
tutor at De Montfort then decided to use another instantiation of 
it with students on a BA in Education, in a module called 
“Development of the Individual”. In this instance the EE was 
used to stimulate thinking about issues relating to gender roles 
and stereotyping. Feedback from the students was very positive. 
For example: of the students who replied to the questionnaire (15 
out of 35) 80% enjoyed using the EE, 87% found the activities 
challenging and 100% thought the activity was worth doing and 
promoted learning. For further information about this use of the 
EE, see 
http://www.eres.ac.uk/source/docs/EE-DMU-4-CS.htm 

How was it used as part of the Talking Together project? 

Around 200 year 5 children, with seven participating teachers in 
five institutions in and around Milton Keynes studied food 
science and maths (including geometry) with the help of the EE. 
The emphasis was on children talking together around the 

computer. The children worked in small groups, deciding amongst themselves on how to 
categorise a range of items (e.g. different food stuffs, as illustrated in figure 1). This talking 
together suits the pedagogy behind the EE. The aim being that by supporting such discussion, 
the EE would help the children to construct understanding through relating with a community 
of peers (other children around the computer) and ‘experts’ (whose views are available via the 
“perspectives” function of the software). Initial reports from the OU team (R.Wegerif 
r.b.wegerif@open.ac.uk & C.Sams c.sams@open.ac.uk) indicate that the EE was effective in 
scaffolding children’s discussions. 

Could the EE work for you?  

You might like to use it for distilling research data, challenging stereotypes, clarifying 
difference or just stimulating discussion in the classroom. 

If you want to find out more about the EE why not visit the SoURCE website 
(www.source.ac.uk) or the Re-Usable Educational Software Library (www.resl.ac.uk). If 
you would like to try the EE out for yourself contact Peter Twining 
(P.Twining@open.ac.uk) or Alexander Muir (a.f.g.muir@open.ac.uk). The software is 
available free for use within the education sector, in exchange for a case study describing 
how you used it and a copy of the data-set that you used for use by others within the 
sector. 

a.f.g.muir@open.ac.uk and P.Twining@open.ac.uk 

Software Deals 
Jonathan Allen. Oxford Brookes 

Recently on the email forum there was a short exchange of information about educational 
software publishers who recognise the importance of ITE and who are prepared to offer 
concessionary prices to HE institutions. Here is a summary of those details.  

Please treat the deals as indicative; you may have to renegotiate. [ITTE isn't guaranteeing these 
prices so confirm before you buy] You may even do better! But of course “cheap” doesn’t 

  
Figure 2: The challenge 
menu – which option are 
you ready to tackle? 
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necessarily mean “good”. Nevertheless all these publishers have been prepared to support ITE 
in the past. 

Demo disks and downloads are also available from a range of publishers.  

Company Comment 
Attn Neil Souch 
4Mation 
14 Castle Park Road, 
Barnstaple, 
Devon EX32 8PA 
Tel: 01271 325353 
Fax: 01271 322974 
email: nsouch@cix.compulink.co.uk 

Reduced prices for site licences; student loan 
copies at nominal prices. 

BlackCat Software, Anglia Multimedia and 
Granada Learning,  
Granada Television,  
Quay Street, 
Manchester M60 9EA  
Tel: 0161 827 2927  
Fax: 0161 827 2966 
Web site: www.granada-learning.com 
email: info@blackcatsoftware.com 

Student purchase of BlackCat titles at £10 each. 
Concessions by negotiation on Anglia and 
Granada Learning titles. 

Crick Software Ltd, 
35 Charter Gate, 
Quarry Park Close, 
Moulton Park, 
Northampton NN3 6BQ 
Tel: 01604 671691 
Fax: 01604 671692 
email: info@cricksoft.com 

Clicker software plus student loan copies at 
reduced prices. 

Logotron, 
124 Cambridge Science Park, 
Milton Road, 
Cambridge CB4 OZS 
Tel: 01223 425558 
Fax: 01223 425349 

To be confirmed 

Sherston Software Ltd, 
Angel House, Sherston, 
Malmesbury, 
Wiltshire SN 16 0LH 
Tel: 01666 843200 
Fax: 01666 843216 
email: sales@sherston.co.uk 

HE pack at the cost of three times a single user 
licence. This provides a site licence, and 14 
additional copies of the software for students’ 
use in school; 

Softease Ltd, 
Market Place, 
Ashbourne, 
Derbyshire, 
DE6 1ES  
Tel: 01335 343421 
Fax: 01335 343422 
email sales@softease.co.uk 

Reduced price site licence for Textease Studio, 
plus 1/3 price offer for students. Demo disks 
available. 
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Attn: Spencer Instone, 
SPA - Software Production Associates, 
PO Box 59, 
Tewkesbury GL20 6AB  
Tel: 01684 833700 
Fax: 01684 833718 
email: sales@spasoft.demon.co.uk 

“Teacher Training College” licences at 
significant (variable) discounts from list, with the 
option to buy additional copies for students’ 
school use at nominal prices. 

TAG Learning Limited 
01474 357350 
website: www.taglearning.com 

Become a “TAG Training Centre” and receive 
licences FOC. 

Topologika Software, 
Waterside House, 
Falmouth Road, 
Penryn, 
Cornwall TR10 8BE 
Tel: 01326 377771 
Fax: 01326 376755 
email: sales@topolgka.demon.co.uk 

Higher Education Site licences at significant 
discounts from list, with the option to buy 
additional copies for students’ school use at 
nominal prices. 

E&OE (ie it's up to you to check before you commit!) 
jrallen@brookes.ac.uk 

It's your website – help make it a site we can be proud of! 
Peter Twining, Open University 

The new ITTE website struggled into existence in May at its new address: www.itte.org.uk 

When you explore the new site you will realise that there is still a great deal to do to make this 
into a site that we can be proud of, yet alone an invaluable resource for members. This is where 
you come in. 

 
Figure 1: A screendump of part of the homepage for our website, beautifully illustrating that there is plenty 

of scope for you to help improve it 

We need to know what features and content you would find useful. Even more importantly we 
need your time and expertise to enhance our web presence. 
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www.itte.org.uk can become the 
premier site for everyone interested 

in ICT in teacher education 

Figure 1 is a screendump of part of the home 
page – even if it were in colour it would leave 
a lot to be desired! Do you or your students 
have graphic design skills? Could you create 
graphics to enhance the main menu? If the 
answer to either of these questions is yes and 
you can spare an hour or two let me know. 

Are your details correct in the members' database? Have you given your permission for your 
info to be displayed on the website? If the answer to either of these questions is no email me 
and I will tell you how to put it right. 

Is there content that should be on the site? Maybe you have written something that would be of 
interest to other members of ITTE or the wider community - why not share it via the website? 
Yes you can email me to discuss the possibilities. With your input www.itte.org.uk can become 
the premier site for everyone interested in ICT in teacher education. Get involved - send your 
ideas and offers of help to me, Peter Twining now. 

P.Twining@open.ac.uk 

Book Review: Primary ICT: Knowledge, Understanding and Practice 
Graham Jarvis, Trinity and All Saints 

A Personal Perspective 

Primary ICT: Knowledge, Understanding and Practice 
Authors: Jane Sharp, John Potter, Jonathan Allen, Avril Loveless 
Published by: Learning Matters 
ISBN: 1 903300 07 X - £14.99 
http://learningmatters.co.uk 

Since the introduction of Circular 4/98 there have been many conferences, discussions, and 
articles which have sought to support teacher trainers in meeting the requirements for ICT. 

ITTE have led many of these discussions and made representations to the last Government 
about positive, and negative, aspects of the requirements and how they could, and should, be 
improved in the future. 

Soon after the publication of 4/98 there came a number of books which purported to be 
handbooks on how to meet the standards in ICT. A sort of ICT by numbers approach. Follow 
the instructions and teach to the test. Whilst, in the first instance, it seemed helpful that 
someone had done the work for you, on reflection I considered that there was a danger that ICT 
skills would be perceived by our trainees as simply a matter of achieving ticks in boxes. 

The other side of the coin were those books which took a more academic approach. Very good 
in their way but quite 'heavy going' and with full text (no picture!!). Not always accessible for 
our Primary students. 

So when this book arrived on my desk earlier this year the first thing I noticed were the familiar 
names from ITTE and the title: Knowledge, Understanding and Practice. I flicked through the 
pages and began to like what I saw and took it home that night. On reading it more thoroughly 
it became apparent that it was very much like Ronseal: it did what it said on the cover. BUT it 
was not only about meeting the standards, nor was it ICT by numbers. 

This book has, in my opinion, achieved what very few ICT publications have achieved. It is 
accessible to trainers, students and existing teachers. It combines the requirements of the ITT 
National Curriculum for ICT (which are also the expected outcomes of NOF funded training for 
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teachers) with examples of software and their use to support teaching and learning. Throughout 
there are references to effective classroom practice. 

There are case studies, which enable the reader to be analytical about what is, and what is not, 
good practice, and the process is founded on research evidence. There are also self-assessment 
questions, which can be used as a check for student progress, or for identifying personal 
knowledge and understanding. 

I found the book very readable and my students have already commented on how useful it is to 
dip into when preparing for School Based Training. I have introduced it to a group of teachers 
on a recent in-service course for ICT and their comments were extremely positive. One 
comment was that it was practical and didn't try to blind you with science (well you know 
what she meant!!). 

As I said, this is a personal perspective on the book and I am not getting paid by the 
authors!!, but I do recommend this book. It is practical, helpful, and useful as core book for all 
practising and potential primary teachers who want to know how to use the full capabilities of 
ICT to support teaching and learning. 

g_jarvis@TASC.AC.UK 

BECTA update 
Helen Walker 

ImpaCT2 and Pathfinders 

ITTE members will be keen to hear news about 
these important areas of research. Helen Brown 
reports that interim publications are scheduled for 
July (ImpaCT2) and September (Pathfinder). 

Building an ICT Research Network – Helping to 
Create Schools of the Future Conference 

On Friday June 15 Becta hosted a major national 
one-day conference that brought together the over 
220 educational researchers, ICT researchers, ICT 
advisors, LEAs, policy-makers and ICT suppliers. 
The aim was to increase awareness of the potential 
of ICT in education, share approaches and findings, 
and provide a forum to explore how research can 
influence policy. The conference also served as the 
inaugural meeting of the new ‘ICT Research 
Network’. 

Professor Reynolds, chair of the Evidence Sub-
Committee of Becta’s Board and one of the 
conference’s keynote speakers, felt that: “...the day 
marked a major step forward in creating an 
organised community of those interested in ICT that 
will help us face the challenge of revolutionising 
learning through ICT in schools in the next decade.” 

The ICT Research Network is open to all those with 
an interest in research on ICT in education, and how 
it impacts on standards, the effectiveness of schools 
and colleges, and the skills and capabilities of 
learners. The Network will provide an opportunity 
for researchers, practitioners, policy makers, 
sponsors and the industry to exchange information 
on current research, discuss priorities for further 

investigation, 
develop 
partnerships, 
and help focus research on issues of importance to 
practitioners and policy makers. For more 
information regarding the ICT Research Network, 
and to join, please e-mail: ictrn@becta.org.uk or 
write to: Michael Harris, ICT Research Network, 
Becta, Milburn Hill Road, Science Park, Coventry 
CV4 7JJ. 

2002 ICT in Practice Awards 

Nominate a colleague for an Award. A call for all 
ITTE members to support this year's ICT in Practice 
Awards. 

The ICT in Practice Awards are an excellent way of 
highlighting and showcasing good practice in ICT 
across the UK, so please use this opportunity to 
nominate a head teacher or subject teacher who you 
know to be an effective ICT practitioner. The school 
benefits as well as the teacher with the £5,000 in 
each category being divided between the individual 
and the institution. Runners-up in each category will 
receive £1,000, again divided between the individual 
and the institution. 

The closing date for nominations is Friday 27th July. 
The online entry needs to be co-written with your 
nominee. See the website for full details. 
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The 10 categories in which you can nominate for 
are: 

- Management (Primary, Secondary and Post-16) 
- Subject Teaching (Primary, Secondary and Post-16) 
- Inclusion (Primary, Secondary and Post-16) 
- Innovation and Change (one award for all sectors) 

For full details of the ICT in Practice Awards and to 
apply online, please go to: 

http://www.BECTa.org.uk/news/practiceawards/inde
x.html 
For further information email: 
practiceawards@becta.org.uk 
or contact Sarah Thomason or Colin Cadney.  

Teachers Online 

BECTa's Teachers Online project has launched a 
new feature on using video conferencing in a school. 
http://top.ngfl.gov.uk/featureweek20.php3 
To get involved in the Teachers Online project visit 
the web site and click on "12 ways to participate" 
http://top.ngfl.gov.uk 

ICT Support Network 

With thanks to ITTE members who attended the 
Sharing Good Practice Across the UK - ICTSN 
Conference 6th June in Glasgow. We hope you 
found it a stimulating day. Evaluations from the day 
were extremely positive. Date and venue of the next 
ICTSN Conference is Wednesday 10th October at 
the Angel Hotel in Cardiff. Contact 
Rebecca_Singer@becta.org.uk for details.  

ICTSN Code of Practice Working Group 

We would like to extend an invitation to members to 
join an ICTSN Code of Practice Working Group. 
The initial aim of this group will be to redraft the 
ICTSN Code of Practice and Spirit of Membership 
for publication on the new website. It will also be an 
opportunity for members to inform BECTa and the 
ICTSN Steering Group on the general development 
of the ICT Support Network. 

We are looking for the group to contain at least one 
representative from each sector of the membership. 
If you are interested and would be available for a 
half-day meeting at BECTa in Coventry (late 
June/early July) then please email or telephone 
 Colin Cadney at BECTa. 
 Email: colin_cadney@becta.org.uk 
Tel. 02476 416994 

The existing ICTSN Spirit of Membership can be 
found at 
http://www.BECTa.org.uk/supportproviders/support
/prospindex.html 

BECTa Information Sheets 

Managed Learning Environments - BECTa 
Information Sheet. 

The latest in the series of BECTa information sheets 
is on Managed Learning Environments. Available in 
PDF and HTML formats, the coverage includes: 

- What should I expect to find in an MLE?  
- How can an MLE support teaching and learning?  
- What are the technical and training requirements?  
- What issues should I consider before purchasing an 

MLE?  
- Examples of MLE suppliers 

A new information sheet on Internet Safety is now 
available on the BECTa website. Internet Safety 
covers the latest guidance on pupil photographs on 
school web sites; chat rooms; pupil email addresses 
and school email systems and Internet filtering. This 
guidance is also available on the Superhighway 
Safety web site (http://safety.ngfl.gov.uk/) but not 
yet in the hard copy version. 
(http://www.BECTa.org.uk/technology/infosheets/ht
ml/internetsafety.html) 

For this and a full listing of BECTa Information 
Sheets, please go to: 
http://www.BECTa.org.uk/technology/infosheets/ful
l.html 

Management Information - Supporting Success 
in Primary Schools 

This is a new publication/flyer produced by BECTa 
to support the DfES's Information Management 
Strategy. It aims to show senior managers how to 
plan and implement MIS so that it works in school. 
Key points include: 

- the need for MIS to be embedded in whole-school 
planning and involving all staff 

- the need to start with an ICT audit covering how 
information is managed in school 

- the various areas that MIS can support including 
Unique Pupil Numbers, 

- Target Setting, Reporting, links with LEAs and the 
DfESs, liaison with other schools, IEPs and 
attendance. 

Copies of the publication are available from Sonia 
Tennant at BECTa. Email: 
sonia_tennant@becta.org.uk 

The publication is supported by the BECTa web site, 
which contains detailed case studies 
www.BECTa.org.uk/seniormanagers 

Literacy Time web site 

The Literacy Time site offers support, information 
and ideas for integrating ICT into the Literacy Hour. 
It is an ideal starting point for anyone unsure about 
how to combine literacy objectives with the use of 
ICT. 

Recent articles include free software downloads 
from the Internet, ideas for word processing and 
support for creating web sites. There are links to 
resources and web sites, case studies, suggestions 
for texts and lesson ideas. 
http://www.vtc.ngfl.gov.uk/literacy/index.html 
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Share the Inspiration 

Moving image media is now a required area of study 
in the English National Curriculum, but how can it 
be incorporate into the teaching of English? 
BECTa’s new free CD ROM ‘Creativity, ICT and 
English’, is an INSET resource that will motivate 
and inspire teachers to use new technology to 
address the demands of the English National 
Curriculum, particularly moving image media. 
Profiled activities on the CD ROM include: 

ICT and animation; 
Interpreting Shakespeare using a digital camera 

and presentation software; 
Accessing poetry on the Internet; 

Using material from a recent conference, the CD 
ROM also includes extracts from keynote speakers’ 
presentations, including Niel McLean of BECTa, 
Alastair West of QCA and Martin Tibbetts of 
NATE. Links to useful Internet resources are also 
provided, 

As one delegate put it, the conference was: 
“Definitely inspiring - good practical ideas presented 
in an entertaining manner”. Now you can share the 
inspiration. Call Sarah Thomson on 024 764 16994 
or email sarah_thomson@becta.org.uk 
to order your free copy of the CD ROM, available in 
September. 

Performing With ICT: BECTa and Jubilee Arts 

www.performingwithict.net is a new collaborative 
website between BECTa and Jubilee arts. It contains 
projects from all over Britain which have used ICT 
and other technology to support the creative process 
in music, arts, dance and drama. For further 
information, please email: 
mick_thomas@becta.org.uk 

Building the Grid Update 

This site now has advice from several LEAs on 
monitoring, planning and assessment. The LEA 
sections now have more - particularly in the recent 
announcements, government initiatives, 
eGovernment sections. The references for Best 
Value, IMS and research papers and the 'sources of 
funding' area has been updated. Navigation and 
design will hopefully be sorted out by the autumn 
when there should be a new site with its own 
identity - apologies in the interim. The challenge 
now is to commission and write supporting materials 
in all the areas where advice is 'thin'. Top of my list 
at the moment are eCommunications, supporting 
advice on design of computer rooms and total cost 
of ownership. Please let me know if you have ideas 
or can help.  
Contact: helen_warner@becta.org.uk 
http://www.BECTa.org.uk/buildingthegrid 

 

 
Please tell your students … 

 
 

SPECIAL OFFER FROM MAPE 
Student Membership 

If you join MAPE as a student the cost is £12 p.a. If you join MAPE as a group of ten or more 
students sending applications together, the cost is £10 for the first year. 
On joining you will receive: 

a copy of IT Starts Here, a copy of Whodunnit, and either  
a copy of our MAPE Maths Focus Pack [or our MAPE Science Focus Pack] 

You will then receive our publications each term for one year. 
To join - simply send completed membership forms (or names and addresses with name of 
College and leaving date), with payment to:  
Val Siviter, MAPE, Cilgeraint Farm, St. Ann’s, Bethesda, Gwynedd LL57 4AX and indicate 
which Focus Pack you would like. Details can also be found on www.mape.org.uk 
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Two JITTE Leadership Issues 
Niki Davis, Senior General Editor  

This item outlines two areas of leadership that will be addressed in the coming months: the appointment 
of a new editor to take on the work developed by others over a number of years, and a Special Issue on 
"Leadership" 

The Journal of Information Technology for Teacher Education (JITTE) has three issues in progress at 
present, so we hope that readers will have three on their desks by the end of the year. It has been a 
challenging time with all three JITTE General Editors having changed their employer in the last 
eighteen months. More change is afoot!  

Change in JITTE’s leadership 

The Journal’s annual Advisory Board meeting, which immediately precedes ITTE’s annual July 
conference, will discuss and confirm the way in which I, as the senior General Editor, will hand over 
leadership of the journal.  I need to make more time for additional leadership roles including that as 
President of the Society of Information Technology in Teacher Education. I will miss my role in many 
ways, having edited the Journal since volume 5 number 3 in 1996. However, I do expect to stay in 
touch and will in a way be released to contribute more directly.  

Here is the opening of my first editorial: “Information Technology for Teacher Education: 
uncomfortable learning?”, which remains relevant today because our field has kept growing worldwide. 

“It occurs to me, as I write my first editorial of this international journal, which aims to 
promote the development of one of the most influential professions in the world using a set 
of tools that is the most influential in today’s information society, that I have every right to 
feel overawed and uncomfortable. The field is both influential and vast. I would feel too 
uncomfortable to start had I not been brought to this point by the Founding Editor of this 
journal, the late Brent Robinson. In the last issue I wrote an appreciation of his life. Now I 
must renew life of this journal on my own and hopefully build a larger editorial team as 
our field continues to expand.” (JITTE, 5, 3, Editorial) 

I will be happy to hand on the journal and so to increase participation by bringing a new editor onto the 
platform, where she or he will be able to influence further development of the field. I think that a little 
bit of discomfort may not be a bad thing to increase the adrenaline rush! 

JITTE Special Issue on Leadership 

Article are invited, to be submitted by 20th September 2001, for the special issue for volume 10 of 
JITTE on “Leadership”. The special issue is described briefly here: 

Shared leadership of information technology in education. 

This special issue of JITTE aims to bring together a set of papers on a range of leadership 
issues facing teacher educators who lead through information technology, with the aim of 
promoting leaders who empower others at all levels of educational systems. It will offer a 
selection of frameworks and strategies linked to theories of leadership and of educational 
change for a world that has moved from hierarchical to networked organizations (Allen & 
Cherrey, 2000). Some papers will directly address the preparation of educational 
administrators and IT coordinators. Other papers will provide accounts of research and 
development of shared leadership for organizational change in universities and teacher 
education as well as primary and secondary schools. Some authors may consider 
leadership of projects within and between organizations. Others may consider it across 
regions and or internationally. The journal issue will also contain a review of the recent 
survey of educational change models ‘Surviving change’ by James Ellsworth (2000). 

The Guest Editor is Dr. Zarl Schoeny, of the University of Virginia Curry School of Education 
Department of Educational Leadership, Foundations and Policy and the Curry School Center for 
Technology and Teacher Education 
http://curry.edschool.virginia.edu/teacherlink/about/indiv/lnk_schoney.htm 
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Zarl is a member of the International Society of Technology in Education’s working group on 
technology standards for educational administrators and is also a founder member of the Society of IT 
in Teacher Education’s committee on equity and multicultural education. Zarl is also co-principal 
investigator for The Virginia Initiative for Technology and Administrative Leadership (VITAL) project. 

Concluding remarks 

JITTE, along with the Association for IT in Teacher Education itself, has an important role in 
supporting and enabling the work of our professional and scholarly community. The close links with 
both our sister journals, Journal of Technology And Teacher Education (JTATE) and Journal of 
Computing in Teacher Education (JCTE), have become even closer during the past year because all 
three journals had an editor in Iowa State University’s Center for Technology in Learning and 
Teaching. Many ITTE members will know Jerry Willis, current Editor of JTATE and founder of SITE, 
because he has attended the ITTE conference each year for many years. Ann Thompson who edits the 
International Society of Technology in Education (ISTE) journal for their teacher education subject 
interest group is less familiar. However, she is very well known and respected in the USA. Moving 
journals to new editors and institutions helps us increase diversity and engagement in our challenging 
scholarly field, which can only benefit from networked and collective thinking.    
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New on the Bookshelf 
Neil Stanley
Easy Step continue to roll out their titles: 
Dreamweaver 4, HTML 4, Digital Photography 
and Flash 5 to name but a few. IDG have Flash 
5 - a weekend crash course (Shamms Mortier) 
and HungryMinds have Flash 5 Cartooning 
(Mark Clarkson). 
Of a more academic nature we have the second 
edition of Using the Internet in Secondary 
Schools (Eta de Cicco, Mike Farmer and James 
Hargarve) from Kogan Page/TES. The 
representative from David Fulton has just sent 

me a copy of Supporting ICT - a handbook for 
those who Assist in Early Years (Mike Farmer 
and Gina Farmer). 
On the software side Granada Learning have 
several new titles including Secrets for KS3 
English and Wake up World for KS1 produced 
in conjunction with Oxfam to go with the book 
by Beatrice Hollyer. All about Number at Level 
2 has also been published by Granada for Y1 
numeracy work. 

n.r.Stanley@livjm.ac.uk 

Web Wanderings 
Neil Stanley 

The QCA has some interesting things hidden on 
their site. If you are interested in assessment 
issues and perceptions then check out: 
www.qca.org.uk/ca/5-14/afl/resources.asp 

This site came via an online newsletter -
www.eema.org/16steps.asp will give sound 
advice on effective use of email in 
organisations. 

I use Google for initial searches but 
www.cyber411.com/ may be worth further 
investigation. 

AS is getting 'a bit of stick' at the moment but 
the BBC support site at www.bbc.co.uk/asguru 
has some good maths resources (the separate 
study skills video is quite good too - not 
patronising). 

n.r.stanley@livjm.ac.uk 
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Endpiece 
Neil Stanley 

John O'Connor, 65, a farmer, appeared in 
Killorgin District Court yesterday on a charge 
of being drunk and disorderly. When asked to 
plead, he responded that he did not recognise 
the court. When the presiding magistrate asked 
him why, O'Connor responded, ' because it has 
been painted since the last time I was here'. 
After a few minutes laughter, O'Connor was 
sentenced to two months for contempt. 

From McCarthy's Bar: A Voyage of Discovery 
in Ireland by Pete McCarthy (Hodder and 
Stoughton). If you liked his TV series on 
spirituality and 'Round Ireland with a Fridge' by 
Tony Hawks then you'll enjoy this. 

Spirituality seems a bit of a theme - the other 
book I've enjoyed is 'The Battersea Park Road to 
Enlightenment' by Isobel Losada (Bloomsbury). 
In this the author tries several - what some 
would call - 'new age' therapies, but it reads 
more like a novel than a documentary. 

The BECTa Research Event proved a gathering 
of many ITTE stalwarts (some reflecting in the 
glow of having already submitted to this edition 
of the newsletter!). It was interesting and may 
lead somewhere (Niel McLean hoped it would 
become an annual event), but I felt that I was no 
clearer about the discussion group issues than I 
was before I went. 

n.r.stanley@livjm.ac.uk 

Stop Press! Footie or Conversation overheard on a train 
David Benzie, College of St Mark and St John 
As we were musing about the ICT tests at the TTA presentation Libby asked me to write a few notes on 
the day. Well, I was going to but on the way home I found myself on the train with this guy called Sven 
and a young lad called Michael. The conversation between them went something like this: 
Sven: So you want to play for England, Michael? 
Michael: Yeah! Been my lifelong ambition! 
Sven: So, tell me what you’ve been doing to prepare yourself. 
Michael: I’ve trained really hard! 
Sven: Like how? 
Michael: Played in Division 1 and last year I made it to the Premiership. Managed a full season – out 

with the lads training five times a week. Total commitment! 
Sven: Very impressive, Michael. But we’ve got to be really sure that you have the right skills to play 

for England. We cannot take any chances at this level. 
Michael: I don’t get what you mean? I play footie in the toughest league in the world. Isn’t that enough? 
Sven: No! We have to be REALLY sure that you’re up to scratch. 
Michael: Eh? 
Sven: No need to worry though! We have this really good test. If you’re good enough to play for 

England you’ll walk it. 
Michael: But I thought footie was about running? 
Sven: Don’t be daft, lad – I’m talking about the test. 
Michael: OK, OK. So what do I have to do? 
Sven: Well, we’ve got this special training pitch. Actually, when I say “pitch” what I really mean is 

that we’ve got this space where you can take the test. Be there in the morning! 
Michael: Hang on…what do you mean by “space”? Real footie is played on a grass pitch. Surely the test 

will be on grass? 
Sven: Grass? Are you daft? Do you want to get all muddy? 
Michael: But that’s what footie is all about… 
Sven: You don’t need real grass for the test – grass isn’t a controlled environment! No, for the test 

we’ve got a totally level surface. We’ve painted it green to simulate grass so you should feel at 
home. 

Michael: But the ball…the bounce will be all wrong – I’ll never be able to make accurate passes on a 
surface like that! 
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Sven: You worry too much! A star is a star on any pitch. Have you seen Beckham playing Rugby? 
Just another ball game. Anyway, there’s no need to worry about passing the ball in this test – 
you’re on your own so there’s no one to pass to! 

Michael: But when I play footie its with me mates. How can I prove I’m good if I’m all alone? It won’t 
be footie! 

Sven: Cut the panic! This test has been scientifically checked. It’s 100% reliable – we checked it by 
getting experienced players to take it on pink, blue, red and yellow surfaces. Same results 
every time. So you can trust it! 

Michael: But what about on grass? 
Sven: Just turn up in the morning…. 

(Quite by chance I met the pair again in the morning. This is what happened.) 
Michael: (Looking round) Why are we in a room with pictures of faces pained on the walls and a big 

loudspeaker at the end? 
Sven: It’s the simulated crowd – it makes the test realistic. They have a repertoire of chants recorded 

at the big grounds. You get to hear three of them during the test. 
Michael: All closely linked to what I’m about to do in this room? On second thoughts, don’t answer 

that. Just tell me what I’ve got to do. 
Sven: Just listen to me. I’ll give you the instructions one at a time – all you have to do is follow 

them. Tell me when you’re ready. 
Michael: Ok – here goes! Let’s have the ball. 

(S throws the ball to M) 
Michael: Hey! This ball doesn’t bounce! It’s useless! 
 Sven: Ah! It’s a special limited functionality ball. It’s round and it rolls around just like a real 

football. But it doesn’t bounce. That would make the test confusing. 
Michael: How can I play footie with that?! 
Sven: The clocks ticking – you’ve only got 35 minutes for the test so I suggest that you don’t waste 

time on philosophical questions about the nature of balls. 
Michael: Heck! So what’s the first instruction? 
Sven: Put the ball on the centre spot. 
Michael: Done that. 
Sven: Kick the ball 40 m forward. 
Michael: Done that. Hey – it’s landed in a big net at the end of the pitch! 
Sven: Pick up the ball from the back of the net. 
Michael: Great! Have I scored a goal? 
Sven: You don’t get any feedback during the test. I’ll tell you at the end how you did. 
Michael: But how do I know when the test is over? 
Sven: You tell me. 
Michael: Eh? 
Sven: You tell me when you think you’ve completed the task. Either that or you run out of time in 

which case everything freezes. Ending the test is part of the test! 
Michael: I think I must be losing it…OK, let’s say I’m done. Did I pass? 
Sven: No. 
Michael: Are you mad? Why?!! 
Sven: You scored an inefficient goal. You kicked the ball 6 times and it can be done with 2 kicks. 

But you can have another go if you still want to play for England. 
Michael: Sven? 
Sven: Yes? 
Michael: I don’t think I want to play for England anymore. 

stadhb@fc.marjon.ac.uk 



Information Technology in Teacher Education Summer 2001 No 38 

Produced in Microsoft Word by Libby Jared and Neil Stanley Printed by Cranfield University Press 

 

The 6th ITTE Research Seminar 
will be held on 

Friday 8th & Saturday 9th February 2002 

as usual at the sumptuous venue of 

The Møller Centre, Churchill College, Cambridge. 

 

Get ready to book your place! 
 

Enquiries to: Libby Jared, Homerton College, Cambridge. CB2 2PH. 

email: ecj20@cam.ac.uk 

 

 

Even at lunch at the BECTa research event your Treasurer and Chair elect discuss work - commitment or should 
be committed? Tim will be very relieved that my camera won't be present at the conference! NS 

 


