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Thoughts from the Chair 
Tim Denning 

It seems that the beginnings of the current academic year have been 
characterised for many of us by a widespread sense of frenzy and urgent 
action.  Just over eight weeks into the year and I am already exhausted 
by teaching, preparation, department meetings, consultation meetings 
and consultation response forms, more meetings….. 

The spirit of this general burden is captured nicely by a recent email 
from a colleague in Malaysia: 

 “New Element Discovered!   

Investigators at a major research institution have discovered the heaviest element know to 
science. This startling discovery has been tentatively named Adminstratium (Ad). This new 
element has no protons or electrons, thus having an atomic number of 0. It does, however, 
have 1 neutron, 125 assistant neutrons, 75 vice neutrons and 111 assistant vice neutrons, 
giving it an atomic mass of 312. These 312 particles are held together by a force called meons. 
Since it has no electrons, Administratium is inert. However, it can be detected as it impedes 
every reaction to take over four days to complete when it would normally take less than a 
second. Administratium has a normal half-life of approximately three years; it does not decay 
but instead undergoes a reorganization in which a portion of the assistant neutrons, vice 
neutrons and assistant vice neutrons exchange places. In fact, an Administratium sample's 
mass will actually increase over time, since with each reorganization some of the meons 
inevitably become neutrons, forming new isotopes. This characteristic of meon promotion 
leads some scientists to speculate that Administratium is formed whenever meons reach a 
certain quantity in concentration. This hypothetical quantity is referred to as the 'Critical 
Morass'. You will know it when you see it!” 

Despite the dark autumn evenings there is light around – honest.  On behalf of ITTE, Avril 
Loveless and I had a very productive meeting with Claire Johnson at QCA and left feeling 
reassured that the special place of the subject ICT will be given effective support as the new 
KS3 strategy emerges.  We discussed the KS3 ICT test at some length and found a shared 
concern about assessing higher levels and an endorsement of the role of teacher judgements.  
On another front we were pleased to hear that the draft revisions to 4/98 are being modified to 
ensure that the proper weight is given to ICT at KS 1 & 2 although I remain very concerned 
that the ‘handbook’ seems to be something of an ICT free zone! 

I have also had an opportunity to meet Julie Wilson who has been recently appointed by 
BECTa and who has ITT as part of her responsibility – followers of the ITTE listserver will 
remember her request for visits and discussions as part of getting up to speed - we are pleased 
to welcome her into the ITTE community and look forward to future work together. 

A sneak preview of the KS3 ICT test suggests that they will be interesting, challenging and a 
real pressure for reinterpreting the level descriptors!   Anyone still convinced that if you can 
twitch near a keyboard you can teach ICT is in for a shock… 

And finally - meetings with Keith Brumfitt at TTA and John Williams HMI are planned for 
before Christmas and I will keep you informed of the outcomes as they happen! 

t.j.denning@educ.keele.ac.uk 
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Editorial 
Libby Jared, University of Cambridge 

For those of you who have eagle eyes, my institution (and boss) has changed but neither my 
office nor any of my tasks! So the term has been as busy as the first term always is and piecing 
together this season’s newsletter is still the hardest of the annual three. 

I know that when it goes to the printers, I will feel that, as ever, it has been worth it. There are 
some serious articles for you to read and mull over. Interactive Whiteboards, ICT and 
Knowledge and ICT in (or out of) Context continues to give ITTE members lots to debate. It is 
even better that we are not all in agreement - and hopefully never will be if we are to maintain 
our healthy questioning minds. Each of the authors of these three articles will be very happy to 
get further feedback. Indeed it is encouraging that references have been made to previous 
newsletter articles. Someone reading this one might even want to write an article to counter 
balance some views expressed. Go for it! 

I am always at my happiest when I receive articles which report on work carried out with 
trainees and the Southampton crew have come up trumps with something which at least to me 
is very new – trainees producing web quizzes. MirandaNet through Christina Preston and 
BECTa through Julie Wilson have again contributed their latest news. Anne Sparrowhawk 
from TEEM has written a short article on what the classroom teacher wants software to be for 
them, reminding us of the practitioners’ current thoughts and views. 

I’m obviously losing my touch as I click over my first half century before the end of the year. 
For the first time ever, I could not persuade the person I asked, back in the heady days of 
Summer, to write a conference report. So it was down to me to get the pen out and well …. 
write a small snippet. 

All the usual items bring up the rear, but are no less informative than all the learned discourses 
which start at the front. They convey the ‘busyness’ of ITTE’s business. 

Finally, I have no idea why my co-editor has put the picture he has on the front but as no-one 
has sent me any others I couldn’t think what I could replace it with. I am sure the winner will 
be announced in the next newsletter, which by the way is already on the look out for articles!  

ecj20@cam.ac.uk 

Interactive whiteboards – yet another solution looking for a problem 
to solve? 
Steve Kennewell, University of Wales Swansea 

This issue has been debated on several internet discussion lists, and I thought it would be 
helpful to put down some thoughts for the benefit of my departmental colleagues and our ITE 
students.  I’ve decided to share my primitive ideas with ITTE members in the hope of learning 
from more knowledgeable colleagues.  Being of an enquiring mind (or totally indecisive, 
depending on how you look at it), my thoughts tend to pop up in the form of questions. 

Question 1: why bother with this bit of technology? 

Just about 20 years since the UK government decided to provide a computer for every school, 
the National Assembly for Wales has decided to provide an interactive whiteboard (IW) for 
every school.  I suspect they are unaware of the impending anniversary of the original DTI 
initiative; I also suspect they are unaware of the issues involved in previous ‘one per school’ 
initiatives, although at least they have avoided the requirement for the equipment to be made in 
the UK! 

Anyway, the ITE sector clearly has to respond: our student teachers need to be prepared to 
embrace the technology in schools.  In addition, there does seem to be a lot of anecdotal 
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evidence that IW technology has much potential, and it is important for teacher educators to 
exploring what this might be.  As yet, however, there is no specific funding for HE institutions 
(surprise, surprise).   

Question 2: what do we know so far? 

The standard literature search produces very disappointing results.  The keyword combination 
(interactive whiteboard) or (electronic whiteboard) or (smart board) produces no hits on 
BEI and only three on ERIC.  Web searches are more helpful, however.  Putting interactive 
whiteboard research into Google (which always seems to know what sort of thing I want 
when I make an enquiry) produces some useful sites – you may like to try it. I’m using the UK 
ones to inform this article; I haven’t had time to explore the American ones yet. 

This shortage of research material reflects the immaturity of the technology, particularly in 
schools.  The evaluations carried out to date focus on important but relatively superficial 
aspects of using the technology.  These reports have been supplemented with some comments 
on discussion lists.  We also have brief illustrations of the technology in action in the 
classroom from TTA in their “Identification of training needs” material, though interestingly 
this is available only on CDROM rather than on the web. 

Question 3: how are interactive whiteboards used in the classroom? 

The interest in this technology has been particularly stimulated by the government’s initiatives 
to promote whole class interactive teaching in primary schools.  It is perhaps not surprising that 
primary schools seem to have gained greater benefits from using them.  But secondary teachers 
have traditionally used whole class teaching; why are they less successful in exploiting 
interactive whiteboards?  I suspect this is precisely because their whole-class teaching style is 
well-rehearsed and routine, and this makes change more difficult.  Primary teachers have a 
more explicit purpose for whole-class teaching, and they do it by choice rather than by default.  
‘Computer room syndrome’ is also endemic in secondary schools, i.e. the whole class has to do 
the same thing at once, therefore  ICT can only be done in a computer room.  However, it does 
seem that most teachers adapt very rapidly when use of the IW is expected of them and 
sceptics are rapidly converted. 

We need to look at what can be done with computer/projector/IW which cannot be done with 
standard whiteboard or OHP.  There seem to be three levels of application: 

1. Teacher does not exploit the board features at all, merely uses it as a large image 
display.  The teacher just uses the whiteboard for projecting a presentation with the 
only advantage that he/she can touch the board instead of holding a mouse in order to 
point and click.   

2. Teacher uses finger to point/click/drag on the board for  pedagogical purposes. There 
are two ways in which this is applied: 

a. to demonstrate the operation of a piece of software which the pupils are to use; 
this is clearly very useful, but using the finger to point is not radically different 
from using the mouse pointer on a large projected image of the screen or 
distributing the teacher’s screen to all screens in the classroom. 

b. to work dynamically with material on the screen with the class contributing 
ideas and responses. 

3. Teacher exploits new pedagogical tools.  Again, there are two main types: 
a. Features of generic software supplied with the board or enhanced (‘board-

aware’) versions of standard generic software, for example the dynamic 
annotation of prepared material, or the conversion of handwritten characters to 
standard digital forms during a brainstorm. 
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b. Software specially written to exploit IW features for particular topics in the 
curriculum. 

Question 4: what are the pedagogical implications? 

At the ITTE Research Conference before last, I spoke about a perceived mismatch between the 
whole-class teaching initiative and the ICT in subject teaching initiative.  The IW clearly 
bridges this gap, but in order to earn its keep, the board must constitute more than a token use 
of ICT.  There are suggestions that perceived learning gains from the IW are because (a) pupils 
pay more attention to the latest technology (b) the IW can display higher quality images than 
conventional classroom facilities (c) teachers plan lessons more carefully when using new 
resources.  Such gains may thus be unsustainable, and we need to think about what else might 
be possible when the IW becomes a natural part of a teachers’ repertoire.  The idea of  ‘the web 
on the wall’, for instance, is a massively powerful aid to exploration of ideas as long as the 
teacher has the expertise needed to use it in an ad hoc manner as well as for pre-planned 
purposes. 

Furthermore, there are already indications that, as with presentation software, handing the 
resource over to pupils leads to more effective use of the technology.   In this scenario, the IW 
assumes the role of cognitive tool for the learner rather than communication aid for the teacher.  
It transforms the effectiveness of pupils showing their work to the rest of the class, or 
developing ideas collaboratively in a group of five or six (though shadows may be a problem 
for group use).  This has implications for ITE: if we carry out such activities with student 
teachers, we thus provide a good model of ICT pedagogy as well as vital experience in using 
the technology. 

Question 5: what should we buy for use in initial teacher education? 

We have had a Smartboard for two years now.  For the first year, it was set up as a mobile, 
bookable resource.  Only one tutor used it; we had no ICT technician during this time and it 
was difficult to move and set up.  We then fixed it to a wall in an ICT room, fixed a projector 
to the ceiling, and appointed a technician.  The IW is used all the time now, by tutors and 
students.  We plan to equip all teaching rooms with similar equipment in due course. 

However, in response to an HMI survey of ICT in teacher education in Wales, the funding 
council specified that this year’s equipment grant for ICT in subject teaching was to be used to 
enhance the school-based aspect of ITE.  We thus planned to purchase sets of 
laptop/projector/IW to be loaned to partnership schools in rotation for ITE student use in the 
classroom.  A condition of the loan (of one-term’s duration) was that mentors reported on the 
use of the IW to their colleagues from other schools; students would be asked to do likewise.   

So when the NAW announced their funding for one IW per school, my first reaction was that it 
was now unnecessary to provide extra loan machines.  But on reflection, remembering the DTI 
computers of 1982, it was clear that one-per-school (probably fixed in an ICT room) was 
inadequate to provide a worthwhile amount of experience for the school’s existing teachers, 
never mind for ITE students.  So the project will go ahead as planned.  The reduction in prices 
of projectors means that we have managed to squeeze four sets of equipment out of £12500 
without going too far down market.  To do this, though, we have decided to go for Mimio bars 
rather than full IWs.  Not only are they cheaper, but they are more easily moved to any 
classroom (as long as it has a standard whiteboard), which is vital if a number of students are to 
gain worthwhile experience. 

I’d be interested to hear from colleagues who are further down the road than we are, 
particularly if you have carried out any systematic research or identified particularly effective 
uses of the technology in either school or HE components of teacher education.  If you are 
interested in reports of our activities in return, let me know and I’ll post them to the list. 
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s.e.kennewell@swan.ac.uk 

Is ICT changing the nature of knowledge - and does it matter? 
Michael Bonnett, University of Cambridge 

Both in the literature of ICT and in more informal discussion there seems to be a growing 
assumption that ‘ICT is changing the nature of knowledge’ and that this is either a good thing 
or something that cannot be resisted. In the theoretical realm the idea that ICT has a huge 
potential for impacting on our understanding of what knowledge is, was of course, developed 
by Lyotard (1984) in his highly influential The Postmodern Condition. Here he argued that we 
are currently living in a time when fundamental assumptions about how knowledge is acquired, 
stored and distributed are no longer tenable and that the very status of knowledge is 
undermined by the two pronged assault of new technologies and loss of faith in enlightenment 
meta-narratives of foundation and legitimation. (See Lankshear et al, 2000). 

In this short article I would like to raise some questions about this kind of view – particularly 
in relation to networked hypermedia - and to outline one of its (several) potentially serious 
educational implications. 

A number of commentators have suggested that we can look at responses to the impact of ICT 
as falling into two broad camps. The first sees ICT primarily as enabling us to do things we 
have previously done better, e.g., more quickly, more efficiently, in greater depth or breadth. 
The second views ICT as enabling us to do qualitatively new things which fundamentally 
change the nature of old ways of thinking, including our underlying conceptions and purposes. 
Proponents of the view I am considering clearly sit in the second of these two camps. But 
whether or not ICT does and should make old ways of understanding knowledge redundant is 
debatable - and, I would like to suggest, raises a very important principle for education: Are its 
core values merely to reflect current societal trends (in this case of, say,  ‘knowledge’ 
production in a ‘knowledge economy’) or do they somehow have a significant degree of 
autonomy? In the space available here I will not attempt directly to answer this question, but 
rather I will try to sketch one respect in which it is raised by ICT and why it is important. 

First, it is necessary to recognise the different though interrelated senses in which it might be 
held that ICT is changing – or has the potential to change - the nature of knowledge. The 
following is by no means an exhaustive list. (And is presented here only as representative of 
the sorts of claims and suggestions that have been made on the issue.) 

1) ICT makes information immensely more available  (to some). 

2) ICT affects where we look for knowledge, e.g., CD ROMs and the Internet rather than 
books, libraries, or even conventional schools and universities. 

3) ICT affects the way we obtain and evaluate knowledge; the procedures that are needed to 
locate and access it, and to check its authority. 

4) ICT affects what we can find, and increasingly what we will look for - e.g. at the very 
least, knowledge that can be digitised. (As Blake and Standish (2000) point out, this may 
be less an issue of what kinds of knowledge and experience will be ruled out, but rather 
how they will be ruled in.) But perhaps also, ICT elevates knowledge that can be 
organised and (therefore searched for) according to the principles of Boolean logic, or 
can be modularised in page sized or other ‘bytes’. (Something of the underlying spirit of 
this latter is well illustrated by the following recent request from the manager of the 
ESCalate ‘learning exchange’ when inviting contributions: ‘[Remember]… that people 
don’t enjoy reading large blocks of prose on screen, what you write should be brisk and 
informative, using headings and bullet points.’ It’s hard to see a place for, say, discursive 
argument here.) 
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5) ICT affects the status of different kinds of knowledge, e.g., information over reflection or 
impression, effective search strategies over information, material that is attractively 
presented over that which may be substantively compelling.  

6) ICT affects how knowledge ‘feels’ and what knowledge ‘looks like’ through being 
presented in a way that, for example, is no longer so heavily text based as in books, but 
with more emphasis on graphics/animation/video, sound, interactivity. Maybe too, there 
will be an elevated emphasis on up-to-dateness – perhaps even the ‘latest’ or the 
‘newest’, knowledge on the screen possessing a certain currency and vibrancy not 
conveyed by many more traditional sources. 

7) ICT affects the purpose and function of knowledge – e.g. its sheer availability, speed of 
acquisition and rapid updating, may encourage searching and assembling information to 
support pre-specified conclusions rather than genuine exploration, and an emphasis on 
the latest information rather than reflection, or even rumination. (Part of a set of attitudes 
towards knowledge which has been referred to as an ‘information fetish’ in which, 
increasingly, the pursuit of objective truth becomes redundant.) 

8) ICT affects what we think of as ‘real’. (See, for example, Malcolm Plant’s interesting 
contribution to ITTE Newsletter No 35) 

9) ICT affects what will count as knowledge.  

10) ICT affects what it is to understand something. 

In brief, I don’t deny the significance of points 1-6 above. They clearly suggest a potential for 
huge changes for many aspects of teaching and learning, many of which have been discussed 
elsewhere (including by myself and colleagues: Bonnett, 1997; Bonnett, McFarlane and 
Williams, 2000). But there is a significant sense in which these points do not involve changes 
to the nature of knowledge in the slightest. They merely make claims about how we may 
acquire, store and transmit it. In rough and ready terms, it is points 7-10 that are the crucial 
claims because they refer to the basic aspirations and standards internal to what we mean by 
the terms ‘knowledge’ and ‘understanding’. Our views on these issues provide one 
fundamental measure of what education should be aiming for and the degree of its success. 
Now, have these latter really changed? That is to say, has the concept that should inform our 
understanding at this level been changed by ICT? (Which is a very different question to the one 
concerning what kind of knowledge politicians, the business community, or society at large 
currently require of the education system.) I suggest that the answer to this question is ‘No’, or 
at least ‘Not yet’! 

So what, at base, is knowledge, i.e., the fundamentally orientating concept of knowledge that 
shapes basic educational goals?  I will risk the derision of some post-modernists and others and 
suggest that not a bad place to start in the educational context is with the concept of knowledge 
as something like ‘justified true belief’. That is to say for something to count as knowledge 
 i) it must be true; 
 ii) the knower must believe it; 
 iii) they must have good reasons for believing it. 

It is thanks to conditions i) and iii) that no matter how fervently I might claim to know it, I 
cannot know that I am Napoleon. I can only think I know it. (Similarly, for medieval flat-
earthers and condition i).)  

While not the only concept of knowledge that we have, I suggest that it (or something pretty 
close to it) is a highly important one in the educational context because it aspires to truth, 
requires the consideration of evidence and involves the commitment of the learner. All 
qualities that any teacher I have ever spoken to would generally want to defend – even if they 
find them increasingly difficult to enact under current curriculum pressures. Something like 
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this concept of knowledge has also informed long-standing traditions of education such as 
liberal education, which value the (eventual) freedom and capacity for criticism and autonomy 
of learners, as against their continued subservience to unquestioned or unquestionable authority 
of whatever source. The intimate relation of such a conception of knowledge and education to 
a democratic way of life hardly needs stating. 

In this respect, the danger that some forms of extended ICT use presents is not simply that 
information will be conflated with knowledge, nor that acquiring information will be thought 
to be sufficient to bring about understanding (both of which dangers are real enough), but that 
if allowed to undermine some ICT- independent conception of knowledge of the kind outlined 
above, we lose a key set of criteria for evaluating what ICT use contributes to a pupil’s 
education – or, to put it another way – for evaluating the kind of education which ICT use is 
promoting. It is only because we have a concept of knowledge and understanding in the 
educational context which has built into it certain notions of truth - and the critical evaluation 
necessary to check for it - that it can stand as a bulwark against the potential miasma of 
information and misinformation which ICT not simply places at our disposal, but increasingly 
insinuates into many aspects of our lives. 

We collude in the dismantling of this bulwark at our educational peril. 
m.r.bonnett@btinternet.com 
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Contextualisation – extracts from a discussion on itte@mmu.ac.uk 
Roger Crawford, School of Education and Professional Development, University of Huddersfield 

For some time, it has been suggested that teaching ICT as a discrete subject may lead to 
‘...thorough but sterile coverage...’ (NCET, 1995, p7) and the teaching of ICT in irrelevant and 
meaningless contexts (NCET, 1995, p7; Robertson, 1997, p 170). When ICT is taught as a 
subject ‘...there are insufficient opportunities to apply the ICT skills so acquired to work in 
other subjects. Absence of such opportunities deprives pupils of the benefits of rigorous 
training.’ (Ofsted, 1995, p4). Michael Hammond seemed to be in agreement with this 
perspective when he stated in the Autumn 2000 ITTE newsletter that ‘If ICT is taught across 
the curriculum activities may be relevant and contextualised in rich settings .... making ICT a 
subject can lead to some very sterile, decontextualised teaching, though this is more an 
argument for making IT as a subject relevant rather than doing away with it altogether.’ 

I think I’ve always been slightly uneasy with this viewpoint, though I accepted it. I taught ICT 
as a subject in secondary schools for many years, and was not aware that my contexts were 
meaningless and my coverage sterile! However, when authorities such as NCET and Ofsted 
make such statements, a review of one’s preconceptions seems appropriate. 
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In July 2000, I was observing ICT lessons in a secondary school. In one lesson, the ICT teacher 
used programmable models of a conveyor belt and a crane to teach simple control 
programming. She also explicitly connected the modelling activities in the classroom to real 
industrial processes. Pupils’ classroom activities were placed in very rich real world contexts. 
In another lesson, the science teacher used ICT to support teaching and learning in science. 
Pupils used a temperature probe connected to a computer. This was placed in a hot liquid and 
cooling curves were displayed on the screen. ICT was used to produce quickly, accurately and 
easily different cooling curves for a variety of liquids, and these could be easily compared. The 
science was greatly enriched, however, the teacher did not explain why cooling curves might 
be useful beyond the classroom, or how using ICT to produce them might transform some 
industrial activities. The context for ICT in this science lesson did not reach out beyond the 
classroom. In general, in this school, the ICT teacher was very good at modelling real world 
activities but teachers using ICT to support teaching and learning in other subjects rarely went 
beyond the classroom activities in the other subject. This seemed at variance with the NCET 
and Ofsted perspective. 

As Steve Kennewell, says perhaps it depends on ‘...what we mean by contextualised...’. Do we 
always need rich, real world contexts, or is it sometimes appropriate to focus on teaching 
pupils ‘techniques’ and ‘concepts’ without ‘...distracting them with interesting content’. ICT 
‘... is a rich setting in itself and can become interesting to learners without using external 
contexts as sources of interest and motivation’. John McComish notes that ‘We must ... make 
sure teachers and pupils ... have the skills before they’re expected to apply them’, and ‘In the 
case of other subjects we have no problems accepting the idea that the subject needs to be 
taught...’. ‘Without teaching ... in a structured and systematic way, pupils will never learn how 
to apply those skills properly...’. 

In contrast, David Longman makes the point that ‘...it is almost impossible to teach ICT in a 
decontextualised way. You can’t simply teach someone to use a wordprocessor effectively – 
they have to do something with it’. Malcolm Hughes suggests that ‘...ICT teachers do look for 
robust and vivid contexts for their teaching’ but David is even more emphatic: ‘Of course ICT 
teachers do it better. We have to contextualise to real life settings...’. ICT is ‘... one of the few 
domains in which ‘proper contextualisation can occur...’. Neil Stanley notes that ‘... context 
and need are of utmost importance – if you don’t like the context or can’t appreciate the need 
then you’ll say ‘so what’’. On reflection, Michael agrees ‘... that ICT lessons can be 
contextualised...’ but thinks that ‘... this is trickier than first appears’.  

It may be appropriate in some lessons to focus on the development of skills and concepts, 
while on other occasions the relevance of these may be established by applying them in rich, 
real world contexts. Could it be that some teachers are better at contextualisation than others, 
and it’s not a discrete ICT vs. cross-curricular ICT issue? The contributions of both ICT 
subject specialists, and teachers of other subjects who use ICT across the curriculum, need 
recognition, as it is possible that these are mutually supportive and enriching. However, as Bob 
Fox says ‘... I’m a constructivist at heart, and see it all as a process of coming to know...’. 

References 
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Using Web Authoring To Increase Student Engagement 
Jason Sadler and John Woollard, University of Southampton 

Abstract 
Trainee Teachers use GeoData's WebQuiz application to create interactive web pages that they 
then use in their teaching practice in schools. The software enables them to create and refine 
quizzes of questions (multiple choice, text entry and true/false) on a floppy disk which can 
subsequently be placed on the Internet by their tutor. The quizzes are then freely accessible to 
anyone on the worldwide web. The activity promotes a deeper knowledge and understanding of the 
topic of the quiz and creates a focus for collaboration and sharing of resources. The facilities of 
Web Quiz facilitate computer-aided assessment (CAA). The whole activity supports aspects of the 
computing requirements of teacher training in the UK at this time. 

Introduction 

The GeoData Quiz is an interactive Windows application that has been developed with the 
support of a number of departments within the University of Southampton. The design 
philosophy behind the application was to create a generic tool for questioning students in the 
University networked Windows environment, replicating and extending typically used question 
formats. The Quiz application has successfully been used for the formal assessment of 
hundreds of students in a single afternoon, including the medical, biology and education 
departments.  

The quiz program presents information from quiz configuration files that determine the 
application behaviour and specify an arbitrary number of questions using several standard 
templates. Quizzes are fully modifiable by course tutors and trainees either by editing the files 
directly, or using the associated QuizWriter application. Available question types are True-
False, Fill the Gaps, Multiple Choice and Identify features from an Image. Current facilities 
include practice and assessed questions (with optional scoring and feedback), variable tries per 
answer, flexible answer matching through the use of wildcards and accepted variations, and 
multimedia linking. Facilities for enforcing exam conditions include preventing users from 
exiting or restarting the application, options for ensuring all question parts are completed 
before continuing, and quiz file encryption. 

The WebQuiz extends the implementation model of the Windows program, allowing quizzes to 
be seamlessly delivered via the web. This is achieved through the WebQuiz web server 
program (CGI) and requires no special technology at the user's end, other than a browser and 
Internet connection. 

The students involved in this particular application are trainee teachers. They are attending a 
one-year post-graduate course preparing them for teaching computer related work in secondary 
schools (ages 11-18). The delivery of teaching materials is becoming more and more focused 
on the Internet as more schools develop their own intranets and Internet connections. All 
trainees, therefore, produce web pages of information for pupils. They have to create 
presentations (usually using PowerPoint) and deliver those across the Internet. Creating a quiz 
using the WebQuiz is one of many Directed Activities that they have to complete as part of 
their training to be an IT teacher.  

The Directed Activity  

Trainee teachers have to:  

Directed Activity 4  

Creating web based assessment materials 

In preparation, complete the Quiz at http://www.soton.ac.uk/~pgce/it/quiz   
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and identify with your curriculum mentor a topic for a web-based quiz.  

Plan, implement and evaluate a quiz of 10 questions.  

Some enterprising trainees go to commercial sites providing quiz authoring and quiz feedback 
facilities. These prove successful but their application is more limited because they do not have 
as much control over the data processing as do the trainees using the WebQuiz. Other 
alternatives include using Visual Basic and Javascript within an HTML webpage. This option 
is only open to trainees with those programming skills and again this has less functionality. 
The most able students are limited because the University does not allow the inclusion of CGI 
programs on user workspaces. The majority of trainees use the WebQuiz.  

The reaction of trainees to the writing of quizzes is mixed. Nearly all are enthusiastic regarding 
the product. That is, they see the value of interactive web pages that can give immediate 
feedback and reward to learners. They also express a sense of achievement in 'publishing' to 
such a wide audience. Some trainees find the process frustrating. Particular gripes arise 
because the authoring tool is not WYSIWYG. The screen display is a windows dialogue box 
and bears little resemblance to the final web page output. There are difficulties because the 
authoring interface requires the use of technical terms such as FillGaps, MCGaps and 
FillImageGaps meaning fill the gaps, multiple choice and multiple gaps based upon an image. 
Some students abandon the front end completely and edit the quiz configuration file directly in 
Notepad. A single quiz question definition contains between 5 and 30 lines.  

[Question1] 
Type=FillImageGaps 
Title=A Sound Recording and Playback Program 
Instructions=Type in what you think the icon does: 
Image=s.bmp 
Gap1=play 
Gap2=record 
Gap3=begin;start 
Gap4=finish;end 
Gap5=stop 
Gap6=position 

Trainees with programming experience thought this to be very simple. Inexperienced trainees 
appreciated the opportunity to operate with scripts. There remains a pedagogic issue regarding 
training in that there is not a direct connection between script editing and web page viewing. 
The script had to be submitted to the tutor (by e-mail attachment) who then FTPed it to the 
GeoData site. Trainee teachers report that they become more involved in the topic in which 
they are creating a quiz.  

Taking it to the classroom  

The process was successful in the classroom. Some trainees created quizzes that were then 
used with their pupils. Although there has not been a rigorous reporting procedure, anecdotal 
evidence suggests that the pupils are stimulated by the activities. An important feature of the 
WebQuiz is the ability to allow the pupils to 'mark their own work'. When the feature is 
enabled the quiz becomes a teaching tool. The pupils study the questions and optional images. 
They make their guess and can then check their answer. The same quiz can be used as a testing 
device. The pupils make their guess and continue. They have no chance to mark their work and 
they get no feedback. At the end of the test the final score can be suppressed by the quiz 
designer. In this way, a whole class of pupils can be working on the quiz without the problem 
of one pupil's mistake helping the next pupil get the right answer.  
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The feedback from the quizzes takes several forms. The simplest is the pupils seeing whether 
they have individual question right or wrong. The optional scoring system can award marks to 
individual questions thus allowing harder questions to be weighted higher than easier 
questions. The final score can indicate overall performance. That score can be automatically e-
mailed to the pupil completing the quiz or to the author of the quiz. The most sophisticated 
feedback records log files tracking the performance of the individual on each separate question, 
the time taken to complete the activity and the name (identifier) of the computer used.  

Conclusions  

The WebQuiz enables computer users with little or no knowledge of web page construction to 
create interactive web pages. However, the quiz authoring interface requires improvement. The 
act of creating a quiz engages the author more deeply in the knowledge and understanding of 
the topics in hand and, therefore, it could be said, makes their teaching of the topic more 
effective. The WebQuiz gives accurate details of an individual pupil's performance, offering 
greater opportunity for individualised teacher feedback and support. The teacher can make 
better judgements of overall pupils' performances and therefore better plan future lessons.  
Web links 

http://www.geodata.soton.ac.uk/ElecPub/quiz.html 
http://www.soton.ac.uk/~pgce/it/quiz 

J.D.Sadler@geodata.soton.ac.uk and J.Woollard@soton.ac.uk 

Weaving the Wapping Web  
Christina Preston, Institute of Education, University of London 

A conference prologue 

The collegiate atmosphere of recent JITTE conferences has not only been fun, but a source of 
information and inspiration. I was also fortunate to attend the last SITE conference in Florida 
USA for 1,500 teacher educators and teachers. The UK ITTE contingent had a full four days to 
get to know their US counterparts. Introductions were greatly facilitated by the appointment of 
Professor Niki Davis as the SITE President. Niki, who is now sharing her time between Iowa 
State University and the Institute of Education, University of London, still appears cheerful, 
and sane, whichever side of the Atlantic I happen to meet her. Long may this last! 

I have prefaced my piece about the work MirandaNet is doing in Wapping with these 
comments about conference participation, because I am conscious that so much of my thinking 
is influenced by the colleagues I meet at these sessions. I have been most impressed by the 
example of Bryn Holmes. Not only does she research communal constructivism, but puts this 
into practice whenever she can fund her students to join her in presenting a paper. At SITE01 
and at ITTE in Swansea the co-operation of her international colleagues in papers that had 
been written over the Internet were the highlight for me.  

At next year’s SITE conference (18th -23rd March 2002, in Nashville Tennessee), several of us 
are developing sessions on building web based learning communities. We are putting some of 
these principles into practice in the intervening months. Let me know if you’d like to join us.  

Teachers as Learners using ICT 

The use of Information and Communications Technology (ICT) in the classroom and staff 
room presents particular challenges for traditional assessment and evaluation methods. The 
MirandaNet Fellowship in partnership with teachers in the Web-Wise Wapping (WWW) 
project in the Docklands of London, are aiming to find innovative methods of helping teachers 
to assess learning progress.  
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The project is focused on fourteen schools funded by the St Katherine and Shadwell Trust 
which is the driving force behind collaborative nature of Wapping social regeneration. By 
pooling the money offered by the Trust, the fourteen head teachers in Wapping are able to plan 
a three-year ICT in-service programme designed to be self-sustaining once local expertise is 
established.  

The self evaluation context 

Teachers record and publish their learning progress in three stages:  

negotiating aims and objectives 

implementing my project  

reflecting on the ICT challenge 

The main aim is to find effective methods to help teachers evaluate their own learning progress 
in the teaching of web-based learning. The objectives of the web based accreditation for 
teachers will be to: 

support learning and development 

support diversity of learning styles and pace 

offer evidence of change to external audiences 

The mentors will base the accreditation on an explicit model of learning from experience, 
sometimes called action research, in which learners pass through a cycle of doing, reviewing, 
learning and applying their knowledge. (Dennis and Kirk 1990) Niki Davis and Bridget 
Somekh, both ITTE members, have applied this theory to the context of learning about ICT 
from three perspectives as a learning tool, as a teaching tool and as a catalyst for change in 
educational institutions. (Somekh and Davis 1997) This ICT programmes attempts to ensure 
that in the first year at least two teachers in the school have an overview of these three areas.  
In the management of change it would seem to be important that the teachers engaged in the 
innovation have some understanding and ownership of what is happening. Therefore although 
in the project assignment, the teachers will take an in depth view of a few of these issues, they 
will continue to be aware of what their colleagues are working on. The use of the web as a 
knowledge base or PowerHouse will increase this effect (Davis 2001). When new teachers start 
from the school in the second year they will be mentored by teachers who are already going 
through this process. As a result the new teachers will assimilate what has gone before and 
build on the project foundations. In this way repetition each year will be avoided. Projects 
developed by the first teachers are expected to gain in complexity and profundity as more 
teachers and children join them in a creative, risk taking spirit. As a result of this activity the 
Wapping schools will have a communally constructed web based resource for learning 
purposes. (Holmes et al 2001) 

In practical terms the main aim will be to help participants create an on-line learning account. 
In a combination of face-to-face and on-line sessions, will offer: 

frameworks for teachers to understand and to record their learning from experience  

conversations on-line to help teachers enrich their learning accounts 

frameworks and ideas for understanding change and the effects of context 

guidance which helps participants create a portfolio collection of their experience 
including where appropriate an evaluation of web based learning 

The template will be stored in Oracle’s Think.com, an interactive web based learning 
environment that will be used by the WWW teachers to create a learning activity. They will 
receive accreditation for their published accounts of learning. 
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Many thanks to Chris Watkins, Institute of Education for his contribution to this article. 
You can find a longer article on the Mirandanet web site www.mirandanet.ac.uk 
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Virtual or Managed Learning Environments: a third ITTE research 
group? 
Tony Fisher, University of Nottingham 

For many of us, the use of 'virtual' or 'managed learning environments' (V/MLEs) has become 
part of our work as we diversify our courses and reach out to new groups from which to recruit 
potential students. At the University of Nottingham School of Education, colleagues have been 
involved in two separate initiatives as part of a group of projects supported under the 
University's 'e-learning' strategy. A group of colleagues has been involved in the development 
of a part-time 'modular' PGCE course, seeking to widen access by including potential students 
who would be unable to commit themselves to the more conventional, full-time course. A 
second group, of which I am a member, has been involved in the development of on-line 
modules for a taught doctorate in teacher education, seeking to recruit internationally, but 
without the need for students to spend long periods of study in the UK.  

In both cases the use of  a V/MLE is essential to the course in question. This was initially for 
practical reasons related to the nature of the target groups, rather than for truly pedagogical 
reasons related to particular philosophies of on-line teaching and learning. Of course, 
pedagogical issues have become increasingly important during the development and 'roll out' 
of the course materials, as we have become more familiar with the nature and limitations of 
'our' particular V/MLE - WebCT (the choice was made for us). 

We feel that we have really just 'dipped our toe in the water' at Nottingham, and are conscious 
that many members of ITTE and/or their colleagues and institutions are much further on. But a 
recent flurry of emails on MirandaLink (the MirandaNet list) prompted the thought that we 
might have a really good opportunity within ITTE to look collectively at the use of V/MLEs 
within and among our institutions; the potential is there to make a real contribution to the 
development of knowledge about this aspect of ICT. So I'm proposing that we convene an 
ITTE V/MLE research group. I've taken some early soundings, which have all been very 
positive, but ultimately the only good reason for doing something along these lines is if a fairly 
wide group of colleagues within the ITTE network think it's a good idea. There are already 
some early thoughts about the sorts of things such a group might do and might try to achieve, 
but my purpose in writing this piece here is basically to announce the idea. I'll follow this up 
on the list, and there's the possibility of a slot at the research conference to discuss the idea 
further. In the meantime, I'd be very keen to hear of any thoughts (pro, con, or just 'about') that 
colleagues may have.   

tony.fisher@nottingham.ac.uk 
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I missed THE party – a look back at itte01 @ Swansea  
Libby Jared, University of Cambridge 

Who said “If want a job done, do it yourself”?. I asked someone if they would write a brief 
report but as no reply came to my inbox, here goes. 

As I recall, July 2001 was quite a sunny month except for around 17th July. This particular day 
was a trifle wet and windy.  However, having rewarded myself with a weekend at the seaside I 
was one of the few at the start of the conference to be appropriately dressed in a thick cardy. 

Still it all warmed up very quickly as we sat and listened to 
Denise Schmidt from Iowa State University telling us about 
the Center for Technology in Teaching and Learning. A truly 
international start for our international conference. It is always 
good to hear what another continent is doing in this rapidly 
changing technological age and from this opening address see 
certain similarities with our learning centres ‘over here’.  

It was then off to the first of a series of workshops, paper 
presentations, discussions etc. which continued almost non-stop for the next day and a half. All 
of these offerings were superbly ‘advertised’ in a very plush abstract booklet obviously set up 
in competition with the well maintained, informative web pages. A first of many thank yous to 
David Longman, Malcolm Hughes & Steve Kennewell (alphabetical order note). 2001 was 
obviously the year for putting the conference information in an IT format and a tradition which 
will hopefully continue. 

These ‘nuts and bolts’ jammed packed sessions really kept us on 
our toes and with so many parallel sessions the choice was always 
going to be difficult. Every conference review contains a similar 
sentence but far better to have too much choice and not enough – 
we are after all left thirsty for more. All the ones I went to I found 
stimulating and left me refreshed and renewed to ‘do better’ back 
at base. They form a solid core of the conference timetable. 

The mix of tell and share, new innovative technology, latest 
software etc., I think has reduced to make way for a greater number of research papers. This 
might be indicative of the pressures we all face as we seek funding to attend conferences.  But 
if I can be provocative for one moment, maybe when we did have more of the former in the 
‘old days’ the flavour of the conference was more on professional development than now.? 
Perhaps I am just a stick in the mud and haven’t quite moved with the times, but wearing 
another hat there is the research conference to fully support too! 

Having got through quite a busy first afternoon the bar did 
not beckon at 5.30pm. Instead most of people made their way 
to the Talking Heads session which though scheduled for an 
hour had heads talking long after. It was here I think that I 
really missed the first party and have only myself to blame 
that I couldn’t go round citing communal constructivism in 
every other sentence as most other people did for the 
remainder of the conference. That will teach me to go and put 
the final touches to the presentation I was forcing my school 
teacher partner to give the following day. 

The programme for days two and three took on the same frenetic pace. Noone could say they 
were bored. Keith Brumfitt’s presentation dropped a little bombshell in the ‘importance’ or 
otherwise the review of 4/98 was taking to ICT at KS 1 & 2. During that session we also got 
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onto to the ICT skills tests though I am not sure that saying the tests as they stand in their 
current format are trivial is the same as saying they are too easy! For the national (English) 
contingent Keith’s talk gave us something to debate afterwards, though maybe the international 
party next door didn’t have the gayer time. 

We hurtled on to the final morning, still being chivvied to get to the sessions on time – but 
there is just so much to talk about. Ros Sutherland brought the whole experience to a close 
with an account of her work looking at home and school usage of ICT amongst a fairly small 
sample of children which has led to a larger, current research programme. Ros’ presentation 
left me with plenty to think about as it is personally my main interest area. I am still fascinated 
that when I conducted some early evaluations of NRICH’s work, out of the pupils responding 
that they first see the NRICH problems at home, half then reported that they only did the 
problems at home. Plenty more investigative opportunities to pursue there. 

As to the parties which I did attend - well my team didn’t win 
the Grand Prix quiz but I learnt something about an avocado 
that I didn’t know before, so that was useful. I also now know 
more about Dylan Thomas and that is probably even more 
useful! The noise level at refreshment (hot beverages) time was 
as loud as ever as we all continue to network, meet new 
friends, talk about our work, exchange ideas and all the other 
bits and pieces that these slots are famous for. 

I always feel refreshed by the end of an ITTE conference 
(maybe because I did come back on the coach from the Dylan Thomas Centre). This only 
happens because a few people put a great deal of effort in organising the event for others like 
me to attend. The work is always on top of the ‘day job’ and so once again to the three main 
musketeers a big thank you for absolutely everything. I believe the final task was undertaken 
when Steve brought the left behind umbrella to the September committee meeting for Malcolm 
to pass on to its owner. That’s dedication for you. 

What are the key features that make software work in the 
classroom? 
Anne Sparrowhawk, TEEM Ltd 

TEEM has been evaluating software for over 3 years now.  In that time, we have explored a 
wide range of software, from CD-ROMs supporting literacy at Key Stage 1, to web sites to 
support physics teaching at GCSE.  There are many signs that teachers are increasing in 
confidence with the use of software, and are keen to integrate the software into their teaching.  
As a result, their need for quality and valuable resources is growing and widening away from 
the sure-fire certainties.  

TEEM carried out some work with its trained evaluators to work out which issues were the 
most crucial to ensure successful classroom practice.  Those that work well in the classroom all 
fulfil certain characteristics, and these factors can perhaps be seen as the minimum standard 
required to suit software to classroom use.  After all, teachers need to be confident that the 
resource that they will be using will deliver appropriate learning outcomes, suited to the 
children and the curriculum that they teach.  
INSTALLATION AND ACCESS 

On first installation, did the software install OK? 

For a Web site –  

Is access to the site reliable, on a number of occasions and at appropriate speed? 
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CONTENT AND THE CURRICULUM 
1) Does the title support relevant curriculum subjects and topics? 

2) Is the extent of the content sufficient and appropriate for the target audience? 

3) Is the information structured to support learning? 

4) Is the quality of the content acceptable? 

DESIGN and NAVIGATION 
Design - Do the design and navigation of the program support use in the classroom rather than 
get in the way? 

Navigation - Can you get in and out to the section you want easily; can you bookmark where 
you’ve been, or record an individual user’s place so that they can restart where they left off? 

EASE OF USE 
Can a child use the title with minimal help, either alone or with a peer? 

Where they are offered, do the teacher’s notes add value? 

Where evaluators are able to say ‘yes’ to the above questions, the likely outcome of the use of 
the software within the classroom should be positive, enhancing the experience for both the 
teacher and the learner.  There are of course many other factors that contribute to successful 
software, but teachers recognised that software that did not demand a positive response to the 
questions listed above were unlikely to deliver in the classroom.  In an age where a positive 
outcome is everything, there is little time for software that does not deliver! 

C/o michelle@teem.org.uk 

The JITTE update 
Avril Loveless, University of Brighton 

There have been two significant developments for JITTE this summer – a new editor and a new 
name! Niki Davis’ article in the ITTE Newsletter Summer 2001 hinted that there were changes 
afoot and highlighted the role of the Journal and the closer links with sister journals, the 
Journal of Technology and Teacher Education (JTATE) and Journal of Computing in Teacher 
Education (JCTE). 

Niki Davis has edited the journal since 1996, taking on the post after the death of the Founding 
Editor, Brent Robinson. Niki reminded us of the purpose of the Journal to promote scholarship 
and understanding of the ways in which IT can enhance teaching and learning and refine this 
scholarly development into meta-knowledge to assist the professional development of teachers, 
managers and policy planners. In 1999 she was joined by Michelle Selinger and Patrick Dillon 
who shared the responsibility for editing Volumes 8 and 9.  At the Journal Board Meeting in 
July 2001, it was agreed that the role might now be taken on by a single Editor, namely myself, 
with the support and encouragement of the previous Editors. I took on the role at the end of 
October this year. On behalf of ITTE I would like to thank Niki, Michelle and Patrick for their 
commitment to the Journal and the valuable contribution they have made to its development. 

The new name for the Journal has been discussed for a couple of years. The role of IT in 
teacher education is developing and we recognise the broad scope of our interests and 
responsibilities in the field. Our publisher felt that it was timely to reconsider the title to 
indicate the range of our work to a wider audience, whilst not losing Brent Robinson’s vision 
for the Journal to provide a voice for scholarship in our community.  After much brainstorming 
and debate, it was agreed that the new title from Volume 11 2002 will be: Technology, 
Pedagogy and Education: The Journal for IT in Teacher Education. 

So where is the Journal up to at the moment? 
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- Volume 9 (3), edited by Niki, is currently at proof stage and will be on your desks very 
soon. 

- Volume 10 (1/2) is a Special on Pedagogy, edited by Guest Editor Tim Denning and 
supported by Michelle Selinger, is in the very final stages before being sent to the 
publisher. This should follow 9(3) quite quickly. 

- Volume 10 (3) is the first volume for which I will take responsibility. It is my intention to 
have this on your desks in the New Year (!) 

- Volume 11 will then take on the new title and the Special Issue will focus on Leadership, 
as described by Niki in the last ITTE newsletter. The Guest Editor is Dr Zarl Schoeny of 
the University of Virginia Curry School of Education. 

So where am I up to at the moment? 

Well, it’s never dull! I am being very well supported by Sarah Allsopp, our Editorial Assistant, 
who is inducting me into the processes and procedures and I am currently engaged in providing 
feedback to authors on how they might prepare their reviewed papers for inclusion in 10 (3). I 
am catching up on the range of papers submitted and the reviewers’ commentaries in order to 
try to get an overview for subsequent volumes. 

I do encourage you to submit papers to the journal to reflect the range of scholarship in our 
ITTE community. Many of us are involved in research and theorising of our work which 
deserves a wider, critical audience in order to develop the field. The Journal Editors and 
Reviewers have always provided detailed feedback to authors to support them in preparing and 
revising the papers and we welcome a wide range of submissions.  I also encourage you to use 
the Journal to support your work with students and teachers in promoting the role of IT in 
Teacher Education. 

aml@pavilion.co.uk 

BECTA update 
Julie Wilson 

ICT Research Network Conference Report 

Becta has recently published the report of the major 
research conference it hosted earlier this year. As 
you may recall, the conference brought together 
researchers, practitioners, policy makers, sponsors 
and the industry in order to explore how research 
can enable ICT to play its part in creating the 
'schools of the future'. David Reynolds, Professor of 
Leadership and School Effectiveness at the 
University of Exeter, gave a keynote presentation 
that emphasised the increasing need for a robust 
evidential base regarding the use of ICT in teaching 
and learning. Delegates also attended discussion 
groups covering a range of issues including ICT and 
school management, using data to raise 
performance, and ICT and inclusion. 

For a copy of the conference report, or for more 
information regarding the ICT Research Network, 
please e-mail: ictrn@becta.org.uk or write to: 
Michael Harris, ICT Research Network, Becta, 
Milburn Hill Road, Science Park, Coventry CV4 
7JJ. 

New Web Sites 

Getconnected 
http://getconnected.
ngfl.gov.uk/ is 
designed to enable anyone implementing ICT within 
education to make informed decisions about 
networking technologies, including broadband. It 
provides a helping hand through the minefield of 
new technologies and service providers to help you 
to get connected. The site contains a comprehensive 
survey of Internet Service Providers, introductory 
information on telecommunications and 
connectivity, detailed information sheets, advice and 
guidance on licensing and regulation, and news. 
There are also case studies, giving examples of how 
organisations have chosen and implemented 
networking technologies that suit their particular 
needs. 

The ICT Technical Support web site 
http://technicalsupport.ngfl.gov.uk/ provides advice 
and information to help schools in the management 
and co-ordination of their information and 
communication technology support. The site offers 
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an overview of the importance of technical support, 
and case studies of current practice in schools, from 
strategic planning to day-to-day troubleshooting. 
There is also advice and guidance on recruiting and 
training school ICT support staff, and advice on 
funding ICT support services. 

Inspection Web Site Update 

The Becta ICT Inspection web site has been written 
primarily as guidance for Ofsted inspectors 
inspecting ICT in schools. Much of the guidance is, 
however, relevant to schools as a tool for self-
review of ICT. http://www.becta.org.uk/inspection 

Information Sheets 

The following information sheets are now available 
on the Becta web site. 

Careers education and ICT (new) 

http://www.becta.org.uk/technology/infosheets/html
/careers.html 

Choosing an Internet Service Provider (ISP) (new) 

http://www.becta.org.uk/technology/infosheets/html
/isp.html 

Communication difficulties and ICT (new) 

http://www.becta.org.uk/technology/infosheets/html
/commdiff.html 

Designing effective school web pages (new) 

http://www.becta.org.uk/technology/infosheets/html
/websites.html 

Guidelines for ICT Co-ordinators in primary schools 
(new) 

http://www.becta.org.uk/technology/infosheets/html
/ictcoordprim.html 

Keyboard skills in schools (new) 

http://www.becta.org.uk/technology/infosheets/html
/keyboard.html 

Parents, ICT and education (update) 

http://www.becta.org.uk/technology/infosheets/html
/parents.html 

Sources of ICT funding (updated monthly)  

http://www.becta.org.uk/technology/infosheets/html
/funding.html 

Special Needs and ICT (update) 

http://www.becta.org.uk/technology/infosheets/html
/senict.html 

Writing a whole school ICT policy (new)  

http://www.becta.org.uk/technology/infosheets/html
/itpolicy.html 

ICT In Practice Awards 

The ICT in Practice Awards scheme aims to develop 
evidence about effective practice using ICT, to 
gauge how this is impacting upon teaching and 
learning, and to share this information with the 
wider teaching community. ICT in practice can 
mean doing traditional activities in new and better 
ways, or expanding the boundaries of what is 
possible. For these awards, Becta was looking for 
practice that is replicable, that says to teachers 'you 
can do this too'. Above all it was looking for 
practice that makes the experience of school even 
more relevant to students. 

The second year of Becta's ICT in Practice Awards 
reached its conclusion in November. 

Categories were: subject teaching (primary, 
secondary, post 16), management (primary, 
secondary, post 16), Inclusion (primary, secondary, 
post 16), Innovation and Change, and, Advice and 
Support. 

From October 50 shortlisted nominees from all over 
the UK were visited by the Awards team. 

17 finalists were invited to Becta to present their 
work to a panel of judges in the last stage of the 
awards. 

Judges included representatives from QCA, 
NAACE, DfES, LT Scotland, TES and BT 
Education. 

The winners will be announced in January at BETT. 

Prizes will be presented by Ted Wragg at the 
ceremony 

Results and case studies about the winners sharing 
their good practice will be available on the Becta 
web site: http://www.becta.org.uk/practiceawards/ 

2003 Awards will be launched at BETT. 

From January you will be able to register your 
interest in the Awards on the web site: 
http://www.becta.org.uk/practiceawards/ 

Becta will be seeking nominations from head 
teachers, principles, governors, advisors and 
members of professional bodies early in the spring 
term 2002. 

Good Practice in ICT Workshops 

Becta is planning a series of workshops with the aim 
of: 
a) exemplifying good practice in the teaching and 
learning of ICT at KS 1 and  
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b) providing resources for the Teacher Resource 
Exchange 

We are looking for two establishments to organise 
and run workshops at which teachers of Key Stage 1 
and 2 will contribute examples of their ICT lessons. 
Teachers will have the opportunity to discuss one 

another's suggestions, and will be provided with the 
time and resources to make their work available to 
others on the TRE. If you would like to run such an 
event, please contact: lyn_dawes@becta.org.uk 

ITTE Receipt and Payment Accounts 
Year ending 31/12/2000 
Presented at Conference by the Treasurer 

Receipts 
 Membership fees 5425 
 JITTE Royalties 2943 
 Interest on deposits   645 
  9013 

Payments 
 Stationery and Newsletter 557 
 Travel and subsistence 2326 
 JITTE costs  3682 
 Regional and research groups 622 
 Exhibition stand  978 
 URL   105 
  8270 

Treasurer’s Notes 
The Association made a profit during the year, although smaller than in previous years. A number of factors 
contributed to this: 

 There was no separate ITTE Summer Conference this year, so we did not receive the profit that we usually 
make on the conference.  

 The JITTE costs were more than usual. This was also partly due to not running our own conference, as we 
usually provide accommodation for the Editorial Board for one night at the conference, whereas this year hotel 
bills were paid.  

 Costs were incurred in improving our publicity function i.e. an exhibition stand, and a URL for the website. 

The other matter of financial interest reported at the conference, was the Association’s involvement in the 
ITTE@BETT Conference 2000. This was organised by ITTE and BESA. The decision had been taken to support 
this innovative conference by keeping the fee relatively low, so that as many members as possible would feel able 
to attend. In the event, fees and sponsorship provided £25,500, whereas the cost of running the conference in 
central London came to £27,500, so a loss of £2000 was incurred. It was felt that, although this had been a 
worthwhile subsidy to inaugurate the event, the responsibility for future conferences should be passed on to other 
organisations with larger financial resources. BESA and the British Council have now taken on the role. 

Balance at 31/12/2000: £21000 
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ITTE Committee Members 2001-2002 
 

Jonathan Allen Co-opted Publicity Oxford Brookes University 

Sue Brindley Elected 2000-2003 University of Cambridge  

Tim Denning Chair Keele University 

Tony Fisher Vice Chair University of Nottingham 

Mary Hayes Co-opted Secretary Nottingham Trent University 

Chris Higgins Treasurer 2000-2003 Oxford Brookes University 

Malcolm Hughes Elected 2001-2004 University of the West of England 

Libby Jared Elected 1999-2002 Newsletter University of Cambridge 

Steve Kennewell Elected 2001-2004 University of Wales Swansea 

David Longman Elected 2001-2004 University of Wales Newport 

Avril Loveless Editor JITTE Brighton University 

Mike Quickfall Co-opted University of Edinburgh 

Neil Stanley Elected 1999 -2002 Newsletter Liverpool John Moores 

Peter Twining Elected 1999-2002 Open University 

Julie Wilson Observer BECTA 

 

Brief Book Reviews 
Avril Loveless, University of Brighton 

Developing ICT: whole school, whole curriculum 
IT Learning Exchange ISBN 1 85377 3344 

This publication from the IT Learning Exchange is the outcome of the sharing of experiences 
of ICT Co-ordinators and Advisors in Primary Schools. Although it seems quite expensive at 
£29, it does provide a useful range of materials to support ICT co-ordinators in planning an 
ICT curriculum development strategy as a whole school. It addresses the process through the 
stages of ICT Audit, developing a strategic plan, thinking about classroom support and 
evaluating the work of the children and the classroom teacher and reviewing the process in 
order to identify successes and needs for adaptation. Each section gives an overview and 
discussion, accompanied by A4 templates for audits, implementation plans, Year Group 
curriculum mapping, classroom support plan and evaluation and an ICT Action Plan. It 
provides a concise and manageable set of resources to support an ICT co-ordinator in 
approaching the planning, implementation and review of the ICT curriculum. 

Further details from: 

The IT Learning Exchange, School of Education, University of North London, Holloway Road, 
LONDON N7 8DB 
Tel: 020 7753 5092 e-mail: publications.itle@unl.ac.uk  Website: www.itle.unl.ac.uk 

After the death of childhood: growing up in the age of electronic media 
Buckingham, D. Cambridge:Polity Press, 2000. 

Valerie Walkerdine describes this book as 'an excellent summary and critique of the hype 
surrounding childhood and the media at the dawn of the twenty first century. It debates issues 
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with great flair and utmost clarity and draws conclusions that are of vital importance not only 
to educators and to those in the media, but to all interested and informed adults'. The reviews 
on the back of the book indicate the scope of the discussion. We found it a useful text for our 
BA Primary and Upper Primary/Lower Secondary Year 2 ICT specialists, particularly the 
chapter on The Electronic Generation and subsequent discussion about the social constructions 
of childhood, the influence of digital media and the debates about children's media rights. 

New on the Bookshelf 
Neil Stanley 

Colleagues at Bath Spa have just launched a 
set of 8 ICT books for Heinemann. There 
are two series each of 4 books - one series 
aimed at Primary school teachers; the other 
at Secondary school teachers. The book 
titles are – for the Primary Series “Click 
…” and for Secondary Series “Double 
Click…” on one of the following: 
Searching; Presentations and Publications; 
Word Processing and, finally, Spreadsheets 
and Databases. 

The books focus on 
different aspects of 
working with ICT.  Based 
on the premise of 'learning 
with a purpose', they form 
a set of resources which 
are practical, effective 
and, above all, written 

with specific needs of teachers in mind. 
Early reports from my students are good. 

Another new title is from Terry Russell at 
Middlesex Teaching and Using ICT in 
Secondary Schools. This is published by 
David Fulton who are now a part of the 
Granada Learning 'stable'. 

Palgrave (formerly Macmillan) have a book 
entitled Research using IT by Hilary 
Coombes which at first glance looks very a 
very complete text and covers topic choice 
through to computer based questionnaire 
analysis and reporting. 

Basic Access 2000 (pupil book) from 
Payne-Gallway has become very popular 
with my students (and P-G still do the 
trainee teacher discount). 

The fun title is, however, the Haynes 
Computer Manual. They've taken the same 
visual approach to upgrading a PC as they 
do to fixing your car, and at £14.99 I 
suspect it could end up under many 
Christmas Trees! 

n.r.stanley@livjm.ac.uk 

 

If you haven’t already, there is just enough time left to book your place for 

The 6th ITTE Research Seminar 
to be held on 

Friday 8th February & Saturday 9th February 2002 

as usual at the sumptuous venue of 

The Møller Centre, Churchill College, Cambridge. 

 
 

Contact: Libby Jared at Homerton College, Cambridge. CB2 2PH. 

email: ecj20@cam.ac.uk 
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Web Wanderings 
Neil Stanley 

Following on from Jason Sadler and John 
Wollard’s article, 'hot potato' at 
http://web.uvic.ca/hrd/halfbaked/ 
offers another html based quizzing 
environment. 

Two sites on classroom behaviour 
management have come to my notice 
http://www.behaviouruk.com/ 

and 
http://www.disciplinehelp.com/ychta/defaul
t.htm 

The new technical support section for 
NGfL is at 

http://technicalsupport.ngfl.gov.uk/display.
php3?section=why&id=1 

There is a fridge magnet site at 
http://www.rudefood.net/ 

and at 

http://www.teachit.co.uk/magnets/magnet1.
htm. 

As I wondered how it was done I found 
http://www.ericharshbarger.com/java/ 

where you can download several ready-
made tools to do this and similar things. NB 
the fridge magnet won't print out unless you 
do a screen grab. 

You will waste hours at 
http://www.thevickerage.worldonline.co.uk
/theteacher/Recroom/recreation_room.htm 

playing Mahjong Patience (the rest of the 
site is an IT subject resource for GCSE and 
A level). 

Just to prove how sad I can be 
http://tv.cream.org/themes/themes.htm 

is a repository of TV theme tunes - now 
you can start PowerPoint presentations with 
an extract from the Thunderbirds Theme. 

n.r.stanley@livjm.ac.uk 

Endpiece 
Neil Stanley 

As usual this time of year seems overly 
busy, with new Ofsted cycles starting and 
annual course reports to be submitted. The 
consequence is that I have only been 
reading stuff for work (I did squeeze in 
Gervase Phinn's 1st book amongst my 
summer holiday reading). All these 
statistical reports and surveys take some 
digestion. The teacher workload 
preliminary report was also interesting, and 

the recent news from DfES about classroom 
assistant usage seems to be controversial.  

News that the KS3 ICT Strategy has got the 
roll-out funding for Autumn 2002 has major 
implications for those of us training subject 
specialists - lets hope ITT is let in on the 
strategy soon enough to support our 
students (and their mentors). 

n.r.stanley@livjm.ac.uk

 



 

 

ITTE 2002  ‘Shaping the Future’ 
 
 
 
 

The Annual Conference of 
The Association for Information Technology  

in Teacher Education 
 
 

16th - 18th July 2002 
 

at 
Trinity College, Dublin 
Republic of Ireland 

 
 

The conference theme ‘Shaping the Future’ challenges us to look forward to 
discern and contribute to advances in the use of educational technology in 
teacher education and in schools.  
 
 
You are invited to contribute long papers, short papers, workshops, seminars 
and roundtable discussions.  
 
See the conference web pages at www.itte.org.uk for details of the 
conference programme, accommodation, conference fees, on-line 
registration, and for the submission of proposals and papers.  There are also 
links to information about Dublin, Trinity College and the breathtaking 'Book 
of Kells' housed in the precincts of the University. 
 
Accommodation includes some double rooms and apartments that would suit 
couples - so why not bring your partner? 
 
There will be a full social programme including historical and wassailing tours 
of Dublin.  Why not combine attending the conference with a few extra days 
holiday to explore this wonderful city and country?  It may be worthwhile to 
check out and book your flights now. 

 


