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From the Chair 
Tim Denning 

It’s Spring Jim, but not as we know it! 

As the academic year draws to a close and we emerge from the annual 
‘scurry’ of exam board meetings, marking, report writing, inspections, reviews 
and other sundry bureaucracies perhaps we should stand back and do 

something completely different - congratulate ourselves on the successes and achievements of the past 
12 months…. 

The majority of our students will have achieved good results. Many of those training to be teachers will 
now have QTS and interesting and worthwhile careers ahead of them. We all have had some part in 
that and it matters. A recent national survey rated teaching as the third most regarded form of 
employment just behind nurses and doctors – politicians and estate agents came at the bottom of the 
list!! 

As you read this the ITTE conference will be under way in Dublin with a rich and varied collection of 
activities that reflect the true spirit of our community – informed, inquisitive, caring and sharing. We 
should start a new year of endeavour this autumn with more confidence in our own experience and 
expertise and a determination to foster the teaching and research work that is at the heart of our 
professional life. 

Best wishes to everyone for a well deserved summer break 

Tim 

P.S. (Now where was that conference application form?) 
t.j.denning@educ.keele.ac.uk  

Editorial 
Libby Jared, Faculty of Education, University of Cambridge 

Buses, they say, always come in threes. So, it would appear, do conferences. This newsletter should 
be at the printers whilst I am at the first (IFIP Working Group 3.5 at Manchester), posted during the 
second (a ICT and Maths conference on home territory) and being read as you journey to our own 
summer conference in Dublin. Well that is the theory at least! 

Having had an uphill struggle to find sufficient material for the two previous issues of the year, heartfelt 
thanks accompany this one to those members of our community who have responded with a 
contribution, each without receiving a twisted arm. 

ITTE members never need an excuse to let of steam over some hot potatoes. The passionate debates 
that frequently come to the fore is one reason why I believe ITTE is such a healthy community. 
Hopefully the two articles from Graham Jarvis and Jennifer Piggott should keep the arguments going 
well into the early hours at Dublin and later on the listserv! (Graham wins the prize for most original 
reason for writing an article – guilt at having a Grace and Favour day!). 

It is a pleasure to accept two further articles, one from an ITTE old-timer who has moved onwards to 
new and even more exciting things, and one from someone recently joining the organisation. We all 
wondered what Martin Owen was actually going to do when he announced he was leaving Bangor – 
now we know from his descriptions of Futurelab. Mike Richardson’s travels to Scandanavia to 
investigate what pupils there were doing for ICT and makes some interesting points through the 
comparison. Either Mike of Jennifer win the prize for the most original title (both force you to read 
them if you ever want to know what the reason is for being so obtuse!). 
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Tim in his Chairs’ Letter mentions that we are arriving at the end of the year and all our trainees are 
just about to enter a new phase in their lives. It takes a great deal of willpower and a little luck on both 
trainees’ and tutors’ part that both complete the time successfully. The yearly monitoring of ICT 
portfolios has not disappeared. The sheer number and volume make it a daunting task and for some of 
us, it seems to take up a great deal of time. However much I think oh no, not another, the amount of 
work and effort that the majority of teacher trainees put into them gives genuine pleasure as well as 
pain. (If only Joe Public could see this too). I’ve chosen two little pieces to publish this time and hope 
that this may encourage others to send in articles too. Some of us have been involved in ICT for some 
time now and have had years to reflect, evaluate and often change our opinions. Our trainees are at the 
very start of this process and their articles are firmly set at the beginning of the journey. 

Conferences come in threes? Dotted around this newsletter is information on CAL ’03, SITE ’03 and 
of course not forgetting ITTE’03 

But first, who got the cheapest air fare to Dublin? Results in the next newsletter, for which, of course, 
some of you are already starting to pen your articles … 

ecj20@cam.ac.uk 

 

A very big THANK YOU indeed is due to Neil Stanley who has been my co-editor for eighteen 
issues over six years. He has been a very good partner, has always been reliable and given a great deal 
of his time in helping to produce every issue. 

From Neil’s Endpiece you will see he is retiring gracefully to “let someone else have a go”! 

 

The Potential of ICT 
Graham Jarvis, Trinity and All Saints College 

It was a friend of mine, a very proficient and imaginative user of ICT, who said to me recently: “The 
potential of ICT in teaching and learning is only limited by a person’s imagination”. It was his comment 
and our subsequent discussions that led me to consider questions in relation to ICT in Education. 

• Is the potential for computers to provide an exciting learning environment yet to be fully 
realised? 

• Have the National Curriculum for IT, The QCA Scheme of Work, Circular 4/98 (may it rest in 
peace!) and other directives produced a ‘straight jacket’ which negates the liberating potential 
of ICT in the classroom? 

The more that I thought about his comments, the more we discussed the potential uses of ICT, the 
more we realised the complex nature of the issues and the problems involved in reaching a resolution. 
It does appear that our education system is not geared up to integrate a resource which has the 
potential for creativity, imagination and communication. 

The new standards for ITT state the following: "They know how to use ICT effectively… but then 
… both to teach their subject and to support their wider professional role." and again "They 
use ICT effectively in their teaching." Why can't we have: is able to use ICT creatively, or 
imaginatively…? Is it possible that the phrasing of these statements does not lead us to explore the 
real nature of ICT? Or I am falling into the trap myself? 

The QCA Scheme of Work suggests what needs to taught and learned in Information Technology 
through the Primary School. It proposes a linear, step-by-step approach to learning about computing 
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with specific aspects allocated to particular year groups. Does 'Using a Word bank' come before 
'Creating Pictures' or 'Writing for different audiences' in the real development of skills, 
knowledge and understanding? 

It is this very structured approach that concerns me. It may cause the content to be seen as the 'whole 
curriculum' rather than as a basis for development. The child who is skilled and motivated by ICT 
may not want, or need, to wait until Year 6 to produce a multi media presentation. 

If, as my friend suggested, the potential of ICT is only limited by imagination then it might be 
reasonable to ask if we are trying to confine and constrain ICT in a 'straight jacket' of centrally decided 
curricula where the assessment of skills takes on increasing importance. I am neither suggesting there is 
no need to learn basic skills nor that there is no place for ICT in the support of subject teaching and 
learning. I also accept that ICT can reduce the time spent on administrative tasks. However, I do 
believe that these uses do not always exploit ICT to the full. There are many schools where ICT is 
being used in a variety of imaginative ways and contexts. The Becta research network also suggests 
that many teachers are wanting to explore ICT, its pedagogy and the potential for enhancing learning. 
Equally my experience with students suggests there are still those schools who rely heavily on the 
QCA, and nothing more, to deliver ICT. 

The challenge is to take ICT beyond repetitive tasks, mundane practise, and a restrictive curriculum. If 
we can really harness the power of the imagination of both teachers and children then the full potential 
of ICT in education may begin to be realised. 

g_jarvis@TASC.AC.UK 

Goody Goody 
Jennifer Piggott, Faculty of Education, University of Cambridge 

I have attended a number of seminar sessions at conferences in recent months led by IT researchers 
and/or government spokespeople who have talked about “good practice” in the use ICT. These have 
been accompanied by clips of finished products produced by pupils, such as the use of digital video 
and sound to produce a presentation. At first I thought these products were impressive and was drawn 
into a state of euphoria but, on reflection, I now find myself asking “why is this good practice?”. It 
seems that by some sort of osmotic process we are expected to know why, although it is not clear that 
the presenters know why, or can identify the criteria they used to say “this is good practice”. What I 
saw in many cases was a well-produced product, that required reasonably good, but not high level, 
ICT skills on the part of the pupils and possibly teachers. However the key purpose appeared to be 
the use of technological goodies rather than any subject-related rationale. 

Why is this good ICT practice? The presenters do not mention the expected, or actual, learning 
outcomes, the processes and decision making that the children have engaged in to produce the 
product, or what subject matter is being covered. The question of whether the hours spent on the 
production reflected effective and efficient ways to learn did not even seem to cross their minds. 

The children appear to have been motivated and stimulated by the experience but what have they 
actually learned? Unless the presenter can tell me that, the product of the pupils’ work tells me nothing, 
except that the school involved had the necessary resources and that the pupils seem to have enjoyed 
themselves (as they would on a day trip to Alton Towers). I can, of course, guess, but that would not 
satisfy even an Ofsted inspector! 

We need to have sound criteria for identifying what “good practice” is before we start proclaiming 
things as being “good practice”. 
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I have very firmly established views on the role of ICT in the curriculum, believing it is not possible to 
teach ICT without a context and that the most effective way to teach and use ICT is within other 
subjects. Unsurprisingly, in parallel to this runs my view of good mathematics teaching, which involves 
the integration of “using and applying” into each of the other strands of the mathematics curriculum 
rather than it being taught in isolation. In the same way, I believe one element of “good practice” in 
teaching ICT is when it is integrated into other subject teaching. However, putting this prejudice to one 
side and looking at the two possible scenarios in which these “products of good practice” may have 
been produced does not change my message. 

If the digital presentations were about children learning ICT, without reference to the subject context, 
what ICT skills were they developing? Were the children told what tools to use or did they decide for 
themselves and were they presenting to a particular audience? In some cases for example, the choices 
of audio clips seemed more closely related to favourite pop songs than ones that contributed to the 
theme of the presentation or an awareness of a particular audience. 

On the other hand the examples may have been about using ICT to support work in other subjects. In 
this case my first questions are: 

• what subjects formed the framework for these products? 
• what were the expected learning outcomes? 
• how was ICT supporting the achievement of the lesson objectives? 

There is a triad of elements to the teaching of ICT in schools which I describe as: 

 technocentric, sociocentric or educentric. 

Whilst each of these elements are not mutually exclusive, they appear to present themselves in mutually 
exclusive contexts. In the first of these cases ICT is being taught “because it is there”. ICT is a national 
curriculum subject and the computers are in schools so we need to teach it and use it. At the centre of 
this view is the technology. 

In the second case, the approach relates to the view of ICT as an essential tool for supporting pupils’ 
future role in society. It still places a great emphasis on the technology but the rationale is related 
closely to preparing for working and living in an information society. 

The final approach places ICT in the role of a curriculum supporter - using the technology to support 
and enhance learning in other subjects. 

 It would therefore help teachers to be clear about which approach or approaches to ICT they are 
adopting in any particular context as this will affect both the way they teach, or use, ICT and the nature 
of the learning outcomes. In any particular instance we need to identify whether we are teaching ICT 
because it is an element of the national curriculum, or using it because it is there, or because it adds 
something to the teaching and learning experience. If so, what? 

It is necessary to consider whether it is enough to have a rationale for its use that is solely engaged in 
preparing pupils for a future in an information age and whether this is possible without a meaningful and 
useful context in which ICT is being applied. Does using the technology to make teaching and learning 
more effective and motivating preclude a sociocentric view or are the two symbiotic, with the only 
effective outcome dependent on a combination of the two? In which case, does it matter what 
approach takes the lead role? 

Like all models this is a simplistic one and there are many teachers who demonstrate a mixture of 
approaches within their practice. However it is important to be aware of the possibility of very real 
tensions between these views of ICT. I do not believe that a technocentric approach can be effective 
and form a basis for good practice, nor am I entirely convinced that the sociocentric view, if taken in 
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isolation, can fit the bill. However I do feel that the educentric approach can result in “good practice” 
but it can also encompass the sociocentric imperative. I also believe that this has strong links with the 
article by Peter Twining “Could the money be better spent” in the Spring edition of the Newsletter. 

I would say that we recognise good practice when using ICT in the same way as we recognise a good 
use of any other resource. It is about supporting the achievement of the lesson objectives which are in 
themselves a valid set of aims based on a clear rationale and well formulated longer term plans that 
might include an element relating to the future ICT demands of society. 

jsp38@cam.ac.uk 

Marriage made in Valhalla? 
Mike Richardson, Liverpool Hope 

I recently visited several schools in Sweden and Denmark to research how and for what purpose they 
were producing Multimedia Portfolios. My interest had been stimulated by an article on the Web 
produced by a school in Central Southern Sweden. I was intrigued. I knew from conversations with 
colleagues in HE Institutions in Sweden that they were not quite so far down the road in their 
development of an ICT pedagogy in schools yet it seemed that some schools were further on in their 
application of ICT solutions. What had led to this and were there some features of the way they 
employed ICT in Sweden and Denmark that we could learn from? There are quite a few things that 
make these Scandinavian countries closer to our own traditions in schooling yet there are some 
remarkable differences. 

I set off for Sweden with a mixture of excited anticipation and nervousness. As a PGCE student in the 
early eighties I had visited Sweden during the year, (that was in the good old days of reading weeks) 
and on completion of my study. I was fortunate to have spent some time learning the rudiments of the 
Swedish language (a benefit of London’s diverse adult education system) and was keen to practise. 
That was when I first encountered the extraordinary record of young Swedes being literate at both 
English and Swedish by the time they left school though they did not begin formal education till the year 
they were seven. Would my conversational Swedish stand up to this test of competence? I was no 
longer in a large town where the more cosmopolitan populations could account for a greater chance of 
talking to people in English presented no problems. 

As I rode on the train into Småland, a rural region of eastern Sweden, I rehearsed the questions I 
would ask the Rector of the schools I was visiting. It was really hard not to be distracted by the 
fantastic scenery as the train passed through fairytale pine and birch forests highlighted by lakes and 
attractive houses. Perhaps as they had sent Sven-Göran, we could arrange a swa… no, back to the 
questions. Why had they chosen to make portfolios? What software had they found most suitable? 
What did the children think? 

Anne Hallberg, Rector of Mohedaskolerna and Vegby skolan met me at the train station. Isn’t the 
Internet great! No need for pink carnations or carrying a copy of the times, I was able to identify Anne 
straight away from the picture posted on the school website. I had also read in some detail about the 
project her schools had undertaken. I was surprised to see that the schools had used Hyperstudio as 
the software but then I hadn’t seen what the set up was so I would have to reserve judgement. 

Anne greeted me and we went quickly to her first school. As a Rector (our nearest equivalent would 
be a Primary head) she had dual responsibility for two schools. I arrived at the first at 9.30, playtime. 
After meeting and talking to some of the staff I was shown the classrooms where the multimedia 
portfolios were created. Nothing unusual, a fairly typical primary class room layout. However the 
timetable was markedly different. Four prescribed subjects (not including ICT) and the rest was left to 
the teacher to organise around a central theme or topic. Ring any bells? The teacher spoke to me 
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about the very good provision of hardware that the Swedish Education system had provided but had 
no formal training in the various software packages that they were using. 

Travelling on to the next school, although equivalent to our KS1-2 schools, this one shares its location 
with a Gymnasiet school (13-16 yr olds). It became apparent that though this was a similar school to 
Vegby, the school had the advantage of having the other school in close proximity. There was an ICT 
teacher who took on the responsibility of helping and supporting the teachers of lower age classes in 
anything they wished to do with the children. In fact there seemed to be less distinction between the 
children in what would be different key stages for us. This greater flexibility gave the school the ability 
to develop project work to a high level. The children were very independent in their learning and took 
much more responsibility for it. ICT was seen as a vital tool and the children were supported in the 
areas they wish to develop as and when they required it. 

I left Alvesta wondering whether this pattern was repeated in the urban schools and whether this 
attitude to learning was also found in Denmark. 

When I arrived in Skive, Denmark I found that there the use of portfolios was used as an 
administrative function. Whereas in Sweden the children had been using portfolios as a tool to aid their 
organisation of information in projects, in Denmark the children were asked to keep their work in 
folders organised on web based storage systems. As I spoke to teachers there it was apparent that 
there were some problems teachers had to overcome within the culture. It seems Danish parents are 
very concerned about children sitting in front of computers for hours and not getting enough exercise. 
I’ve heard that somewhere before! In reality children seem very good in Denmark at setting a balance 
and the teachers are able to monitor and act as tutors. Again there was a high expectation that the 
children would be independent in their learning. They were certainly allowed more freedom than 
children in our Primary system are generally given. 

Malmö was my next destination where I was able to visit an equivalent to our primary school, 
Lindängeskola. Malmö has a high multicultural element in its schools and so it was interesting to see 
whether the generalisations I wanted to make held firm. There the teachers were not so far on in using 
portfolios though one technology teacher had employed a database to collate student’s work so that it 
could be transferred into a portfolio. This was also where I was able to take part in a lesson (English) 
assisting the children with their reports that they were writing about themselves, very competently. I 
found myself helping with ICT more than English. The children were 10 years old! 

In all the discussions with teachers the one thing I envied them was the freedom they had with 
approximately half of the curriculum. I suppose the debate about our overloaded curriculum in Primary 
schools will continue, as it seems no one, who is a foundation subject coordinator, is likely to 
voluntarily consign their subject to project theme status. Or are they? If project work means the re-
emergence of higher order thinking skills, developing responsibility for independent learning, and higher 
quality work from well-motivated children, perhaps it is time for its return. Certainly our Scandinavian 
neighbours have something to offer. We in turn have a wealth of experience in some of our Primary 
schools where ICT is used to support curriculum areas in an innovative fashion. Should we publish the 
Banns, and would our Parents approve?! 

richarm@hope.ac.uk 

About Futurelab 
Martin Owen, Futurelab 

Futurelab is an organisation that was launched on December 6th 2001. We are a product of the 
National Endowment of Science, Technology and the Arts (NESTA). NESTA itself was founded to 
stimulate innovation and creativity. It was perceived that a specific sector that could benefit from an 
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incubator of innovative ideas in this time of major technological change, was education. It was felt that 
insufficient market-led research and development was taking place. So Futurelab has been established 
to look at market focussed blue skies research (a 5 to 20 year horizon). 

We are located in Bristol at the Watershed. The location was put out to tender so that Futurelab 
would be in a location where there would a significant, committed and interested stakeholder 
community. In Bristol we are involved with the University of Bristol, University of West of England, 
BBC Bristol, @atBristol, Hewlett Packard, Ardman Enterprises and the Watershed. We have core 
funding (£3 million) from the DFES and money to second developers from the games industry from the 
DTI (£300k). We are now building support and sponsorship from a wider community including Apple, 
Macromedia and Sony. We will have a seconded producer from the BBC. 

We are a small organisation. We will only have 22 desk spaces and we also share spaces with a 
development offshoot of the University of Bristol Computer Science Department. Partnership, de 
facto, is the modus operandi. 

What we want to achieve is a range of projects that provide examples of the ways that future 
broadband technologies can transform education. Our initial brief from the DFES is to focus on five 
areas: science, modern foreign languages, citizenship, creativity and thinking skills. We are interested in 
projects that have outcomes: interactive software or systems, devices or services. 

We also run events. We are running seminars with small groups of interested parties in science and 
modern languages that will act as both focus groups and ideas filters. In June we are holding a two-day 
conference, in collaboration with the University of Bristol, entitled “Contagious Creativity” and in 
December we will run an event in the north of the UK on tools. What is important about these events 
is that they will bring together significant groups who do not normally come together - the commercial, 
the academic, the media, the computer scientist, the TV producer, the teacher, the venture capitalist 
and so on. In 2003 we will have events on the very young and assessment. 

We have funds, but we are not a funding body. We can put our own efforts into projects and we can 
use our leverage to find funds from elsewhere. Currently we operate by having an open call for ideas, 
we solicit ideas from people who we feel are likely to have ideas, we broker partnerships between 
different groups that would not normally come into contact with each other and of course we do have 
ideas of our own. 

The NESTA Futurelab team has skills in television production, interactive media design, technology, 
and public relations; and in education we have a background in teaching, resource and curriculum 
development, evaluation, assessment and research. 

There are ways for ITTE members to collaborate. Firstly, and obviously, the major events are open. 
However, our prime objective of incubating ideas depends on ideas coming forward. It is not our role 
to only develop our ideas. Hence, secondly anyone can submit an idea for development and there are 
details on our website http://www.nestafutrelab.org. Thirdly, there will from time to time, be a need for 
us to outsource work because our own resource is small and I will be keeping in contact with you all 
because of this. Finally, you might consider us as your partners in national or EC research proposals: 
we do have a role that gives academia access to the media and computer industry and we have access 
to dissemination unavailable to most ITTE members.  

martin.owen@nestafuturelab.org, 
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A Classroom Task to be completed during school observations 
Julia Hincks, KS2/3 PGCE Trainee, Faculty of Education, University of Cambridge 

Tutor’s Preface 

In the first few weeks of the first term, KS2/3 trainees are set a variety of integrated school based 
tasks in the three core subjects and ICT which they need to do during the day per week they 
spend in school prior to their first teaching placement. The task should take about 40 minutes to 
complete. 

I set one of the two ICT tasks as: discuss with a small group of pupils their experiences of using 
ICT both in and out of school and present a report on around one page of A4 as a result of your 
discussions. Your small group should involve between two to say five pupils from any one year 
group (specify which) and should focus generally on the following areas: 

1. Ask your small group about a recent computer based activity they have undertaken in school. 

2. Discuss with them what they were doing and how they feel using the computer helped them to 
learn. 

3. What are the advantages and disadvantages for using a computer for the work? 

4. Were there other ways that similar work could be undertaken which didn’t use the computer? 

5. Do they use a computer out of school? What sort of activities do they use it for – and for how 
long on average per week? 

6. How do they think that computers are changing our lives? 

The reports always make for some fascinating reading and most keep to the A4 limit. However 
Julia obviously took the task to heart, spent rather longer than 40 minutes on it and submitted the 
following. Please remember the work is undertaken during the first six weeks or so of training. I 
hope you will enjoy reading it as much as I did. 

Libby Jared 

Information and Communications Technology 

To find out information from the pupils regarding when and where they use computers and their 
opinions of using them, I chose to distribute a questionnaire to the year 5 form group that I had been 
assigned to at school. This questionnaire allowed me to use my word processing skills in Microsoft 
Word as well as trying out AppleWorks, using database, spreadsheet and word processing tools. 

Although the whole class were given questionnaires, only 19 returned them completed. 

13 of the pupils had recently used a computer in school to design a poster for the Christmas fair. This 
was done using a paint package, which the pupils enjoyed using and most found this easier than using 
pencil and paper for a number of reasons such as ease of use and speed. Many said that it was more 
accurate to position items on the page. Also the computer allowed the posters to stand out more and 
look neater. Another point also mentioned was that the computer checked spellings automatically, if 
done on paper, this would take considerably more time to look through a dictionary every time a word 
needed to be found. 

(continued on next page) 
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Since the group are around 9 years old, many have difficulty in spelling and so the computer acts as a 
very useful tool. 5 of the pupils thought that their poster would have been easier to do on paper, 
although the reason for this may have been that they were unfamiliar with the technology. One boy said 
he had trouble finding the letters on the computer, something which comes with time and use. Other 
reasons were due top lack of control over operating the computer and finding the task fiddly with the 
computer ‘doing things that I didn’t want it to do’ as one girl stated. 

Other tasks recently undertaken included a chart, using tables in Microsoft word, project front covers 
that used digital photographs of the pupil’s work imported into word documents, and prize lists, also 
using Microsoft word documents. All of these pupils too said that they enjoyed the task and found 
using the computer easier in these instances than using pencil and paper because it was quicker and 
neater. ‘Computers can create better wording, colours and pictures’ was a quote from one boy who 
seemed very computer literate. 

 

 

 

Moving on to consider home computers, 
only 4 children in the class did not have a 
computer at home. Of the 15 that did, 
mostly this was a parent’s computer and 
not the child’s. 

 

 

 

Nevertheless, these children were allowed to use the computer for a range of tasks as shown above, 
with games being the main attraction to use the computer. 
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Uses of Home Computer

School work   28%

Internet   22%

E-mail   10%

Games  30%

Writing   4%
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Changing screen savers   2%

Drawing   2%
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Around 50% of those with a computer 
at home used this for between 2 to 5 
hours per week with only a few using 
their computer for longer than this. 

 

 

 

Due to the age of the pupils, many 
were confused when asked the question ‘How do you think computers will change people's lives and 
how will they change your life?’ although some interesting answers were given, suggesting that 
computers will help people to be more organised and do things more quickly. One boy thought, 
perhaps from his own experiences, or from those of his parents, that the internet would benefit those 
that could not drive allowing them to order online. Another comment was that the internet meant that 
people wouldn’t have to spend as much time reading books. One child who seemed a little 
apprehensive towards computers suggested that they would make people more boring! Comments on 
how computers would change the children’s lives included helping with homework, learning things 
using the internet, playing more games and importantly, learning words and spellings. 

The knowledge these pupils already have of computers and how to use them is phenomenal and having 
not begun to learn these skills myself until age 13 and then at 18, it will be interesting to see just how 
computers will in fact change the lives of the future. 

Interactive Whiteboards 
Charlotte Harper, Primary PGCE Trainee, Faculty of Education, University of Cambridge 

Tutor’s Preface 

These two words seem destined to initiate a great deal of heated debate - either when someone 
decides to pick up the baton again and send a thought to the listserv or when someone puts their 
head above the parapet during a conference meal. 

As I was working through a huge number of trainees’ ICT portfolios, my eyes suddenly spotted the 
following thoughts from a Lower Primary Postgraduate trainee who included it as optional extra 
material. It had been written prior to any major teaching placement and should be read with that 
in mind. I felt it worthy to add to the heated debate. 

Libby Jared 

During my cross-phase week, I was working in a year 5 class in which an interactive whiteboard, 
called a Smartboard was being trialled. The school had two of these boards with a view to having one 
in every classroom by the end of 2003/4. The board could be used as an ordinary whiteboard or as an 
interactive one, in which case a laptop was plugged in and the content of the screen was projected 
onto the board. Then the board was fully interactive – it became a touch-sensitive screen, with all the 
normal functions of a mouse being achieved by using your hand on the board. You can drag, click on 
icons, etc. and there was even a right-click facility which could be selected by pressing a button below 
the board and then using your hand again on the board. There were even electronic ‘pens’, which are 
stored in colour-coded compartments below the board. When one is picked up, the computer 
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registers that it is in use and when you ‘write’ with it on the board, the appropriate colour appears. 
You can then select your handwritten piece using the normal highlighting facility and it can change it into 
any font/style or move it around the page. You can then edit the text as normal. Typing can be done in 
two ways: by using the keypad on the laptop or by bringing up a keypad on the board, which is 
touched to select the letters/characters. 

Basically, the board can do everything a computer can do, and more. Its uses are endless and very 
good for cross-curricular work. I witnessed the teacher using the board in English, maths, science, and 
DT (and of course, ICT). In maths they were talking about probability vocabulary and the children 
were typing in a statement (e.g. ‘it will rain tomorrow’) and dragging it to an appropriate position on a 
fixed scale from ‘impossible’ to ‘certain’. In English the children were first using the ‘pen’ to highlight 
imperative verbs on a text (which had been previously typed and saved by their teacher) and then they 
were using the on-screen keypad to alter the text and to change instructions so that they contained an 
imperative verb. In science, the children were labelling a diagram of an experiment they had done 
about solutions. The teacher demonstrated the experiment and some children were labelling the 
diagram as she told them the name of each new piece of apparatus. (This is not to say that these 
activities could not be undertaken by more conventional means, nor that the board does not have 
greater creative uses.) 

This piece of technology is very sophisticated and can be used in all subjects of the curriculum. In the 
near future it will be connected to the broadband internet points in every classroom and can be used 
connected to the school’s own server. It maintains children’s attention, reduces teacher-centred 
learning, and provides a huge amount of ICT opportunities. The teacher pointed out that she was still 
getting used to the equipment herself and wasn’t at the stage where it was reducing her preparation 
time. She was very keen to stress that once she had become more familiar with it, she was certain that 
it would yield huge advantages in everyday teaching and save planning time. 

Sceptical at first, I was concerned that (although it looked impressive) this technology would, in the 
reality of most classrooms, serve to increase the workload rather than to reduce it. Would it end up 
being ICT for the sake of it? Seeing it in use ensured me that not only does it provide opportunities for 
ICT to be integrated into all subjects, it can also potentially reduce preparation time, provide new and 
innovative teaching methods for all curriculum areas and provide an entertaining focus-point to a 
lesson. 

charley_harper@hotmail.com 

Nashville: a SITEways look 
Tony Fisher, University of Nottingham School of Education 

St Patrick's Day in Nashville. Obligatory: a colossal champagne brunch at the conference hotel (with 
smartly-dressed Mr and Mrs Tennessee at Nashville's place to be after Sunday morning church), and 
then by cab to the route of Nashville's first-ever St Patrick's Day Parade. The rain came down in stair-
rods (we later learned that four inches fell on Nashville that day. By any standard that's a lot of rain.) A 
bedraggled parade paraded past equally bedraggled onlookers. We were wished "Happy Saint 
Paddy's Day!" by strangely dressed revellers handing out bright green Mardi-Gras beads. We took 
refuge from the pouring rain in a bar (no, honestly!) The Sherlock Holmes (run by a British couple - 
she a nurse, he Roy Orbison's ex bass player and musical director) was packed. We displayed the 
British thirst for anything Celtic by downing pints of Guinness. So did the Americans. Someone sang 
‘Danny Boy’. Badly. (Not us.) 

After that there was a conference about computers and teachers… 
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My dominant visual recollection of the conference is people sitting around in the circulation areas doing 
e-mail on Mac iBooks, accessing the Internet using wireless 'AirPort' technology. Very cool. My 
overall impression from sessions attended and conversations is that our American friends (and other 
international visitors to the Conference too) share many of our concerns in the UK, and by and large 
are precious little closer to any answers. But there's a strong sense of common purpose, and it's a 
great time to be involved in the sort of 'distributed enquiry' that characterises the work of teacher 
educators who are fascinated by the problems and possibilities of ICT. The SITE conference creates a 
nexus, a node in that network, enabling the like-minded to be in one another's company for a few 
days. No amount of technology can replace that. 

An interesting feature of this conference was early keynotes. Each day began with a keynote address 
at eight o'clock. On the final day of the conference the honour fell to our own Tim Denning. In his 
characteristically thoughtful and reflective way, Tim challenged us to consider whether there is 'a gap in 
our thinking'. At eight o'clock on a Saturday morning after a week in Nashville, the gap in my own 
thinking was more like the Grand Canyon! 

P.S. Bonus for Karaoke fans: full lyrics of 'Rocky Top' (Tennessee official State Song number 5) and 
MIDI file of backing music available at http://www.50states.com/tenn5.htm 

Tony.Fisher@nottingham.ac.uk 

 

SITE 03 14th International Conference 
will be held in 

Albuquerque, New Mexico, U.S.A. 

from 

Monday March 24th to Saturday March 29th 2003 

 

www.aace.org/conf/site/ 
 

 

 

 

 
Calibrating  Being smart! 
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ITTE SCHOLARS WANTED! 
Sue Brindley, Faculty of Education, University of Cambridge 

FREE RESEARCH FUNDING 

Research is the lifeblood of any academic community, and ITTE is no exception. As both our research 
and our annual conferences demonstrate, we are a community committed to building and extending 
knowledge and understanding concerned with ICT and education. ITTE is traditionally a generous 
research community: we welcome new people and frequently seek (and give) research advice via the 
listserv. Our Journal JITTE (soon to be renamed Technology, Pedagogy and Education) provides an 
excellent forum for disseminating findings and the articles published there are used widely by others 
researching into ICT and education. Research is also, of course, a personal imperative for many of us, 
both because we are intellectually caught by our areas – and because we have RAE accountability! 

However, we want to take research and ITTE one step further. We intend, at the AGM in Dublin, to 
propose the setting up of an ITTE Scholars Fund to support research into ICT, teaching and learning. 
The funding available will be up to £2000 per scholar and will be awarded over a period of 24 months 
to allow both research and publication to take place. 

There are three requirements: 
• That scholars produce a research paper for presentation at relevant conferences, including the 

ITTE research conference 
• That the papers are offered to JITTE (Technology, Pedagogy and Education) for publication in 

the first instance 
• That a short report on progress will be made to the ITTE Committee three times a year. 

All ITTE Scholars will be offered support from a mentor on the ITTE Committee who will have 
expertise in research methodologies – and in ICT, teaching and learning! This is to support those who 
feel that they are developing expertise as researchers and would like someone to email for advice – or 
to book a drinking buddy at the conferences… 

If the proposal at Dublin is accepted, details will be given on how to apply – but in the meantime, it 
would be good to hear your reactions to the idea on the ITTE listserver. So, just in case you missed 
the strapline: 

ITTE SCHOLARS WANTED 

FREE FUNDING AVAILABLE 

sb295@cam.ac.uk 
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Notes from the JITTE Editor 
Avril Loveless, University of Brighton 

As I write, the final issue of Volume 10 2001 should be thumping on the doormat of ITTE members. I 
suppose we have just made it in time for the promised delivery ‘in the Spring’, given our chilly weather 
conditions at the moment. In the Editorial of this issue I reflected on the purpose and vision of the 
Journal since it was set up and thanked all the previous editors for their contribution, commitment, 
sense of direction and support. I also took the opportunity to describe the daunting prospect of taking 
on the Editorship: 

“In taking on the General Editorship at this point in the Journal’s ‘life’, I have brought together papers 
for this final issue of Volume 10. This process has enabled me to serve my apprenticeship with the 
encouragement and expertise of our Editorial Assistant, Sarah Allsopp, without whose skill and 
experience I would have been adrift. She has helped me to complete the processes of review and 
editorial responses begun by my predecessors and guided me with gentle suggestions and reminders 
when I was feeling somewhat overwhelmed. I often tell my students that learning to teach is as 
complex and demanding as learning how to ride a bike in heavy traffic – and there are times when 
learning to be a journal editor is no less breathtaking! I am also enormously appreciative of the work 
done by our team of reviewers. They scrutinise the papers with close attention and rigour, taking care 
to respond with detailed comments to help provide feedback to authors about how their papers can be 
developed appropriately for publication.” 

The latest issue, 10(3) highlights some of the key themes of pedagogy, policy and professional 
development which will be addressed in later Volumes of the Journal when its name changes to 
Technology, Pedagogy and Education in Volume 12. The first four papers provide insight into the 
impact of a range of new technologies on teachers’ professional collaborations, knowledge building 
and pedagogical practice. The final two papers offer an analysis of a government’s policy development 
with its implications for practice, and an evaluation of a response to government policy in initial teacher 
education. 

We have been working on the issues for Volume 11 since last summer. At present we have 20 papers 
which have been given detailed editorial feedback. It sometimes feels as if the final stages of bringing a 
paper to publication are a clear illustration of Zeno’s parodox! It takes quite some time to prepare a 
paper for publication, allowing time for review, revision, resubmission and further revisions. Few 
papers are accepted at first submission and I do encourage colleagues to see the ‘to-ing and fro-ing’ 
of drafts and feedback as a useful professional dialogue which is part of the process. Being involved in 
this process has certainly helped me to develop my understanding of the nature of the feedback we 
give to colleagues and students and how we could make the experience so much more formative for 
them too. We do appreciate the attention that authors give to their work in the middle of all the 
demands of our busy lives. I would certainly welcome feedback on how we make this process as 
constructive and encouraging as possible. 

Acceptance of a paper for publication depends on a number of factors: 
• a clear focus for the research question underpinning the enquiry; 
• an overview of the literature of research and commentary in the field which indicates how the 

findings of the work are situated; 
• clear presentation of the context of the work, the findings and methods of analysis; 
• critical discussion of how the work makes a contribution to the field by introducing new 

knowledge; filling a ‘gap’; providing a new critical perspective in the area or offering insight 
into issues through a particular case. 
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The reviewers are giving the following guidelines to help them in providing feedback and 
recommendations for papers: 

• Does the article address a topic of current concern in relation to the aims of the journal and to 
what you perceive to be the current state of information technology in relation to education? 
(Where relevant, the author might be encouraged to draw out the relation to teacher 
education.) 

• If the article is concerned with research activity, has a sound methodology been utilised? 
• Does the article address a topic of current concern in relation to the aims of the journal and to 

what you perceive to be the current state of information technology in relation to education? 
(Where relevant, the author might be encouraged to draw out the relation to teacher 
education.) 

• Does the article distinguish clearly between opinion and empirical evidence? 
• Does the article make a contribution to a critical understanding of the issues? 
• Does the article alert readers to significant new developments in the subject area? 
• Does the article take into account relevant contemporary literature in the area? 
• Is the article written in a style that is clear and intelligible to a reasonably well-informed 

international professional readership? 

We are pleased to receive papers from a wide range of contributors who wish to disseminate their 
work in the broad field of teacher education. At present, I’m interesting in having conversations with 
ITTE colleagues about the ways in which we can encourage each other in writing papers for JITTE 
which reflect the issues of research and scholarship in our practice. I’m also keen to know how we 
actually use the journal for our own work and with our students. Perhaps I can engage a few folk in a 
chat over a Guinness and Jameson’s at the Dublin conference… 

aml@pavilion.co.uk 

 

CAL’03  21st Century Learning 
will be held at 

Queen’s University Belfast, Northern Ireland 

from 

Tuesday April 8th to Thursday April 10th 2003 
 

www.cal2003.com 
 

Abstract submission deadline: 27th September 2002 
 

CAL’03 aims to provide a forum for sharing experiences, knowledge and research among those working 
at the forefront of learning and teaching with technology. 
Topics include: 

Emerging Contexts for Learning 
Emerging Pedagogies 
Assessment and Technology 
Addressing the Digital Divide 
Emerging Technologies for Education Contexts 
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BECTA update 
Julie Wilson 

Foundation Stage ICT 

During the month of June, the Ask an Expert 
section of the new Becta website 
(www.ictadvice.co.uk) focused on ICT in the 
Foundation Stage. Content included how to 
develop ICT in the Foundation Stage, how to 
use ICT to support the Early Learning Goals 
and how to use the Internet with young children. 
A panel of "Experts" was available to answer 
questions and they very much welcomed queries 
from students and teacher trainers. The panel 
included LEA Advisors, teacher trainers, 
headteachers and classroom teachers. All have 
knowledge and experience of using ICT in the 
Foundation Stage and all believe in using ICT to 
support learning across the curriculum. 

In addition, during the month of August, Nursery 
Education Magazine will feature a 16-page 
supplement dedicated wholly to ICT in the 
Foundation Stage. Content will include advice on 
purchasing hardware and software, guidance for 
setting up a child friendly ICT area and details 
of a variety of non-computer ICT resources 
(digital cameras, programmable toys, etc.) The 
supplement should be a valuable resource for 
anyone interested in working with young 
children. 

Anyone interested in further details on these, or 
Foundation Stage ICT in general, should email 
julie_wilson@becta.org.uk 

New! Teaching and Learning with ICT in 
English - free publication from Becta. 

This new publication from Becta offers 
guidance on the uses of ICT that make a 
distinctive contribution to teaching and learning 
in English at Key Stages 3 & 4. There are six 
main sections to the document: Exploring and 
investigating, Responding and interpreting, 
Reflecting and evaluating, Composing and 
transforming, Presenting and performing, 
Communicating and collaborating 

Each section includes a statement and examples 
about the use of ICT to enhance teaching and 
learning in English. It is a useful reference guide 
for planning departmental use of ICT, but will be 
equally useful as a starting point for INSET 
sessions on ICT in English. Available on line at: 
http://vtc.ngfl.gov.uk/ictenglish. 

Official 
Opening: 
Millennium 
Primary School 
in Greenwich 

The Greenwich Millennium Primary School is a 
new, ICT rich institution catering for over 400 
pupils and was officially opened by Estelle 
Morris on June 10th. The school is piloting the 
latest information and communications 
technology and represents a practical 
demonstration of the Government’s vision of the 
‘school of the future’. One aim in creating this 
new school is to explore, test and evaluate the 
potential of ICT to raise achievement levels in 
all subjects and assess the impacts it may have 
on the teaching and learning and school and 
classroom management. Becta is managing an 
evaluation on behalf of the DfES to assess the 
how the embedded technology will impact upon 
individuals and the institution and will draw out 
examples of good practice for wider 
dissemination. The research will focus upon a 
number of key issues around infrastructure, 
content and practice, looking at change and 
improvement in a number of areas, including 
teaching and learning, attainment, pedagogical 
approaches and teacher effectiveness and 
workloads. 

http://www.millennium.greenwich.sch.uk/ 

http://www.rm.com/Primary/Articles/ArticleDetail.asp
?cref=FA9194&PAGE=ARTICLEHOME 

julie_wilson@becta.org.uk 
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New on the Bookshelf 
Neil Stanley 

Not much time to look at books at this time of 
year (and the publishers seem to have a lull 
too) but I have found an new and very 
promising book on Assessment in Secondary 
Schools (Val Brooks, Open University Press) 
that will find its way into my reading lists. Keep 
your eyes open for Learning to teach ICT in 
the Secondary School (Routledge) - yours 

truly has contributed and this is my last chance 
for a plug! 

For the summer holiday reading I've started 
Tim Parks' An Italian Education (Vertigo) 
and am looking forward to the new John 
Harding (When the sun shines), and the new 
Chris Stewart (A Parrot in the Pepper Tree). 

n.r.stanley@livjm.ac.uk 

Web Wanderings 
Neil Stanley 

John Sosna (via Mirandanet) recommends 
http://www.nytimes.com/packages/html/nyregio
n/20020526_WTC/ Sign up for a very 
detailed, graphic and totally harrowing 
account of the events on the day (Sept 11th) 
as they happened. 

John McComish (on the ITTE list) says 
http://physics.nist.gov/cuu/Units/binary.html is 
worth a look, even for non-physicists. 

Bob Fox (ITTE list) recommends: 
http://www.ccsf.caltech.edu/%7Eroy/dataquan/ 
and Tony Fisher 
http://micro.magnet.fsu.edu/primer/java/science
opticsu/powersof10/ Nice for science and 

maths, an interesting use of ICT, and just 
plain interesting in its own right. 

I found 
http://www.mcli.dist.maricopa.edu/proj/jclicker
/ via an ALT list topic - lets you create 
slideshows as websites - easily. 

My trainees have used 
http://www.train.stockton.gov.uk/pages/viewpa
ge.asp?siteid=102 considerably. 

http://www.alice.org/ was recommended as a 
source of a useful free 3D graphics program. 

My mother needed a low-cost ISP for 
occasional web access. I found 
http://www.freeisp.co.uk/ and it seems to live 
up to its name and be easy to access. 

n.r.stanley@livjm.ac.uk 

 
Taking a pen to the conference programme 
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Endpiece 
Neil Stanley 

After two stints on the committee I feel it is 
appropriate to let someone else have a go and 
will not be re-standing this summer. It also 
means that I will be breaking up the 
Jared/Stanley newsletter combo (although a 
constant quest to climb out of obscurity may 
mean I can be persuaded to contribute!). The 
pressure of work at my own institution continues 
(Ofsted this year and again soon, so the list says, 
the new standards, new management, new 
degree programmes…) so I think I'll have plenty 
to do. I'm also unavailable for the Conference 
this summer, so others will have to take the 
photos, but I do hope to get to Leeds in 2003 (if 
they don't move my degree ceremonies!). 

The Intel Teach to the Future event in Oxford 
was interesting and my institution is intending to 
join in with this initiative. (If you missed it and 
want to know more then contact Ian Halpin 
ian.halpin@intel.com). 

In the last issue I forgot to give the photo 
competition answer. It was a section of building 
at Rufford Old Hall, near Ormskirk in 
Lancashire. A National Trust property, it's well 
worth a visit especially for the lunches and teas. 
Don't miss the sign that has been engraved by 
bees. 

I'm sure the newsletter will keep 'buzzin' under 
the new team. 

n.r.stanley@livjm.ac.uk 
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ITTE 03 Summer Conference 
 

will take place at Trinity and All Saints College, Leeds 
 

from Monday 21st to Wednesday 23rd July 
 

Initial enquiries to Graham Jarvis on +44-113-2837256 (direct line) 
or email: g_jarvis@tasc.ac.uk 

 
The College is situated between Leeds and Ilkley Moor and can be reached by train to Horsforth via 
Leeds, or by plane to Leeds/Bradford airport (5 minutes away)  

 

 


