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From the Chair 
Tim Denning 

As the dark nights get darker and the truth of the CIA World Facts report 
regarding the UK climate is confirmed – “…more than half the days are 
overcast…” it is good to be able to report on some brighter features of the 
last few months. 

The first ‘virtual’ Christmas present must go to Becta. As a community 
we have always held Becta staff in high regard and despite all the internal turmoil and 
reorganisation they have been subjected to in recent times, our contacts with them continue to 
be mutually helpful and supportive. 

It will be a surprise to find that the second Christmas present goes to the TTA… Despite our 
continued concerns about some aspects of their work, there have been some real steps forward 
in terms of our engagement with TTA officers as an association. Meetings in early December 
will be exploring how we can make ITT more involved in the mainstream Government 
developments in ICT - Curriculum On-Line and laptops for teachers are two examples and we 
have an open invitation to table new items for debate – suggestions on an A1 sheet to me please. 

The third Christmas present goes to the contributors and lurkers on the ITTE email list server. 
The range and quality of the debate and advice available here is a credit to all members of ITTE 
and long may it flourish. 

Naming names for credit and thanks is always risky. Someone somewhere will be missed out 
and feel undervalued – so – Christmas presents to everyone on that list too long to mention who 
contribute time and energy to ITTE matters but a special gift wrapped thank you to Libby our 
newsletter editor and to Avril who now edits the ITTE journal. 

Happy Christmas and a Splendid New Year 

Tim 
t.j.denning@educ.keele.ac.uk 

Editorial 
Libby Jared, Faculty of Education, University of Cambridge 

My advice is never take a sabbatical term. It is quite amazing to find what you have been given 
to do for the remainder of the year whilst ‘lounging’ on the long ‘holiday’. 

So whilst all of you have been slaving away this term, I have been … well, slaving away too. 
Some promises remain unfulfilled, to colleagues, friends and myself, but at least the newsletter 
is done and dusted. 

Naturally some ITTE folk have experienced greater slavery than others. Slavery comes in 
various guises because ITTE slaves have either written: 

(a) an article to arm other members with much needed ammunition when talking to the bosses. 
Bob Fox shares the data on the number of hours different institution allocate to ICT courses in 
primary PGCE courses, and Tony Fisher describes Intel’s ‘Teach to the Future’ Programme 
which has begun in several institutions. 

(b) a report on conferences just gone by (having had their arm gently twisted) – Cathy Wickens 
on itte02 held in Dublin, and Jackie Stokes from ‘Down Under’ on the IFIP conference held in 
Manchester. It is good to be given an Australian perspective. 

mailto:t.j.denning@educ.keele.ac.uk
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(c) an article about another member’s work. Michael Hammond writes a no-holds-barred book 
review (that should encourage you to read it – review and book) of Learning to teach ICT in the 
Secondary School by Steve Kennewell et al. 

(d) an article about their own work to share with others. Sarah Younie and Karen Cameron 
write about their part in the EU funded Minerva ‘web@classroom’ project 

(e) combined (c) and (d) - Chris Abbott has contributed a timely article on Symbols and 
Iconicity, and incidentally makes far too small a mention of his new book. 

or 

Some people have worked so hard in the longer term that exploits have received even greater 
recognition – including Christina Preston receiving a Czech honour (still not sure about the 
dumplings and champagne in the title) and Margaret Cox earning a place in the Greek 
September sun in the company of philosophers, historians, an architect and … enough. 

Then of course we have two slaves who produce items for every newsletter - BECTa’s Julie 
Wilson and TPEd’s Avril Loveless opens the curtains to reveal JITTE’s name change. 

Other slaves? Look no further than Chair’s Report, Treasurer’s Report, Committee Members, 
and of course Neil Stanley. He may have given up being co-editor, but he was easily persuaded 
to do web wanderings and from the bookshelf. No endpiece though - maybe I should give it a 
go. 

This leaves only Graham Jarvis still looking for extra slaves to help with the next conference so 
‘lurkers’ not mentioned, please volunteer. 

Happy Christmas. Happy Reading. 
ecj20@cam.ac.uk 

ITTE 2003 

Ideas, thoughts, themes and suggestions for keynote speakers 

would be welcomed 

g_jarvis@tasc.ac.uk 

Generic ICT Hours in Primary PGCE Courses 
Bob Fox, University College Worcester 

I asked ITTE colleagues for information about the number of hours of face-to-face generic ICT 
teaching they provided in primary PGCE courses. Though I was asking for rule-of-thumb 
figures without provisos, some respondents did provide extra detail, and I am conscious that the 
figures presented here do not necessarily show the whole picture. In some cases, for example, I 
know there are several additional sessions in core subjects which are devoted specifically to the 
use of ICT. On the other hand, some of the figures quoted are probably exaggerations because 
groups are doubled up, or tutorless, or expected to work with insufficient hardware. There is 
also room for ambiguity in the interpretation of what constitutes directed study. 
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My reason for asking was that I have had to fight to prevent our current allocation of hours from 
being cut, despite the fact that student feedback invariably says that there is insufficient time, 
and that it is all too rushed. I had expected to find that I was relatively hard-done-by, but it 
seems my course is somewhere around the median. Several respondents reported that their 
hours had been cut, in some cases quite drastically; only one reported that hours had actually 
increased (albeit from a very low base). 

The figures, from 23 sources, look like this:  

Hours of Generic ICT in Primary PGCE Courses
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I think this is quite an impressive range. The median is 24, and the mean 23.7. There seem to be 
three clusters: the 12-ish, the low-20s, and the 30-plus. Perhaps further investigation would 
reveal differences in course philosophy, for example in the extent to which ICT was assumed to 
permeate other subjects; or perhaps the discrepancy reveals something about the level of 
commitment to ICT among course leaders and senior managers. 

One interesting feature I note, for which I have no explanation, is a difference according to 
geographical location. The average number of hours for the 9 respondents north of Birmingham 
was 28.3, whereas the 14 respondents south of Birmingham averaged 20.7 

Why should so many courses have suffered cutbacks? Is it the need to squeeze yet more (e.g. 
citizenship) into the PGCE course? Is it a consequence of the general improvement in the level 
of basic ICT skills that students arrive with? Or is it a response to the removal of all those 
atomized 4/98 ‘standards’ against which students had to be judged? 

Several respondents, particularly from the ‘low end’, expressed an interest in seeing the 
outcome of this data-gathering exercise. I hope they will be able to use it to argue for more time, 
or at least to argue against further cuts. 

b.fox@worc.ac.uk 
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Symbols and Iconicity 
Chris Abbott, King’s College London 

Towards the end of my fifteen years as a special needs teacher, before I escaped to advisory 
work and academia, I can remember the excitement when some of our less communicative 
students discovered symbols. As an advisory teacher for IT and SEN I saw the arrival of the first 
symbol software, From Words to Pictures from Widgit. Only a special school teacher would 
recognise how much work was saved by this – perhaps this is the example at last of that 
mythical software that really does save time. Before symbol software, teachers and carers had to 
photocopy symbols from master books and then cut them out. 

Symbol software – and symbol use – is now widespread in special education and beyond. Many 
teachers use symbol software when supporting pupils for whom English is an Additional 
Language. Symbol software like Writing with Symbols 2000 (Widgit) and Clicker (Crick) offer 
facilities we only dreamt of in the 1980s. Over the last few years, much of my teaching and 
research at King’s College has related to ICT and SEN, and symbols have been a major focus 
within that. Projects supported by Nuffield have enabled us to produce resources which were 
free to schools and a book of symbol case studies. 

What symbols are we talking about? Well, there are plenty of examples on the Widgit website 
(www.widgit.com) and symbol jokes and news can be found there too. Widgit Rebus symbols 
are the most widely used symbols in special schools in this country; they are line drawings and 
are mostly figurative. They have recently been completely redrawn and revised with support 
from the EU. PCS symbols are also widely used, especially in those mainstream schools who 
have begun to use symbol software. PCS symbols are more like small pictures, and you can see 
many of them on school sites like Kingsbury in Lancashire (www.sldonline.org/Kingsbury). 
Makaton symbols are much more abstract and have to be taught; teachers and carers are also 
much more likely to have been trained to use Makaton. Other abstract systems like Bliss are not 
used much here but are more common in other countries, and Pictograms – figurative symbols 
in square frames – are common in Northern Europe. 

Iconicity – the increasing use of pictorial or symbolic information – is of interest to 
sociolinguists too. Lanham’s icon-alphabet ratio and Kress’s dynamic representational 
resources are both very relevant to symbol use. Much current international research is related to 
cultural specificity of symbols. The symbol for taxi (a car) had to be changed in South Africa, 
where most township taxis are minibuses. The symbol for special needs has proved particularly 
difficult to devise, since it needs to be inclusive and non-offensive. Idle moments on the likes of 
Virgin Cross-Country sometimes lead me to trying to design symbols that might stand for 
Ofsted – or QAA – or the TTA… Perhaps an ITTE competition? 

The symbol-using community, in education and beyond, is a close and supporting one. Users 
are eager to share approaches and ideas, and the various publications, as well as events such as 
Communication Matters in the UK and the international ISAAC conferences, have helped to 
build a wide range of resources illustrating symbol use. What we didn’t have was any real 
quantitative data about symbol use in schools. I therefore applied to Nuffield again and was 
funded to complete a quantitative survey during the Summer Term 2002. 

We piloted our questionnaire and then sent the revised version to all the special schools in 
England – more than 1200 in all. We sat back with our fingers crossed, aware that we needed 
more than 50% returned to be able to feel at all confident of the results. We included a covering 
letter reminding schools that our previous projects had sent them free resources, and perhaps 
that did the trick. We were delighted to get more than 65% of the forms back – and they’re still 
arriving, so it seems that some Heads have only just got to their mail from May 2002… 
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More detail will be included in a paper being written by myself and my co-researcher, Helen 
Lucey (now at South Bank University), but we now know that 77% of special schools use 
symbols, and we have a lot of information about how they make use of them. Future research 
will involve working with a small number of the schools to understand more fully the issues 
involved with the use of symbols for communication and literacy. I’m working alongside 
researchers in Sweden and Finland interested in the same area, and with UK colleagues who 
focus on adults with SEN. Anyone in UK interested in collaborating with me on school-based 
symbol use? The trouble with being a special needs person is that you always end up working 
alone… 

More on symbols in: 
Abbott, C. (Ed.). (2000). Symbols Now. Leamington Spa: Widgit. 

Abbott, C. (2002). Writing the visual: the use of graphic symbols in onscreen texts. In I. Snyder (Ed.), 
Silicon Literacies: Communication, Innovation and Education in the Electronic Age (pp. 31-46). 
London: Routledge. 

Abbott, C. (Ed.). (2002). Special Educational Needs and the Internet: Issues in Inclusive Education. 
London: RoutledgeFalmer. 

chris.abbott@kcl.ac.uk 

Learning at School, Home and in the Community: An Australian 
Perspective 
Jackie Stokes, The RITE Group, Queensland University of Technology 

After attending ITTE2001 in Swansea and WCCE2001 in 
Copenhagen I was excited about being invited to the IFIP working 
conference in Manchester in 2002. The chance of being one of 70 
educators working in elementary schools or with elementary 
teachers was an opportunity too good to miss. Both ITTE and 
WCCE had provided me with an insight into UK and world 
perspectives on the use of ICT in education and I was comfortable 

that Queensland had adopted a view that was at the forefront of innovation, so I was 
enthusiastic about sharing this with conference delegates over the week. 

A working conference is significantly different from 
a normal conference. All delegates present their 
stories and get a chance to critique the work of 
others. An international working conference is a 
chance not only to do this, but to form links to enable 
joint ventures either into the development of 
resources or the design of research projects. 
However, it is disappointing when delegates leave 
after presenting their paper as it diminishes these 
prospects. 

Each day started with a keynote paper to give focus 
for discussions for the day. Peter Scrimshaw started 
the Monday theme by asking what were the new kinds of learning for our students when ICT is 
embedded into the curricula? He raised the question that if there were new objectives for 
student learning then it followed that new methods of teaching and learning would change roles 
and relationships between parents, businesses and governments. 

The Focus 
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Peter was presenting from the UK perspective 
and my reflections on his paper were similar to 
those I had at ITTE2001. Within the UK, there 
appears to be a lack of shared vision of the role of 
ICT in education. Peter Twining expressed this 
concern at ITTE 2001, when he said that different 
people had different agendas when they talked 
about ICT in education. Was it a vocational focus 
- up-skilling the workforce, or was it so that 
members of the 21st Century had technological 
skills necessary to live in an increasingly 
technologically based world. As a primary 
teacher my interest is in using computers because 
they allow for creativity and they allow my 

students to do things that they couldn't do with other tools. Queensland Education has certainly 
acknowledged the findings of the ACOT research (Apple Classroom of Tomorrow), both in the 
stages that teachers go through in coming to terms with using ICT to support learning, and in 
the changes that come about when ICT-savvy teachers are provided with access to enough 
technology for it to make a difference. In ACOT terminology these changed roles and 
relationships within the classroom were exemplified as changes from a traditional classroom to 
a Knowledge Age classroom. This research has been fundamental in forming a vision for the 
use of ICT to support productive pedagogy within Queensland schools. 
(http://a400.g.akamai.net/7/400/51/c03abe60ced0dd/www.apple.com/education/k12/leadership/
acot/pdf/10yr.pdf, p. 13) 

Two conclusions that Peter raised: 

Firstly, to minimise confusion and complexity in ICT-based innovations it is necessary to make 
the likely problems and possibilities in each ICT-based innovation more explicit at the outset. 
Experience showed that the success of an innovation is largely decided by the end of the second 
meeting of the team - funding, scheme, time-scales were crucial. It was important to break down 
each innovation into chunks and to be prepared to learn from others during an activity. 

The second suggestion Peter put forward was to give schools a choice from a structured set of 
ICT-based innovations. These recognised that most of the new issues emerging form ICT-based 
innovations are old choices seen from a different perspective. 

Discussion emerging from Peter's paper covered aspects of the difficulty of introducing new 
methods in teaching and learning - the brakes were often likely to come from students and 
parents who did not understand the territory sufficiently to see the benefits of new ways of 
doing things. It was also felt that part of the reason that use of ICT had failed to impact on 
teaching and learning was that the full range of ICT possibilities were being stymied by 
inflexible old curricula. 

ICT & Home/School relationship 
David Benzie's presentation looked at the relationship between school and home and asked if 
schools could use these. His research was based heavily on Lave and Wenger's communities of 
practice and centred on the factors that affect engagement. Central to this idea was the 
development of identity. David's thesis was that the purpose of school was the development of 
identity for pupils and this could not be achieved unless students were active agents in this. 
Becoming a member of a community of practice could only be achieved if it received legitimacy 
from the students' home environment. In some cases therefore, educators should be careful 

Not every picture tells a story – the back row really 
were interested in all the presentations 
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before expecting use of ICT to link home and school, - including the role of parents in 
legitimising homework. 

This theme was recurrent throughout the 
conference. For example, Doug Brown's 
keynote address on Tuesday gave current 
figures for home computers/Internet 
connections (KS2 75%/48%, KS4 
88%/64%). Bridget Somekh agreed that 
the exponential rise of home 
computers/Internet access can lead to 
transformation of education and impact on 
children's learning. Access to new tools 
radically changes our possibilities. 
Learning indicators show that engagement 
(termed ‘flow’/’buzz’) happens when 
students are involved in their own 
learning; they forget time. 

Peter Langley's discussion on the city learning centres project developed the notion of identity - 
were there multiple identities that students needed according to the contexts in which they 
found themselves? This raised fundamental questions about identity and how much identity 
shifting was socially acceptable. 

International stories 
Whilst Marta Turcsanyi-Szabo’s story of telehouses in Hungary, and Pedro Hepp's tales of 
Chile's investment into ICT were inspirational, perhaps the most heart-warming story came 
from Jenny Leach who talked of the Inkanyezi (glow-worm) research she was involved in in 
South Africa. Told with great modesty she outlined the program that sought to make teachers 
agents of change in their community (http://web.udg.es/tiec/ponencies/pon3i.pdf.) 

The Queensland situation 
During the course of the conference several Australians made comment about changes 
happening in Queensland education. There are three URLs to keep an eye on as the reforms 
become more widely accepted: 

•  The New Basics initiative has reduced the 8 Key Learning Areas based on disciplines 
studies to 4 new curriculum organisers (Life pathways and social futures, Multiliteracies 
and communications media, Active citizenship, Environments and technologies) 
http://education.qld.gov.au/corporate/newbasics/ 

•  The Curriculum Framework. All state schools are asked to negotiate with their wider 
school communities to develop a curriculum that suits the aspirations of their locality. 
http://education.qld.gov.au/public_media/reports/curriculum-framework/

•  An ICT continua has been developed to help teachers develop and monitor their own 
professional development agendas. http://education.qld.gov.au/curriculum/learning/tech
nology/docs/continua-a4.doc

Some critical questions were posed as lenses through which to view these documents. 
•  How rich are the rich tasks, the culminating assessment items of the New Basics? 
•  How do you move from 4 curriculum organisers to prepare students for discipline 

studies at tertiary level? 
•  What is the relationship between profiling and assessment? 

The Sun can shine in Manchester! 



Information Technology in Teacher Education Autumn 2002 No 42 

9 

The New Basics movement, based on the work of Allan Luke, University of Queensland, is 
modelled on authentic learning founded on productive pedagogy, where holistic learning is 
measured by the completion of rich tasks that take the place of the atomisation of knowledge 
and assessment/testing practices. Although the programme is still in trial phase with several 
schools officially in the program, productive pedagogies have become the preferred pedagogy, 
based on the principles of effective learning and teaching. 

Invitation 
Perhaps that has raised your curiosity about education in 
Queensland and in Australia in general. Perhaps you would 
like to escape the UK winter or travel over in your summer 
break There are three IFIP conferences happening in Australia 
in 2003: 

•  IFIP WG3.3 Research: January 27th - 31st 2003, 
University of Melbourne, Australia. 
http://www.deakin.edu.au/education/ifip/Melbourne/ 

•  IFIP WG3.6 Distance: 3-6 February, 2003, Deakin 
University, Geelong Campus, Australia 
http://www.deakin.edu.au/education/QED/ 

•  IFIP WG3.5 Elementary: Young Children and 
Learning Technologies, July 13 - July 17 2003 Sydney 
Australia. www.uws.edu.au/uws/conferences/yclt2003/ 

Hope to see you ‘down under’ in 2003. 

 
Acknowledgement: IFIP conference photos by Charmian Levin, Manchester Metropolitan University 

j.stokes@qut.edu.au 

Innovation for community regeneration: bridging the digital divide 
Sarah Younie & Karen Cameron, Mirandanet 

In the Minerva Programme’s Web@Classroom project, teachers, students and researchers at 
schools in Portugal, Spain, Ireland, and the United Kingdom have worked together 
collaboratively to use wireless technology in innovative ways. They have maintained e-mail 
contact, exchanging information, ideas and cultural detail which has encouraged discussion and 
promoted greater cross cultural understanding which the students, in particular, have valued. As 
one 11-year-old student said: “We can all learn about other countries and the way people live.” 

In the UK primary school, the use of laptops allowed the students to have greater access to a 
computer in order to work individually. Previously, there had been limited access to an old 
computer suite or to a single stand-alone computer in the classroom. This made it very difficult 
for a whole class to be set an ICT task, but using the laptops and the wireless technology, as one 
teacher explained “We often see students (in year 6) walking around the school with a laptop, making 
measurements or conducting a survey and inputting the data as they go. It has made the ICT much more 
accessible. The student’s skills have improved so much that they have much higher than expected skills, 
especially compared to students from other schools, when they move on to their secondary school.” 

Access to the technology and a network of support has emerged as critical factors supporting 
change. The head teacher explained “Its part of being part of the school, wanting to show the 
children that we’re all learners. I don’t mind going to ask someone if I can’t do something on a laptop. 
We try to promote that openness so that they don’t feel threatened when they don’t know, then they’re 
more likely to ask. Again, through the laptops, ICT has helped us to become a true learning 
organisation.” 

 
These two invite you 

 ‘Down Under’ in 2003 

http://www.uws.edu.au/uws/conferences/yclt2003/
mailto:Web@Classroom
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Community regeneration 
The school’s ICT initiative in the UK is to build a connected learning community in an area of 
considerable social and economic deprivation. The aim is to provide a model for bridging the 
digital divide through facilitating collaboration between the school and its local community to 
support not only the learning of children, but lifelong learning for the whole community. The 
headteacher had a clear vision “I discovered issues such as the digital divide which divides society. 
We felt that if we could bridge that divide, some of the other social exclusion issues could start to be 
addressed.” 

Access to laptops was provided at school and at home and is raising the profile of learning in 
the community. The head teacher reported “the parents felt quite complimented that we thought they 
were worth the investment because they were taking this high tech expensive kit home and we were 
saying to them ‘you are worth it’.” 
E-mentors from industry were enlisted to provide online support and encouragement for pupils 
who may not have a male role model in the family. An E-learning foundation provided laptops 
through a low cost scheme. The laptop initiative has facilitated parents learning about ICT, and 
encouraged parents' ICT skills and confidence, raising their self-esteem. Parents and 
grandparents were undertaking ICT courses provided through adult education courses run at the 
school and encouraged to build on them by continuing at higher education centres in the area. 
Certificates to recognise their achievements were presented in the school assembly. 

The head teacher explained “once the laptops started to go home, the parents became interested in 
the new technology. They didn’t feel threatened by it because it was in their own home. They were 
coming to school saying ‘my year 4 child knows more than me’ etc. We could tell them about the ICT 
courses for adults and they would come along.” The overall effect was to raise the profile of 
learning in the community and to provide a network of support for pupils and parents learning 
together. The evidence shows that 61% of pupils borrowing a laptop received help with their 
work from family or friends. 46 out of 47 pupils borrowing laptops reported that family and 
friends also used the laptop. ICT has been a catalyst for positive change in parent and pupil 
attitudes to school, schoolwork and to homework. 

For further information on the findings of the EU Minvera ‘web@classroom’ project please 
visit the Mirandanet website – www.mirandanet.ac.uk 

Sarah Younie, UK Project Director, Karen Cameron, UK Research Officer for the 
Web@Classroom Project. 
Acknowledgements – we are indebted to Christina Preston, Director of Mirandanet as the UK partner 
organisation for this project and for Christina’s commitment and support. 

syounie@dmu.ac.uk and Karen.Cameron@btopenworld.com 

The rewards of indulging in Czech dumplings and champagne 
Marcia Beer, Mirandanet Directorate Administrator, Institute of Education 
The restored medieval Bethlehem Chapel, in the heart of Prague’s old town, was the impressive 
setting for a ceremony on 20 June to celebrate the 295th anniversary of the Czech Technical 
University (CTU), founded in 1707. 
The university was awarding medals to individuals who had made major contributions to the 
field of science and technology. Prominent among these was Christina Preston, founder of 
MirandaNet and Senior Research Fellow at the Institute of Education, London University. She 
had been nominated by the CTU Faculty of Engineering for the prestigious Trnkovu medal in 
recognition of her long-standing co-operation with the Department of Computer Science and 
Engineering and her work in helping to introduce information technology to Czech teachers and 

mailto:Web@Classroom
mailto:syounie@dmu.ac.uk
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into Czech schools since the Velvet Revolution. Projects developed by Czech Miranda Fellows 
have focused on International Citizenship and Industry Education partnership. 
The medal has been awarded in the memory of Professor Zdenek Trnkovu (1912 – 1968), 
CTU’s distinguished first professor of Electrical Engineering. He wrote the first Czech textbook 
on theoretical electrical engineering in 1945. For many years the head of the electrical 
engineering programme at CTU, he was shot by the communists for upholding the university’s 
intellectual freedom. This makes the medal a special award for supporting the Czech colleagues 
who are developing democratic strategies in staff rooms and classrooms. 
Perhaps not surprisingly, in this large technical university of 50,000 students, there were no 
women on the platform and only very few amongst the award winners. This highlighted the 
significance of Christina’s achievement, both as a woman and as a non-Czech award winner. 
She was the only nominee for a medal from the Faculty of Electrical Engineering. Her contacts 
with the department go back to 1995 when she first held a seminar in the department. Since that 
time Christina has continued her contacts with the department, cooperated on three European 
grants and co-founded the Czech Miranda in Prague. 
Apart from the specific awards, other groups took part in the two-hour long ceremony – 
successful PhD candidates and newly appointed senior staff members received their diplomas or 
official documents and all had to stand and swear a formal oath in front of the University senior 
faculty. They were unseasonably clad in fur-trimmed robes of pink, purple and red, while it was 
35 degrees in the shade. They succeeded in maintaining a dignified presence and the solemnity 
of the occasion was underlined by the absence of any applause. 
Later that day, in the same venue, which had once been the chapel where national hero Jan Hus 
preached, there was a splendid concert to conclude the celebrations, bearing witness to the 
Czech love of music making. 
Challenges for industry education partnership 
On the following day, the CTU Electrical Engineering faculty hosted a seminar to explore the 
lessons that might be learnt from the British experience of introducing information and 
communications technology into schools, and of training new and existing teachers to make 
best use of the new technology. Dr Marilyn Leask from the UK Government Teacher Training 
Training Agency and Christina Preston were the main speakers. The government are investing 
in a national programme to put the Internet into all schools and the participants wished to learn 
from other countries how they might best achieve their aims. There was concern that too much 
influence was being given to the commercial suppliers of hardware and software, who appeared 
disinclined to listen to the views of teachers and other education experts. 
There was extensive discussion of the range of agencies that have to be involved during such a 
process of change and the complexity of approach required. The provision of training through 
the New Opportunities Fund in the UK was described, pointing out those aspects which had 
been successful and others where there were lessons for colleagues confronting similar 
problems. 
The seminar concluded with a number of recommendations: (i) that a report should be made 
generally available; (ii) that the various professional bodies involved in the field should try to 
coordinate their activities; (iii) that the MirandaNet would facilitate a virtual discussion on 
problems and proposed solutions Fellowship and (iv) that the possibility would be explored of 
holding a summer school, where UK and Czech colleagues could share and debate best practice. 

www.mirandanet.ac.uk 
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Intel Teach to the FutureIntel Teach to the Future 
Tony Fisher, University of Nottingham School of Education 

"Computers aren't magic; teachers are." Craig Brown, CEO, Intel. 

Intel's ‘Teach to the Future’ is a flexible programme designed to prepare new teachers in the use 
of ICT in their teaching. The programme has a modular structure and is supported by a folder of 
materials. The ten three hour modules are based around the use of Microsoft Office programs in 
educational contexts. Originally developed as an international training programme for serving 
teachers, the materials have been specifically adapted for UK use by Chris Davies and a team at 
The University of Oxford Department of Educational Studies. 

Details of the ten modules may be found at the url at the end. What is not so clear from the Web 
site is that Intel will support the use of the programme in ITT establishments, who by going 
through a training process may become accredited to use the materials within their own courses. 
This is the route that we at Nottingham have decided to follow, along with a number of other 
institutions. We had our training session before the summer break, and are in the process of 
infusing the Intel materials into our six secondary subject PGCE courses. We were influenced in 
our decision by the work that Chris Davies and the team had done at Oxford, and by the 
evaluation of a similar, cross-curricular application of the materials in a PGCE course, 
undertaken by Patrick Dillon at the University of Exeter. 

The materials themselves are interesting and engaging. For users with relatively low skill levels 
the materials support skill development in educationally contextualised activities. For those 
users with higher skill levels, the benefit lies in the application of those skills in educational 
contexts. Throughout the modules the emphasis is on learning and pedagogy. 

Intel provide a smart ring binder and set of printed materials for each participant. With each 
folder come three CD ROMs: one is a complete set of all the printed materials as pdfs, plus all 
electronic templates (Word, PowerPoint, Publisher); another is a copy of Mediator which is a 
multimedia and Web design package; and the third is a copy of Kar2ouche, an innovative piece 
of software combining games technology with pedagogical principles. 

Overall Intel's Teach to the Future is a programme that is very well-thought out and resourced; 
it has the potential to make a real difference to the use of ICT in teaching situations. It is not an 
'open learning' package, however, and has been designed to be used in supported settings in 
which the benefits of collaboration and sharing can be maximised. Oh, and it's free! 

For details of Intel Teach to the Future visit http://www.intel.com/english/education/teach.htm 
Tony.Fisher@nottingham.ac.uk 
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Reflections from itte02 @ Trinity College Dublin, July 16th-18th 
Cathy Wickens University of Brighton 

I was thrilled that this year’s conference was to be 
hosted at Trinity College Dublin as I had many times 
wandered round the quadrangles and looked longingly 
at those lucky people going behind forbidden doors. 
Like everyone who attended we were not 
disappointed as the ancient splendour of the 
university and the legendary welcome of the Irish 
(Ce'ad mi'le fa'ilte) far exceeded expectations. 

The opening keynote by Tony Van der Kuyl was a 
fitting start for what proved to be a full and varied 
programme. For anyone who hasn’t looked at his 
work on Disruption I can highly recommend it! The 

problem of course after a keynote is where next? Given the somewhat tantalising headings of 
some of the sessions such as ‘The Rolf Harris Effect’ or ‘The Playpen’ I consulted the 
comprehensive abstracts and chose a useful and stimulating pot pourri rounded off with a chaser 
of the black stuff in the Pavilion Bar. It’s in these informal evening sessions that we have the 
opportunity to share our experiences and learn from each other and I am never disappointed. 
The cut and thrust in a relaxed environment will always win over those brief exchanges by 
email. 

Finding where to eat breakfast the following 
morning was somewhat of a challenge but was 
worth the hike and set us up well for ‘Breaking out 
of the Cage’, the keynote address from Maurice 
Galton. He posed some interesting criticisms of the 
approach to teaching and learning as advocated by 
key stage 3 strategy. Certainly as the materials now 
roll out some of his cautions are ringing in my ears 
– although I’m not sure about the air traffic 
control! Highlights for the second day were many 
and varied and the grey matter certainly took a 
beating. I particularly enjoyed the wireless 
initiative work from Bryn Holmes and the Trinity 
team, a bold project that acknowledges and explores a cultural shift in the way that students 
learn. Their enthusiasm was infectious and participants were able to have a go for themselves. 

No conference is complete without all of us dressing up for a banquet and after dinner 
entertainment. That is except for Tim who was charged with not owning a tie and as for the 
work of Lee Dunne, the after dinner speaker, let’s just say that having now read the novel he 
published in the ‘70’s that made him a household name, I am still none the wiser! 

The final day lost none of the pace frequently attributed to graveyard slots, whether handling 
‘hot potatoes’ or getting to grips with communal constructivism there was still plenty to choose 
from. Coming to ITTE conferences can be both exhausting and stimulating but this is no 
surprise given that as a community we are as Tim described, ‘active, supportive and research 
aware’ and with the last note to the Irish, the craic was mighty! 
Acknowledgement: Dublin conference photos by Graham Jarvis, Trinity and All Saints College, Leeds. 

c.a.wickens@bton.ac.uk 

First view 

Where to next? 
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Tenth TOPIKA Workshop – In-Use Knowledge 
Margaret Cox, King’s College London 

(Ed. - One of ITTE’s members had the good fortune to be an invited speaker at a workshop, held in sunnier climes 
that this year’s UK summer. Margaret sent me the following report for publication in the newsletter. In it you will 
see that this was not the normal cluster of ICT experts, just one of the community making the IT contribution to a 
much wider subject field.) 

The Society for the Study of Human Sciences (S.S.H.S.) held it's Tenth TOPIKA workshop 
from September 5th - 8th, 2002 at Mesta on the Greek Island of Chios. Professor Margaret Cox 
was one of the invited speakers, representing new technologies in Education. These annual 
workshops involve about sixteen invited internationally known academics who present different 
perspectives on the chosen topic. This year's topic was: "In-Use Knowledge", Knowledge of 
New Technologies: Its Articulation, Use, Management, and Learning 

The TOPIKA workshop format is made up of sessions which begin with individual 
presentations followed by round-table discussions which give shape to the theme, bring to the 
fore questions, and point to directions for further research. The basic aim of each workshop is 
the constructive exchange of ideas and experiences as well as the collective exploration of the 
topic. 

The topical research issues relevant to this workshop are summarised in the following two 
paragraphs. 

Knowledge in the information-technology sector suggests an interesting problem that arises 
from the very characterization of it as a new phenomenon. The necessity to determine this 
knowledge in relation to previous technological and scientific achievements raises questions 
such as: Is there any possibility of articulating the new technology into a specific body of 
knowledge that fits a new cognitive model? Or is the process of construction/reproduction of 
such knowledge characterized by practices we have already encountered in previous 
technologies? 

The articulation and use of new knowledge involves the shaping of the new professional 
identity, and of the new skills it requires, which evolve in relation to the institutionalisation of 
the learning of new technology. It is desirable that the know-how be diffused beyond the usual 
modes of training in programs within companies. What, however, is the special characteristic of 
the "reframing" of such knowledge, which is required for its transfer from the domain of 
corporations to that of education, and which has not permitted the realization of this transfer as 
yet? Furthermore, the enrichment of know-how knowledge with general education and 
philosophical propaedia, as well as the prospects of this knowledge as a social and ecological 
good, come again to the fore in the context of new queries. 

To address these and other issues the workshop topics included: 
•  Forms of the new mode of knowledge, their common "logic" and their specific 

differentiating properties 
•  Communication, distribution, and articulation 
•  Language organisation, codification, storing methods 
•  Co-ordination and management 
•  New professional identities 
•  Training and reproduction 
•  Public understanding 
•  The "new economy" 

The sixteen participants included international experts from a wide range of disciplines, 
including: a Greek and a German historian; a Greek economist, one Italian and two Greek 
philosophers, an American and a Greek History of Science Expert, a Greek musician, a German 
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Auctioneer, a German Architect, and an English expert in New Technologies in Education (ed- 
our very own Margaret Cox). The outcome of the four days' presentations and discussions will 
be a published book in English addressing the issues presented above. 

One very interesting aspect of this workshop was that we all came from very different 
disciplines and perspectives combining our knowledge to explore the issues relating to new 
technologies in society. The main aims of the workshop and the subsequent book are firstly to 
explain the special characteristic of the "reframing" of knowledge relevant to new technologies 
in society which is required for this knowledge to transfer from the domain of corporations and 
other sectors of society to that of education. The second aim of the book is to identify relevant 
research agendas which will address the issues identified in the workshop. For example a 
crucial issue pertaining to the management of knowledge is the indeterminate property status of 
the know-how knowledge and, consequently, the risk of losing such knowledge due to the 
withdrawal of experts or the recruiting of those experts by competitors. 

MJ.cox@kcl.ac.uk 

 Book Review 
Michael Hammond University of Warwick 

(Ed. - In an email to the ITTE list, Steve Kennewell asked for feedback on ‘Learning to teach ICT in the secondary 
school. In response, Michael Hammond offers this review) 

Learning to teach ICT in the Secondary school by Steve Kennewell, John 
Parkinson and Howard Tanner, RoutledgeFalmer; ISBN: 0415276691 

As Steve made clear in a message to the ITTE list, this is a book about teaching ICT as a subject 
aimed, in the first instance, at student teachers of ICT. There is inevitably some discussion 
about the wider contribution of I CT to the school curriculum but the writers are interested in 
the teaching of ICT, not teaching with ICT. As such this is the first textbook of its kind and 
marks a turning point for those of us teaching ICT, a coming of age for our subject. 

So what it the book about? It is divided into four sections. These are: 
ICT in the secondary school, which focuses on what ICT is as a subject; 
developing ICT, which focuses on the planning and teaching of ICT; 
aspects of teaching and learning ICT, which focuses on assessment and 
qualifications framework; 
improving the teaching of ICT, which focuses on transition between key stages 2 
and 3, cross curriculum issues and professional development. 

This does not add up to everything one would want to know about teaching ICT but it is a good 
start. The best thing about the book is the common framework for each chapter so that the book 
really does gel together. This is a ‘proper’ book with an underlying structure and focus. 
Chapters are accessible and concise. The text is broken up by tasks - I don’t expect for a minute 
many student teachers will undertake these tasks by themselves, but they do signal a breathing 
space for reflection. There are good references to further printed material, though 
disappointingly few references to online resources. 

The book works really well when it draws directly on work in the ICT classroom. Student 
teachers can, for example, see an ICT scheme of work for teaching ICT at year 7 and a lesson 
plan for teaching presentation. In another part of the book a section on questioning is illustrated 
with reference to a lesson on input and output devices, and the importance of case studies is 
highlighted within ICT qualifications. Occasionally the text is too general - you want to know 
more about the special issues facing ICT teachers in, say, managing pupils’ behaviour or 
differentiating pupils’ work, but this is minor quibble. 
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The part of the book which gave me most cause for thought was on the nature of ICT as a 
subject. ICT lacks a clear definition – what others would call a mission statement. We feel 
instinctively that maths is about number, shape and space, geography is about place and English 
is about speaking, writing, listening and reading. To the outsider ICT is about computers, but is 
it? The subject looks three ways at least: firstly on purposes for using ICT; secondly handling 
and managing information in its widest sense; thirdly understanding and using software and 
hardware. From my perspective I would have liked more about the ‘information managing’ side 
of ICT. I felt, for example, that key concepts such as modelling, the information handling cycle 
and the idea of control were under-represented when ICT capability was discussed. I look 
forward to a second edition of the book that would be able to critically review the new ICT key 
stage 3 strategy and the ideas of modelling and communicating associated with it. 

This book does not by any means have the last word on teaching ICT, but whatever your 
particular stance you will find it useful. I am delighted that someone has finally produced a 
guide to teaching ICT in secondary school and I had no hesitation in recommending it to my 
student teachers of ICT. 

M.Hammond@warwick.ac.uk 

New book by ITTE member: 

Special Educational Needs and the Internet: Issues in Inclusive Education. 

edited by Chris Abbott, RoutledgeFalmer. 

Journal Update – Technology, Pedagogy and Education – a new 
name and a new scope 
Avril Loveless, University of Brighton 

Since the update in the last newsletter at the beginning of the Summer, so much has happened in 
the development of the Journal. At the risk of making this item sound like a circular ‘Christmas 
letter’ about all the family’s achievements, I will try to summarise some of the events and raise 
some issues for us all to think about. 

Volume 11, 2002, is complete and the final issue was sent to the publishers by Hallowe’en! The 
first issue, 11(1) has already arrived and the papers represented an international perspective on 
the variety of ways in which people have researched their pedagogy in the use of ICT in teacher 
education. The second issue, 11(2) offered a collection of papers which demonstrated different 
approaches to professional development and the growth of pedagogical knowledge, again in a 
range of different international contexts. This issue should be with you from the publishers by 
the end of November. The final issue in the Volume, 11(3), is a Special on ‘Leadership of 
Information Technology in Education’, edited by Guest Editor Zahrl Schoeny of the University 
of Virginia, USA, with the assistance of Niki Davis, Iowa State University, USA. 

You will have noticed that Volume 11, although still called the ‘Journal of Information 
Technology for Teacher Education’ arrived with a transitional cover bearing its new name 
‘Technology, Pedagogy and Education’ (now referred to as TPEd!). The new identity of the 
journal will be ‘launched’ in the first issue of Volume 12 in 2003 with a Special Issue edited by 
Guest Editor Paul Kirschner of the Open University in The Netherlands. This will focus on 
Pedagogy with ICT in Teacher Education and will reflect a range of papers from a European 
research project undertaken in 2002. This issue is almost complete and we are intending to send 
it to the publishers before the end of this year. Sarah Allsopp, the Editorial Assistant and I are 
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already working on the general issues for Volume 12 and are hoping to catch up with the 
delivery dates of these by the end of 2003. 

The change of name signals our desire to clarify and broaden the scope of the journal in the next 
few years. The times in which we live are certainly ‘interesting’ and there have been exciting 
developments and challenges in our field in recent years. The scope of the papers in the journal 
needs to reflect, not only more familiar views of ‘teacher education’ in time and place, but also 
challenge our views and approaches to our practice, our research questions and our theoretical 
frameworks. At the Editorial Board in July, we appointed new members to help us in this 
endeavour: 

Peter Scrimshaw, now a freelance educational consultant and researcher after working in the 
Open University for some years; 

Pedro Hepp, Director of Instituto de Informatica Educativa, Universidad de La Frontera, Chile 
and head of the 'Enlaces' and 'Community Networks' projects; and 

Roy Hawkey, Head of Learning at the Natural History Museum, London. 

Shelley Young from National Tsing Hua University (NTHU), Taiwan, who has been on the 
Editorial Board, has also been working hard on our behalf in the Asia-Pacific region by 
recruiting new reviewers and encouraging them to write, invite and mentor papers for the 
journal. Again, I can’t speak too highly of the contributions of Sarah Allsopp, our Editorial 
Assistant, and Roger Osborn-King, our publisher at Triangle, who have both worked so hard to 
help us to catch up with and publish the 2002 and 2003 issues. 

In the last ITTE newsletter, I outlined the factors which contributed to the acceptance of papers 
in the journal and the brief that the reviewers are asked to work within. We do encourage all 
ITTE members to use the journal both as a resource in their work with their students and 
colleagues and as a means to publish your work and ideas for dissemination in our wider 
community. 

aml@brighton.ac.uk 

First announcement 

The 7th ITTE Research Seminar 
will be held on 

Friday 9th & Saturday 10th January 2004 
as usual at the sumptuous venue of 

The Møller Centre, Churchill College, Cambridge. 
 

Get ready to book your place! 
 

Enquiries to: Libby Jared, Homerton College, Cambridge. CB2 2PH. 

email: ecj20@cam.ac.uk 
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BECTA update 
Julie Wilson 

Becta Information sheets 

THE ICT Advice Team would like to inform ITTE 
members of the changes to Becta Information Sheets. 
Should you have any views on any of the information 
below, please do not hesitate to contact the team at: 
ictadvice@becta.org.uk 

ICT Advice site 
Becta’s Information Sheets collection offers practical 
advice and useful information on a wide range of 
topics relating to Information and Communications 
Technology (ICT) and its use in education. The 
collection of sheets, divided into four key areas: 
Technologies, Using ICT in education, Using ICT in 
special needs education and General issues, were 
produced primarily as print publications and 
reproduced electronically on the Becta web site. 

Focus meetings were held with users of the 
information sheets and Becta staff that highlighted a 
few key points about the sheets: 

•  visitors to web sites come with a known information 
need that is generally covered deep within the 
information sheets 

•  users prefer information which has a targeted audience 
as opposed to general information for a wide ranging 
audience 

•  information sheets were devised as print publications 
and the current style and presentation reflects this 

The ICT Advice site is now Becta's key outlet for 
advice to school practitioners and it is a natural step 
for the contents of the information sheet collection to 
be integrated into the site. This will happen during 
the period to December 2002. 
In order to address the concerns from users and 
authors while still retaining quality and depth, the 
information sheets are being divided into smaller, 
more targeted documents, including series called 
What is? and How to… and technical papers. These 
tailor information for ICT Advice site users and 
provide greater flexibility to access specific 
information and interact with the documents. 
As the information sheets are integrated into the ICT 
Advice site, links and redirects will be made from 
the existing location of the information sheets to the 
new documents on the ICT Advice site. None of the 
existing information from the information sheets will 
be lost. 
http://www.ictadvice.org.uk 

Becta/TC Trust 
Wireless Networks 
Publication 

In recent years Wireless Local Area Networks 
(WLANs) have been the focus of much research and 
development. WLAN technology has emerged with a 
recognised standard (IEEE 802.11b) and most major 
equipment manufacturers and resellers in education 
now offer WLAN products and services. WLAN 
technology is an affordable alternative to traditional 
cabled networks and "many schools can seriously 
consider using it for their network infrastructure." 
NGfL Pathfiners Preliminary Report 2001. 

Working in partnership with the DfES and the TC 
Trust, Becta has produced an informative publication 
offering three types of advice and guidance on 
wireless technologies in schools. 

•  Guidance on the management and deployment issues 
for heads and decision makes in schools and support 
agencies. 

•  Exemplification of established practice in schools, 
illustrating key issues and the advantages for teaching 
and learning, administration and management. 

•  Guidance on suitable technical specifications and 
commentary on the potential technologies and 
associated issues (including links to health and safety 
information from appropriate bodies). 

Entitled 'Wireless networking in schools: A decision 
making guide for school leaders', the publication can 
be downloaded from: 
www.becta.org.uk/news/wireless_networks/index.ht
ml 

Promoting Effective Practice with ICT 

The Teachers Online Project would like to draw 
attention to a free inset course for KS2 and KS3 
practitioners. 

Students and lecturers are invited to join the 'hands-
on' day and participate in a series of presentations, 
workshops and helpdesk/surgery sessions run by 
experts. The latest educational hardware and 
software will be available for review and numeracy, 
literacy and science will be supported. 

The first course was held at: Aston Villa FC on 22 
November 2002. The second is planned for 21 
February 2003 at Winchester Guild Hall. 

For more information visit: 
www.ictadvice.org.uk/top 

julie_wilson@becta.org.uk 

mailto:ictadvice@becta.org.uk
http://www.ictadvice.org.uk/
http://www.becta.org.uk/news/wireless_networks/index.html
http://www.becta.org.uk/news/wireless_networks/index.html
http://www.ictadvice.org.uk/top
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ITTE Receipt and Payment Accounts 
Year ending 31/12/2001 
Presented at Conference by the Treasurer 

Receipts 
 Membership fees 4845 
 Research conference 6364 
 Summer conference 3718 
 IT Network 2622 
 JITTE Royalties 2826 
 Interest on deposits    613 
  20988 

Payments 
 Stationery and Newsletter 909 
 Travel and subsistence 2112 
 Research conference 6179 
 Summer conference 1978 
 JITTE costs  4368 
 URL    112 
  15658 

Balance at 31/12/2001: £28600 

ITTE Committee Members 2002-2003 
 

Sue Brindley Elected 2000-2003 University of Cambridge  

Tim Denning Chair Keele University 

Tony Fisher Vice Chair University of Nottingham 

Mary Hayes Co-opted Secretary Nottingham Trent University 

Chris Higgins Treasurer 2000-2003 Oxford Brookes University 

Malcolm Hughes Elected 2001-2004 University of the West of England 

Libby Jared Elected 2002-2005 Newsletter University of Cambridge 

Graham Jarvis Co-opted Summer Conference Trinity and All Saints College, Leeds 

Steve Kennewell Elected 2001-2004 University of Wales Swansea 

Tony van der Kuyl Elected 2002 - 2005 SITC, University of Edinburgh 

David Longman Elected 2001-2004 University of Wales Newport 

Avril Loveless Editor JITTE Brighton University 

Sarah Younie Elected 2002 - 2005 De Montfort University 

Julie Wilson Observer BECTA 

 

SITE 03 14th International Conference 
will be held in 

Albuquerque, New Mexico, U.S.A. 
from 

Monday March 24th to Saturday March 29th 2003 
 

www.aace.org/conf/site/ 
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New on the Bookshelf 
Neil Stanley, Liverpool John Moores University 

Whilst admitting an interest, it's important 
to point out that Learning to teach ICT in 
the Secondary school (Kennewell, S, 
Parkinson, J and Tanner, H, Routledge) has 
recently been published. (Review appears 
elsewhere in this Newsletter). 

Oxford University Press have brought out 
Megabyte (Cotton, S et al) a KS3 text for 
ICT, whilst Letts have published Use ICT 
(Jesson, J and Peacock, G) for Y3 pupils 
(other KS2 years to follow). 

Chalkface continue to produce their 
photocopy master books, ICT in year 7: 
getting up to speed is the latest. 

From Paul Chapman, Effective Teaching: 
Evidence and Practice (Muijs, D and 
Reynolds, D) looks at how the research 
evidence fits many of the topics we need to 
address in the 'Standards' - it's pitched at a 
useful level too. 

Slightly more esoteric is Norio 
Kambayashi's Cultural influences on IT 
use: a UK-Japanese comparison (Palgrave). 

On a much lighter level we caught the Tony 
Hawks' One Hit Wonderland Tour and I'm 
looking forward to reading the book (I'm 
sad - I bought the CD too!). 

n.r.stanley@livjm.ac.uk 

Web Wanderings 
Neil Stanley, Liverpool John Moores University 

I took a series of photos at my parents 
Golden Wedding celebrations. I'd take a few 
and then display them on the TV (using 
AverFotoplay, Dazzle do a similar device). 
This meant that the sequence of the photos 
was muddled across the several smartmedia 
cards I was using. However, PIE (Picture 
Information Extractor) 
http://www.picmeta.com/whatis.htm came 
to the rescue, as it will pull all the 
information out of the stored image and 
allow you to rename with a date and time 
format. It'll also let you rotate without 
damaging picture quality. Oscar's Renamer 
http://www.mediachance.com/free/renamer.
htm will let you easily rename files in an 
editing window - good if you want to give 
your photos content based names. 

The new Digital Camera Magazine seems 
good and the website 
http://www.digitalcameramagazine.co.uk/ 
has features and lots of reviews which you 
can add to. 

Need thumbnails for your website then 
http://www.fookes.com/ezthumbs/index.ht
ml offers Easy Thumbnails - freeware and 
simple to use. 

I wanted a clock to run on top of a 
Powerpoint presentation. 
http://www.softdemon.com/download.html 
has Attache Transparent Clock - handy if 
you are trying to keep to time. Why isn't 
that feature in Powerpoint? 

Of course downloading al these things can 
bring in unwanted spyware - 
http://www.lavasoft.de/ (notice the de) 
produce Ad-Aware which will let you check 
and banish it. 

Want to check out your broadband speed? 
http://www.zdnet.co.uk/misc/band-
test/speedtest50.html offers a speed test. 

CAT scores are very popular in secondary 
schools http://www.nfer-
nelson.co.uk/web/indicators/indicators.html 
provides access to the tables of predictions 
from the NFER values and is helpful in 
supporting trainees and their interpretation 
of the meaning of the values. 

Web-wacking used to be difficult, 
http://www.httrack.com provide a useful 
open-source website downloading utility. 

http://www.picmeta.com/whatis.htm
http://www.mediachance.com/free/renamer.htm
http://www.mediachance.com/free/renamer.htm
http://www.digitalcameramagazine.co.uk/
http://www.fookes.com/ezthumbs/index.html
http://www.fookes.com/ezthumbs/index.html
http://www.softdemon.com/download.html
http://www.lavasoft.de/
http://www.zdnet.co.uk/misc/band-test/speedtest50.html
http://www.zdnet.co.uk/misc/band-test/speedtest50.html
http://www.nfer-nelson.co.uk/web/indicators/indicators.html
http://www.nfer-nelson.co.uk/web/indicators/indicators.html
http://www.httrack.com/
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I only found the General Teaching Council 
site recently, http://www.gtce.org.uk - it 
looks useful and fairly accessible. 

The KS3 Strategy Foundation strand has 
some interesting training materials 
http://www.standards.dfes.gov.uk/keystage3
/strands/publications/?template=down&pub
_id=1996&top_id=1996&strand=tlf these 
include questioning and explaining - the 
whole pack is very big to download and 
print. The learning styles and writing 
publications are also useful, but well hidden 
at 

http://www.standards.dfes.gov.uk/keystage3
/strands/publications/?template=down&pub
_id=2046&strand=tlf 

One of my trainees found this guide to 
learning styles, 
http://www.ruby3.dircon.co.uk/Training%2
0Files/Theory%20Pages/intro.htm it's quite 
fun. 

Want to find out a postcode for your 
Christmas cards, http://www.royalmail.com 
links to a postcode finder. 

 

n.r.stanley@livjm.ac.uk 

Endpiece 
Libby Jared 
I don’t always wear an anorak and sandals, 
but I did go to Madrid in the summer just to 
see 71 Sisley Paintings 
http://www.museothyssen.org/conflash.asp. 
I now need to visit the Bowes Musuem 
http://www.bowesmuseum.co.uk/ in 
Barnard Castle before the end of March to 

add another to the Sisley Spotter Logbook. 
No Sisley on view at the Queen’s Gallery, 
but well worth a visit to see a stunning 
Rembrandt, a Frith (showing the cliff I 
stood on to see in the Millennium) and (for 
those who are able) experience the soap in 
the ladies’ loo. All magnificent. 

ecj20@cam.ac.uk 

  
First class ITTE past time - talking First class ITTE past time - eating 

 

http://www.gtce.org.uk/
http://www.standards.dfes.gov.uk/keystage3/strands/publications/?template=down&pub_id=1996&top_id=1996&strand=tlf
http://www.standards.dfes.gov.uk/keystage3/strands/publications/?template=down&pub_id=1996&top_id=1996&strand=tlf
http://www.standards.dfes.gov.uk/keystage3/strands/publications/?template=down&pub_id=1996&top_id=1996&strand=tlf
http://www.standards.dfes.gov.uk/keystage3/strands/publications/?template=down&pub_id=2046&strand=tlf
http://www.standards.dfes.gov.uk/keystage3/strands/publications/?template=down&pub_id=2046&strand=tlf
http://www.standards.dfes.gov.uk/keystage3/strands/publications/?template=down&pub_id=2046&strand=tlf
http://www.ruby3.dircon.co.uk/Training Files/Theory Pages/intro.htm
http://www.ruby3.dircon.co.uk/Training Files/Theory Pages/intro.htm
http://www.royalmail.com/
mailto:n.r.stanley@livjm.ac.uk
http://www.museothyssen.org/conflash.asp
mailto:ecj20@cam.ac.uk


Information Technology in Teacher Education Autumn 2002 No 42 

22 

Stop Press: BESA News 
Ray Barker Director British Educational Suppliers Association  

Conference 
The Wider Impact of ICT: An International Conference 2003  

organised by  

The British Council and The British Educational Suppliers Association (BESA)  

on Monday 6 January 2003:  

at The Cavendish Conference Centre, 22 Duchess Mews, London W1G 9DT  

Using the experiences of countries from various parts of the world, this one-day conference will 
investigate how and why a successful educational ICT policy cannot simply rely on the 
technology and associated peripherals. Through a series of high-profile keynote speakers and 
roundtable discussion groups hosted by the UK's leading educational agencies, it will consider 
various models of curriculum, assessment, quality assurance, training and classroom 
implementation.  

Speakers:  
Christina Preston, Mirandanet, Institute of Education: Creating Online Communities  
David Copeland, New Zealand: New Technologies, New Learning  
Pedro Hepp, Chile: ICT in Developing Countries  
Jim Wynn, John Cabot School, UK: From Policy to Practice in Schools  
David Weidner, ICT Consultant USA  
Peter Upton, Director, Education and Training Group, the British Council  
Dominic Savage, Director General, BESA  

Roundtable discussions on the themes of the Conference will be led by: DfES, Becta, TTA, 
OFSTED, QCA, ESPA, ITTE  

International video-conferencing: Tunisia, Czech Republic  

Delegate reservations: Costs: £130 plus VAT (£152.75), Mirandanet members £85 + VAT 
(£99.88)  

To book your place: Phone 020 7537 4997  Or book online at www.besanet.org.uk in the 'News' 
section.  

The Education Resources Awards 2003  
Last chance to nominate schools and teachers! 

There are few opportunities when it is possible to praise and reward the efforts and 
achievements of individuals or teams working in the education supplies industry. The Education 
Resources Awards, however, perform just this task, giving those working in the industry the 
ultimate recognition - that of their peers and clients. Now in their sixth successful year, the 
Education Resources Awards highlight the quality and diversity of educational products and 
resources, the best educational establishments and the most dedicated members of the teaching 
profession, all working together to encourage the raising of standards in education. 

The Awards are organised by Nexus Media Limited, publishers of ERM magazine, and the 
British Educational Suppliers Association (BESA). They are sponsored by LEGOdacta, GLS 
Educational Supplies, Berol, Select Education, and The Times Educational Supplement. 

We are pleased to acknowledge the support of the National Association of Head Teachers. 
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The winners will be announced at a gala event to be held at the National Motorcycle Museum 
(adjacent to the NEC) in Birmingham on the opening evening of the Education Show 2003: 
Thursday 13 March.  

Of special interest to schools will be:  

Leadership in Teaching  

This award will be presented to a member of the teaching profession, nominated by his or her 
peers or themselves, for some special leadership quality or qualities.  

Educational Establishment of the Year  

This award will be presented to an educational establishment from any phase - primary to 
tertiary - which can demonstrate effectiveness and real value to the community it serves.  

Education in Partnership Award  

This award reflects the growing trend for the supply industry and educational establishments to 
work in partnership to develop the best possible products to match changing educational need.  

Don't forget the other Awards as well! Education Resources, Education Exporter of the Year, 
Supplier of the Year, UK Innovation Award, Outstanding Achievement Award. 

Your nominations are important. Find the nomination form at www.besanet.org.uk or phone 
Ray Barker on 020 7537 4997.  

 



 

 

 

 

 

 

 

 

 

Trinity Building 
 main conference location 

 College Chapel and new Library 
and Computer Centre 

 

TRINITY AND ALL SAINTS COLLEGE, LEEDS 
 

MONDAY 21ST JULY 
TO 

WEDNESDAY 23RD JULY 
 

PLEASANT SURROUNDINGS 
EN-SUITE ROOMS 

 
EXPRESSIONS OF INTEREST 

TO 
GRAHAM JARVIS g_jarvis@tasc.ac.uk 

 
SEE YOU THERE! 
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