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Not actually from the Chair 
Decisions, decisions  

I must apologise to Tim for my impatience in deciding to go ahead with 
the Newsletter so that it is out before the Summer Conference. A multi-
tasking man, it was just one task too many to be able to hit the copy 
deadline. 

Sincere thanks are due to Tim for his sterling work as Chair for the last 
two years. He has been instrumental in forging strong links with Government agencies and 
ITTE is all the better for that. 

Libby Jared 

Editorial 
Libby Jared, Faculty of Education, University of Cambridge 

Creating an ITTE Newsletter … 
First, put a message out on the electronic list twice giving a deadline of June 15th. Response nil. 

Second, put a whinging message out on the list hoping to stir some members’ guilty consciences 
who would then offer articles. Response good. 

Third, having an inbox which is not unlimited in size, find message left on answerphone to tell 
me that my inbox is full and email bearing another much desired article cannot be delivered. No 
quota warning received – inbox full - so blissfully unaware of any problem. 

Fourth, empty inbox a bit for article to be sent. Thanks to Jocelyn Wishart and her trainee, Kim 
Foster for sharing Kim’s research work on KS4 pupils’ thoughts on the Internet. This promptly 
refills the inbox and other articles get stuck in the queue to be delivered! 

Fifth, grovel to Terry Russell who has offered to share how he runs his PGCE ICT secondary 
course with the readership, has tried everything to get the article to me, and of course failed. He 
succeeded in the end as you will see later. 

Sixth, reply to Margaret Cox’s message of ‘have I sent you a bit on the Greek Conference?’ 
with ‘if you mean the Topika conference it was in the Autumn Newsletter’. I was a bit puzzled 
as I know that Margaret always reads the Newsletter so she would know it was already in. The 
reply comes, ‘No, not that one, another Greek conference!!! She also refrained from saying … 

Seventh, as always, it comes together in the end and thanks to everyone else who restored my 
sanity by sending in their pieces: Stevie Vanhegan, Neil Stanley, Timothy Brown, Tony Fisher, 
Avril Loveless and Julie Wilson - the very least all other members can do is to read them!. 
Lastly, thanks to Graham Jarvis for his article which gave me an idea for the Editorial. 

Eighth, don’t try to reprint a list discussion - seeking permission from original senders at 3pm 
on Friday afternoon for a Sunday noon deadline is not a good idea. Still, that must mean one 
article is ready for the Autumn newsletter! 

ecj20@cam.ac.ukecj20@cam.ac.ukecj20@cam.ac.ukecj20@cam.ac.uk 

mailto:ecj20@cam.ac.uk
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The PGCE Secondary ICT at Middlesex – a brief review of the year 
Terry Russell, Middlesex University 

Well, I have just come to the end of another year of running the secondary PGCE ICT and I 
thought that it would be useful to share some of the issues related to secondary ICT course 
management which several of us go though. My own course has received a short inspection this 
year and this always means that procedures and practices are put under scrutiny. I am one of 
those people who feel that my course has actually improved over the years through inspection 
and I know that some of you feel the same (although not all!).  

Recruitment 
We have been going for 5 years now and as with many courses, our numbers were increased this 
year. We recruited 23 trainees and qualified them all. Obviously some qualified better than 
others but it has been quite incredible this year to have such a strong group. These were selected 
from some 370 applicants and as with all courses, selection is crucial. 

I always look for applicants who will be able to teach across the 11-18 age range by the end of 
the course. This gives me flexibility, to some extent, in recruitment. I am aware of several two 
year courses across the country where some of the two year recruits would get onto my 1 year 
course. Many of the best trainees do not have ‘straight’ ICT qualifications and in some cases, 
these can make the best teachers, particularly if they do not come from a training background. 

I often use experienced school mentors to take part in the interview process and have continued 
this process this year. They add an extra dimension and offer good insights into what makes a 
good ICT teacher. Also, several of my experienced mentors have been encouraged to visit other 
placement schools and undertake paired observations with less experienced mentors. This is 
easier to arrange in North London than other locations where most of my partner schools are 
close together. This has also enabled me to build up an ICT team in a true partnership fashion. 
They have been helpful for the coming year where we have had nearly 400 applications for 35 
places. 

I have resisted re-designating the course from 11-18 to 11-16. I know that this could be easier to 
inspect for Ofsted and would make recruitment a little easier but where would we get qualified 
post-16 ICT teachers? FE maybe? But many from FE do not have QTS and I can see problems 
in the future if courses go down this route.  

I have used FE for placements, on occasions, as some other PGCE courses do and this has 
worked well for the post-16 bit. Very few trainees end up working in FE, of course, because of 
the salary.  

Schools and mentors 
I now have 13 mentors in schools who have been through my PGCE: very useful because many 
(most?) mentors come from non ICT backgrounds and this has often meant restricted feedback 
to trainees on subject knowledge issues. I still get mentors suggesting that ICT subject 
knowledge is to do with the range of software products familiar to the trainee. I must say that 
this approach is gradually disappearing but it will still take a few more years. 

All mentors have to go through an induction programme and those new to the role will always 
undertake a paired observation of a trainee with one of the ICT team. Although attendance at 
mentor training sessions is generally good, I have found that often the best training takes place 
when I visit the school. The context is more real for the mentor and they are in a familiar 
environment. For the coming year, they will all be involved in conferencing through WebCT 
where there will be a forum for discussion. 
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A few years ago, it would be the case that the mentor would also be the head of ICT and 
possibly the only one in the department. This is all changing now and some of my partner 
schools have five ICT teachers dedicated to the subject. The Key Stage 3 strategy has helped 
this situation. Also, there are an increasing number of schools where the head of ICT is not the 
ICT co-ordinator and this is good to see. ICT is now being taken seriously as a subject and as 
the strategy develops, this will strengthen the argument for more ICT teachers. 

Along with this, I have found that many heads of department are happy to pass on the mentoring 
within the department. I have been arguing for this since 2000, as the HOD is usually too busy 
to do the mentoring job properly. The ideal situation exists in one of my schools where there is 
a HOD, an ICT strategy coordinator, an ICT coordinator and a mentor – 4 different people! 

This year, I have been using paired placements where possible and will be stepping this up next 
year. This can be really useful for the first of two placements where the trainees plan and deliver 
in a team teaching situation. The pairings need careful choosing of course but it is better to have 
two trainees in one strong partner school than use schools where the experience may not be so 
good. Schools need to be aware that selection and deselection processes are in place. This can 
reduce travelling time between schools as well! 

As with other PGCEs, I now use a tracking mechanism to record teaching experiences gained 
across the years 7-13. Otherwise, it is possible for a trainee to miss out on a particular year 
group and not become involved in key experiences, for example, reporting at the end of Key 
Stage 3. This has worked well and enabled me to plug some of the gaps by using other schools 
for one-off experiences. 

Subject knowledge 
All trainees have subject knowledge weaknesses. This year, six trainees had first class degrees 
in ICT but in most cases, this did not stand out. Modular degrees can be built up from areas 
which may not seem relevant to secondary ICT and when I select applicants for interview, I 
always get details of modules passed. Many have never programmed in VB before, for example, 
and this can form the basis of A level project work. We carefully audit subject knowledge at the 
start of the course and develop subject knowledge sessions accordingly. One of the assessments 
is an element of a prescribed A level project and again, the best performances this year were not 
necessarily from those best qualified.  

Higher degrees tell another story: many MSc course are conversion courses and do not always 
give applicants ICT capability relevant to secondary schools. Many of this cohort will be 
undertaking higher degrees in education after their induction year and this may be the best route 
to further qualifications.  

The standards 
All trainees have an electronic version of the standards and have to build up a portfolio of 
evidence across the year to show that they are meeting them. They know that they have to meet 
the standards over a period of time and that the mapping of evidence is an ongoing process. The 
snapshot below is an example from one trainee. This example shows attendance at sessions 
given as well as reference to written assessments (in this case, an assignment on learning and 
teaching strategies). By the end of the year, trainees have many evidences against each standard. 
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Employment 
Of the 23 trainees, all have gained employment – 17 out of the 23 within partner schools. Many 
schools look upon school placements as a recruitment exercise and this shows up in the figures. 
Also, being in London where there are vast shortages of ICT teachers, trainees are often in a 
position to negotiate high salaries. Times have certainly changed here and many of them 
become head of department early on in their careers. 

And finally … 
An interesting year. I have been given numbers for flexible provision next year, along with 
other ICT courses and I am looking to talk with other providers about this. I am finding the 
flexible planning very time consuming and am getting some strange enquiries, for example, will 
it be possible for me to do the course over 6 years…!’. I’m not sure what kind of school 
experience this potential applicant expects! 

P.S. Chris Jones, the ITT Regional Director gave an excellent university based session to the 
group regarding the strategy: well worth contacting him. 

T.Russell@mdx.ac.uk 

GCSE Students' Use of the Internet: their views of its pros and cons 
Kim Foster (trainee) with Jocelyn Wishart, University of Loughborough 

Introduction 
The research described in this report was carried out by an final year undergraduate as part of 
her degree programme in the Department of Information Science at Loughborough University. 
It is interesting as it looks at using the Internet and its pros and cons from the school student’s 
perspective. 

Aims and Objectives 
Following a review of the literature, the aims decided upon were: 

•  what activities are school students using the Internet for? 
•  which of these activities is the most popular? 
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•  are students making use of the Internet for schoolwork/research purposes? 
•  do students feel the Internet helps them with their studies? 
•  do they prefer the Internet to other methods of investigation? 
•  what do they consider barriers to effective learning on the Internet? 
•  what are their experiences of these barriers? 
•  do they feel particularly targeted by advertisers on the Internet? 
•  do they multi-task on the Internet, and more so than they do with other media? 

The aims of the study were, in summary, to establish the state of Internet activity within Key 
Stage 4 students, with a particular emphasis on their educational uses of the Internet and 
identifying any barriers to this.  

Method  
The study took the form of two questionnaires, one of which was to be completed by students 
with first hand experience of researching for and completing Key Stage 4 work on the Internet, 
and one for staff, to explore the perspectives of educators. 

However, only one of the three schools approached, a comprehensive, self-governing grant 
maintained school for 11-18 year olds, agreed to take part. ICT is taught as an option at Key 
Stage 4, and all students participate in ICT lessons using the Internet in Year 9. It was agreed 
that we could approach all their Year 11 pupils, which numbered around 250. When their 
results are offered therefore, it should be noted that they are from one school only and the 
characteristics of the school need to be taken into account. 

Results from the Student Questionnaire 
208 responses were received from students at the School. 

Equal numbers of boys and girls responded and, as shown below, the majority of those 
questioned had Internet access at home. All respondents have had Internet experience at school. 

Percentage of Respondents with 
Internet Access at Home

Yes
86%

No
13%

N/A
1%

 

The Internet based activity that most students had participated in most was sending and 
receiving emails. ‘Downloading music’, using ‘chat rooms and instant messaging’ and ‘research 
for school’ closely followed, which reassuringly shows that a large number students are using 
the Internet for research purposes, though other work related activities were not as popular. 
Other findings included, as expected, that significantly more boys partake in ‘playing games’, 
‘downloading games’ and ‘visiting sex sites’ than girls, who did not particularly take part in any 
one activity more than boys. The activities that were unpopular were the retrieval of ‘health’ 
and ‘careers information’, and ‘set schoolwork’, which indicates that students are researching 
more on their own than they are when specifically requested to do so. 



Information Technology in Teacher Education Summer 2003 No 44 

7 
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When asked which research method they would use first if asked to find information for a 
school project, the vast majority of respondents selected the Internet. Possible reasons for this 
would include the availability of the Internet, as it is now in most students’ homes, and the wide 

variety of information that is available 
online.  

Frequent comments made in support of 
the Internet was that it was a quick 
(69% of comments) and easy (49% of 
comments) method of retrieving 
information. The large amount of 
information to be found on the Internet 
was also appealing.  

The overall feeling one is left with after 
reading the comments is that students 

are looking for the information source that can give them an answer quickly, without them 
having to exert much effort. They like the fact that they can do research tasks in their own 
home, and that specific information is provided very quickly in comparison to other methods. 
Many students commented on the fact that they could print off relevant information to refer 
back to or use later, although some comments suggest that pupils may be copying and pasting 
work they have found on the Internet without reworking or acknowledging it properly. 

A number of students said they preferred the Internet for researching because they can use 
instant messaging and downloading programmes whilst working, which echoes the findings of 
Crook and Barrowcliff (2001) on older students and multitasking when using the computer. One 
student noted: 

 “I can also research while downloading music and messaging.” Student 184. 

Some of the comments gave negative feedback about Internet use, which shows that there are 
problems with the Internet which are discouraging KS4 users. One student preferred CD-ROM 

Preferred Research Method

78%

8%
3%

5%1% 2% 3%
Internet
Parents/Guardians
Textbooks
CD ROM
Library book
Other
Not answered
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because “it’s condensed, there’s not lots of information” (Student 164), and another claimed it 
was difficult to “find information on the Internet” (Student 193). 

One problem with the Internet is that its unmonitored status means that anyone can publish 
anything they wish, without it being subject to review by any regulatory board. When asked if 
they had ever found contradictory or inaccurate information on the Internet, the majority of 

students confirmed that they had.  

As most students are choosing to use the Internet for 
research over any other method, and the majority of 
them have found inaccurate or contradictory 
information on the Internet, there is surely a concern 
that students are happily using information that could 
be inaccurate.  

However, when asked directly about problems 
encountered on the Internet, the option of inaccuracy 
on web pages was not one selected often, as only 
22.6% of students thought it was a problem they had 

encountered - which is a direct contradiction of the results of the previous question. A possible 
reason for this could be in the phrasing of the question, as some students may acknowledge its 
existence but not consider it a problem. The most frequent problem found according to students 
is pop-up advertising, which was encountered by the vast majority. 
 

These findings support those of Burst Media (2002) and the Advertising Standards Agency 
(2002), both of whom reported a fall in the public’s tolerance levels with regard to Internet 
advertising. Other problems encountered by KS4 students were mainly of a technical nature, as 
slow connection speed and blocked sites are subject to the service provider or hardware 
specification used. Many students did report other problems however, such as information 
overload and ineffective searching. There is an incomprehensibly vast amount of information 
available online which appears difficult for some students to filter. It may be that the search 
engines used are failing students, or that they are not using the correct search terms when using 
the Internet. The SLA recommends that students are taught searching techniques in school 

(1997), but also reported problems with searching in their ‘The Internet, The Secondary School 
Library and the Independent Learner’ study (1999). 

Problems encountered
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The study also shows that a quarter of respondents have come across offensive images, the 
existence of which causes problems for students. Both male and female respondents were 
equally as offended by this, and the fact that images that can cause offence is a major concern 
for those involved with Internet provision for young people.  

When asked to rate the impact of each problem 
they encountered, the problem that affected the 
students most was overwhelmingly pop-up 
advertising. Over 70% of pupils questioned felt 
that advertising distracted them from what they 
were doing.  

 

 

This is an alarming percentage, suggesting that nearly three-quarters of the KS4 population have 
been and have the potential to be distracted from a piece of work or research by commercial 

marketing. Thus confirming concerns 
voiced by the SLA in 1999. 

Over 50% of pupils admitted to sometimes 
closing potentially useful web pages down 
because of the advertising on them. 

It appears that some students are so 
affected by advertising that they are 
sacrificing the potential for learning by 
avoiding sites that contain information 
useful for their schoolwork. Most general 
homework sites are advert free, but not all 

information rich sites can afford to maintain this status. Although the information is technically 
free, the price in advertising that some students are paying for this information is obviously too 
high if they are willing to sacrifice the potential of a useful source. While the slim majority of 
students would consider closing down an advert-heavy site, it is reassuring that over 40% of 
those questioned, although conscious of the adverts, would not be dissuaded from using a site 
for this reason. 

Conclusion 
The study was originally hampered by the lack of responding schools, and only one school was 
willing to participate in the survey. This meant that any results found could not be 
representative of the national Key Stage 4 population, but, however, the vast majority of Year 
11 students at this school did use Internet for study though this was not the activity they used it 
for most. Email was the most popular and downloading music slightly more popular than 
research. Boys used the Internet for a broader range of activities than girls, which matches 
information found by the DfES (2001). 

It was found that when studying, students are choosing to use the Internet over any other 
method, which supports the findings with American students by PEW (2001), claiming ease and 
speed as the main reasons for their choices. This reliance on the Internet isn’t entirely 
unexpected, but many students also admitted to finding contradictory or inaccurate information 
online. Whilst it is accepted that theories and opinions will often be contradictory and opposing, 
facts should not be, and the unmonitored nature of the Internet means that things are often 
published that are unreliable. At GCSE stage, pupils are mainly required to present fact rather 
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than theory; therefore they are putting their learning at risk by relying on such an unstable 
source. 

The respondents generally agreed that the largest problem they encountered whilst studying 
online was pop-up advertising, which many students said distracted them. They were also 
concerned about accessing the information needed, and had, in particular, encountered blocked 
sites and slow connection speeds. These are issues that can be resolved through choice of 
service provider and security restrictions, but advertising is managed on an individual site-by-
site basis and is therefore out of the user’s control. The majority of students admitted to closing 
down potentially useful sites as a direct result of the adverts on them. This means that students 
are experiencing difficulties researching online due to the commerciality of the World Wide 
Web, and are deprived of ‘free’ information because the price of attention is too high. The 
students did not generally believe that the nature of an advert was related to the nature of a site, 
and therefore did not think they were a particularly targeted group. It is a basic principle of 
advertising that the placing of an advert should be where the prominent target audience is, and 
this applies on the Internet as anywhere else.  

Most students felt that they multi-tasked more on the Internet than they did when trying to work 
using another method, such as a CD-ROM or textbook, confirming Crook and Barrowcliff’s 
theory that there is a new ‘multi-tasking style of engagement’. They also felt that the temptation 
to do this was amplified when using the Internet, which indicates that there is a level of self-
discipline required for successful study on the Internet, which many Key Stage 4 students do not 
possess. 
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J.M.Wishart@lboro.ac.uk 

Electronic Submission of Assignments 
Stevie Vanhegan, Nottingham Trent University 

Neil nudged me. We were having a chat about electronic submission of assignments. We 
discussed the technical problems, software compatibility, issuing of receipts, validity and 
integrity of the work, and then got on to talking about electronic marking. I didn’t mean the 
idyllic situation where software automatically checks for plagiarism, marks the work, provides 
detailed feedback to the student and then notifies them to collect the work. Dream on! What I 
did mean (and still do) is the electronic annotation of documents. 

I have had a little experience of this. As on-going professional development (well I don’t do it 
for the money) I started teaching for the OU on T171: You, Your Computer and the Internet. 
It’s a Level One 30-credit course and, apart from three text books and an initial face to face 
(F2F) meeting, it’s all on-line. Assignments are submitted electronically, by the students, to an 
automated assignment management system. And it’s from there that Tutors can download the 
work to mark, and then return it after marking. 

http://www.nua.com/surveys/?f=VS&art_id=905358334&rel=true
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In the beginning I had strong urges to print out the assignments so that I could indulge in my 
favourite marking position – armchair in front of TV. But what was the point? – printouts not 
armchair/TV. I couldn’t return hand-annotated scripts, and I had to sit at the PC to complete the 
electronic tutor feedback sheet anyway. Then there was the ‘reading’ thing. My eyes go funny 
after reading a couple of lines of text on a screen. (And that’s why it appears that I only read the 
first three lines of any emails sent to me). I had to make the electronic version easier to read. 

So I drew on experience: 
1. If you want something to be read, then make it larger (Desktop Publishing) - I bought a 

17” monitor (this was three years ago) and changed the screen resolution to 800x600. 
2. Use a sans serif font (dyslexia awareness and also good practice in the Primary 

classroom I am told, and web page design guidelines) - I changed the font of the 
student’s work to Arial or Comic Sans, where I could, being aware that it would need to 
be changed back. 

What about the annotation? My first reaction was to insert feedback into the student’s text, just 
as I did in real life (IRL). I avoided red; it’s bad enough on paper, but red on screen seems to 
scream derogation. Blue was my colour of choice, as a contrast, and I also created a macro that 
added a ���� to the text. Always trying to type in the same size font as that of the student’s work, I 
sometimes had to use a smaller one. Uniquely perhaps, the OU asked for work to be submitted 
in HTML format. This was partially to do with the nature of the course, but also eliminated 
some word processing compatibility problems. Some of the students’ work was on coloured 
backgrounds, and some in larger or smaller than usual fonts. 

The overall visual effect was interesting. Pertinent comments from me were often plentiful, but 
the student’s work took on a rather bedraggled look as I my feedback grew. This is where you 
start thinking “I wonder why she didn’t use Insert/Comment?” so the layout of the original 
doesn’t change. I thought that too, but I just couldn’t make it work in MS Front Page, the editor 
I was using. So I kept my comments within the text very brief, and put the longer ones in 
between paragraphs. My students seemed happy with this. 

That was almost four years ago and my practice hasn’t changed much for that course. It seems 
to me that annotating in MS Word is a lot easier, with Comments and Track Changes facilities, 
and I certainly use those in other contexts. 

So Neil said, that would make a good article for the next Newsletter. It might stimulate some 
discussion on online marking . . . 

stevie.vanhegan@ntu.ac.uk 

Diary of a Conference Organiser 
Graham Jarvis, Trinity & All Saints College 

Approximately two years ago the ITTE committee asked for people to volunteer to host the 
Annual Conference and I, being either foolhardy, kind or stupid, depending on which way you 
look at it suggested myself and Trinity and All Saints College in Leeds. 

The offer was taken up for 2003 and now with weeks to go before the conference takes place 
here are some reflections of the process. 

The first job was to see our Conference organiser or Director of Hospitality, depending on what 
title the College has given that person, and talk through the cost, the organisation and other 
basic arrangements. 

Question: How many would be attending?  

Answer: I haven't a clue. 
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Quick phone calls to Malcolm and Dave who helped organise Swansea and Dublin suggested 
some numbers: 60? 70? 80? More? I then realised this was a very inexact science - very much 
like offering places on courses in the hope you are not over or under subscribed. The final, 
FINAL date for bookings is nearly upon me and I am not sure I am any the wiser. Are some 
people waiting for a late booking reduction? Have they forgotten? Does nobody out there read 
my emails???? The first day of the conference will no doubt reveal all!!-I HOPE!! 

Question: How much will it cost? 

Answer: That depends!!! 

On what? I heard myself asking. Well….. if you have 60 it will be this… and if it is 70… this 
and so on pro rata! Ah the famous pro rata!!! So a price was agreed on the basis of a well 
thought out formula…let's base it on 90!!! 

Question: Will there be a conference dinner? 

Answer: Yes - but I don't know if we shall hold it in College. 

You may or may not know but Leeds has been dubbed the 'night club city of the country' where 
you can party till 5 in the morning and (so I am told by my students) you can even get breakfast 
at some clubs!! A night on the beer followed by a nice greasy bacon and eggs!! - 
WONDERFUL. Knowing that some ITTE members are not averse to lack of sleep and few 
alcoholic beverages I investigated the possibilities of having the dinner in Leeds at the Royal 
Armouries amongst the armour and the battle dressed figures. After discussions with the 
committee it was decided the conference dinner should be 'in-house' - but I should apply for an 
extension to the bar license.  

Question: What about the menu? 

Answer: HELP!!!!!!!!!!!! 

What would delegates like? Do you do vegetarian? How can we meet everybody's taste? I asked 
friends and colleagues to suggest a 'safe bet'. So that is what will be served - I hope you like it!! 
PLUS, of course, a few bottles of wine to make the evening. 

Question: Should we have an after dinner speaker? 

Answer: Yes and No. 

Well that was helpful - so I took the decision we would if I could find someone. As we have a 
media department at the College I asked if they knew of anyone. Geoff Druett who works for 
Yorkshire TV was suggested. Duly contacted and agreed Geoff will now speak after the meal. 

This was before any talk of the conference. Who should be the keynote speakers and what the 
focus should be for the two days? “ICT Making a Difference” -was chosen so another bit done 
and dusted? All we needed now were the speakers and participants. Weeks and months past and 
gradually the keynotes were in place, long and short papers were submitted as were workshop 
sessions. Dave and Malcolm kindly offered to put the programme together but suddenly realised 
they also had 500 scripts to mark. But it was done and the programme is safely at the printers. 

All that was left to do - ha! ha!- was get in the bookings and payments. One thing learned and 
for future organisers is that HEIs seem to be slightly reluctant in booking and paying up - so as 
the conference draws near last minute bookings are still arriving and frequent visits to the bank 
to update the account are necessary. 

Yesterday was interesting. I had to take a letter to the Leeds Magistrates to support the 
application for the bar extension. As I entered I realised that I would not be a good jury member 
- they ALL looked guilty to me - and that was just the lawyers and solicitors!! 
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So what now? 

Question: Will everybody come? 

Answer: Fingers crossed. 

Question: Will it be a good conference? 

Answer: Yes I am sure it will be. INTEL have kindly sponsored a Reception. RM have donated 
the Conference folders (with pad and pen). The programme looks varied and we have excellent 
keynote speakers. All we need now is YOU!! 

One final point. Tim Tarrant decided to call his keynote: ICT: Why bother? On a similar theme: 

Question: ITTE conference- Why bother? 

Answer: Because ( despite everything) it's worth it!!! 

I look forward to welcoming you to Leeds and to the Conference! 

Graham Jarvis 
g_jarvis@TASC.AC.UK 

European Conference Report 
Margaret Cox, King’s College London 

New Technologies in Education with Emphasis on Educational Software 
May 29th – 31st 2003 
In May, I attended this European conference which was organised by the Greek government to 
celebrate Greece currently holding the European Community presidency. The purpose was to 
bring together ministerial colleagues from all the European Community countries and those who 
are hoping to join in 2004.  

The aims of the conference were: 
•  “to present the work and the experiences of the Greek Ministry of National Education 

and of our country in general, in relation to the integration of Information & 
Communication Technologies in the learning process. 

•  the development and strengthening of a powerful human network of experts, who will 
collaborate on specific actions within the proposed activities” 

I was an invited international expert and speaker at the conference giving a talk on “Training 
teachers in Information & Communication Technologies”, in the workshop on “Using 
educational software in schools”. Apart from my talk, the speakers were representing different 
international programmes and also Greek national programmes. Each country sent two 
ministerial delegates and one national expert.  

The 24-hour programme consisted of European talks about various European initiatives in new 
technologies in education, and workshops on: Using Educational Software in Schools, 
Designing and Adapting Educational Software and Accessibility of Educational Software. The 
presentations included: 

Corinne Hermant de Callatay, Coordinator of the Minerva Programme Socrates for the 
European Commission, speaking about the European perspectives in the Field of Educational 
Software and Services. 

Guus Wijngaard, Deputy Director of the European Schoolnet, speaking about the Eurpoean 
Schoolnet and Educational Software. The European Schoolnet (www.eun.org, 
www.eschoolnet.org) is bringing teachers and pupils together from many different European 
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countries. The aim is to build a rich multi-lingual European community and to foster 
educational and technical innovation, interoperability and common standards across Europe. 

Athanassios Tsouroplis General Secretary of National Education and Religious Affairs in 
Greece, speaking about actions towards developing and distributing software at schools within 
the framework of introducing new technologies in education. 

The main focus of the debate was about subject specific educational software, based on many of 
the ideas and philosophies of the Computers in the Curriculum Project (CIC), which was based 
at Chelsea then Kings, and which produced over 240 educational software titles in the 1970s, 
80s and early 90s. What is slightly frustrating is that for most of Europe the CIC project was 
ahead of its time and much of the software is now difficult to obtain. In some respects the 
debates were reminiscent of the 1980s when UNESCO and the European Community were 
trying to encourage the development of educational software which could be used across all the 
UNESCO countries and across Europe. Amongst the delegates were those who wanted to share 
educational resources across countries to save development money and to build on existing 
expertise. The European Commission is very keen to bring publishers and educational 
developers together and to find the right balance between public and private suppliers. 
However, there were the issues of different national curricula, language and cultural differences 
which were recognised by many of the delegates.  

The two ministerial delegates from the UK were Gavin Dykes, Head of Curriculum-on-line and 
Adrian Hall, Head of Content Development in the Department for Education and Skills. They 
also talked about the aim of the Department to make more subject based software available to 
schools. This is currently supported by the E-learning credit scheme which provides resources 
to all schools to purchase educational software which has been approved through the 
Department and which is advertised on the Curriclum-on-line website. 

An exciting non-educational feature of the conference was the large police escort which was 
with us all the time from first leaving Athens early Thursday morning to travel 200km to 
Kamena Vourla by 2 coaches of EU ministerial colleagues, until we returned to Athens airport 
on Saturday morning. In total about 50 police were involved, including 6 police doctors in case 
one of us fell ill or was shot at! We even had a police launch escort, after they had searched the 
hydrofoil for bombs, for our afternoon trip to the island of Skiathos, 1.5 hours away. There was 
a great temptation to wave graciously to all the curious onlookers as we passed by in our coach! 
The conference was reported in many Greek newspapers and on Greek radio and television. 

MJ.cox@kcl.ac.uk 

Notes from New Mexico: SITE 2003 
Tony Fisher, University of Nottingham School of Education 

For the vision I have had is sweeping 
- New broom, this room, sweep it clean 

 
Hot dog, jumping frog, Albuquerque 
Hot dog, jumping frog, Albuquerque 

Prefab Sprout (1988) The King of Rock and Roll 

When Prefab Sprout recorded their minor pop classic, they didn't have SITE 2003 in mind, but 
their catchy 'hook' was running through my mind as the aircraft banked over the Rio Grande and 
descended towards Albuquerque, venue for this year's conference.  

http://www.eun.org/
http://www.eschoolnet.org/
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Albuquerque lies on the intersection of two historically separate routeways - the Camino Real, a 
north-south trade route established several hundred years ago by the Spanish, and Route 66 ('It 
runs from Chicago to L.A.') of more recent fame.  

It is also in an area continuously occupied since prehistoric time by tribes of the village-
dwelling Pueblo peoples, resulting in what was for me one of the highlights of the conference - 
a keynote event on 'Integrating Indian Ways of Knowing with Technology'. I say 'event' rather 
than speech, lecture or even 'input', because we arrived in the room to the haunting sound of the 
traditional North American Indian flute being played live, creating a calm, almost spiritual 
atmosphere in the conference centre ballroom (which was otherwise much like any other 
purpose-built North American conference centre). Then William Mehojah, Director of Indian 
Education for the Bureau of Indian Affairs, introduced a fifteen year-old student from one of the 
nearby pueblos to give a presentation. Traditional Indian education has been a holistic 
preparation for life on the tribal lands, and we were given a powerful account of how new 
technologies have been incorporated into this, including the use of GPS for mapping 
watercourses, and the use of digital probes for the investigation of soil humidity and pH. Digital 
images incorporated into a PowerPoint presentation gave us an insight into the process in 
action. 

Other aspects of the conference were perhaps more predictable, but none the worse for that. I 
particularly appreciated being able to pick up a number of presentations on WebQuests (why 
haven't they taken off so much over here?), including a symposium chaired by Bernie Dodge 
who first formalised the WebQuest idea (webquest.sdsu.edu). Overall, sessions cover a range of 
formats (roundtables, interactive sessions, full papers, brief papers, symposia, panels) and there 
is a large evening session of posters and demonstrations (this year comprising 177 separate 
'stands'). Topics are grouped by theme, and a comprehensive programme plus a separate book of 
abstracts ensures that it is relatively easy to plan an individualised 'pathway' through the 
conference, reflecting one's own interests. 

Though predominantly a US affair, SITE justly bills its conference as 'international', and it is. A 
quick flip through the programme reveals contributors from Kenya, Denmark, Oman, Brazil, 
Taiwan, India, Turkey, South Africa, Japan, Puerto Rico, Cyprus, Australia, China and others, 
not to mention a good-sized contingent from the UK. It's a large conference, but in my view not 
so large as to be alienatory. Bumping into people, which cannot be left to chance at the 
sprawling AERA annual event, still works at SITE! 

One session I particularly enjoyed came towards the end of the conference. Most sessions are 
carefully prepared presentations, for that is the way of conferences, and indeed I went to a 
number of very good ones. Here, my eye was caught by 'The Ides of March: Bluster, Blather and 
Baloney on Issues of IT in Teacher Education', so I turned up on the strength of the title. Jerry 
Willis was chairing the session, and had grabbed two academic acquaintances at short notice 
(they said in the elevator!) to join him in a kind of 'any questions' session with whoever turned 
up. Jerry had roughed out some provocative questions on his laptop, and scrolled through them 
for the 'audience' to choose which ones to pursue. Supplementary questions and discussion 
points were generated spontaneously by the audience as discussion continued. So far as I could 
tell, Jerry's two protagonists were supposed to embody to some extent 'conservative' and 
'radical' positions, though the difference between them wasn't always clear-cut. But it didn't 
matter. This session was interesting, discursive, spontaneous and got into some of the wider 
social, economic and political questions about new technologies that a paper on the use of Flash 
animations to support reasoning, however worthy and carefully put together, will never get into. 
For me, it brought a kind of balance to the conference that, up to then, had been lacking. I left 
the session thinking, "let's have more like that!" 



Information Technology in Teacher Education Summer 2003 No 44 

16 

Next year's SITE conference is at Atlanta, Georgia. Details about the conference, topic strands, 
presentation formats etc. can be found at www.aace.org/conf/site 

Tony.Fisher@nottingham.ac.uk 

PowerPoint Traffic Lights Quiz 
Timothy Brown, former Trainee Liverpool John Moores University 

Context (by Neil Stanley, LJMU) 
The whole-class assessment technique described below is borrowed and extended from another 
part of the KS3 strategy. For those not so familiar with it, in the original the coloured cards are 
held up as a response to a question – this could be presented using no or low tech systems. The 
technique as described below has extended this to be associated with a set of PowerPoint based 
questions for a topic or session. Tim found that his pupils were waiting for each other to select a 
card – those that knew, so they didn’t help those that didn’t, and those that didn’t know so they 
could gain assistance in answering! His response was to put a timer on the slide so that the card 
had to held up when the ‘alarm’ went off. This resolved that problem. It would appear that the 
implementation he used will only work with PowerPoint XP (and at the moment I’ve no time to 
resolve the problem). A copy of the template can be downloaded at 
www.staff.livjm.ac.uk/edcnstan/tl_template.ppt. Tim would be pleased to hear from anyone that 
picks this up and uses it – you could always send him a copy of the test you create. 

What are these materials? 

These materials consist of a PowerPoint slideshow that incorporates three colour coded multi 
choice questions per slide. Each pupil is given a set of coloured flash cards, i.e. red, amber and 
green. 

When to use these materials? 

These materials can be used as part of the starter and / or plenary as a fun interactive activity 
that can be used to gauge pupils’ knowledge and understanding as well as highlighting 
misconceptions. 

How to use these materials? 

The teacher devises a number of questions prior to the lesson. These can be either a question 
with three separate answers, one or all of which may be correct, or questions that have a ‘True’, 
‘False’ and ‘Don’t Know’ answer. During the activity the teacher asks a question and reads out 
the coloured coded answers. The teacher then clicks on a ‘Start’ button to begin a three second 
timer. At the end of the three seconds all pupils must raise the coloured card that they think 
corresponds to the correct answer. 

How can this help the pupils learning? 

Using this approach ensures that all pupils participate in a semi-anonymous question and 
answer session. Using the timer improves pupil participation as they all have to raise their card 
at the same time, whilst also encouraging pupils to think for themselves and to not rely on 
others.  

How can this help with the teaching? 

The traffic lights quiz helps aid teachers' formative assessment. It allows teachers to monitor 
pupils' ongoing progress, either within single a lesson or over a series of lessons. If the ‘True’, 
‘False’ and ‘Don’t know’ approach is chosen for questions during a plenary, it provides the 
teacher with instant feedback on how well pupils have understood the concepts covered within a 
lesson. The straight multi-choice approach goes a step further as it allows for more complex 
questions to be created that can help to test the depth of pupils understanding. Both methods 

http://www.staff.livjm.ac.uk/edcnstan/tl_template.ppt
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allow the teacher to make appropriate intervention in whole class learning by highlighting any 
pupil misconceptions.  

tim.brown@sonic-lodge.com 

Technology, Pedagogy and Education: Journal Update 
Avril Loveless, University of Brighton 

TPE in the TES 
ITTE members may have noticed that the Special Issue of 2003 was featured in the Online 
Section of the Times Educational Supplement on June 13th. In his article ‘Helping homo 
zapiens’, Arnold Evans described the collection of papers: ‘As with most academic research, it 
doesn’t make light reading, but it provides valuable guidelines for teacher trainers, school 
managers trying to plan in-service training and, of course, for teachers, who, in the day-to-day 
struggle with a dodgy network and double-booked computer room, can easily lose sight of the 
bigger picture……. One benchmark identified is that good training programmes encourage 
students teachers to treat new applications as “mindtools”, potential “intellectual partners” that 
can help unleash new ways of thinking and learning: “it’s not that they make things easier but 
rather that they make new things possible”’. Paul Kirshner of the Open University of the 
Netherlands, was the Guest Editor for the Special and we are all delighted that it received such 
wide coverage. It is encouraging to see how the role of research is being acknowledged. 

Sarah Allsopp and I are also pleased that the two general issues for 2003 are now complete. 
12(3) was sent to the publishers today, 29th June, so will arrive before the end of the year. We 
are now working on Volume 13 for 2004 and have a good range of papers for the first general 
issue. The special issue will be edited by Jean Underwood, focusing on the nature of the 
research questions in the field, following up some of the issues raised in our discussions of ICT 
in the Education RAE at our conference in Dublin. The final issue will be co-edited by Keri 
Facer of NestaFuturelab and myself, bringing together a collection of papers on young people’s 
use of ICT ‘Out of School’.  

We are still committed to our policy of encouraging new authors and try very hard to provide 
detailed feedback to help people to develop their work. I really do appreciate the work that the 
reviewers do to help me identify the strengths of papers and ways in which they can be 
improved. We are also keen to widen the scope of the papers submitted to the journal to reflect 
a broad view of pedagogy in our field of teacher education, so I will continue to encourage 
people to submit their work as research papers, literature reviews, theoretical discussions or 
reviews of books, software and innovative ICT resources – just to keep up the challenge for a 
little ‘light reading’. 

aml@brighton.ac.uk 

BECTA update 
Julie Wilson 

Initiatives 

Enhancing Subject Teaching Using ICT (CPD) 

The first phase of the DfES initiative, ‘Enhancing 
subject Teaching Using ICT (CPD)’, is due to be 
rolled out from October 2003. Focusing on KS1&2 
Numeracy and Literacy and KS3 Science, the 
materials include lesson plans, pupil and teacher 
resources and case studies of effective practice. Their 
use in a number of pilot schools was evaluated by 
Sheffield Hallam University and a consortium led by 

Keele University 
and all materials 
have been aligned 
with the Strategies. 

Further subjects 
have been commissioned for a number of KS3 
subjects and it is expected that these will be rolled 
out nationally from January 2004. The relevance of 
all materials to Initial Teacher Training and possible 

mailto:tim.brown@sonic-lodge.com


Information Technology in Teacher Education Summer 2003 No 44 

18 

models of implementation are currently being 
discussed. 

Publications 

Showcasing Excellence: the 2003 ICT in Practice 
Awards 

The ICT in Practice Awards scheme has now 
successfully completed its third year. The aim of the 
awards is to identify models of excellent practice and 
use these to promote effective practice in the use of 
ICT in subject teaching, learning and leadership. The 
case studies within this publication highlight some of 
the key messages in the effective use of ICT. 

http://www.becta.org.uk/news/practiceawards/docs/e
ffectivepractice.pdf 

Events 

Ask an Expert: What is effective practice? 

During July 2003, Ask an Expert will be 
investigating ‘What is effective practice in ICT?’ 
Experts will be on hand to contribute to the debate 
and include practitioners from a variety of 
backgrounds, including inclusion, teaching and 
leadership and are representative of the foundation, 
primary and secondary sectors. All the experts are 
recipients of an ICT in Practice Award. 

http://www.ictadvice.org.uk/index.php?section=ae&
page=future_theme&theme=51 

julie.Wilson@becta.org.uk 

New on the bookshelf 
Neil Stanley, Liverpool John Moores University 

The KS3 stuff continues to expand – with 
Communication: sound and video joining 
the collection and the Year 9 units to shortly 
follow. Interestingly this vast resource 
doesn’t seem to have dulled the publishers’ 
enthusiasm for this market. Letts (Granada 
Publishing these days, www.letts-
education.com) has just published their KS3 
Framework Course – visually this is like 
their revision guides, bright and colourful. 
This is mapped onto the QTS framework 
and once the dust has settled on the central 
initiatives may provide supplementary or 
alternative materials. Teacher resources are 
also available. Alongside this they have a 
compact ICT Dictionary for 11-14 year olds 
and a book of 101 Red Hot ICT Starter. 

Hodder and Stoughton have produced a 
Level 2 Student Workbook for CLAIT Plus. 
Possibly of greater interest are the Applied 

ICT GCSE Double Award publications 
(Steve Cushing, again Hodder and 
Stoughton). Lastly in the ICT pile is Making 
IT Work – The Internet and IT for busy 
students (UWIC press, 
www.uwic.ac.uk/press). This looks like a 
good study skill support text for FE and HE 
(pity that ‘exercise’ is mis-spelt throughout 
much of the book). 

On my ‘pleasure’ reading bookshelf I’ve 
just finished Michael Moore’s Stupid White 
Men (Penguin) – if the USA worries you for 
any reason you should read this. My current 
read is Where did it all go right – growing 
up normal in the 70s by Andrew Collins 
(Ebury Press). Although I am older than this 
(yes I know it doesn’t look like it!!) many of 
the references to life in middle England 
trigger a memory and raise a smile. 

n.r.stanley@livjm.ac.uk 

Web wanderings 
Neil Stanley, Liverpool John Moores University 

A new PC and the arrival of XP in the home 
has meant I’ve needed to seek updates to 
several items of software. For years I’ve 
used FXDRAW to create small 
mathematical diagrams for my teaching in 
that subject and I needed to get it working 
again. No longer supported by SPA I had to 
visit the website of the Australian publisher. 
The package has been updated and they 

have been giving away the original at: 
http://www.efofex.com/ (go to the downloads 
page and scroll down). They’ve just 
announced it is being withdrawn so get your 
copy soon. 

Marking student work often finds me some 
interesting sites. Learning styles and 
multiple intelligence theory is popular at the 
moment and 

http://www.becta.org.uk/news/practiceawards/docs/effectivepractice.pdf
http://www.becta.org.uk/news/practiceawards/docs/effectivepractice.pdf
http://www.ictadvice.org.uk/index.php?section=ae&page=future_theme&theme=51
http://www.ictadvice.org.uk/index.php?section=ae&page=future_theme&theme=51
http://www.uwic.ac.uk/press
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http://www.ldpride.net/learningstyles.MI.htm 
seems to be a good jump off point and 
includes some simple LSI tests. 
http://www.dmu.ac.uk/~jamesa/learning/experi
en.htm is also useful for similar materials. 

I am always harassing my students about 
apostrophes – our esteemed colleague 
Stephen Heppell also seems to have had that 
problem. See 
http://rubble.ultralab.ac.uk/%27/default.html. 

I expect those that need this know about the 
LOGO resources page on the ATM site 
http://www.atm.org.uk/freestuff/logo.html but 
it never hurts to remind people. 

Finally, for those that like to start the first 
session of a module or course with an 
impact you can get the James Bond themes 
(and other stuff too) at 
http://www.jamesbondmm.co.uk/themes.html. 
Just right for playing over your PowerPoint 
intro slide! 

n.r.stanley@livjm.ac.uk 

Endpiece 
Libby Jared 

Christmas Day 2002 - visiting the in-laws, spending the day with Philippa and Robert (12 and 
10 years old respectively). They belong to a broadband household and, having a Dad who works 
for an IT company, have a networked computer suite (playroom). They have a computer each, 
carefully positioned either side of the doorway into the room.  

Early in the afternoon Grandma posed a Maths problem (don’t ask me why) which led me to 
stupidly ask said niece and nephew if they knew of the NRICH (www.nrich.maths.org.uk) 
website. As they said no, they and I had to go and find it! ‘I’ll bookmark this’ said Philippa. I 
immediately realised that she would pass her TTA ICT skills test without any trouble. 

Entertained by a few more Maths problems from the site (who says that Christmas Day is 
boring), concentration waned (on their part) and they logged on to their ‘chat room’. Dad is very 
good because although he has been told the one they use is pretty safe he surreptitiously walks 
in and out keeping an unobtrusive eye on what is happening. I was impressed by the way he did 
this, but even more impressed when he mentioned that brother and sister often end up chatting 
to each other in the chat room. Well I suppose they are separated by the gap of at least 3 feet 6 
inches. 

ecj20@cam.ac.uk 

http://www.efofex.com/
http://www.ldpride.net/learningstyles.MI.htm
http://www.dmu.ac.uk/~jamesa/learning/experien.htm
http://www.dmu.ac.uk/~jamesa/learning/experien.htm
http://rubble.ultralab.ac.uk/%27/default.html
http://www.atm.org.uk/freestuff/logo.html
http://www.jamesbondmm.co.uk/themes.html
http://www.nrich.maths.org.uk/
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Don’t forget … 

The 7th ITTE Research Seminar 
will be held on 

Friday 9th & Saturday 10th January 2004 
as usual at the sumptuous venue of 

The Møller Centre, Churchill College, Cambridge. 
 

Booking opens August 2003! 
 

Enquiries to: Libby Jared, Homerton College, Cambridge. CB2 2PH. 

email: ecj20@cam.ac.uk 
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