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From the Chair 
Tony Fisher 

Another academic year comes to a close among the sounds (if your 
institution is similar to the one where I work) of colleagues bashing out last 
minute requisition forms on their computers in order to buy things before 
any money remaining in their accounts is sucked into a black hole. Why is 
it that accountants, who are after all mere mortals like the rest of us, have 

such power to influence what the rest of us can and cannot do? A colleague of mine has 
insufficient money in this year’s account to purchase a laptop computer. There will not be 
enough left after the committed spending from next year’s account, either. But can he (perfectly 
sensibly in my view) put both years’ remainders together, either by carrying this year’s over into 
next, or by bringing forward some of next year’s into this (‘virement’ I think it’s called, though 
my spell-check doesn’t like it) to buy a laptop to enhance what he and his colleagues can do? 
Seemingly not. But, though I suspect this experience will strike a chord with many of you, I 
must not use this Newsletter to grind personal axes! 

We had an excellent Annual Conference in Chester, and our thanks go to local organiser 
Richard Bennett and his colleagues for all their hard work. For those of you who missed it, we 
had a very stimulating programme of workshops, presentations and papers, plus a social 
programme that included an open-top bus tour, Japanese drummers, and a truly outstanding 
after-dinner speaker. The conference was well attended, and it was good to see a mixture of 
familiar and less-familiar faces. It was also a pleasure to welcome to the conference colleagues 
from the TTA, QCA, Becta and HMI, along with colleagues associated with the IT Network 
Induction Project for new ICT tutors, and colleagues from our American counterpart, SITE. 

The Annual General Meeting saw new members join the committee, and we are pleased to 
welcome Ken Powell, Bob Fox and Richard Bennett. They replace Malcolm Hughes, Steve 
Kennewell and Jane Sharp, whom we thank warmly for all their contributions to the work of the 
committee. Mary Hayes and Libby Jared have stood down from the roles of secretary and 
membership secretary respectively. I’d like to repeat here the grateful thanks I offered on behalf 
of the Association to Mary and Libby during the AGM – they have performed these absolutely 
vital roles with too little recognition along the way. Taking the place of Mary and Libby is Babs 
Dore, who has agreed to take on both roles, and we are delighted to welcome her, with thanks in 
advance for the work she will do for the Association. Libby continues as Newsletter Editor 
(though she has hinted that a coming edition will have a particular significance – some kind of 
numerological relevance perhaps - and that this might portend other events. We’ll see.) 

I should mention here some more work which again is not always immediately apparent to 
Association members. Graham Jarvis has provided excellent support as Vice Chair; this has 
included making himself available for several meetings with the TTA, HMI and others, and 
joining in vigorously in e-mail discussions. Graham will take over as Chair in a year’s time.  

Graham and I were pleased with the response to my request at the AGM for issues that ITTE 
could pursue in the coming months, and we will take those forward into our discussions as we 
continue to meet with others on behalf of the Association. We are always pleased to hear of 
matters that you would like us to pursue (even if we cannot always guarantee success!) so do 
contact us if other issues come to mind. It is good if we can not only respond to others’ agendas 
on behalf of ITTE, but also pursue a particular ITTE agenda in our own right. One issue that 
came up at the AGM, which we will actively promote, is the concern voiced over the low 
priority apparently being given to ICT as a curriculum subject in its own right. 

The coming academic year sees ITTE take the chair at the IT Network, and I’m particularly 
pleased that Tim Denning, former Chair of ITTE, has agreed to take on this role. Tim’s wisdom 
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and experience will I am sure be of great benefit as we continue to meet with Naace, ACITT 
and BCS under the auspices of Becta, to discuss matters of mutual interest.  

Have a good summer break, short or long! 
tony.fisher@nottingham.ac.uk 

Editorial 
Libby Jared, Faculty of Education, University of Cambridge 

By the time this newsletter arrives you will hopefully have built your sandcastles, walked miles 
across picturesque scenery and enjoyed a relaxing read of books which do not have a single 
acronym in sight! 

This edition is a little delayed due, as my mother tells me, to my gallivanting. If it is 
gallivanting, then I gallivanted to two excellent conferences at the end of June and early July. 
The first was the IFIP 3.5 Workshop held in Budapest where several ITTE stalwarts managed to 
find their way to, and then with a ‘quiet’ Sunday in between, it was off to Chester for our very 
own ITTE summer conference. I could only get one article about the former (incestuously by 
myself) but promises of many more from the latter (though for some promises they so far 
remain - obviously holding back for the next issue). The Chester organisation was superb 
culminating in an after event article by the intrepid trio of Richard, Andy and Emma. It was 
good to meet up again with Neil Stanley my ex-co-editor, who continues to contribute in his 
own ‘quirky’ way, all the little bits and pieces which really make the newsletter, a newsletter. 
Thanks Neil. 

The IT Network New Tutors Group gallivanted to Chester too and three of the group have 
written ‘newbie’ accounts, each focusing on a particular interest. Ken Powell’s ‘bee’ obviously 
started when participating in the task of writing a few words for the newsletter but it certainly 
buzzed a bit more and settled into a second offering of ‘Is business good for ICT?’ I have the 
feeling that Ken already has his own answer! The New Tutors Group is led by Margaret Danby 
and you will find an informative article about the work– and how we ‘oldies’ can support 
‘younger’ colleagues. Certainly the trio who have contributed to this newsletter are inviting 
people to get in touch. – so do. Further afield a different link across countries has been 
established through the ILET project and Niki Davis’ article highlights the importance of being 
able to ‘gallivant’.  

There was little gallivanting for teachers involved in the NOF training but now that the first 
stage is done and dusted, Christina Preston offers a brief and measured account of the 
evaluation she and others undertook and, as a summary of some ‘mega-training’, it is certainly 
worth a read. 

Tony Fisher and Graham Jarvis have been doing some serious gallivanting and networking on 
ITTE’s behalf throughout the year and I for one am grateful for all their efforts. Maybe we are 
not always clear to our membership on the multi-purpose of our organisation. There is, as 
Nicola Morrell reports, both teaching and learning involved in our daily lives – being creative, 
sharing ideas, undertaking research and talking to government agencies and bodies. Just like the 
Chester conference really! 

Have I gallivanted since Chester? Saturday involved a leisure trip to London, so on the train on 
the way down I did a bit of newsletter editing - I wish the train would go slower so I could get 
more done! - and then managed to bump into Steve Kennewell at the Edward Hopper 
exhibition. Ah well, ITTE is never far away. 

ecj20@cam.ac.uk 
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Thought for the term 
Yesterday’s van load of kit is today’s bag full of bits and is tomorrow’s pocket with mobile 
phone based device. 

Professor Stephen Heppell, Opening Keynote Speaker at ITTE 04, Chester. 

Is business good for ICT? 
Ken Powell, Canterbury Christ Church University College 

ITTE 2004, with its emphasis on creativity, prompted me to think more about an issue that had 
worried me before this year and while I was teaching in schools – is the business emphasis on 
the discrete subject of ICT a good thing? 

One of the many issues I faced in schools was a perceived push by the QCA and exam boards to 
restrict ICT to what is useful in the “workplace”, that semi-mythical land where accountants 
roam free and managers are universally loved and admired. 

In adapting the QCA Key Stage 3 example units for my school, using a complex process known 
as throwing out and starting again, I tried to emphasis creativity, engagement and above all fun 
for the pupils. This meant using PowerPoint for interactive books; spreadsheets for quizzes and 
graphical simulations; databases for Pokemon card systems; the development and use of games 
and digital video by the pupils. The pupils developed ICT capability and, in my view, engaged 
more with the process as the examples fitted their experiences rather better than producing 
presentations, business letters, accounts, library membership systems and the other usual 
suspects. 

Unfortunately, it singularly failed to produce pupils who could analyse an accounts spreadsheet 
or could find the magical profit formula when faced with a limited time test – not that with 
reasonable time they couldn’t do this, but because the time limits assume a familiarity with the 
context used. 

Initially this wasn’t a worry as KS3 was teacher assessed. Then the online test idea was floated. 
I still wasn’t worried as it would be testing capabilities not skills so obviously it would use a 
range of examples which was good. Then the QCA creativity work appeared – even better, the 
examples would be creative. 

As in all good stories, the test appeared and used a scenario based very much around … 
business applications of ICT (who’d have guessed?) This is the first year of a two year trial so 
I’m sure this will be changed; after all the feedback process for the units of work produced a 
radical redesign didn’t it? 

I should have expected this, after all the vast majority of exam board exemplar projects at KS4 
and 5 are business based. The ICT theory is based around ICT in business. The fact I didn’t 
make this connection probably means I’m idealistic (or naïve). 

This raises many issues about the purpose of discrete ICT in schools. Is it to prepare people for 
use of ICT in the traditional workplace? Is it to encourage people to use ICT to solve problems? 
Is it to show the range of applications that ICT can be used for? Is it to develop confidence with 
ICT that can be applied when needed? Does a solely business based KS4 route encourage 
creative thinking in KS3? 

Fairly leading questions and I think you can guess my answers to these and similar issues! There 
does seem to be a general lack of discussion around this issue however, which has led to a 
business is best approach being adopted almost by default. 
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As a newbie to ITT, I would hope that ITTE would want to lead this discussion. I’ve no idea yet 
how easily ITTE comes to a consensus view so have no feel for how possible this is yet. And it 
could well be this debate has taken place and I’m on the losing side! If not however, maybe this 
could spark some debate in a suitable forum; the mailing list perhaps? 

Part of me thinks the business emphasis results from a need to be able to measure standardised 
output – a spreadsheet either works or doesn’t – whereas creative tasks – digital video anyone? 
– are much harder to assess in the traditional bean counter tradition of central government and 
exam boards. But is this the case or is it due to a belief that ICT should be there to support the 
business environment? 

So, over to you – is business good for ICT or is ICT just good for business? 
 kjp11@cant.ac.uk 

The NOF ICT training evaluation 
Christina Preston, MirandaNet and London Institute of Education 

80 per cent of the UK's 450,000 teachers have now completed the New Opportunities Fund's 
(NOF) £230 million programme on Information and Communications Technology (ICT). 
Training, undertaken by forty seven Approved Training Providers (ATPs), which began in 
1999. 

The programme's planners broke new ground in three ways. Firstly the programme was to cover 
classroom applications and pedagogy of ICT, not basic skills. Secondly online learning was 
planned to introduce teachers to the National Grid for Learning (NGfL). Thirdly, and most 
controversially from ITTE’s point of view, commercial companies were invited to link with 
university education departments, local authorities, independent advisors and teachers to 
provide training.  

Controversy over the effectiveness of the NOF programme began in the first year when the 
Times Education Supplement questioned the quality of courses, and Ofsted began to question 
the learning outcomes. In fact, these early warnings triggered substantial improvements in the 
programme which the MirandaNet evaluation picked up in the data collection from 2002-2003. 

The MirandaNet Fellows aimed to present a balanced report, reflecting the multiple 
perspectives of teachers, teacher leaders, trainers, inspectors and policy makers. A key issue was 
the significance of school culture and leaders' attitudes towards ICT. The evaluation notes that 
no progress could be made unless the professional vision was agreed within the school, and 
positive action taken to embrace the programme, including effective, whole school needs 
analysis. 

The choice of trainer and the working relationship with the school were also central. Some 
schools and trainers had to work at this relationship; a few parted company. Also key was the 
quality of training. Inspirational teaching helped teachers to feel they had achieved significant 
learning, but some trainers, particularly from business, were less well received.  Face-to-face 
training was essential for beginners and the less confident. Some experienced users preferred 
self-paced learning using CD-ROMs or online support. Overall there was little evidence of 
online learning and e-mentoring as the NGfL infrastructure was not complete, and those web 
based learning environments that were used were overloaded.  

Measuring achievement was difficult. Accreditation was neither required under NOF 
regulations, nor popular among teachers. Trainers operating rigorous accreditation lost out when 
teachers only completed four fifths of the course and accreditation standards where they existed, 
varied considerably.   
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Collegiality began to emerge later in the evaluation, reflecting newer thinking about the 
building of learning communities and knowledge bases, and one form of accreditation involved 
web-portfolios from which other teachers could learn.  

The evaluation's statistical survey questioned a full cross-section of 1,000 teachers. Three 
quarters of responses indicated successful learning, some saying participation had been essential 
for individual growth and for school development. Several found the training enjoyable, made 
progress and gained new ICT knowledge. Well organised, well informed, flexible, personable 
and supportive trainers were praised. Specialist training both in SEN and subject disciplines, 
were valued, and classroom-based ICT projects stimulated fresh ideas and approaches. Basic 
skills options, in-house partnerships with trainers, and high quality resources were welcomed, 
and the impact of laptops, digital cameras and interactive whiteboards was important.  Increased 
collegiality was mentioned, including the involvement of teaching assistants, supply teachers 
and students.  

Criticism characterised one fifth of the responses. Teachers wanted more about classroom 
management, greater flexibility in the programmes, with varied teaching styles and 
differentiated learning, more ideas for lesson preparation, time to explore new ideas, and more 
meeting and sharing with colleagues.  Time for learning was an issue, as the rules excluded 
payment for supply cover. Other complaints from teachers included: inadequate needs 
identification; rush to completion; accreditation being too easy or too hard; the value for money 
of CD-ROM-based courses; content irrelevant to the classroom; inadequate access and technical 
failures. Some ICT co-ordinators expressed concern about being excluded; several teachers 
mentioned the strain the programme put on the ICT co-ordinator. 

The evaluation found examples of mismatches between individual teachers' learning styles and 
their programmes. The survey provides information about the kind of ICT programme that 
teachers prefer, but one size will never fit all, and flexibility is key. Many ATPs had not 
anticipated the range of teachers' skill levels, and policy makers had to accept requests to allow 
basic skills training, as many participants did not know enough about computers to follow 
suggestions for classroom use.  

Much has changed since the programme was conceived in the late 1990s.  Evidence of these 
changes like transformational learning, new leadership approaches, whole school ICT 
development, practice-based research, creativity, ownership of learning, communities of 
practice, and long-term CPD, appears in the report on emergent trends drawn from fifteen 
successful school case studies, but these were not elements of most programmes.   

Despite the criticisms of aspects of planning and delivery, an 80% pass rate is a major 
achievement for all concerned. Access is also now much improved, and the evidence suggests 
that the majority of teachers made progress by using the programme as a springboard for further 
development. The next step should now be to move from an instrumental view of ICT 'training' 
for teachers, into a transformational mode of learning which seems to be the way that teachers 
really want to go, both for themselves and for their students. 

The three parts of the evaluation can be downloaded in pdf from www.mirandanet.ac.uk/nof 

Part One: Summary, Part Two: Emergent Trends and Part Three: The Full Evaluation of the 
NOF report  

Christina Preston with Tony Fisher and Francis Howlett MirandaNet Fellowship 
christina@mirandanet.ac.uk 

http://www.mirandanet.ac.uk/nof
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Goulash, Palinka and ICT 
Libby Jared, Faculty of Education, University of Cambridge 

The title should firstly bring back memories of a previous article “Dumplings and Champagne” 
from a neighbouring country and secondly intrigue you sufficiently to want to find out more! 
The country, famous for its soup and aperitif, hosted an IFIP W.G 3.5 workshop in the week 
preceding ITTE’s own summer conference – Budapest before Chester. 

There was a significant number of ITTE regulars who made their way to warmer climes and 
indeed Niki Davis, Avril Loveless and Bridget Somekh provided three of the keynote 
presentations.  

Now Budapest holds a special place in my heart, so I just had to be there! Submitting an 
abstract in January was not too bad, but when I came to write a short paper towards the end of 
May, I suddenly thought that here I was allegedly going to an IT conference, yet IT didn’t seem 
to be coming into my presentation. Hmmmm.  

ICT plays its part 
But when the presentation was complete the impact and significance of the technology was 
suddenly very visible. The simple fact remains that without the technology there simply would 
not have been a project to report on, there would not have been the collaboration across 
countries and a joining together as never before. Maybe all too often we forget that true worth 
of the means that presents the opportunities. 

EuroMaths: Mathematics Enrichment OnLine project, was a small scale, EU funded Socrates 
project running from September 1999 until January 2003 involving a small number of teachers 
and pupils (aged between 9 and 16) in three countries - of Denmark, England and Hungary. 
Initially the work was with two teachers from each of nine state schools - three schools in each 
of the three countries. For the final year, the numbers doubled with the original schools taking 
on the additional role of sharing their knowledge and experience with the new schools.  

It was accepted that whilst each country would have a different culture and educational system 
maths by its universal nature could be the unifying element and one that would allow exchanges 
of pedagogy and practice.  

The NRICH website (www.nrich.maths.org.uk) provided the ‘space’ and means by which 
teachers would undertake the same mathematical problems with their pupils and then exchange 
ideas and results via an electronic bulletin board. It was proposed that by participating in this 
project, teachers would be able to reflect on their own and others’ pedagogies and further 
evaluate their classroom work. 

Since the Internet has become more commonplace in schools, it could ensure a ‘homebase’ for 
all three countries and a means for rapid responses across ‘borders’. However on the face of it, 
it could be argued that project’s work had little involvement with the new technologies. Indeed, 
for the teachers, a major focus was to incorporate the common mathematical problems within 
their mathematics teaching and once the problem had been downloaded from the Internet, the 
technology usage had ended. Whilst to some extent this is true, the Internet was central to the 
project as the vehicle for participants moving forward in a variety of ways – some directly 
connected to the new technologies, others less so. It is perhaps all too easy to dismiss the role 
played out by the Internet - Information Technology may serve merely as a catalyst - providing 
accessibility to a purpose for use and a fitness of task. It appropriately fades into the background 
when fundamental pedagogical subject issues become the focus. But it has to exist in the first 
place. 
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So what did the Internet do for the project participants? 

I would like to share three of the opportunties which were afforded. 

Increased confidence with technology, a purpose for the task 

Some experienced teachers in England have found it hard to become competent users of ICT 
even if they have been on a variety of training courses. – (one such is mentioned in the previous 
article). One teacher with virtually no ICT experience was able, after only after the briefest of 
training sessions, to access the internet for the first time, find the website, log on to the 
conference board and send a message. After a while, discovering that messages to the board 
might be better if written first (as the telephone tended to cut-out), she learnt how to use copy 
and paste (following an intricate web board exchange between her and me). She went on to 
produce tables and diagrams, to use Powerpoint for a conference presentation and finally be 
involved in a video conference. I am not convinced that any other form of CPD would have 
been so effective in helping her to develop basic skills. 

Realising differences in opinion  

A debating point throughout the project concerned the notion of ‘what exactly was a maths 
problem?’. There was certainly no straightforward answer and no common consesus. Although 
there were many problems available on the NRICH website (published by a team involved in 
the English education system), none were what the leader from Denmark considered to be real 
problem solving proposing instead an investigation around “Are we, as a class, addicted to 
watching TV?”. For the Hungarian schools, this was a really new idea for their maths lessons. 
Indeed they did not have such work in their current maths curriculum and one school was quite 
vehment that it simply wasn’t maths. (Danish teachers reported that they felt it was one of the 
better problems, English teachers were more neutral). The Internet allowed the debate to pass 
back and forth between the differing parties. It dug deeper into the cultures and the 
formal/informal notions of education. Interestingly, when further schools joined for the third 
year, a second school in Hungary commented that “Because of the recent educational initiatives 
… we had to rewrite our local curriculum and pedagogical program according to regulations 
of the frame curriculum. … I became really interested in looking at the TV Problem EuroMaths 
task. I wondered how much the students would think it was a mathematical problem. 
[Subsequently, they did wonder why they were doing the problem in a maths lesson]. 
Undertaking the TV Problem has confirmed for me that our ideas for the future and the changes 
in Mathematics teaching are necessary and grounded”. I believe this to be a fascinating 
exchange for all concerned. Without the Internet this exchange would almost certainly not have 
happened and teachers would be less aware of the needs surrounding curriculum change. 

Opening up boundaries 

I had been unaware before the project started that, in Denmark, the first nine years of schooling 
take place in one Folkeskole, in the same mixed ability class. Add to this the fact that, at some 
schools, the pupil can have the same teacher for all nine years, the result is that the specialist 
maths teacher does not exist in the same way as they do in either the UK or Hungary. For some 
of the non-specialist Danish teachers the problems were an interesting challenge in terms of 
subject knowledge. Some problems involved Pascal’s triangle and, being unfamiliar with this in 
Denmark, the teachers went and found out about the pattern (with at least one spending 
additional time in class – outside of the curriculum - talking about Pascal and the abacus as a 
result). But, most importantly, the Danish teachers found they were discussing this project’s 
work substantially more with colleagues than normal.  
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Hearing from teachers from other countries as to how they were undertaking the problems 
spread the discussion and reflections further afield. It was the compelling reason for one of the 
English schools to take part as they felt they would like to exchange dialogue with other 
problem solving enthusiasts. One teacher from Denmark, who, specialised in Science during his 
teacher training, remarked during the video-conference that “one of the conclusions I have made 
is that in Denmark not many of the teachers talk to their fellow teachers about how their pupils 
learn. So I think that Euromaths has been very good for me because I now talk a lot about 
Maths both with B. [the other teacher involved in my school], and also across the borders”. 
Also, as far as Hungary was concerned, one teacher commented, “I think the effect of the project 
on my school is not so noticeable as it has been on my work and on my students. The important 
thing is - and I think it is really good - that even my colleagues can see more of the world. I 
mean that they could see that we can work with other teachers all over the world and exchange 
ideas in a way [we have not been able to before]”. Three different countries all making the 
same point on an affordable opportunity provided by the Internet. 

In conclusion: 

So there we are - I suddenly realised that there had been some real opportunities which teachers 
have been able to take simply because the project had to use the Internet as the means of 
communication. IT played its part, not nescessarily in a starring role, but certainly as the means 
for the communication to take place.  

We worked very hard throughout the five days of the workshop and we took home a wealth of 
thoughts and memories. I’m not sure yet whether my most abiding memory will be the 
revelation of the ‘backgroundedness’ of the Internet - or the full moon shining on the Danube.  

Acknowledgement 

This article would not have been possible to write without all the hard work given by the country project 
leaders and the teachers involved in the EuroMaths project and who then posted reports and comments on 
the conference board. 

The EuroMaths project was carried out with the support of the European Community in the framework of 
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ecj20@cam.ac.uk 

Supporting Tutors: What’s Available and How You Can Help 
Margaret Danby, IT Network Induction Project Manager 

Do you remember the joy and excitement of securing your first post as a tutor in initial teacher 
education and training? And do you remember the apprehension and uncertainty that followed 
shortly after? We all go through a similar process when we take on a new role in a new 
institution.  Leaving the comfort zone of one’s previous job can be daunting as well as exciting. 
It takes a while to find your feet and become confident that you are doing the right things. But 
what are the right things?  

It is not always easy to find answers to the questions and concerns you may have about your 
new role. Colleagues are almost always helpful and do their best to help you settle in, but they 
may not have experience of the courses you are to teach.  Most institutions provide some 
induction training, although usually it focuses on administrative and other general matters.   
Your professional association may focus on the needs of teachers rather than teacher trainers 
and be unable to provide much in the way of practical advice. 

Help is at hand for new ICT tutors through an induction pack and programme developed by the 
IT Network on behalf of the Teacher Training Agency. The induction pack is web-based so it 
can be accessed wherever and whenever you feel in need of support. It doesn’t set out to provide 
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all the answers but gives the ‘golden nuggets’ of what you need to know and do, drawn from the 
experience of expert teacher trainers. So that you can follow up personal areas of need or 
interest, it also provides links to relevant resources, key sources of additional information and 
examples of materials currently in use. Although, under the terms of the IT Network’s 
agreement with the Teacher Training Agency, the resources focus on the needs of new tutors 
who are training secondary ICT specialists, much of the information provided is more widely 
applicable. 

The induction pack currently contains resources on issues related to training teachers, 
assessment, current research issues and opportunities, and resources for you and your students 
on learning to teach ICT. Information is provided about professional associations that you may 
find helpful. A useful glossary is included to help you make sense of all the new acronyms that 
you will encounter. Further resources are being developed and will be added to the website over 
the next two years.  

It is the aim of the IT Network to respond to the needs of new tutors. The materials currently on 
the web have been developed in response to information gained by the Teacher Training 
Agency through their newly qualified teacher surveys and from the IT Network’s own survey of 
recently appointed tutors.  New and existing tutors at this year’s ITTE Annual Conference have 
provided very helpful feedback and suggestions for further resources.  

Most of the information that new tutors require is already out there within the community. The 
IT Network is keen to provide a mechanism through which the initial teacher training 
community – in schools and higher education institutions – can share examples of practice and 
information about worthwhile resources. Please visit the site (the URL is at the end of this 
article) and use the feedback form on the Welcome page or the ‘Email the author’ facility on 
most other pages to suggest additions and improvements. Offers of materials would be very 
warmly welcomed These could include, for example, ICT course outlines, examples of 
assignments and their assessment criteria, information from external examiners about what they 
look for when they examine a course and information about really useful resources you have 
used or discounts you have obtained. Materials can be submitted via the feedback facilities on 
the website or directly to the project manager on the email given below. 

Tutors, thankfully, are human, and for us humans there is nothing quite so reassuring and 
helpful as being able to talk about our concerns with another human and to bounce ideas off 
each other. Yes, I know computer conferencing and email can help, and, of course, the new ict-
tutors website will provide some answers. For new tutors, experienced colleagues often provide 
very good support, but there are times when it can be helpful to talk things over with someone 
who is not connected with your institution. The IT Network induction programme aims to 
provide opportunities for new tutors to do just that.   

This year an induction programme ran alongside the ITTE Annual Conference. New tutors were 
offered free participation in the induction programme and sponsorship to cover the cost of their 
attendance at the conference. Mentors have been found for two new tutors. Funding to cover the 
cost of visiting a colleague in another institution has been made available for the Autumn term. 
At their request, a closed email list for new tutors will be set up so that tutors can exchange 
experiences with fellow ‘newbies’. At the conference, the new tutors were introduced and 
delegates were urged to make contact with them. This provided a good opener for conversation 
and helped the new tutors to make many useful contacts.  As one said, “I now feel part of this 
community”. Three of the new tutors who attended the induction programme and conference 
have written an article about their experiences, which is printed elsewhere in this newsletter. 

The IT Network wants to make a real difference for new tutors but we can only do that with 
your help.  There are two ways you can help. Please let us know the names and contact details 



Information Technology in Teacher Education Summer 2004 No 47 

11 

of any new ICT tutors so that we can let them know what is on offer to support them. Also, let 
us know if you are willing to help a new tutor by acting as a mentor or by hosting a visit. In both 
cases, you can do this by contacting the project manager using the email address below. Let’s 
work together to strengthen the confidence and expertise of new ICT tutors. 

The IT Network’s Induction website can be found at www.ict-tutors.co.uk . 

To contact the project manager, write to Margaret Danby at danby@soteme.freeserve.co.uk . 

The IT Network is a forum for the major ICT professional associations in UK education.  This project is 
directed by a steering group of representatives from ACITT, BCS, ITTE and Naace, which is chaired by 
Roger Keeling.  It is one of thirteen ITT induction projects funded by the Teacher Training Agency. The 
projects cover all the main secondary subjects. 

danby@soteme.freeserve.co.uk 

Intellectual and intercultural ‘bridges’ to support leaders of 
educational technology. 
Niki Davis, Iowa State University, USA, and Institute of Education, University of London. 

We should be preparing the next generation of leaders in educational technology for our 
increasingly global and intercultural world, shouldn’t we? In 2001 joint funding was received 
from the US Department of Education and the European Community for a transatlantic project 
with that aim. The consortium, led by Niki Davis and Andrew Brown, aims to enhance doctoral 
education programmes that prepare future teacher educators and others who will provide 
leadership in educational technology. Now nearing the end of the project in  October 2005, the 
consortium are demonstrating three ways in which we can complement and enhance each 
others’ work and research through our ILET project ‘Intercultural Leadership in Educational 
Technology’ (http://www.public.iastate.edu/~ilet/). 

Our collaboration is settling down into three activities each year: an open reading group each 
October, an intensive course in a partner university each summer, and exchanges of enthusiastic 
doctoral students for one or more months during the year. These travelling students provide a 
special community ‘glue’ that binds us for the longer term. Doctoral students, their supervisors 
and supporting staff work to fulfil ILET’s objectives to 

• advance the scholarship of all participants, 
• design and/strengthen original scholarship in intercultural educational technology, and 
• prepare tomorrow’s leaders of educational technology to understand intercultural issues 

of information technology in education. 

Participating students, staff and faculty are drawn from six universities: Aalborg University 
(Denmark), Iowa State University (US), Institute of Education (UK); University of Barcelona 
(Spain); University of Florida (US); and University of Virginia (US). 

In October 2004 the theme of the ILET Reading Group will be ‘Intercultural perspectives on 
research in educational technology.’ It will draw on the comprehensive synthesis of research 
into ICT in education that I presented to the World Summit on the Information Society in 
Geneva in December 2004 (Davis & Carlsen, 2004). This review recognises that many worlds 
(first, second, third and fourth) need to use research in our field, but most of our evidence has 
been gleaned in the first world and published for that world too. I will lead ILET participants to 
contribute critical and well-balanced reviews and to take perspectives of those who have less 
technology and access. The ILET Reading Group is being asked to perform useful work for 
society, and it also aims to serve the needs of participating doctoral students and researchers. 
(Note: Readers who wish to join with the work of the reading group should use the ILET web 
site in September to signal their interest.)  

http://www.ict-tutors.co.uk/
mailto:danby@soteme.freeserve.co.uk
mailto:danby@soteme.freeserve.co.uk
http://www.hum.auc.dk/index.uk.html
http://www.iastate.edu/
http://ioewebserver.ioe.ac.uk/ioe/index.html
http://www.ub.edu/en/
http://www.ufl.edu/
http://www.virginia.edu/
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Some of our ILET students also travel across the Atlantic in person to further their studies and 
to work with partner universities. For example, Olatz Lopez came to Iowa State University for 
autumn 2003 to further her research into electronic portfolios. She joined our ISU eDoc project 
team and brought her knowledge to bear. This collaboration gave the University of Barcelona 
project on e-portfolios a jump-start. Olatz continues to collaborate, especially with Rema 
Nilakanta, an ISU doctoral student. Rema will intern in Aalborg University in autumn 2004, 
accompanied by her daughter who will continue her education at the international school in 
Aalborg. Rema chose Aalborg University so as to gain richer perspectives on democracy and 
intercultural communication. Descriptions of students’ experiences can be found on the ILET 
web site, where they tell their views of the gaps between our cultures and the ways in which 
their engagement with ILET has enriched their perspectives. These are some of the future 
leaders that are preparing themselves with ILET. Rex Heer’s digital story of his visit to London 
to the first ILET Academy called: ‘Mind the gap’ also demonstrates the creative expertise 
within the community in a charming way. 

The third major mode of ILET exchange is through an intensive course or institute that we call 
the ILET Summer Academy. The first ILET Summer Academy was in the Institute of 
Education, University of London, in June 2003. In May 2004 the six-university ILET Academy 
focused on Teaching and Learning in a Digital World led by Dr. Rick Ferdig in the University 
of Florida, plus exciting excursions to the Digital Worlds Institute and other venues. Our 
external assessor, Dr. Ian Gibson, was pleased to confirm high quality engagement with ILET’s 
aims. In 2005, ILET will meet in the University of Barcelona at the end of June. Each ILET 
Summer Academy serves as an extension to the ILET students’ doctoral programmes.  

These three ILET activities stimulate the continued growth of our international learning 
community to prepare leaders for the 21st century with expertise and resources pooled by six 
leading universities and four supporting partners in the USA and Europe. The organisation is 
formally recognised with a six-way Memorandum of Understanding and students’ achievements 
recognised by the award of an ILET certificate. ‘Intellectual bridges’ are being formed between 
the universities and continents. These ‘bridges’ and friendships are likely to continue to support 
tomorrow’s leaders of educational technology throughout their careers, continuing their 
enculturation with multiple perspectives necessary for our increasingly global and intercultural 
world. 
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Conference Perspectives: The IT Network New Tutors Group 
compiled by David Longman, University of Wales Newport 

ITTE is a member organisation of the IT Network, an umbrella group that meets to share 
information, exchange views and co-ordinate where practical. The IT Network bid for and won 
a contract to produce an online induction pack of materials for new ICT tutors entering initial 
teacher training. 

The project was able to sponsor a group of new tutors to attend the ITTE conference. This group 
had been identified by a survey of ITT institutions undertaken earlier in the year. More 
information about this project is to be found in an article by Margaret Danby elsewhere in this 
newsletter. 

As part of their conference attendance members of the new tutors group were asked to write a 
short piece covering any aspect of their conference attendance. Their contributions follow. 

From Ken Powell, Canterbury Christ Church University College 
As a “newbie” I’d not heard Stephen Heppell speak before and found his talk fascinating with 
some good ideas to take back to schools – especially the mirrors behind PCs! His emotive 
rallying cry to take back the curriculum for creativity was powerful stuff even though the QCA 
seemed to get off lightly from criticism that they are dictating the business flavour of ICT in 
schools. 

Alan Walker-Gleaves and the Sunderland team have done some interesting work with PDAs. 
The students seem to like the idea of electronic portfolios with instant access but, as seems to 
always be the case when mobile phone companies get involved; access costs are prohibitive at 
present – unless you can get the TTA to foot the bill. 

As a Blackboard user I found Helena Gillespie’s talk on the benefits of VLEs fascinating – if 
only because she’s the first person I’ve met who has only good things to say about BB! Helena 
has obviously made great strides in using VLEs to support her students and I’ll be taking these 
back to college – given time I may even become a Blackboard advocate… 

Finally, it’s good to see another few forests have been felled in the Key Stage 3 Strategy’s bid 
for global deforestation! 

kjp11@cant.ac.uk 

From Moira Savage, University College Worcester. 
After my recent move into HE, I was particularly enthusiastic to explore online learning and 
teaching approaches. Like many others, my institution recently purchased a Virtual Learning 
Environment so I spent last term enthusiastically thinking up exploratory ideas on how I would 
employ WebCT in my teaching.  After attending several WebCT training sessions my eagerness 
began to be dampened as some of the limitations of the software became more apparent.  

So I came to this year's ITTE conference with the hope of tapping into the experiences of other 
delegates in their own institutions and finding solutions to some of the problems I had been 
pondering. From conversations it became clear that for many colleagues a gulf exists between 
what the technology is currently capable of and what practitioners would like. 

Thank you to colleagues from Edge Hill who suggested a way around the one designer issue by 
creating a ‘master designer’ whose login and password could be circulated around a unit team to 
allow everyone to add materials. Also, how to minimise the need for repeatedly uploading the 
same documents for several courses by having a hidden ‘dummy’ course.  
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Niki Davis summed up these sorts of difficulties in her response to my typical newcomer’s 
question: “how have you found working with WebCT?” 

 “For the first four years I fought with (against) WebCT and for the last two years I have been 
working with it”. (I hope I haven’t misquoted!). 

On the drive home I continued to ponder on the implications of Niki’s remark. In one sense 
there is the anticipated ‘getting to know your VLE’ journey that all newcomers have to travel. 
But also that I needed to move past the immediate feelings of restriction that WebCT imposes 
and think creatively outside the box for ways forward, accepting the limitations but not 
compromising my intentions. In Mike Richardson’s session I took comfort when he reminded 
us that subsequent generations of VLEs will surely be more flexible and not impose such a rigid 
instructional mode. 

I’m still a bit stuck on whether, in WebCT, it is possible for units to remain visible for students 
after they have finished. I have been told that there is no way around them being ‘wiped’. I 
would be very grateful for any suggestions or solutions!  

I would like to hear more from colleagues using WebCT, so please feel free to send me an 
invitation to visit and discuss ideas. 

m.savage@worc.ac.uk 

From Nicola Morrell, University of Greenwich 
Last September I began teaching the PGCE Secondary Applied ICT after teaching in secondary 
schools over a sixteen year period.  The university offered to sponsor my Educational Doctorate 
and I have been working flat out since – learning and teaching. 

So, when the IT Network offered to sponsor my place as a new tutor at ITTE 2004 I was glad 
for the opportunity to find out more about people who did jobs like mine. 

It was not without some anxiety that I had set off for my first conference leaving behind the 
urban security blanket of south east London.  Having ventured north of Cambridge only a 
handful of times, the thought of the M6 and a hundred academics was a daunting prospect. But 
on arrival a good meal and some hot debate at Franc’s alleviated some of my fears. They are 
just like teachers after all. 

Margaret Danby and David Longman had asked us to review a new website for ITT ‘tutors’ 
which is specifically aimed at those moving from school teaching environments into higher 
education.  Still raw from the transitional experience, I found myself grumbling:  “If only 
something like this had existed last year!” 

The conference kicked off.  On Monday, Stephen Heppell’s ideas that kids are creative and 
intuitive users of ICT and that we do not exploit this nearly enough was motivating. The 
antidote to this was Tuesday’s delivery on behalf of the DfES about ICT across the curriculum 
and the introduction of pilot tests for ICT!  Politics aside Heppell is right: HE and ITT have a 
duty to lead the field.   

A variety of papers, excellent workshops and convivial conversation later, any anxiety has given 
way to growing confidence, planning my next conference visit and maybe even dissemination at 
the ITTE conference next year? 

I take away many ideas, not least never to do another open top bus tour of Chester for fear of 
death by narrative or possibly ‘subjugation’ or that ‘networking’ is an excuse to have a good 
drink.  Thanks for the warm welcome. 

n.r.morrell@greenwich.ac.uk 
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Reflections on the conference 
Richard Bennett, University College Chester 

Except where indicated otherwise, photographs courtesy of Graham Jarvis. 

As the rumble of the last wheely suitcase echoes down 
the Exton Park entrance to the College, we have the 
opportunity to sit back and reflect on ITTE 2004 – the 
annual conference. 

Conference, what conference? It was a rather unreal 
experience. As organisers we were aware there was a 
conference going on, but apart from attending the 
keynote lectures and the dinner, our participation was 
restricted to brief glimpses of sessions through 
doorways and windows as, among myriad other 
things, we hunted for lost keys, tracked down 
wandering packed lunches or sought out audio kit for 
computers. 

For us, the conference started over a year ago, when we identified the most appropriate date 
available in the College's conference calendar. There was a lull, until we started preliminary 
planning with the ITTE committee in October. Drawing up an outline programme was closely 
pursued by tracking down keynote speakers and organising the exhibition. 

There had been initial scepticism among some committee members over the value for delegates 
and exhibitors of an exhibition, but we were willing to give it a try. Fifty likely suppliers were 
duly identified and contacted by a letter explaining the role of the association, the purpose of the 
conference and the opportunities which participation or sponsorship would provide. To say we 
were underwhelmed by the response would be an understatement. By Christmas we had two 
definite and two possible exhibitors. Undaunted, we sent a follow-up letter to the fifty suppliers, 
backed up with emails to key contacts in the most prestigious organisations. The resultant 
silence was deafening! An email 'conversation' with one smaller software company included the 
following exchange: What exactly do you [initial teacher training institutions] do? 

In April, an email from another supplier we had 
previously contacted on three separate occasions 
asked us for information about the conference, the 
association and whether we would be holding an 
exhibition – and if so could they exhibit. When, a few 
weeks later, a different supplier was contacted for 
information over one of their products, the conference 
came up in conversation – "Great! We've been trying 
to get into ITT for years," was the response. It seemed 
churlish to mention the two letters and three emails 
which they'd previously been sent inviting them to 
participate. We received a further request from a 
supplier on our list of 50 enquiring about the conference seeking further information – two days 
after the conference had ended! 

Perhaps it is time for ITTE to be more systematic in raising its profile and explaining the 
opportunities which ITT providers could make available for software and hardware developers 
and suppliers. Those with whom we have developed an effective working relationship (e.g. 
Sherston, RM, Apple, TAG, Immersive, Fulton) recognise the potential of raising trainee 

I’m at the conference! 

What exactly do we do? 
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teachers' awareness of their products and the opportunities for evangelism which our students 
on school-based placements offer. 

Once the key features for the conference were in place - the website, the booking forms, the 
keynote speakers, the outline programme - the next concern was attracting session contributors. 
It had been decided by the committee that the annual summer conference should aim to 
differentiate itself from the research conference held in January by focusing more on practice. 
Hence, we were anxious not only to attract research papers, but to encourage colleagues and 
suppliers to share ideas and to demonstrate activities which they have found successful. 
Fortunately, we had a good balance of hands-on workshops, sessions in which colleagues shared 
their experiences, seminars for participants to share perspectives and presentations of research 
papers. Hopefully next year, even more delegates will be willing to run workshops on aspects of 
their work and to share practical ideas for enhancing practice. 

Balancing the sessions in the programme was akin to 
plaiting smoke. The underlying principle was that in 
each timetabled slot there would be a choice of 
practical workshops, research papers and discussion 
sessions. In addition, sessions which might appeal to 
those with a primary school focus would be matched 
with those for secondary-oriented colleagues and those 
with an HE perspective. In addition, there were two 
dominant threads; one of e-learning and the other of 
digital video, which it was felt delegates might wish to 
pursue. The resultant programme (somewhere around 
version 9.3) was a combination of systematic planning, 

compromise and fudge. But, from the informal feedback received, it appeared to work. 

The greatest area of anxiety was centred on attracting the optimum number of delegates. A 
spreadsheet model was constructed which enabled us to input the number of delegates booking 
in for various options (e.g. an early bird full conference; a late, one night accommodation with 
two days' attendance). This was mapped against the planned expenditure (x conference 
handbooks, y conference bags, expenses for speakers, etc.). Whilst some figures are predictable 
(e.g. the cost of 100 conference bags and folders), others are extremely difficult to pin-down – 
not least those who book a place but do not attend and hence will probably not pay. If you or 
your institution has not yet paid, could you please ensure this is done as soon as possible. It 
would be reassuring to know we have at least broken even! 

And then, of course, there was the conference itself. 
Although all the key features were in place, there 
were always the uncertainties over the quality of the 
speakers, the consistency of the food, the comfort of 
the accommodation, the dependability of the 
technology, the mood of the delegates, the vagaries of 
the weather and the reliability of third parties such as 
the open-topped bus company. 

We believe the conference was successful for the vast 
majority of the delegates. The feedback we have 
received by various means indicates that it achieved 
its objective of enabling colleagues to enhance their 
knowledge, to share their perspectives and experiences and to discuss issues. Contributors 
seemed satisfied that information was communicated to their audiences, who were able to 
respond and interact. 

 
I’m still at the conference! 

Before the open top bus ride ... 
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Although we put a fair amount of effort into planning and organising the conference, it would 
not have been possible without the efforts of many 
others – the committee (particularly Mary Hayes and 
Graham Jarvis), the College conference providers, the 
College housekeeping and catering staff and the media 
and computer technicians. However, it has become 
very apparent for us that the success of such a 
conference is largely dependent upon its participants. 
We'd just like to reiterate the words which Kath, who 
was serving you at the conference dinner, shared with 
us – You certainly are "a really nice bunch". Thank 
you. 

Richard Bennett, Andy Hamill and Emma Dollard 

ITTE 2004 conference organisers 
r.bennett@chester.ac.uk 

A year in the life of the Vice Chair – actions and views 
Graham Jarvis, Trinity and All Saints College 

Just after the ITTE conference at Leeds last year the post of vice chair became vacant and I was 
asked if I would stand. After some thought I did, and was pleasantly surprised to be elected.  

I have said openly that I think ITTE is a community as well as an association and since joining 
some years ago I have found the support, help and friendship of members one of many positive 
aspects of being involved. Being elected meant that I had the opportunity to put something back 
by representing the Association in a variety of ways and a number of meetings. 

As the academic year comes to an end I thought I would reflect on my role, what has happened 
and possibilities for the future.  

The first thing to say is that there has been a strengthening of links with the ICT team at the 
TTA led by Tim Tarrant. Other committee members and myself have been working on the 
Primary ICT Steering group to represent the needs and views of Primary ICT in ITT. It is clear 
that the voice of ITTE is being listened to and I would ask that if members have issues that they 
want bringing forward at this group that they let me know. As members of ITTE it is important 
that we try to represent the views of members. Tony (well, for clarity, Tony Fisher) and myself 
have also represented ITTE at the TTA ICT strategy team meetings. It is also useful that Oona 
Hickie from the DfES is seconded for part of her week to the TTA ICT team and this enables 
the DfES perspective to be included in our thoughts and discussions. 

I am aware at this point that I am starting to talk in ‘capital letters’!!! Those of you who were at 
the conference will know to what I am referring-for those who could not be at Chester it is 
worth looking at the after dinner speech given by Bill Hughes on the conference web site. 

The TTA meetings have been a very useful forum for airing ideas and trying to put forward our 
agenda. They have also necessitated travel between Leeds and the TTA on several occasions 
and, true to form, GNER has not always been completely reliable in arriving on time. I am now 
the proud owner of three £10 vouchers to compensate me for late arrivals. So you can see being 
vice chair does have its stresses and compensations. At this rate I should be due a free journey 
by the end of next year!! 

Tony and I also had a very useful meeting with John Williams, HMI. He continues to be our 
contact at Ofsted and he and his colleague both attended the Chester conference. Having these 

Banging the drum! 

Photo courtesy of Dee Anna Willis 
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links and open lines of communication shows the esteem in which ITTE is held and that we can 
have a positive input into the national agenda. 

After Julie Wilson left Becta, Cathie Gibbens became our contact there, but under re-
organisation we will now have a new contact. The continuing good relations with Becta are 
further evidence of the links that ITTE has with a variety of agencies. 

For the future there are the Primary ITT Conferences on September 24th and October 1st which 
myself and Mary Hayes have been involved in planning with the TTA and where other ITTE 
members will be facilitating the discussion groups. There is a further planning meeting and thus 
the possibility of more delays on GNER. 

Naturally, there have been the usual ITTE committee meetings (why do colleagues laugh when I 
tell them I am attending an ITTE committee meeting?) and I was responsible for drafting the 
ITTE response to the Elearning strategy after asking for responses from ITTE members. 

This brief description of my eventful year is meant to give the impression that, as vice chair, I 
have not been idle, but neither has the association. I am sure the coming year will bring new 
challenges for me and for the association. As you can see the association is very active and 
Tony, myself and other committee members are always open to your ideas and suggestions so 
that we can really have an input into what happens in IT in Teacher Education in the future. I 
will conclude with a quote from our after dinner speaker at Chester: 

“One of the crucial functions of education is to foster an awareness of the awesome potentiality 
of human life, its power and its glory, a potentiality so often crippled or destroyed or perverted. 
If we work in education we have to be convinced of its power to bring about change to recreate 
the world.” 

So thank you all for an exciting year. 
g_jarvis@tasc.ac.uk 

Technology, Pedagogy and Education: the Journal of IT in Teacher 
Education: Summer Update 
Avril Loveless, University of Brighton 

Do you know who reads the Journal? Do you know where people read the Journal? Do you 
know which articles and issues are read most frequently? At the recent Journal Editorial Board 
Meeting, our publisher, Roger Osborn-King, showed us the breakdown of those accessing the 
online versions of articles available on the Triangle website. In the first 6 months of this year, 
12, 864 articles over 12 months old were downloaded from the site, the earliest issue in Volume 
6, 1997, and the latest Volume 12, 2003. In addition over 1,000 articles were denied access 
because the request was for work published in the last 12 months which are only available in 
print or by subscription online access.  The highest numbers of users were in Malta, Valencia, 
New Zealand, Dublin, Sweden, Australia, Manchester, Hong Kong, Utrecht, Stanford and 
Ontario.  The Editorial Board was pleased to hear this news, and that although international 
library subscriptions have not increased, they are static and in ‘good shape’ for a Journal at 
present. So – the Journal articles are widely read by many people (unless some authors have 
persuaded all their family and friends to spend the days hitting the download button……..). 

This discussion made me ponder why there are not more people in the UK downloading articles. 
ITTE members and the libraries in their institutions receive and subscribe to the print versions 
of the Journal, but why are we not encouraging our students to use the freely available articles 
from earlier issues in their work? Many of our reviewers have commented in recent times that 
there seems to be a ‘black hole’ in some of the literature reviews and contexts that are presented 
in some of the articles submitted. Some authors seem unaware of the history of the development 
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of technology, pedagogy and education in the last 20 years and are not drawing upon the ideas 
considered, questions posed, theoretical discussions presented and lessons learned that are 
documented in the development of 13 issues of this Journal, and related journals in the field. 
We encourage each other in our community to ‘leave a trail’ of our work to support and inform 
each other, yet we do not always seem to draw upon the knowledge that we have been 
developing together over the years. Do encourage your students and colleagues to use the 
Journal website and the freely available articles to gain an overview not only of how the 
questions, methods and analysis have developed over the years, but also which issues are still 
being addressed and challenging us today. 

Issue 13 (2) 2004, will be arriving on the doormat very soon. This is indeed a Special Issue. 
Jean Underwood is the Guest Editor and she has invited noted researchers to address some of 
the key questions raised in the 2001 RAE. Jean’s opening article is called ‘Research into 
Information and Communications Technologies: where now?’, and frames the following articles 
by presenting some concerns about the quality of research into the educational use of ICT. John 
Gardner and Despina Galanouli then discuss the role of quantitative studies in telling ‘better 
stories’; Bridget Somekh suggests that it is time to take the ‘Sociological Imagination’ to school 
in the transformation of education systems; Vanessa Pittard draws attention to the need for 
robust evidence to support e-learning policy; Neil Mercer, Karen Littleton and Rupert Wegerif 
draw on the work of researchers in several disciplines to discuss methods for studying 
interaction and collaborative activity; and Jean Underwood and Gayle Dillon complete the issue 
by arguing for analytical tools for capturing the complexity of the impact of ICT on the process 
and products of education. This is an important issue of the Journal that will inform the field 
and support us in developing our approaches to research, and we are very grateful to Jean for 
her work for our community. 

aml@brighton.ac.uk 

BECTA update 
Cathie Gibbens 

 

Research 

As part of its continuing research into ICT barriers 
and enablers, Becta has recently commissioned two 
new research reports which investigate the factors 
that prevent or encourage teachers’ effective use of 
ICT. 

The reports review the available research literature 
on ICT barriers and enablers, and seek to analyse the 
relationships between the factors identified as having 
an effect on teachers’ ICT use. Advice is offered, 
based on the evidence, on how best to encourage 
teachers to integrate ICT in their teaching. 

The barriers report brings together evidence from a 
range of sources on the actual and perceived barriers 
to the uptake of ICT by teachers. It draws on the 
literature associated with teachers' use of ICT, and 
also on a small scale survey of teachers conducted by 
Becta. Key findings of this report include: 

• Confidence, time and access to quality resources are 
major factors in determining teachers' engagement 
with ICT. 

• Recurring technical faults, and the expectation of 
faults occurring during teaching sessions, are likely to 
reduce teacher confidence and cause teachers to avoid 
using the technology in future lessons. 

• Resistance to change is a factor which prevents the full 
integration of ICT in the classroom. In particular, 
teachers who do not realise the advantages of using 
technology in their teaching are less likely to make use 
of ICT.  

• There are close relationships between many of the 
identified barriers to ICT use; any factors influencing 
one barrier are likely also to influence several other 
barriers. For example teacher confidence is directly 
affected by levels of personal access to ICT, levels of 
technical support and the quality of training available.  

The enablers literature review seeks to identify the 
factors which are most effective in enabling and 
encouraging the uptake of ICT by teachers. The 
report aims to discover from the literature the 
recommendations that might assist schools and local 
and national support agencies to help teachers make 
better use of ICT in their classrooms. This includes 
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both school based strategies - ways in which schools 
working independently can make successful 
classroom use of ICT more likely - and external 
enabling strategies - ways in which schools can draw 
on outside support to improve their use of ICT. 

Key enablers identified in the literature include: 
• leadership and planning 
• sharing of resources 
• reliable technical support 
• schools working with each other and with the local 

community 
• differentiated training and continuous professional 

development for teachers 
•  participation in national ICT initiatives and projects.  

Both reports are available on the Becta Research 
website, at  

http://www.becta.org.uk/research/research.cfm?secti
on=1&id=3310 

Becta's Support for ICT in Initial Teacher 
Training  

Becta recognises that there are approximately 
131,500 trainee teachers, training on a yearly basis 
and ICT has been identified as one of the issues that 
most concern them.  Becta already has good 
links with a number of institutions offering teacher 
training and the teacher training agency and will seek 
to further develop these relationships through the 
development and provision of advice and support for 
tutors/mentors relating to the teaching of ICT in ITT 
and trainee teachers as the endeavour to gain 
qualified teacher status.  

 The objectives for Becta's ITT work are: 

• To increase the numbers of trainee teachers who use 
and value Becta’s ICT Advice services  

• To develop a suite of support which addresses the 
needs of tutors/mentors and trainee teachers which 

draws on existing advice and support that Becta has 
already produced  

• To work in partnership with institutions that ‘train’ 
teachers to reflect their needs and to influence their 
future direction  

• To work with other teams in Becta to ensure that there 
is coherence in approach for ITT  

• To closely monitor and evaluate the impact of 
this work in order to identify priorities for the 
forthcoming year. 

To help us achieve these objectives, Becta has 
planned a set of pilot activities for this year that will 
help tutors/mentors and trainee teachers to embed 
ICT into their teaching and learning. These will 
include a online advice, networked online 
communities, print and online publications, face-to-
face events and meetings. 

Becta changes 

As Becta has now completed its reorganisation, 
changes mean that I’ll no longer be the ITTE contact 
at Becta.  Janice Staines, Becta’s Primary and 
Foundation Adviser, has the remit for overseeing our 
Initial Teacher Training work and she will now act as 
the new contact person with ITTE. 

I have enjoyed the short time that I have been 
involved with ITTE and I would like to thank Tony 
and Graham for their support.   

I hope you all have an enjoyable and well-deserved 
summer break! 

Best wishes 

Cathie 

 

cathie.gibbens@becta.org.uk 

SITE 05 16th International Conference 
will be held in 

Phoenix, Arizona, U.S.A. 

Tuesday March 1st to Saturday March 5th 2005 
www.aace.org/conf/site/ 
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PDA Corner 
Neil Stanley, Liverpool John Moores University 

Can you get a wireless CF card for it 
anywhere other than Dell at £53.00, 
preferably on the 802.11g standard? 
I bought the wireless carded option as part 
of my original package, but PCCardsDirect 
has one that's slightly more pricy - 
http://www.pccardsdirect.co.uk and search 
for wlan. The company seems good, they 
got a smartmedia reader for compact flash 
to me in less than 24 hours. The thing about 
Dell's own wlan card is that the drivers have 
to work. I guess the market is quite small 
too.  The smartmedia card reader - it was 
about £20 - meant I could view my 
smartmedia camera photos on the PDA. 
Now I just store data on those cards as I've 
an xD based camera. I use Resco Picture 
Viewer to view the images. The new Dell 
X30s have a built in wlan option. 

Is there a free and easy utility which 
allows a week to view in the calendar so 
that you can see all the appointments in a 
week at once?  My Psion used to do this 
and I used it more than any other view.  
Maybe you can do this and I haven't 
found it yet. 
http://www.ppc4you.com/show.cgi?softid=
65&platform=0 - uses the Start screen to 
give you a week coming up view (or less, 
default 1 day - stylus the icon to get the 
options). There are version issues I think, 
but I'm not having any. Calendar (2003?) 
gives you the block week view but I don't 

think I've found a freebie that shows, for 
example, the week after next in any detail. 

I am probably just about to upgrade to 
Pocket PC 2003 from 2002. 
I'm on 2003 already 'out of the box' - it also 
upgrades Outlook to 2002 on your PC. If 
you backup before, it shouldn't be a 
problem (although I've had the system put 
all the entries in twice 'cos it didn't 
recognise the PDA as being the same). NB 
no pocket Access with 2003 (don't know if 
you can steal it back either). I really miss 
the simple database program on the Revo 
and can't find anything that comes near it. 
Plus, without Access I can't knock one up 
quickly. 

I need more data cards 
www.7dayshop.com is cheap for SD cards - 
I carry about six 80bps MP3 albums on a 
256k one. I also bought the Sony 
MDREX71 in-ear headphones to listen to 
them with. 

What else might be useful? 
I bought the bigger battery (makes it a lot 
heavier but if I want to listen to MP3s on 
five hours of rail travel, it's a must) and the 
Dell supplied Belkin charging USB lead 
(good value that) - great for work syncing as 
you don't need to carry the power lead (I 
just leave the Belkin lead plugged into the 
PC at work and keep the main base at 
home). I could do with another as it comes 
as an in car charger too. 

n.r.stanley@livjm.ac.uk 

WCCE 8th IFIP Conference 
on Computers in Education 

will be held in 

Cape Town, South Africa 

Monday July 4th to Thursday July 7th 2005 
www.sbs.co.za/wcce2005 

http://www.pccardsdirect.co.uk/
http://www.ppc4you.com/show.cgi?softid=65&platform=0
http://www.ppc4you.com/show.cgi?softid=65&platform=0
http://www.7dayshop.com/
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New on the bookshelf 
Neil Stanley, Liverpool John Moores University 

Firstly two books that have nothing to do with ICT. Nigel Slater’s Toast (Fourth Estate) is an 
interesting read for anyone who grew up in the late fifties and sixties, they’ll enjoy the cultural 
references – “In Wolverhampton, Arctic Roll was considered to be something of a status 
symbol. It contained mysteries too. Why, for instance, does the ice cream not melt when the 
sponge defrosts? How is it possible to spread the jam that thin? How come it was made from 
sponge cake, jam and ice cream yet managed to taste of cold cardboard? And most importantly, 
how come cold cardboard tasted so good?” (p21). I thought I was going to be able to pass this 
on to my mother when I’d read it – not so sure when I finished reading it! 

Mark Haddon’s The Curious Incident of the Dog in the Night-Time actually has some parallels 
with Toast in the sub-plot, but if you are not one of the, probably, millions who have read this 
then do. The book’s view of the world through the eyes of a sufferer of Asperger’s Syndrome, is 
a relevant learning experience in itself (it has joined our pre-course reading list!). 

Just a few others to mention. Besides organising our conference Richard Bennett had been busy 
writing. Using ICT in Primary English Teaching (Learning Matters) seems to contain a plethora 
of useful tips. Other colleagues from Bath Spa – Clare Furlonger and Susan Haywood – have 
written Teaching the National ICT Strategy at Keys Stage 3 (David Fulton). This publication’s 
particular strength is the ‘idiot’ boxes it provides to give users of the strategy additional 
guidance as to what might go wrong and what you the teacher need to get organised or to know. 

The final book is Paul Graham’s Hackers and Painters (O’Reilly). This is an “off-the-wall” 
look at the world of IT from the originator of Yahoo Store!. “And as for schools, they were just 
holding pens within this fake world. Officially the purpose of schools is to teach kids. In fact 
their primary purpose is to keep kids locked up in one place for a big chunk of the day so that 
adults can get things done. And I have no problem with this: in a specialized industrial society, 
it would be a disaster to have kids running around loose.” (p10). And his views on 
programming will have KS3 strategy and examiners at KS4 and 5 having kittens. 

n.r.stanley@livjm.ac.uk 

Two new books from ITTE members 
Teaching Secondary Science with ICT 
Roy Barton, University of East Anglia 

 

 

 
 

This is the latest book in the series edited by Tony Adams and 
Sue Brindley, on Teaching and Learning with Information and 
Communications Technology. As the title suggests it would be 
useful for anyone involved in science education, including tutors, 
mentors and trainee teachers. The book takes a practical approach 
to enhancing  secondary science teaching using ICT, whilst 
considering the broader educational issues that inform and 
underpin the approach. In terms of structure, the book is divided 
into six parts, each one dealing with a different aspect of ICT in 
science education, with contributions from a number of 
experienced science educators.  The book is published by the 
Open University Press,  

(http://www.mcgraw-hill.co.uk/html/0335208622.html). 
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Meeting the Standards in Using ICT in Secondary Teaching 
Steve Kennewell 

You may have noticed a book with this title being advertised by RoutledgeFalmer in their 2004 
catalogue.  Unfortunately, their literature contains the wrong author and outline! 

The author is me, and the outline should indicate that the book: 
• analyses all the common ICT tools and explains how teachers of each subject in the 

National Curriculum can exploit these tools for effective learning; 
• explores how pupils learn with ICT, how their skills develop, and how these skills can 

aid their learning; 
• provides a framework for planning, analysing and evaluating teaching with ICT; 
• offers a range of innovative tasks, resources and methods of assessment. 

I look forward to seeing the verdict of the reviews concerning these claims!  

Web Wanderings 
Neil Stanley, Liverpool John Moores University 

Mentioned elsewhere is the TTA sponsored 
web site for new ICT tutors in ITT but for 
completeness here is the url again - 
http://ict-tutors.co.uk/  

A gathering of part of my wife’s ‘clan’ has 
led me to use http://www.smartgroups.com/ 
for real – seems a good way to share images 
with the more distant relatives – we tried to 
use it to collaboratively work on the new 
tutors materials but it wasn’t so effective for 
that. Helpfully it emails everyone in your 
group if you add new stuff. 

Entitled ‘quirky stuff’ (and some of it is 
potentially problematic, but some is fun) 
http://homepages.primex.co.uk/~lesleyah/w
ebdoc10.htm may be worth a look on a wet 
day. 

Not used in anger but 
http://www.photofiltre.com/ leads to a free 
Photoshop substitute. 

http://www.ingenious.org.uk/ is the 
combined site for the Science Museum, 
National Railway Museum and the National 
Museum of Photography, Film & 

Television. This site lets you search by 
themes such as medicine or education. May 
lead you to some useful resources. 

A couple of useful teacher sites include one 
on Graphics Design 
http://collections.ic.gc.ca/curriculum/gdesig
n/gdesign.htm letting you go a bit further 
than Unit 7.3. Another is for maths 
colleagues - 
http://rsmaths.com/webpages/home.htm has 
some nice little applets, the probability tree 
is good but could be improved. 

For a view of how Northern Irish colleagues 
are having their thinking at KS3 influenced 
then look at 
http://www.ccea.org.uk/ks3/index.html  

The Learning to Learn website 
http://www.learntolearn.ac.uk/ may be of 
interest too (you can log in as a guest). 

Finally, for a bit of virtual caving try 
http://www.creswell-crags.org.uk/ . 
 

n.r.stanley@livjm.ac.uk 

http://ict-tutors.co.uk/
http://www.smartgroups.com/
http://homepages.primex.co.uk/~lesleyah/webdoc10.htm
http://homepages.primex.co.uk/~lesleyah/webdoc10.htm
http://www.photofiltre.com/
http://www.ingenious.org.uk/
http://www.sciencemuseum.org.uk/
http://www.nrm.org.uk/
http://www.nmpft.org.uk/
http://www.nmpft.org.uk/
http://www.nmpft.org.uk/
http://collections.ic.gc.ca/curriculum/gdesign/gdesign.htm
http://collections.ic.gc.ca/curriculum/gdesign/gdesign.htm
http://rsmaths.com/webpages/home.htm
http://www.ccea.org.uk/ks3/index.html
http://www.learntolearn.ac.uk/
http://www.creswell-crags.org.uk/
mailto:n.r.stanley@livjm.ac.uk
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Endpiece Revisited 
Neil Stanley, Liverpool John Moores University 

A discussion after the AGM with Libby indicated that my ‘discuss’ diagram in the last edition 
might need some more exploration. 

 
The nub (which all people attending ITTE04 now know is between nuance and nubile) of the 
idea was that paying attention to a jaded teacher by providing a new toy (viz whiteboard or 
digicam…)  and some training, was causing learning improvement in classes as we were 
supporting a need 
(as defined by Maslow, see:http://chiron.valdosta.edu/whuitt/col/regsys/maslow.html) 
and thus enhancing the emotional state of the teacher. Hence the improvements seen in the 
learning environment.  

But I might be wrong … (Now try to discuss it again!) 
n.r.stanley@livjm.ac.uk 

 

http://chiron.valdosta.edu/whuitt/col/regsys/maslow.html
mailto:n.r.stanley@livjm.ac.uk
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