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From the Chair 
Graham Jarvis 

Perhaps in this issue it should read ‘View from the High Chair’ 
because as you will notice the usual photo of yours truly has been 
replaced by one of me with my newly born grandson. For those 
interested in statistics Alfie Oliver was born at 13.31 on the 30th 
October and weighed in at 6lb 6ozs. 

His birth has set me thinking about what his education would look 
like and what role ICT would play in it.  

The 50th edition of the Newsletter had us looking back and trying 
to look forward and whilst there was both a humorous and serious side to the comments there 
was something inside me that said, ‘the future won’t affect me! I shall be retired!’ But the birth 
of a new Jarvis has made me think again!! 

I decided to trawl the web to think about how education policy and practice has brought us to 
where we are now and where we might be by 2020 when Alfie will be 14 and I shall be …? 

Time and again I found references to ‘personalised learning’ in various guises. Pestalozzi, 
Froebel, Dewey, Steiner, the McMillan sisters, Montessori, Piaget, Regio Emilia, et al all 
espoused taking account of children’s needs, learning styles and stages of development. The 
much maligned Plowden Report is often accused of bringing about a fall in standards by 
promoting child centred teaching. More recently a task force set up when Ruth Kelly was 
Secretary of State and headed by the Chief Executive of Tower Hamlets, Christine Gilbert, has 
been asked to advise ministers on how to best make “personalised learning” a reality for every 
pupil, and all of this on top of the Every Child Matters agenda. 

There are colleagues within the ITTE community that have researched and developed what 
might be termed ‘alternatives’. Ultralab with Stephen Heppell and now Roger Millwood and the 
Schome work being developed through Peter Twining and the OU are two that readily spring to 
mind but I am sure there are others. 

So how will technology impact on Alfie’s formative years? How different will his education 
look from that experienced by pupils in school today, if at all?  

The impact of technology is perhaps easier to think about. When visiting them last week I 
noticed there is a digital camera, Andy and Helen both have mobile phones and they have 
broadband internet connection. So already he is surrounded by the potential for enhanced 
communication and information gathering and the possibility to use technology in variety of 
ways when he is ready and able.  

The school experience is more difficult to predict since, even with the wealth of research going 
back many years, and the possibility for new thinking in how we teach, we have a centralised 
curriculum which is, in my opinion, very narrow. The technology is there in many schools but is 
not always used to enhance teaching and learning and meet pupil’s individual needs. If we are 
serious about ‘personalised learning’ (and I am not sure there is a consensus as to what this 
means yet) then there needs to be debate about how the technological tools of the 21st century 
and other resources can be used to best effect. We DO have the technology!! 

There has been much discussion recently about ‘empowering learners’ - BUT we cannot 
empower learners without also empowering teachers. Present teachers and the next generation 
preparing to teach need to feel empowered to innovate, be creative and be willing to initiate new 
ideas and approaches.  
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At present Alfie is only bothered about his next feed, sleep and feeling comfortable - but if we 
in the education community get it right then I can see a bright and exciting journey for him 
where learning is exciting, motivating and enjoyable.  

g.jarvis@leedstrinity.ac.uk 

Editorial 
Libby Jared, Faculty of Education, University of Cambridge 

Our ITTE community 

As I sat down in my office to write this Editorial, I looked out of my window and saw a 
stunning red sunset over Cambridge and the lights flashing on the Christmas tree in the 
college’s dining hall. I thought how lucky I was to work in these surroundings. My thoughts 
then drifted to another piece of good fortune – belonging to the ITTE community. 

This is a community which meets on three, always sunny, days in July for the Annual 
Conference. This year in Canterbury, reading the rave reviews (the first by Kate Watson) which 
appear in this edition, there were apparently a few seagulls who decided to gate-crash the event. 
All of the community is invited to come to the conference, but inevitably some people cannot 
make it. However through John Potter’s minute-by-minute detailed account of the proceedings, 
we are in danger that some of you may decide to stay at home next year too – for you have in 
text only, a virtual conference place. Thanks also to Neil Stanley for covering the final session 
as John had to fly away home early. 

This is a community which supports and shows kindness to fellow members. For the third year, 
New ICT Tutors were welcomed to the summer conference. As there is no such thing as a free 
lunch, they happily sing for their supper by choosing to share with the old-timers, the session 
they liked the most – and this time, it is not only a text report. 

This is a community which is willing to share 
personal experiences. Pete Bradshaw writes about 
his return from the virtual world to one where he 
interacts with people not standing so very far away. 
Actually, Pete concludes, that he has not really left 
the first but has been allowed to blend. Christina 
Preston continues her “Critical Encounters” with an 
account CPD courses in the ‘early days’ and the 
added-on value of one small program, Developing 
Tray, that had education at its heart. Given the recent 
e-list discussions on the early day motion, this 
critical encounter of Christina’s and Richard 

Vickery’s memories of a best lesson provide ‘food for thought’ as to what is missing in our 
‘multi-national’ software houses.  

This is a community which needs, at times, to blow it own trumpet. Jocelyn Wishart orchestrated 
the collection of websites that are managed by ITTE members. The range and purpose of these 
span the whole age range and echelons of education. 

This is a community which does not get (really) envious when some of its members attend 
another conference, and visit the seagull land of the midnight sun. Tony Fisher you will see was 
one of these, and he along with Sarah Younie and Avril Loveless, in recompense, share their 
research interests with Newsletter readers. 

Community spirit? 

mailto:g.jarvis@leedstrinity.ac.uk
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This is a community which has many people quietly beavering away to maintain the information 
exchange and allow people to feel in touch – both at work and at play. So thanks as ever for the 
little things and, finally, welcome back to Becta with their first update for sometime.      

Talking of little things - no not seagulls, for if I hear or see that word again, I will screech – it 
says a great deal for the friendship of this community that away from the pressured, RAE 
oreinted, academic world we all inhabit, we feel comfortable to show our personal side and 
congratulate our current Chair on his new-found grand status. 

ecj20@cam.ac.uk 

Thought for the term 
It is interesting to see the perception of the position of teaching in the pecking order! 

 

photos taken by the Editor at Formby beach car park July 2006 

 

Swimming in a smaller pond … 
Kate Watson, University of Exeter 

Canterbury 2006 – a personal view 

Journeying home from Canterbury at the end of this summer’s conference, I reflect on what a 
positive experience it has been for me. I’m in my second year of active ITTE participation since 
I took on the ICT PGCE course at Exeter, complete with full Ofsted inspection, in 2004-05. 
Many years ago, in the days when I was a raw recruit in Niki Davis’ research team at the 
Telematics Centre, I came to the very first ITTE research conference in Cambridge with my 
work on a microscope simulation. But then I moved into science ITE (some of you know the 
story) and took to lurking in the ITTE email list to keep in touch with developments. I never lost 
my interest in the use of ICT in teaching and learning, although, sadly, our elegant microscope 
simulation never got beyond its prototype phase.  

The community of science educators is much larger than its ICT counterpart and draws on 
literally centuries of science education. I must admit to feeling at times rather daunted by the 
weight of accumulated pedagogy and practice surrounding me. It seems with hindsight less easy 
to carve out a personal niche and to develop a sense of professional identity in such an extensive 
and long-standing community of practice. I find myself very happy now to be swimming in a 
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smaller pond, in which the network links seem to be shorter and to intersect more frequently. 
The fishes are friendlier!  

I would like to thank everyone for welcoming me 
(back) into the ITTE community. Emboldened by a 
new sense of professional bravery (thanks, Neil for 
your opening keynote lecture), here I share my top 
ten personal memories of Canterbury 2006: warm 
sunshine; warm friendships and laughter; campus 
water features (hence my title for this piece); 
vociferous seagulls (no winners of the £100 bounty 
on offer!); our city guide, Maureen-the-Bold, with 
her bagful of maps, flint and tile fragments; new 
graduates in sweeping gowns in the cathedral 
cloisters; a balmy moonlit evening in a beautiful 

garden; a youthful string quartet; conversations both serious and light-hearted; and last but not 
least, Libby’s school hat.  

Long may ITTE and its conferences flourish.  
kate.e.Watson@ex.ac.uk 

Return from a virtual world 
Pete Bradshaw, Nottingham Trent University 

At the start of the last academic year, I found myself facing a group 
of full-time students for the first time in five years. For most of that 
time, the majority of my teaching (or tutoring, facilitating, coaching, 
mentoring – you choose) had been online. Previously working at 
Ultralab on Talking Heads, NPQH tutor training and online MA 
modules, I was now a ’regular’ tutor on Nottingham Trent’s 
secondary PGCE programme. Not for me the fear and uncertainty 
sometimes expressed by teachers who move to working in a virtual 
environment. No, my journey was in the opposite direction. It was a 
transition that, nevertheless, was still accompanied by concern. 
Could I still do it? Would I find the routines and constraints of a 
face-to-face timetable too much of a restriction on my ability to tutor, 

to teach? This article is a reflection on my first year ‘back in the classroom’ and on my journey. 
A journey that was in the opposite direction to many of those that are the subject of research 
with a host of tips and strategies published in books and articles. Where is the writing on 
returning from the virtual world? 

So what are the concerns and issues when a teacher moves into an online teaching environment? 
I will attempt to summarise some of these here and move on to how I see them relating to my 
transition in the opposite direction. I have based this set of issues on the work of Palloff and 
Pratt (2001) but do not pretend that this article is anything more than a personal reflection. The 
full academic paper can wait!  

Forced reading! 

 
A non-virtual pint 
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Issues online Issues face-to-face 
How do I orientate students? 

In online learning and teaching the students are 
not present and so it is important that time is 
spent orientating them to the protocols and 
methods used in the programme. This might 
take longer than in a face to face situation but 
is fraught with the worry “How do I know that 
they are ready?”  

In my face-to-face to situation I had to meet the 
students at a set time and had a finite time to 
go through the induction. Not for me the 
luxury of students arriving online in ones and 
twos, with an online environment providing a 
buffer of time and space. Questions had to be 
dealt with there and then (if not always 
answered). The pressure was on. Once the 
three-day slot allocated for this process was 
over – bang, we had to start. I was used to a 
much less intense induction online with issues 
being teased out over time. 

How do I empower and encourage participation from students? 

In the online environment students may be 
reticent to contribute. They may respond only 
to direct questions and may be silent for much 
of the time, allowing others to monopolise the 
discussions. 

 

It is important to notice changes in levels of 
participation and to address them.  

I found much the same to be true face-to-face. I 
knew this of course, but having spent so much 
time focusing on getting the lurkers to be 
‘present’ online, I think I took it for granted 
that if people were in the same room then they 
would contribute more. In an online world I 
would naturally use ‘back channels’ of e-mail 
or telephone to check understanding and 
engagement. Face-to-face this seemed 
somehow less natural, less clear cut. Do I need 
to talk to the quiet student to ascertain that they 
are ‘OK’? Probably I would just expect that 
standard classroom techniques would re-
engage them. Would this be enough though? 

How do I maintain my own presence? 

Online teachers need to balance their 
contributions so that students know that they 
are ‘there’. New teachers online are concerned 
to get this balance right.  

Face-to-face, I was obviously going to be 
‘there’. My concern was how to maintain this 
beyond sessions, and especially over placement 
periods. I wanted to set up an online discussion 
forum for this purpose, but was concerned at 
how to naturally integrate this into my face-to-
face sessions and not for it to be seen as a bolt-
on – the kiss of death on online learning.  

How do I provide resources? 

In my previous work at Ultralab we had a 
continuous debate about the nature of online 
resources, settling on notions of using the 
constructed knowledge of online discussion as 
being as important a resource as that provided 
by us as tutors. The programmes were fairly 
thin on provided resources – although there 
were some key pieces and access to online 
‘experts’. Students could access the resources 
at anytime.  

This approach gave rise to three enduring 

At Nottingham Trent, as elsewhere, the face-
to-face teaching is supported by a virtual 
learning environment (an in-house product 
called the VLP – Virtual learning Portal). I had 
to produce resources that could be used in the 
classroom sessions and provide material for the 
module’s online presence on the VLP. Much 
the same questions were faced. How much 
should I provide in each mode – should they be 
duplicated? How is it used by students – can I 
be sure they are reading it. A further question 
was raised fairly early on by the students – 
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issues – how much material should we provide, 
how should it be structured, how do we know it 
has been read?  

how can we index all of the material on the 
VLP so that we can use it later? 

How do I give feedback and how do students contact me? 

Online teachers need to have clear methods of 
communication. They need to decide how 
students should contact them – in forums, by e-
mail, telephone, synchronous online systems 
(for example: chat, video conference, voice 
over IP eg Skype). They also need to decide on 
the level and type of feedback in each of these 
media. 

Face-to-face I was struck by students’ abilities 
to delay me getting to the next session. I was so 
used to responding to students needs online I 
had forgotten that I was able to control my use 
of time much better when I was at a distance. I 
set up online systems to support the face-to-
face work, but again was concerned that this 
seemed natural and that I wasn’t setting 
unrealistic expectations, especially of e-mail. 
This is an ongoing issue – how do I wean 
students off one-to-one e-mail and into the 
more time effective many-to-many 
communication of forums, where issues can be 
shared. Another issue was how I used 
telephones in my new role. Online I was used 
to students ringing me up at all times – it was a 
natural extension of e-mail at all items and I 
could choose not to answer. Would this work 
in my new world? 

Solutions? Or pragmatic actions? 

There were probably many other issues that I faced when first returned to the classroom but the 
list above are ones that I remember now. Maybe there is a filter of hindsight, but as I hadn’t kept 
a diary that is all I have and so I will need to assume that was all there was - at least for the 
purposes of this article. The question then is “What did I do?” 

In many ways I was fortunate to join an established team and, in particular, to work with Helen 
Boulton who had been at Trent for several years and had established the PGCE Secondary ICT 
programme from scratch. This coupled, with excellent mentoring from Stevie Vanhegan, meant 
that many of the problems I faced were immediately shared and usually solved by existing 
resources and strategies. I later came across the work of the IT Tutors’ Network and this helped 
too with resources and ideas. The central issues of my interactions with students were, of 
course, down to me. It was these that exercised me most. 

One of the most critical lessons for me was the management of time. When teaching online, 
time is elastic. You can take as much or as little time as is needed. You can work very 
asynchronously so that you don’t need to be there at any set time, nor do students (unless, of 
course, you are running synchronous chats or telephone/video conferences). The return of the 
timetable and the 9am-11am session, meant I had to relearn skills that I hadn’t used regularly 
for some time. Fortunately I was working in teacher education so it was just a matter of putting 
the lesson plan into my own practice. True but still a difficult hurdle, and one that I took a long 
time to clear. My early weeks were characterised by ill-timed sessions – either too little or too 
much material. I tried to encourage follow up online discussions but this was defeated by its 
very bolt-on nature. I knew this of course, but sometimes you forget what you know in the heat 
of the moment. The only solution was more careful planning, and to build in flexibly timed 
activities for the students. Later sessions became less rigid, less didactic and featured more 
‘input’ from students. Again, all fairly unremarkable stuff but, for me, key lessons in returning 
to the classroom from being online. 
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For feedback, we developed clear, if unwritten, guidelines for use of the mobile phone. Students 
would ring me and I would ring them. We all knew that if we were busy we wouldn’t answer. It 
has never become a deluge but has provided, I believe, an essential means of support that saves 
time in the long run. I appreciate that this is not for everyone, but it is one technique that is 
common to both my online and face-to-face teaching. It probably says more about me as a 
person than anything pedagogic although there may be something in looking for strategies that 
work in both environments. 

I established the online forum but didn’t use it much while students were in university. I set 
some tasks to share resources and guided students to post these in our share online space. This 
naturally led to some follow up comments and discussion and the integration of the online space 
into classroom tasks gave it validity. When it came to school placements, I encouraged students 
to reflect and share online and I was then able to revert to my ‘online facilitator’ role where I 
became the guide and tutor in the discussions - setting provocations, and following up student 
comments with challenge and support.  

Blended learning or blended teaching? 

I think what is happening here is that I have realised that my teaching is not fully face-to-face 
and that I was wrong to see my move as being one completely away from the virtual world. 
Students communicate with me (and each other) online through e-mail and forums and by 
telephone. Some use instant messenger and Skype VOIP as well - whatever is most natural for 
them. They know that I will not reply instantly unless it is convenient, but they also know that 
they can leave messages and I will get back.  

What is happening here is the development of my blended teaching repertoire. We hear and read 
much about blended learning and here is its counterpart. I am not just the tutor they see at the 
times laid down on the timetable, they “see” me online as well. Tasks are set which blur the 
boundaries. Attitudes and behaviours are established. 

Very recently, and well into my second year at Trent, I was struck by a sudden and painful loss 
of voice and other symptoms of flu. I had all the resources planned for the four hours of face-to-
face teaching and it was a fifteen-minute job to divide it up into separate activities and post it on 
the VLP. The students were all coming in – there had been no time to tell them not to and so my 
instructions were simply to use the resources and activities to discuss responses, which should 
then be posted online. This the students did, and what had been planned as a face-to-face 
activity for a Tuesday morning became an online one that lasted until Thursday - not because 
the online version was less efficient but because the environment provided more persistent 
engagement. 

This is not a story that I use as a clarion call to make all my teaching online. Far from it. Like 
most people I find the personal interaction a very satisfying and important part of my work. 
What it does underline for me though is that I was very mistaken to think I was moving back 
into the classroom and leaving online work behind. I was merely becoming a blended teacher. 

Reference 

Palloff R and Pratt K (2001) Lessons from the cyperspace classroom, San Fransicso; Josey Bass 

pete.bradshaw@ntu.ac.uk 
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How were you introduced to computers in education? – Part 2 
Christina Preston, MirandaNet Fellowship 

(Christina continues her series of personal critical encounters with ICT by recounting her experiences in 
the formative years of CPD. At the time the kind of training programmes that were available for teachers 
tended to lack consistency in support for interested teachers over a period of years just when they needed to 
build on their knowledge. - Ed.)  

Critical Encounter 3: A novice computer teacher 

At the large south London comprehensive where I taught English, Media and Drama in the late 
eighties there were only computers in the Maths department. So I was surprised to receive an 
invitation to a 2-day computer course at Kingston in May 1985 run by a government agency 
called The Microelectronics Programme (MEP). I was curious - how could computers have 
anything to do with English. Media or Drama? 

Jean Beck, who become a director at the National Council of Education Technology, was in 
those days a down-to-earth advisor with The MicroElectronics Programme (MEP). Librarians 
have been a great unsung influence on the development of computer use in schools although I 
later discovered that librarians led the way in CD-ROM and communications services. On this 
first morning Jean Beck gave us a brief run down on computer devices in the High Street. She 
even told me that I would soon be getting my money from a hole in the wall. “Well,” I thought, 
“a pleasant woman, but deluded”.  

The English heads of department on the MEP course were not very impressed by the 
information transmission pedagogical style of a couple of spelling programs, a multi-choice 
questionnaire on Hamlet and a rather explicit animated version of Hangman selected by a 
programming advisor. These titles were typical of educational programs written by teachers 
learning how to program in Basic. The content of these programs was just a useful vehicle for 
justifying the programming exercise which could have been just as easily done with pen and 
paper.  

The next day on the course Jean Beck introduced us to Bob Moy, the designer of 'Developing 
Tray’ and an ILEA advisor/teacher. Bob was a teacher and a half. He introduced us to his 
program as if we were his class. There were thirty of us and one computer used as an electronic 
blackboard. This was a program that we could see was based on learning theory. The computer 
was adding to the learning process in a way that could not be replicated by conventional 
methods. We were faced with a blank screen. We knew that there was a passage of writing to be 
discovered but we had no idea what it was. We could buy or predict letters and punctuation. The 
computer would enter our predictions and tell us the score.  

Bob kept us in suspense. He pretended absolute ignorance of what the passage really said. And 
we believed him. We couldn't leave the puzzle alone; the text was perplexing and obscure: 
some poetry? It was worth investigation. We refused to cheat. We were learning about language 
structure and styles from the bottom up. At lunch time we all refused to leave for the pub. 
Sandwiches were ordered and we continued on our quest for meaning throughout the afternoon. 

Devtray impressed us because it is firmly grounded in constructive learning pedagogy. But 
despite its learning pedigree I have seen it used badly and well over the years. I have seen 
children merely guessing and I have seen them actively devising reading strategies. It is typical 
of the kind of teaching tool that depends on the teachers’ ability to use resources well.  

christina@mirandanet.ac.uk 
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IFIP Working Groups joint conference, Ålesund, June 2006 
Tony Fisher, University of Nottingham 

(Sarah Younie had the idea (in the middle of one night) that there should be space in the Newsletter for an 
update on ITTE members research and publications. Hence, for starters, here, from a recent IFIP 
conference, are the abstracts of two papers – by Tony Fisher and Sarah Younie respectively – and a panel 
discussion led by Avril Loveless. However, they are prefaced by a commentary from Tony Fisher about the 
conference location. – Ed.) 

There may be no ‘c’ in ‘Ålesund’, but in Ålesund the sea is everywhere. Colourful jellyfish drift 
through the town centre, trailing tentacles and pulsing gently. The QE2 and other huge cruise 
liners moor alongside, towering over the Jugendstijl buildings (and the odd 60s abomination), 
disgorging passengers for a quick town visit before leaving to the accompaniment of water jets 
and maroons from the fire tender. And at the Hogskolen (University College), scene of this 
year’s joint conference of IFIP Working Groups 3.1, 3.3 and 3.5, pride of place goes to the 
impressive computer-powered simulators for training for patrol-boat crews, oil-rig anchor 
handlers and others for whom the sea is the setting for their working lives. 

The conference was truly international, with 96 participants from 20 countries. The conference 
theme - ‘imagining the future for ICT and education’ - allowed for a diverse range of 
stimulating keynotes, workshops and papers. A five-day time frame allowed ample opportunity 
for formal and informal discussions, and the size of the conference fostered a friendly 
atmosphere in which participants were able to get to know one another. 

The generous social programme included a boat trip inland to the spectacular Geiranger Fjord, 
with its isolated historic farms, accessible only by water, perched precariously on the valley 
sides, and the conference dinner - a splendid sea-food buffet – was held at the fascinating North 
Sea Aquarium. Lunch one day was taken at the nearby Sunmore open-air museum, built on the 
‘skansen’ principle and comprising a number of old wooden rural buildings. The outdoor art 
exhibition portraying Gardner’s seven multiple intelligences, provided an interesting – if 
somewhat cryptic – contrast. And each day’s formal conference programme featured, at the 
benevolent insistence of our thoughtful hosts, a cultural moment, where local musicians 
provided both entertainment and a pause for reflection. 

The conference had everything: a spectacular setting, a terrific venue, a great group of attendees, 
an excellent programme – and even (after a somewhat damp and chilly start) brilliant weather! 
And, since this was Ǻlesund, everything happens to the rhythm of the sea. Local high-speed 
passenger ferries ply the links to the outer islands, the international cruise boats come and go, 
and the daily north- and south-bound Hurtigruten ships, which provide a year-round service up 
and down the Norwegian coast, load and unload passengers and goods. And though the sun sets, 
Ǻlesund’s northerly location means that during the summer it doesn’t get dark, so midnight 
harbourside strolls in broad daylight are not only possible but necessary, with sleep seeming to 
remain a remote and elusive possibility, known about but somehow out of reach… 

tony.fisher@nottingham.ac.uk 

Tony’s abstract: “Educational transformation: Is it, like ‘beauty’, in the eye of the 
beholder, or will we know it when we see it?” 

Key words: activity theory, interactive whiteboards, teachers, technological determinism, 
transformation,  
* In ‘imagining the future for ICT and education’, what does the mind’s eye see? Does it see 
something that is basically the same as what we have now, or something very different – 
something we might regard as having been ‘transformed’? 
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The word ‘transformation’ is frequently used in connection with modern educational change, 
particularly when such change involves new technologies and ‘education for the information 
society’. However, closer examination reveals that ‘transformation’ as a descriptor of change is 
used in ways which are at best multifarious, are often unclear and inconsistent, and are 
sometimes unwarranted. 

In this paper I argue that, though the term ‘transformation’ is redolent of fundamental changes 
to structures for learning and teaching, some of what we see is little more than a case of ‘old 
hats in new boxes’. Further, the rhetoric around the rôle of ICT in the process frequently carries 
overtones of technological determinism, with agency being ascribed to the technology. An 
inherent danger is that these claims for the potential of ICT subsequently appear to have been 
exaggerated and momentum is lost. I examine some of these issues in relation to the 
introduction into schools of interactive whiteboards. 

Whilst the notion of transformation often carries positive overtones of change ‘for the better’, 
this implication is open to critical examination. I problematise the notion of transformation 
itself and draw on activity theory to offer a better understanding of what it may mean. This 
necessarily includes emphasis on teachers’ rôles as social agents in the process of true 
educational transformation.  

*paper now published under the same title in Education and Information Technologies, Vol 11, Nos 3-4 

Sarah’s abstract: 'Implementing Government Policy on ICT in Education: lessons learnt’ 

* This paper examines lessons learnt from national research and evaluation studies of ICT in 
schools in the U.K. From research on policy implementation and reform in education, it is well 
known that change is either very slow or tends to fail. Policy implementation is a complex 
procedure, not a direct mapping process, whereby factors at the local level serve to enhance or 
inhibit uptake. The process is neither straight forward nor an unfaltering mapping of changes 
from government policy to practice. 

This research examined the implementation of government policy on ICT with a view to 
analysing the factors that enhance or inhibit policy uptake at the local level of the school. 
Alongside documentary analysis of national policy and evaluation reports, the analysis provides 
a framework for understanding the implementation process, which exemplifies the structural 
procedures involved. Government policy has to be filtered through macro, meso and micro 
levels, as policy is mediated through national agencies (Department for Education and Skills 
(DfES) macro), regional agencies (Local Education Authorities (LEAs) meso) down to 
individual schools and teachers at the micro level.  

An analysis of ICT evaluation reports identified five key areas that were problematic regarding 
government policy implementation: the multi-agency nature of the initiatives in the U.K and 
their management; funding disparities that emerged and how these impacted on differential 
technology resourcing and procurement between schools; the U.K’s national ICT training 
programme for serving teachers and the impact on pedagogy, of which the latter were more 
limited than politicians had hoped.  

The research found government ICT policy initiatives had variable impact, as significant 
differences between schools were found, which necessitated an account of the disparities. The 
research identified the factors that contributed to the effectiveness of ICT change and those that 
had limiting effects. The research findings indicate that policy aims can be achieved if an 
awareness of the complexity of the implementation process is maintained, which necessitates an 
understanding of the fact that it is a fluid, non-linear, reiterative process in which the factors are 
dynamically inter-related: ICT needs to be implemented on multiple fronts, both materially in 
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terms of an ICT infrastructure and culturally in terms of generating an ethos that values ICT for 
classroom practice. Attending to the multidimensionality of ICT policy implementation aids the 
management of the change process at the local level of the school. This allows for an 
understanding of the ways in which teachers interpret policy and engage in implementation of 
ICT at the local level. 

*paper now published under the same title in Education and Information Technologies, Vol 11, Nos 3-4 

Abstract from Avril et al for panel session : 
 “What is the ‘capital’ that digital video brings to creativity in learning and 
teaching? Three perspectives on the use of digital video in research: 
creativity, film media literacy and teacher knowledge.” 

Panel members:  
Avril Loveless (co-ordinator), A.M.Loveless@brighton.ac.uk 

Keith Turvey, University of Brighton, K.Turvey@brighton.ac.uk 

Matthew Pearson, Manchester Metropolitan University, m.pearson@mmu.ac.uk 

Panel Briefing 

Since 2004, teacher educators in the University of Brighton, UK, have been engaged in a 
research project in creativity and digital technologies. Three cohorts of student teachers have 
worked with children, teachers and teacher educators in Primary schools, using digital video 
(DV) as a tool to explore creative practices and theoretical understandings of creativity. Three 
strands have emerged from the analysis:– the expression of creativity; the practice of film media 
literacy; and teacher knowledge to support creativity pedagogy. In developing our understanding 
of each strand, the research team has to identify the distinctive contribution DV makes to the 
creative experience of participants, and the affordances of DV which support and promote 
creativity in ways which extend or contrast with other tools and media.  

The expression of creativity: Student teachers and children engaged in group activities to make 
a movie using digital video and movie editing technologies. Within each of the three projects, 
there was evidence of creativity within the groups demonstrating imagination in developing 
ideas and solving problems; fashioning in the use of the tools to work on these ideas; purpose 
and focus in working together to share the outcomes with a wider audience; originality in 
processes and products at different levels; and evaluation of the experience and ways forward 
(NACCCE, 1999). 

Film media literacy: The students and children approached the starting points for making the 
movies in different ways. Some explored a range of stimuli and ideas for topics; some focused 
on the techniques needed to start to explore the technologies in a playful and undirected 
manner; some paid attention to the visual grammar and techniques of film-making in expressing 
ideas. There was evidence of previous and developing knowledge and understanding of film 
media literacy that held together these three aspects of the activity (Burn & Parker, 2003). 

Teacher knowledge for creativity pedagogy: One of the aims of the research was to build 
conceptual frameworks for creativity. Understandings of creativity expressed through the 
interaction between creative processes, digital technologies and ICT capability, have been 
extended to incorporate models of the teachers’ professional knowledge in the transition 
between student and qualified teacher status. These highlight changes in understandings of a 
teacher’s role; the range of pedagogical strategies required; and adaptability to new ways of 
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working to support the development of pupils’ creative experiences (Loveless, Burton, & 
Turvey, 2006). 

The contribution of digital video: The affordances of digital technology include accessibility; 
speed of change; diversity; communication and collaboration; reflection; multimodality and 
non-linearity; risk, fragility and uncertainty; immediacy; monopolization and surveillance 
(Conole & Dyke, 2004). Such descriptions of the potential of digital technologies have been 
developed to focus on teacher learning, and categorised as knowledge building, distributed 
cognition, community and communication and engagement (Fisher, Higgins, & Loveless, 
2006).  

The panel will discuss how the findings from the research illustrate the distinctive contribution 
that DV can make to creativity, film media literacy and teachers’ professional knowledge; and 
raise questions about the ‘capital’ of DV and the implications for teacher education, pedagogy 
and research. 

References: 

Burn, A., & Parker, D. (2003). Analysing Media Texts. London: Continuum. 

Conole, G., & Dyke, M. (2004). What are the affordances of information and communication technologies? ALT-J, 
Research in Learning Technology, 12(2), 113 - 124. 

Fisher, T., Higgins, C., & Loveless, A. (2006). Teachers as Learners with Digital Technologies. Bristol: 
NestaFuturelab. 

Loveless, A., Burton, J., & Turvey, K. (2006). Developing conceptual frameworks for creativity, ICT and teacher 
education. Thinking Skills and Creativity, 1(1). 

NACCCE. (1999). All Our Futures:Creativity, Culture and Education. Sudbury: National Advisory Committee on 
Creative and Cultural Education: DfEE and DCMS. 
Copyright Statement B  
This work is licenced under the Creative Commons AttributionNonCommercial-NoDerivs2.5 License. To view a copy of this licence, visit 
http://creativecommons.org/licenses/by-nc-nd/2.5/ or send a letter to Creative Commons, 559 Nathan Abbott Way, Stanford, California 94305, 
USA. 

Canterbury conference notes: Stumbling blocks, stepping stones, 
mavens and such 
John Potter, Goldsmiths (University of London) 

This is a necessarily personal and partial account of the ITTE conference experience this year. It 
takes the path that I took through the three days and attends the presentations which I attended 
(one small break to be irritated by email aside – I made nearly all the sessions, with the 
exception of the final keynote). As usual I wanted to be in more than one at a time. I haven’t 
found a way to do this yet so I must apologise to those people who I didn’t get to and so didn’t 
report on. OK…here we go… 

Day 1  

To Canterbury then, a journey which can have changed little since the time of Chaucer, except 
perhaps in the complexity of the enterprise. Fortunately Ken Powell had achieved what the 
national travel networks had all failed to do and provided a friendly and well organised 
welcome. On arrival travellers who had been to parts of north Kent they barely knew existed 
were smoothly and swiftly accommodated and into lunch and then –whoosh! – the opening 
innovation keynote with Neil Stanley. 

Before Neil, however, we had some shared reading (hello secondary colleagues – this is what 
primary school children have every morning before playtime as they gaze up at an IWB). This 
was a departure from the usual welcome speech and enabled the audience to have a pleasant 
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amble through Sharpe’s poem about “footprints on the trail” whilst at the same time focusing 
thoughts on how to provide stepping stones and not stumbling blocks. 

Neil – without a tie and therefore telling partial 
subjective truths (possibly) – gave a fascinating 
response to the issue of innovation and sharing, 
setting us off with a stimulating set of thoughts and 
debates. It’s good to learn new words wherever 
possible and so “maven” came up – meaning 
someone who holds above average amounts of 
information and wants to use it and share it. Is Neil a 
maven therefore? Did I get this right? His discussion 
of networks, connectors and innovating was itself 
innovative and a very welcome introduction the 
field. I took away the need to be brave. 

The parallel sessions began after a swift tea break in the sunshine during which Martin Owen 
reminded us that the sun always shines at an ITTE conference. 

There were some excellent papers on offer and I volunteered to chair in PG05 where Tina 
Preston went first giving a whistlestop tour of the formulation of e-communities and how they 
have functioned in the Mirandanet context. It was thought provoking and followed Neil’s 
presentation very well. There were some allusions to auto-ethnography as an underused tool in 
this area but one which Tina is keen to develop in her work.  

Lynne Dagg looked at how students view the ICT curriculum in secondary schools and came up 
with some findings which provoked a lot of discussion, mostly around narrow conceptions of 
the subject. One slide contained a likely future curriculum, including gaming etc. It sounded like 
a plan… 

Avril Loveless and Yoichi Nonaka outlined some differences and similarities between the 
Japanese and English school systems in relation to ICT in teacher education. “Making the 
familiar strange…” was a very thought provoking presentation. Without wishing to sound 
patronising, Yoichi, giving his first presentation in English, was very clear and confident. Avril 
drew our attention to features which seemed most interesting such as the recording of thoughts 
and interaction on the board through a whole lesson in Japan. We wondered about how this 
might be achieved with an Interactive Whiteboard. Questions from the audience included one 
from Keith Turvey about lessons we need to learn about peer experience and review. 

Avril Loveless, Tony Fisher and Chris Higgins (and 
Tim Denning was credited for involvement too) are a 
fantastic, highly knowledgeable and well read team 
to assemble for the new Futurelab literature review 
on research into digital technologies. Their paper 
was interrupted somewhat when the projector 
suddenly went blank but this was a minor hitch 
solved by Ken (of course) and this review will be a 
valuable addition to a great collection of resources 
on the Futurelab site. I loved the conclusion to the 
presentation (More research needed into how 
teachers might learn with digital technologies – well, 
we would say that wouldn’t we?).  

The evening walking tour of Canterbury, for those of us in Maureen’s group, provided a unique 
window on the South – North divide when compared with the Chester open top bus tour the 

have you spotted a seagull, Tony? 

An ancient hole in the wall (or roof?) 
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year before last. It was hugely enjoyable and our enthusiastic tour leader told us so many stories, 
including a full-on CSI:Canterbury style re-enactment of the murder of Thomas a Beckett. 
Another idea which Maureen shared with us, that pilgrims came to Canterbury because the 
prayer signal was stronger there – rather like a mobile phone signal, was strange indeed and will 
stay with me. I will also remember not to walk around the precinct of the cathedral on Friday 
evening, thereby avoiding Nell’s ghost. 

Day 2 
It’s traditional for me at this point of the conference 
each year to miss something that everyone 
subsequently says was really worth knowing about. 
This year it was the whiteboard training initiative 
from RM introduced by Ian Halpin. Instead, due to 
any number of boring yet strangely stressful things 
going on, I engaged in the perils of email checking in 
the Invicta Building which resulted in remote 
firefighting with my institution. I then had to try and 
print my committee re-election statement. The ever 
helpful Ken went to sort this out. 

I found my way to a session eventually – Tony Jones 
from the University of Melbourne talking about research into mentoring for whiteboard 
training. This was interesting because it pinpointed the ways in which the micropolitics of an 
institution and the personalities of the mentors concerned impact on dissemination. I liked the 
categorisations of “idea floaters” and “resource seekers”. This work is important because it goes 
to the heart of how innovation gets disseminated in a formal educational setting. 

Continuing the whiteboard theme, Graham Jarvis from Trinity & All Saints, outlined some 
fascinating work in his institution, researching views about IWB use on placement and on 
courses. The philosophy underpinning the presentation partly pragmatism, needing to learn 
about a technology flooding the schools and partly a desire to discuss a "live" issue which is 
very complex! 

Mandy Lee from UWE gave a very good account of “back to first principles” work which was 
about how teacher trainees view ICT in Education. This built on earlier work by Peter Twining, 
Bob Fox and Roberta Webber on rationales drawn from questionnaires on the med8 site and 
reported last year. This took the area further with an exploration of attitudes and conceptions of 
control and sharing. It went to the heart of the pedagogical debates around ICT use and explored 
how trainees change over time and become confident.  

In the main theatre, Jill Collinson – Education ICT adviser for Partnerships for schools, talked 
about Building Schools for the Future (BSF). She apologised for not being a bona fide ITTE 
person anymore. I don’t think anyone minded or noticed. Yet again, the programme had a 
tremendous synergy with the previous presentation from Mandy and Graham. It’s almost as 
though someone planned it that way. Jill showed a Teachers TV programme about Djanogly 
ICT specialist school which was looking at new pedagogies with wireless equipment and Tablet 
PCs. She made the point that there needs to be a shared pedagogical vision for any innovation to 
be transformational in educational settings (Peter Twining – are you reading this?). Jill 
presented ideas on e-maturity, learning outside schools, personalisation. I had a feeling that 
there would be lots of questions at the end of this session and there were, not least in the two 
vexed and related areas of pedagogy and resources (and CPD?).  

The gate to England’s oldest church 
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The keynote with Steve Snowball gave us an 
advertisement for iLife 6.0 and its many curriculum 
applications. I recognised the shoe clip from my time 
on the Apple Teacher Institute in Cheltenham in 
2004 and it brought back some happy memories. It 
wasn’t made by children but by a group of teachers! 
Steve made the point that iLife 6.0 contained 
products which had some similarity with some PC 
products (reminding me of a BBC announcer seeking 
balance in product placement). However, the main 
selling points of iLife 6.0 were set out as being “ease 
of use and integration”, demonstrated by a series of 

subject related clips which Steve contextualised in relation to creative learning. Certainly a 
serious point to take away from the session was the need to experience media production as a 
way of entering the media culture of the children. The concern here – in the light of latter 
presentations was ensuring that the student’s authorial voice was heard and that sometimes this 
was not a polished integrated experience but a messy and sometimes conflicted one.  

At the end of a packed second day came a brand new feature – the launch of three Special 
Interest groups in Pedagogy, ICT the subject and ICT and Society. I joined the ICT and Society 
group. Some very tired minds produced some very interesting comments and, over tea and 
biscuits agreed to collaborate and share online. So watch out – ICT and Society coming to an 
online forum near you soon(ish). It was a very valuable addition to the conference and I hope 
the SIGS to come to something. 

There was a fantastic conference dinner in the beautiful priory gardens. Good company and 
pleasant music from the talented quartet. As delegates melted away into the night a small, select 
group gathered remaining wine and repaired to the garden to discuss many, many issues 
(seagulls, the identity of the fourth man in the sea in the newsletter, xxx in the ITTE minutes, 
the many names of the Great Bear and how a walking tour of Leicester might be etc.) 

Day 3 

After a night spent wondering at the range and tone of seagull conversation (staccato, wailing, 
mad laughter and more) and about how it could be ended quickly but humanely (traps, poison, 
big guns?), I made my way to the annual state of things address by our old friend John Williams 
from OFSTED. 

John reported on the most recent inspection findings under the last of the section 10 protocol. 
He assured us that the headlines (improved teaching by NQTs and trainees and M and QA 
improving) were things we should really be proud of in the ITTE community. He also identified 
the issue which we have been worrying about for years in primary – provision in the partnership 
schools which are identified as being in the one third with not very satisfactory teaching. The 
other main issue for primary was that not much use of the whiteboard was made during the 
teaching of ICT itself. Great teaching with the IWB in foundation subjects was counterbalanced 
by not-so-great teaching in the core! Another issue which leapt out for us in primary was the 
lack of clear identification of CPD needs and solutions (because managers themselves don’t 
know). For secondary, much more problem solving was singled out for praise. Issues of 
familiarity with level descriptors amongst teachers was a problem and some weak mapping onto 
examination syllabuses.  

John sounded a word of warning about what may happen from 2006 onwards in terms of his 
ability to feed back to us. Basically, there is not much data coming through under the new 

String quartet – let us entertain you 
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inspection arrangements for schools and for ITT. There will be no discrete ICT data from 
section 5 inspections and only very limited ICT survey work each year. 

I attended the paper on Teachers’ TV from Martyn Lawson in the next session. Some very 
interesting comments on the use of video in courses of ITT for ICT trainees. As Martyn pointed 
out you can download any clips and adjust them to suit your own purposes – provided you get 
slightly technical and go through the pain of MPEG conversion in whatever you have available. 
Once converted they are ready for the widest sharing in your VLE. Martyn’s paper was really 
absorbing and traced responses to clips through exchanges online. 

Because I am myself researching digital video I then had to duck out past our host Ken to get to 
Keith Turvey’s DV presentation. Sorry Ken I didn’t get to see your paper and this is a perfect 
illustration of what happens throughout ITTE – the quality is so high and so interesting you are 
always going to miss something. I hope it went well. 

Keith talked through the latest work in the third year of the TDA funded project at Brighton 
using Apple Portable Media labs with student teachers in school. Yet another very interesting 
paper (and not just because I write and obsess about all of this as well!). The team is starting to 
look at theories which relate to the area to provide frameworks for looking at creative identity in 
media production. Key issues raised were about the complexity of the dialogue and discussion 
around the production of the video. The authoring process and the ways in which this works in 
the social setting, the tensions etc. also struck a chord with me from work I had done previously. 
There was a very good discussion about how assessment may work in the delicate area of 
authorship, identity and self-esteem. 

After the break Tony Russell from Ultralab gave us a moving and thoughtful presentation about 
working with new media in Northern Ireland, a conflicted and divided society. Tony situated the 
technology in a real context. Using the model of the Ultralab summer school as a starting point 
Tony and Martin worked with three youth clubs which were based right at the centre of the 
conflict. This was a tightly and sensitively constructed video editing project and followed up on 
many of the issues raised by Keith Turvey’s presentation (again showing the strength of the 
programme overall with its interlocking themes). Tony raised the bar in terms of discussion of 
new media and social intervention. Not surprisingly perhaps he has joined the ICT and Society 
SIG and we look forward to his contributions. 

Helena Gillespie then presented a paper about the 
“challenge of virtual learning” - integrating VLE 
Work with Face-to-face activity. She reviewed the 
range of products out there and mentioned –
significantly – the hidden costs of “free” software 
such as Moodle (in terms of development time etc.). 
There were links to the e-learning strategy and the 
setting up of VLEs in school by the year 2008. 
Helena provided a model for development of VLEs 
from information giving to learner-alignment and 
beyond into e-portfolios. I liked the idea of a never-
ending to–do list - strangely familiar! A number of 

other delegates nodded too. 

Apologies to Paul from the Specialist Schools and Academies Trust – I didn’t make the keynote 
because I needed a pause before leaving in order to finish these notes, collect thoughts, receive 
more firefighting email from college and then try and grab a sandwich before beginning the 
strangely complex journey back to SE London! 

Cheers John and Ken! 
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Thanks Ken and all who helped. It was a great conference and lovely to see everyone again (and 
meet new people). I’m looking forward to Leicester – a name whose original meaning is 
“Landlocked city far from seagulls”. 

Cheers! 
j.potter@gold.ac.uk 

The more I find out the less I know 
Neil Stanley, Liverpool John Moores University 

(With a feeling of symmetry, who better to ask to report on that final missed session, but Neil Stanley the 
opening keynote speaker? – Ed.) 

Paul Hynes provided the final session to bring to a close another sunny and thought provoking 
ITTE conference. His theme was how innovative uses of technology are being used to raise 
achievement in schools. He started with the need to find a motivation to use technology in this 
way. Is it going to be a focus on making difficult topics more attractive, better communication 
with home, easier sharing of resources, new courses (perhaps with minority appeal) or the 
ability to personalise learning. Paul also covered the need to provide training on the data 
available to support targets for personalised learning. 

Key to the e-learning problem is the fact that teachers themselves have little or no experience of 
being an e-learner (and I would add whilst most ITT establishments have VLEs the nature of 
use is very much still at the information repository and short test stage in most). Making sure 
that teachers understand that a VLE is a support to good teaching and learning and will not 
replace them, is a difficult task. Making sure that headteachers realise that continuity of support 
through key staff being retained or sharing their expertise is also important. Paul also 
highlighted the e-mentoring pilot (www.schoolsnetwork.org.uk/e-mentoring) providing a 
structure for pupil revision and other issue support.  

We hear a lot about the use of Apple Macs for video work and Paul attempted to redress some 
of the balance by indicating how the PC can be used to provide a low cost solution in a similar 
(if less coherent) manner, using Audacity, MS MovieMaker, MS Producer and MS PhotoStory, 
with Acid Express as a music source and Flikr for images. 

Finally Paul considered the mobile phone – the ultimate learning tool? Many of us have tried 
using PDAs with our trainees to minimal success – perhaps if the pricing model is sorted the 
true mobile phone using ‘natives’ of the next decade will enable this to cause effective learning 
support. 

More questions than answers and more innovation shared. Now what shall I present in Leicester 
next year … and of course there’s the Research Conference in February … 

n.r.stanley@livjm.ac.uk 

http://www.schoolsnetwork.org.uk/e-mentoring
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Canterbury 2006: Conference Perspectives from the IT Network New 
Tutors Induction Project 
David Longman, University of Wales, Newport 

This is now the third year of the IT Network’s induction project. The project sponsors a group 
of new-to-HE teacher training ICT tutors and for a third year ITTE hosted the group at its 
Summer conference. The project aims to ensure integration of new tutors into the professional 
network of the ITT & IT community. In return members of the group were asked to write a short 
piece about the highlights of the conference. The contributions from the group below provide, 
as before, a positive picture of the effectiveness of this initiative.  

Once again I would like to thank everyone in the 
established membership for making our new 
colleagues so welcome. The open and egalitarian 
spirit of the ITTE community is one of its greatest 
virtues. 

david.longman@newport.ac.uk 

Reflections on Canterbury 2006 

Pete Bradshaw, Nottingham Trent University 

I attended the ITTE conference in a rather odd 
position. I am a new tutor for initial teacher 

education but not a new member of the ITTE community. Previously I had worked with online 
learning for serving teachers and had attended the 2004 conference in this role. My first 
reflection on the conference, and on the association as a whole, is thus that maybe our name “IT 
in Teacher Education” does not quite reflect the bias towards initial teacher education. Maybe 
that is a good thing with the new standards addressing all stages of school teacher development. 
Maybe we need to be more up front about the impact of ICT on serving teachers' education as 
well as with trainees. 

The theme of the conference was sharing innovation. I had rather taken for granted that the 
innovations we were going to be talking about were to do with ICT. Clearly this was not the 
case. The conference did have a large slice of this - Jocelyn Wishart's PDA work, the various 
digital video projects, Helena Gillespie's model of stages of maturity in VLE/learning platforms 
and John Woollard's exposition of interactive web tools come to mind here. There was more to 
the notion of innovation than that though. For me the conference threw a spotlight on two other 
innovative strands.  

Firstly, and at the heart of both keynotes, was the innovation in pedagogy. Neil Stanley talked of 
teachers, new and old, having to be brave in the ways in which they taught to meet an 
accelerating rate of change in the school system - or should I say learning landscape, as the 
Building Schools for the Future work and Chris Mason's crystal ball gazing of 14-19 revolution 
showed that schools as we know it are certainly coming to the end of their traditional existence. 
It is good to note that this bravery and risk taking is nodded at in one of the new standards for 
teaching. Difficult to see how we might equip teachers with any certainty about how to deal 
with these changes though - maybe it is more about equipping them to deal with uncertainty. 

The other domain for the application of innovation was, for me, ITTE itself. This, I have to 
admit, is a rather second hand observation as I only had my Chester experience to go on. 
Nevertheless it felt innovative!  

Who took the photograph? 

mailto:david.longman@newport.ac.uk
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At Canterbury we had a keynote that was almost half presentation, half discussion - a welcome 
departure. The opening session was also unusually, I understand, led by an ITTE member rather 
than an invited guest. This helped me focus much more on our role as an association, on our 
core attitudes and beliefs and the ensuing discussion was the association at its best. The debate 
is sometimes vibrant on the mailing list, often animated in bars - but here was an extended 
period of discussion by a large proportion of the membership in a conference session itself. This 
approach was then continued in the afternoon of the second day when we established the special 
interest groups (SIGs). These are both an innovation for us and, for me, a welcome complement 
to the parallel sessions.  

With the outcome of all three SIGs reported positively by people I spoke to, and the excellent 
range of presentations, where do we stand as an association and community? We should be set 
fair, I believe, to develop and articulate the association's position on the issues discussed. What 
we need to do is to continue the discussion and debate in the coming months using ICT to help 
us in our endeavours. We must be brave in our response to the sea change that is coming in the 
ubiquitous availability of technology to support learning and to the demands for radical review 
of pedagogies brought about by new notions of schools and schooling. 

pete.bradshaw@ntu.ac.uk 

Reflections on my first ITTE Conference 

Richard Vickery, Liverpool John Moores University 

I am new to the research ‘game’ having just entered the portals of higher education and teacher 
training after more than a quarter of a century at the (interactive?) chalkface. My first ITTE 
conference gave me the chance to reflect on what happens when your research does not quite 
turn out the way we imagined or hoped it would. If I were not so new I would realise that this is 
not a contradiction in terms as there is little point in carrying out research if the final result is 
already known. 

My own area of research is into the use of PDAs to see if these hand-held devices can enhance 
the quality of communication between trainees on placement and encourage the development of 
an e-learning community. I became interested in this whilst doing a Master’s degree in 
Computing at Staffordshire University and was keen to investigate the potential of mobile 
computing in schools. However my research seems to be showing that loaning PDAs to 
Secondary ICT PCGE trainees to take into placement did not seem to encourage communication 
between peers and university mentors and that ICT trainees needed much more training and 
direction than I had imagined. 

So it was with interest that I listened to two sessions on mobile computing by Jocelyn Wishart 
and Ken Powell. What was interesting was that in both studies the results were also not what 
were expected. There was little communication between trainees and university tutors using the 
PDAs though they were used when the trainees travelled by public transport and had the odd 
twenty minutes to spare to check e-mails. They were used as electronic diaries by many trainees 
and mentors and if software was provided such as a mark register or an attendance log this too 
was useful. 

What was also very interesting was to see the way the PDAs were used to record events using 
the camera and take short video clips of lessons by mentors to be played back to trainees. The 
fact that the quality was not that good doesn’t seem to have mattered and both talks mentioned 
the unobtrusiveness of the device when used in the classroom which meant that the children did 
not realise that they were being recorded. 
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This has sent me back to Liverpool in reinvigorated mood, though I did fall asleep on the train 
back and miss my station! I think this is more to do with the nocturnal activities of the local 
larus argentatus (I think there should be a plural in there – lari argentatus or larus argentati?) 
rather than the quality of the talks and presentations which were excellent throughout. 

I will now refocus my research on other ways in which hand-held tools can be used by (and 
with) trainees and reflect that we are all still learning. Just because you don’t get the results you 
expect does not mean the exercise has been fruitless. 

r.g.vickery@ljmu.ac.uk 

Conference Reflections 

Ruth Hurst, St Martin's College 

As a new lecturer who has only recently come out of secondary education I have found my first 
year in HE different to say the least! As a new tutor the ITTE Conference was free to attend, 
which is always a bonus, and was an enjoyable and worthwhile event. In a sense it was 
reassuring to hear that others have experienced the same problems and anxieties as yourself 
during their first year. You realise that you are not alone! 

The conference was an extremely well organised event in a lovely city, Canterbury. On the first 
evening a meal was planned for the new tutors. This was a good start to the conference and 
allowed us to meet on an informal basis. It was interesting to find out a little bit about each 
other’s backgrounds. Yet I was unsure about what to expect from the conference, even though 
we had a detailed overview of the sessions. I was still a little anxious about being a “new tutor”.  

The sharing of experience was evident throughout the conference. So many highly motivated 
speakers promoted further thought and allowed others to leave with lots of ideas to try out and 
implement within their own HE institutions.  

“Breaking the mould - real yet innovative uses of technology that are raising achievement in 
UK schools” was delivered by Paul Hynes of the Specialist Schools and Academies Trust. Paul, 
had the pleasure of the final slot of the conference, he did successfully manage to keep everyone 
focused after a busy week. The session offered us the opportunity to try out a variety of 
emerging technologies and discuss their impact on teaching and learning.  

Throughout my teaching career this is the first time I have been given the opportunity to meet 
up with colleagues from the same subject discipline and discuss good practice. Secondary 
teachers very rarely meet up with fellow teachers of the same subject discipline from around the 
country let alone from around the world! 

I would definitely recommend the conference to other new tutors in HE. A wide range of 
thought provoking topics are covered and you come away with lots of ideas which will inform 
your teaching. 

R.McCann@ucsm.ac.uk 

ITTE Conference 2006 

Alan Rodgers, Newman College 

As both a new tutor and a newcomer to the world of Initial Teacher Training I have been very 
fortunate in having a super mentor and excellent support at my college (Newman HE College). 
However I found the conference extremely helpful in that I met others in similar situations. The 
professional links I have made in order to assist my CPD should complement my training well. 
The various sessions gave me an insight into the possibilities of research as a different approach 
to teaching. I certainly have plenty to build on. 
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For me the best session was “Embedding ICT with ease using Textease Studio CT – the 
Ultimate in Classroom Tools” (Eugene Morley, Softease). I found this session useful on two 
counts. Firstly it gave me a chance to have a tour of this suite of programs. I could see how the 
various elements of the suite were linked, and how they could be used to achieve various 
objectives. The many elements were well demonstrated. I would have liked to have been able to 
use this software in school when I was teaching. Secondly, I enjoyed this because I know that 
students will come across this software suite in schools. I’ll feel confident to offer advice and 
will be able to understand what they are telling me about now I have seen this new version in 
action.  

alanrodgers@cirrus.me.uk 

Seagulls, what seagulls? 

Lynn Roberts Goldsmiths College 

My impressions of the ITTE conference? The most striking thing for me was how welcoming 
everyone was, so thank you. I genuinely had a really enjoyable, informative time – it was great 
to talk to different people, share ideas, and that walk around historical Canterbury was 
memorable for all sorts of reasons. 

In fact, if it hadn’t been for the seagulls, there wouldn’t be anything negative I could say. 
However, since July I haven’t been able to see seagulls in the same light at all, I’ve always 
regarded them as being slightly malevolent creatures, but ITTE took that to a whole new level. I 
realise some people weren’t in the least bit disturbed by the constant night time squawking, so 
my cartoon won’t mean anything to them, but for me it’s an important form of therapy. 

I thought it might be worth considering what the racket was all about and that maybe the gulls 
had been as inspired as me by some of the presentations. I thought if they’d heard Anthony 
Russell’s talk about working with digital video in Ireland they might like to try to collaborate in 
a similar way, or if they’d overheard some of the discussions we had in the ICT and Society 
workshop they might see that there’s a whole new way of communicating out there. OK, maybe 
not, even I realise ICT doesn’t change things just like that, but it’s a more positive spin on the 
reason I had totally sleepless nights… 

 

l.roberts@gold.ac.uk 
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Those Magnificent ITTE Members and their Amazing Web Pages 
compiled by Jocelyn Wishart, University of Bristol 

Up, down, flying around, looping the loop and defying the ground! Sorry got a bit carried away 
for a minute there. I thought it would be a good idea to use the newsletter to share information 
on websites developed by association members and their colleagues. These web sites showcase 
a multitude of talents and are useful for both initial teacher training and continuing professional 
development. So presenting, in alphabetical order of site URL: 

 

The Aspire Pilot acts as a gateway into the 
parts of the schome website (not school, 
not home - schome - the education system 
for the Information Age) (or should that be 
Learning Age?) specifically related to this 
pilot project. Aspire is working with young 
people to develop provocations to help 
other people think creatively about visions 
for schome. Join the community that is 
forming around schome - register for the 
website http://www.schome.ac.uk/, which 
is a wiki, and add your thoughts about what 
schome should be like. 

 

 

Teaching science now requires that we 
ensure students consider associated ethical 
issues in depth so BEEP was created to 
support students in learning to discuss these 
issues and teachers in planning lessons on 
them. It is aimed at secondary school science 
teachers and their students and highlights the 
moral, ethical, social, economic and 
environmental implications and applications 
of biology. BEEP is also an ongoing research 
project; we aim to investigate whether online 
discussion can be used successfully to 
support school science teachers. 

 

 

http://www.schome.ac.uk/
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Cpdgifted is a resource for education 
professionals and all those involved or interested 
in the education of able, gifted and talented 
learners. Until now, the materials on this website 
have been available only to Gifted and Talented 
Co-ordinators on the Excellence in Cities 
National Development Programme. We are very 
pleased to be able to bring these to a wider 
audience in mainstream UK schools and teacher 
training institutions. 

 
 

 

Find out what other people think about why we 
should be using ICT in education - and add your 
own views. 

 

dICTatEd is a research project, involving 
collaborators around the world, that is investigating 
ways of enhancing the impact of investments in 
educational information and communications 
technology (ICT). dICTatEd aims to have a direct 
impact on policy and practice. 

 

 

The MirandaNet Fellowship was established in 
response to a need expressed amongst teachers 
for a supportive community of peers who would 
mentor each other in the exploration of ICT 
potential in teaching and learning. There are now 
about 250 Fellows in 25 chapters all over the 
world and about 300 scholars. Scholars become 
Fellows when they publish a case study about 
their ICT work. One recent MirandaNet venture 
is the Braided Learning e-journal written by 
teachers for teachers. This provides practising 
teachers with a professional platform where they 
can publish their evidence and create a 
knowledge base. 
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The NRICH project aims to enrich mathematical 
experiences by giving students the opportunity to 
explore and engage with mathematical ideas.  Each 
month the site publishes challenging activities for 
learners from age 5 to 19. These activities are 
designed to provide opportunities to develop and 
extend mathematical thinking and content 
knowledge. Learners who send in their solutions to 
a particular problem may have them published in the 
following month. 

The website has been publishing problems for 10 
years now and there is a massive archive of 3000 
resources, tagged by curriculum topic areas and 
accessible using the site’s Maths Finder.  

The site also has discussion boards (AskNRICH) 
supported by University undergraduates and 
moderated by teachers. 

 

With greater devolution of mentoring to school-
based colleagues, we wanted to provide video-
based resources which could be used by lead 
mentors in school to guide assessments and induct 
new mentors. At the core lie the video clips of 
trainees teaching lessons – with a running text-
based commentary of ‘mentor’s thoughts’ and 
annotated lesson plans and evaluations, together 
with mentors’ written assessments and feedback. 
In addition, there are tutorials to guide assessment 
against the Standards. At present, there are six 
primary lessons available, but more are being 
processed and will be uploaded periodically. 
These will include secondary and early years’ 
lessons, and mentoring for creativity. 

 
The Teacher Training Resource Bank (TTRB) is a 
three-year project supported by the Training and 
Development Agency for Schools which aims to: 
• Make the Initial Teacher Education (ITE) 
professional knowledge base more easily 
accessible.  
• Reference effective practices in all subject 
areas and across phases.  
• Increase the quality and range of ITE 
resources available. 
Raise the status of ITE research and knowledge.  
• Promote and effect change by supporting 
tested knowledge transfer and adoption strategies.  
• Provide a personalised support service for 
teacher educators and those training to teach 
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World ECitizens is a charity which has been established 
by the MirandaNet Fellows to provide a web-space 
where young learners can map the world they dream 
about for the future. The project is called Etopia - 
mapping the world WE want. The aim is to encourage 
understanding between people¹s cultures and 
communities and to share across the world the 
fascinating diversity within nations. 

 

My Best Lesson 
Richard Vickery, Liverpool John Moores Unversity 

Having sat through a very informative and stimulating session at the 2006 ITTE conference by 
Jill Collinson on ‘Building Schools For the Future”, I started to reflect on how a lot of what she 
was saying about the future vision of schools seemed strangely familiar. Subject boundaries will 
come down, there will be more cross-curricular work, students will not be governed by the bell 
and collaborative and personalised learning will be the norm. ICT will be a major facilitator but 
the role of the teacher as mediator will be crucial. It sounds great but haven’t we been here 
before? 

I remember vividly one of those critical moments in my teaching career when things changed 
and all the aspirations described by Jill in her talk seemed to fall into place. However this was 
1992 in the early days of e-mail and before the advent of the Internet as we know it. 

As a Head of ICT at a large secondary school I received a flyer from Teesside Computing 
Centre about a competition to produce a newspaper in a day (a forerunner of the now annual 
TES Newspaper Day) and decided to find out more. I approached the Head Teacher who was 
very encouraging (in those days the school ran such initiatives such as a cross-curricular week 
in the summer when all pupils were taken off timetable to work on a variety of projects, so this 
was nothing radical).  

Brian Robinson from the TECC provided materials and ideas and we began to put together a 
team of students from year 12 down to year 7 who would work on this project. With advice 
from the English department and others we asked for volunteers and it was also suggested that 
the pupils make a video record of the day. 

With a team of editors from year 12, journalists from year 10, DTP layout designers from year 
11, word-processing operators from year 9 and runners from year 7 and 8, our cross-curricular 
team swung into action at 9am with the target of getting a newspaper in the post to the 
organisers by 4p.m.  In addition we had a couple of young camera operators recording the day 
for us. Altogether a team of around 30 people were involved with a couple of teachers to help 
and advise. 

Never have I seen such motivation and energy as the students worked hard to find news from 
newspapers, teletext, Prestel, radio, TV and e-mail. Using Campus 2000 we were able to send 
and receive news items from the other schools involved in the project around the country. Using 
the latest RM Nimbus and Pagemaker software the DTP operators put together the stories that 
the editors decided should be included.  Meanwhile the film team carried the bulky camera 
around recording the genesis of the newspaper. 
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They did get the newspaper finished in time and it was sent off in the post. We didn’t win but 
that was not the point. It was the taking part that was important and the exercise opened my eyes 
to the potential of ICT to motivate and inspire. The film team spent a day at the Cheshire Micro 
Unit editing their film and adding a commentary and titles and multimedia editing had finally 
arrived. We took part the following year and even organised all the local schools to take part 
and share news via e-mail on the day. This was arranged through TVEI funding which provided 
time away from school for meetings and discussion. The days of competition between schools 
had not arrived and all the Heads of ICT were happy to share ideas and work together. 

Fourteen years later I wonder what happened to those heady days when the teachers were able to 
have some say on the curriculum and how it should be delivered? Well we have had the 
National Curriculum, school league tables, literacy hours, key stages tests (a written one in ICT 
in the mid 90s) and a lot of the enthusiasm and creativity that was evident back in 1992 seems 
to have been lost. I just hope that the new schools we are building for the future can recapture 
some of that spirit and enthusiasm for collaborative, cross-curricular work. 

Postscript 

The TES Newspaper Day is still around and Brian Robinson and his team continue to do a 
sterling job in providing a new generation of teachers and students with a chance to take 
part.(http://www.newsday.co.uk).  

r.g.vickery@ljmu.ac.uk 

Newsletter Questionnaire: Alison Hramiak in the hot seat 
Short Biographical sketch  

Alison Hramiak is the course leader for the Applied ICT PGCE at Hallam University and also 
the module coordinator for the General Professional Studies module. Her research interests are 
in the pedagogy of e-learning and the building of learning communities to enhance teacher 
training. 

When and where did you first encounter a computer? 

ICT (as it was then) in 1990 back when I was a research microbiologist - but we minions were 
not allowed to use it - only the chemists could! 

Computers have changed the world – but for good or for evil? 

Both 

What’s your favourite gadget? 

I don't like gadgets but I love my mountain bike! 

You are appointed Secretary of State for Education and Skills for the day. What are you going 
to do? 

Make it all better overnight …. Or… 
• look at an overall strategy for education from early years through to old age and not just 

bolt bits on here and there.educe the exams and testing 
• simplify qualification routes - get rid of AS levels 
• make sure standards don't fall because of widening participation 
• keep childhood for children 
• keep teaching for teachers 

…..should I go on? (not that I've thought about this before you understand…) 

http://www.newsday.co.uk/
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What is your ideal alternative career? 

Part time postman and author and gardener 

What’s your motto? 

The truth will set you free, but first it will make you miserable (among others) 
Do you believe ICT is worth the trouble? 

Oh yes - it can be a real benefit once you can get past the fact that it is not a panacea 

What’s the most surprising thing you have ever seem in the classroom? 

Gollum dressed in chav gear!  

What’s the most important lesson being a teacher has taught you? 

We are all individuals 

Which words are going to define the future of education? 

I would hope for: simplicity, childhood, fun, learning  

When you retire, what do you hope your legacy to your field will be? 

That I was able to add something that helped others 

Technology, Pedagogy and Education: Journal Update Autumn 2006  
Avril Loveless, General Editor 

This update includes some news, an update on the coming issues of the journal, some guidelines 
for preparing articles for publication and notice of a session in the ITTE research conference to 
support ITTE members in developing their work for journals. 

News: 

Since the last Journal update in the Spring, we have a further celebration for the journal team. 
Sarah Allsopp was married in the early Summer and is now known as Sarah Delmas. She 
continues to work from her home in France, and is involved in other journals and editing work 
for Routledge as well as for TPE. We always appreciate the way in which she supports the 
journal through her careful management of the different procedures and processes, thoughtful 
anticipation of issues which arise, and gentle reminders to me to keep up. 

Updates on current issues in preparation: 

The 2006 Volume was completed in the summer and you should have received the final issue 
15 (3). Thank you to those in the ITTE community who wrote and reviewed articles throughout 
the year. We have an international panel of reviewers, and are always pleased to add to the 
group, so please let me know if you would like to review for the journal. 

The 2007 Volume is almost complete in terms of articles accepted for publication, the Special 
for 2008 has already issued the call for articles and we haven’t yet reached the Winter Solstice 
in 2006. I have greatly appreciated the work of the Guest Editors on these issues during this 
year. Kwok Wing-Lai, University of Otago, New Zealand, and Paul Kirschner, Open University 
of the Netherlands, are editing the first issue which is a Special focusing on Online 
Communities of Practice in Education. Allen Thurston, University of Dundee has edited the 
general issue 16(2), selecting articles after consideration of the reviewers’ feedback and making 
suggestions for revisions if required. The final issue, 16 (3) will focus on articles on ICT and 
pedagogy emerging from the UK ESRC Teaching and Learning Research Project (TLRP). This 
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issue will be edited by Patrick Carmichael of Centre for Applied Research in Educational 
Technologies, University of Cambridge, and myself. 

Preparing work for publication: 

Some ITTE members have commented that it is sometimes difficult to get articles accepted for 
TPE or other journals, and we have had some discussion in the Editorial Board about how to 
support the community in preparing their work to meet the criteria for publication in peer-
reviewed, international journals. The articles need to meet the criteria below, and demonstrate 
that the work will make an original, significant and rigorous contribution to the debates in 
technology, pedagogy and teacher education and the archive of the literature in the field.  

The reviewers consider how the articles meet the following criteria and give feedback on how 
the work might need to be revised further.  

• Does the article address a topic of current concern in relation to the aims of the journal 
and to what you perceive to be the current state of ICT in relation to education? Where 
relevant, the author might be encouraged to draw out the relation to pedagogy, teacher 
education and professional development. 

• Does the abstract give a clear account of the scope of the paper? 
• If the article is concerned with research activity, has a sound methodology been 

utlilised? 
• Does the article distinguish clearly between opinion and empirical evidence? 
• Does the article make a contribution to a critical understanding of the issues? 
• Does the article alert readers to significant new developments in the subject area? 
• Does the article take into account relevant contemporary literature in the area? 
• Is the article written in a style that is clear and intelligible to a reasonably well-informed 

international professional readership? 

Although it can sometimes be uncomfortable to read critical feedback on our own work, it is 
important to consider it carefully. If the article has not been accepted for the journal, it is useful 
to incorporate the feedback and revise the work for publication in another. (Remember, you 
can’t submit work to more than one journal at a time). 

Harriet Swain, writing in the THES on 14th October 2005, presented some clear guidelines on 
how to prepare to submit work to journals. She suggests 4 top tips: 

• Target a journal before you start,  
• Get to know the journal’s guidelines thoroughly and stick to them, 
• Keep to length, 
• Ask colleagues for their comments. 

We often find that we are not able to accept some articles because of one or more of these tips 
have not been thought about. It is always useful to place the work, whatever the scale of the 
study, in the wider debates and themes addressed in the journal and associated journals, and 
consider whether the work contributes a new perspective or extends the evidence base in a new 
context. It is also important to ensure that the research focus or question is clear, and that if the 
work is an empirical study, the rationale for the methodology has been related to the nature of 
the question. The presentation of the findings needs to indicate how the data is analysed and 
used as evidence to support the claims being made from the study. Always ask at least two 
colleague to act as critical friends, and check that you have copy-edited the work carefully to 
ensure that the structure, style of referencing and general accuracy help the reader to engage 
with the story being told, rather than be irritated by inaccuracies or poor proof reading. 
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Swain quotes Jennifer Hunter, the Editor of the British Journal of Anaesthia, who urges all 
academics to read and review manuscripts many times with critical readers before submitting an 
article. ‘Never be too proud to do so. This is creative work which requires extraordinary effort’. 
I wholeheartedly agree with view of the academic writing process, and encourage everyone in 
the ITTE community to consider how they might research their practice and share it through 
peer-review for the wider international literature. 

Writing and Reviewing Workshop 

The ITTE Research Conference in February will include a session on how to write for 
publication in the journals for the IT in Education community. Ian Selwood, Editor of 
‘Education and InformationTechnologies’ and myself will be running a workshop session to 
support people in writing and reviewing articles for international journals. We look forward to 
working with ITTE members to encourage people in writing, reviewing and mentoring scholarly 
articles for wider publication. 

A.M.Loveless@brighton.ac.uk 



Information Technology in Teacher Education Autumn 2006 No 54 

31 

Becta Update 
Bernie Zakary 

It is difficult to know where to start; there have been 
so many changes recently at Becta. What remains 
absolutely central is that Becta is the Government's 
lead partner in the strategic development and 
delivery of its e-strategy for the schools and the 
learning and skills sectors. It also has a UK wider 
emit and so works with Wales, Scotland and 
Northern Ireland. 

To put some flesh on the bones, we can look at some 
of the changes over the last year. In may ways, the 
shape and work of Becta over that time has been 
influenced by the government’s e-strategy, 
“Harnessing Technology” published in spring of 
2005. Many members of Becta contributed to this 
document and it remains at the heart of what Becta 
do. 

The strategy sets out to transform learning and 
children’s services with a strategic approach to ICT 
that underpins and unifies across the existing policy 
in these areas. It identifies six priorities that will 
make the difference: 

1. An integrated online information service for all 
citizens 

2. Integrated online personal support for children 
and learners 

3. A collaborative approach to personalised 
learning activities 

4. A good quality ICT training and support 
package for practitioners 

5. A leadership and development package for 
organisational capability in ICT 

6. A common digital infrastructure to support 
transformation and reform 

Underpinning these priorities are a range of actions 
and milestones impacting in some way on all 
agencies and organisations working in the education 
and children’s services sector. 

With the appointment in summer 2006 of Stephen 
Crowne as the new chief executive officer at Becta, 
the work of turning the strategy document into 
coherent action plans was notched up. Becta had 
already appointed a new executive director for e-
strategy, whose work centres on coordinating the 
delivery of the e-strategy. Not long after Stephen 
Crowne took up the post at the head of Becta, the 
DfES began to re-shape their relationship with the e-
strategy, thus creating a state of transition. This 
transition is about working out which bits of the e-
strategy are best delivered, or coordinated by Becta, 
and which bits need to remain with the DfES, and the 
transition process is likely to continue into the early 
part of 2007. 

The final outcome of the transition is not clear yet 
but there are some indicators for the future. First and 
foremost, the focus of the work is benefits to the 
learner. It links directly to the standards agenda and 
supports greater personalisation and choice. The 
ambition is to open up services to provide learners 
with what they want and need, supporting 
independence and also encouraging self 
improvement and stronger partnerships within and 
between institutions. 

To achieve this, Becta has developed a delivery 
model that has two distinct foci: the supply side that 
delivers the fit for purpose technology and systems, 
and the demand side that is about the capability and 
capacity of the workforce, providers and learners 
themselves. 

The term Becta is using for the supply side work is 
the national digital infrastructure. Broadly speaking, 
this covers four areas: 

• Making the most of broadband 
• Ensuring that ICT equipment meets needs 
• Choosing and using learning platforms; 

personalised learning 
• Being able to make the best use of data 

Further details can be found at 
http://industry.becta.org.uk/display.cfm?page=1709 

For the demand side, the vehicle Becta has 
developed is the Self-review framework. This is a 
tool designed to help schools to evaluate their use of 
ICT and to plan future improvements to learning and 
teaching. It does this by encouraging schools to look 
at eight areas where technology is applied to 
learning: 

• Leadership and management 
• Curriculum 
• Learning and teaching 
• Assessment 
• Professional development 
• Extending opportunities for learning 
• Resources 
• Impact on pupil outcomes 

Further details can be found at 

http://www.becta.org.uk/schools/selfreviewframewor
k 

These two areas do not operate in isolation; when 
schools start looking at the resources section of the 
self review framework they are directed to start 

http://industry.becta.org.uk/display.cfm?page=1709
http://www.becta.org.uk/schools/selfreviewframework
http://www.becta.org.uk/schools/selfreviewframework
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thinking about the various aspects of the digital 
infrastructure that can support their planning. 

As practitioners, ITTE will increasingly be able to 
benefit from the supply side of this picture, and in 
many ways (such as the use of learning platforms) 
may be ahead of the game. 

On the demand side, where ITTE are an important 
part of the workforce capability picture, there are 
clear areas of interest. These will include the 

pedagogies of working with ICT but will 
increasingly include professional development, 
where the teacher training experience can be so 
influential in setting expectations for future 
development. 

Becta, working with TDA, will continue to seek 
effective means of supporting ITTE in contributing 
to this agenda, and as the details of the transition 
become clear over the coming months, so fresh ideas 
and innovations will emerge. 

bernie.zakary@becta.org.uk 

ITTE Committee Members 2005-2006 
Richard Bennett Elected 2004 - 2007 University of Chester  

Ken Bingham Elected 2005-2008 University of Cambridge 

Pete Bradshaw Elected 2006 - 2009 Nottingham Trent University 

Babs Dore Secretary University of Northampton 

Tony Fisher Past Chair University of Nottingham 

Bob Fox Elected 2004 - 2007 University of Worcester 

Helena Gillespie Elected 2006 - 2009 University of East Anglia 

Chris Higgins Treasurer Oxford Brookes University 

Libby Jared Visitor (Newsletter) University of Cambridge 

Graham Jarvis Chair Trinity and All Saints College, Leeds 

Tony van der Kuyl Elected 2005 - 2008 SITC, University of Edinburgh 

David Longman Co-opted University of Wales Newport 

Avril Loveless Visitor (Editor TPE) Brighton University 

John Potter Elected 2006 - 2009 Goldsmiths (University of London) 

Ken Powell Elected 2004 - 2007 Canterbury Christ Church University 

Sarah Younie Vice Chair De Montfort University 
 

ITTE Receipt and Payment Accounts 
Year ending 31/12/2005 
Presented at Conference by the Treasurer 

Receipts 
 Membership fees 3910 
 Summer conference 750 
 Research conference 3995 
 TPE Royalties 4150 
 Interest on deposits   245 
  13050 

Payments 
 Stationery and Newsletter 789 
 Travel and subsistence 4832 
 Summer conference 1013 
 Research conference 6882 
 TPE costs  4475 
 Book meetings 590 
 Website   2132 

  20713 

Balance at 31/12/2004: £34045 
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It is nearly time for … but a few places remain, so book now! 

The 9th ITTE Research Seminar 
will be held on 

Friday 9th & Saturday 10th February 2007 
as usual at the sumptuous venue of 

The Møller Centre, Churchill College, Cambridge. 
 

Enquiries to: Libby Jared, Faculty of Education, University of Cambridge, Cambridge CB2 2PQ. 

email: ecj20@cam.ac.uk 

New on the bookshelf 
Neil Stanley, Liverpool John Moores University 

I’d had Freakonomics by Steven D Levitt 
and Stephen J Dubner (Penguin) on the 
shelf, ready to read, when everyone started 
recommending it to me. If you want to 
know why drug dealers still live with their 
mums then this is for you. This is an 
interesting collaboration between a 
journalist and an economist. 

I wasn’t sure about the style of Terry 
Darlington’s Narrow Dog to Carcassonne 
(Bantam) but I persevered and it turned out 
to be a good read about a narrow-boat and a 
pork-scratching liking whippet, their owners 
and their travels. I’ve obviously not had 
time for novels as the other book on my 
light reading list is Tony Hawks’ A Piano in 
the Pyrenees (Ebury) – gentle and amusing. 

On my yet to be read pile are:  

Daniel Tammet’s Born on a Blue Day 
(Hodder and Stoughton). I heard something 
about this on the radio. It is about a savant 
asberger’s syndrome boy who sees numbers 
as colours and can do complex maths in his 
head. Futurehype by Bob Seidensticker 
(Berrett-Koehler) looks at the myths of 

technology change. Philip Ball’s Critical 
Mass (Arrow) describes itself as “an 
enquiry into the interplay of chance and 
necessity in the way that human culture, 
customs institutions, cooperation and 
conflict arise”. I’ve actually just started The 
Paradox of Choice by Barry Schwartz 
(Harper). This looks at how too much 
choice is an issue. I always say that we need 
the perception of choice rather than real 
choice – especially when we set student 
assignment topics! 

Very recently arrived are the Second 
Editions of Bill Rogers’ Classroom 
Behaviour and Cracking the Hard Class 
(Paul Chapman) – these look as though they 
might be joining the GPS module reading 
lists. 

Finally a useful coffee table book – Simon 
Johnson on digital Photography (O’Reilly). 
Normally my wife ignores books with such 
titles but this one caught her eye, as besides 
being full of useful information and 
technique it contains some amazing (and 
aspirational) pictures. 

n.r.stanley@livjm.ac.uk 
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Web Wanderings 
Neil Stanley, Liverpool John Moores University 

I’ve recently installed IE7 – the tabs are fun 
but I can’t understand why some things 
have to have their own window and won’t 
offer to open in a tab. Not sure if I like it 
though as things are in funny places and 
Favorites is only on a drop down menu 
(unless you know better – I know some will 
think that Firefox is the answer). I’ve also 
been using Bill’s web gallery builder 
(http://www.bstorage.com/GalleryBuilder/) 
 – easy to use and makes nice sites. 
Microsoft have updated their innovative 
teachers site at 
 http://uk.innovativeteachers.com/ 
Learn how to critique concept maps at 
http://cmap.ihmc.us/ 
Try real maps at 
http://atlas.freshlogicstudios.com/ 
and the Ordnance Survey are now offering 
access to their maps at  
http://www.ordnancesurvey.co.uk/oswebsite/get
amap/ 
 - sections can be a bit small at the smallest 
scale. 
Some ICT teaching sites: 
http://www.gr8ict.com/ 
http://www.icteachers.co.uk/ 
http://web.mac.com/simon_elliott/ (Mac user 
viewpoint) 
http://www.deviantart.com/deviation/40255643
/ 
seems to offer a possibility to try out theme 
park ride designs. 
Say hello on video at 
http://hellodeo.com/hello 
and see other’s attempts. 

Ever wanted to know who shares or shared 
your birthday then visit 
http://www.born-today.com/ 
Also links to a ‘who died this day?’ subsite. 
Both the British Library 
http://www.bl.uk/learning/ 
and the Royal Society 
http://www.pubs.royalsoc.ac.uk/ 
have opened links for education. The latter 
has some 17th century articles you can 
browse. For old prints try 
http://www.fromoldbooks.org/ 
and 
http://digitalgallery.nypl.org/nypldigital/ 
also has some interesting images. 
http://www.mersey-gateway.org/chambrehardm
an/ 
gives a portal to the work of Edward 
Chambré Hardman the Liverpool 
Photographer whose work is now in the 
hands of the National Trust. 
Learning and teaching Scotland has 
produced a useful study skills site at 
http://www.ltscotland.org.uk/studyskills/ 
If you are still too mean to buy graph paper 
then 
http://www.pdfpad.com/ 
may be just the thing for you (it does 
formats like polar – so it may be good for 
the odd sheet you need) 
The silly one to end with is 
http://www.thecaravangallery.co.uk/ 
But a bonus might be 
http://www.warninglabelgenerator.com/. 

n.r.stanley@livjm.ac.uk 

http://www.bstorage.com/GalleryBuilder/
http://uk.innovativeteachers.com/
http://cmap.ihmc.us/
http://atlas.freshlogicstudios.com/
http://www.ordnancesurvey.co.uk/oswebsite/getamap/
http://www.ordnancesurvey.co.uk/oswebsite/getamap/
http://www.gr8ict.com/
http://www.icteachers.co.uk/
http://web.mac.com/simon_elliott/
http://www.deviantart.com/deviation/40255643/
http://www.deviantart.com/deviation/40255643/
http://hellodeo.com/hello
http://www.born-today.com/
http://www.bl.uk/learning/
http://www.pubs.royalsoc.ac.uk/
http://www.fromoldbooks.org/
http://digitalgallery.nypl.org/nypldigital/
http://www.mersey-gateway.org/chambrehardman/
http://www.mersey-gateway.org/chambrehardman/
http://www.ltscotland.org.uk/studyskills/
http://www.pdfpad.com/
http://www.thecaravangallery.co.uk/
http://www.warninglabelgenerator.com/


Information Technology in Teacher Education Autumn 2006 No 54 

35 

Answers to the Newsletter 53 Photo-competition 

The three clearly visible people in their swimming 
trunks attempting to be Edwardian bathers are Stephen 
Heppell, Chris Higgins (can’t be!) and Reg Eyre. The 
identity of the fourth man remains unknown (and 
several people did give it some thought!). 

The photo was taken at the very first ITTE conference 
at Rolle College, Exmouth (now University of 
Plymouth). 

The year was 1987. 

The photographer was Senga Whiteman from Newham College, Birmingham. 

As for the tiebreaker – at that time, what was the connection between the three “musketeers” in 
the photograph? Well, apparently they were all working in institutions that were on more or less 
the same line of latitude. 

Endpiece 1: A Buggy Monitor 
Neil Stanley, Liverpool John Moores University 

No not a monitor for buggies 
but a bug in a monitor. Look at 
the photo carefully. 

Can you see the grey blob in the 
4th quadrant; well it’s an ex-
thrip (at least that’s what I know 
them as): a small black bug that 
in warm weather will appear 
wandering around on windows 
(real ones) and the like. 

Somehow this one got between 
the display and the backlight on 
my LCD screen. It wandered 
around for a day or so and at one 
point I thought it had got out, 
but no, it reappeared and died 
about half way down the screen 

and two-thirds of the way across. Now it sits there – a dozen or so pixels in size and 
occasionally being annoying (when it was moving it was sort of worse – at least I had hope that 
it might die out of view!). 

What’s most irritating is that I think it’s the only one I saw this summer! 
n.r.stanley@livjm.ac.uk 
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Do not forget … 

ITTE Summer Conference 2007 
will be held on 

Wednesday 11th to Friday 13th July 2007 
hosted by 

University of Leicester 

Endpiece 2 
Libby Jared, Editor 

I showed the front page of the last Newsletter to my 
father (as Neil Stanley had told me earlier where the 
statue was). My father instantly recognised the place 
where the lifeboat (man) looks out (to sea). I should 
have done so too, as I had been past it on the top 
deck of a bus countless times as a child going into 
Margate, my nearest town for shopping (but not 
school).  

Father asked, “What was the name of the boat in the 
tragedy that the monument was erected to 
commemorate?” 

Sadly, I did not have a clue. He told me it was “Friend to all Nations”. Later that evening, I 
googled it and I found the following:  

When entering Margate seafront from Westbrook, it is impossible not to notice the statue of a 
figure permanently looking out to sea over the infamous Nayland Rocks. The figure is shading his 
eyes and clad in oil-skins and an old cork life jacket. The monument was erected to nine men of 
Margate that lost their lives in the Friend to all Nations surf-boat tragedy on the night of 
Thursday, December 2nd, 1897. In the last century, it was common for many towns and/or ports 
on the coast to provide a surf-boat crewed by local men although at the time there were also 
R.N.L.I. lifeboats being strategically placed around the coast as well. So it was in Margate which 
had a R.N.L.I. boat named the Quiver but also still used its surf-boat. The surf-boat at Margate 
had no motor but was powered by sails and was not self-righting. 

http://www.maritimemuseums.net/england.html  
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