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From the Chair 
Graham Jarvis 

When I became chair of ITTE one of my initial tasks was to write 
my first ‘From the Chair’. Now I come to my final report before 
Sarah takes over in October. 

In that first report I said that it was certainly a privilege to be Chair 
but I would wait to see if it was a pleasure. Two years have past and 
I can honestly say it has been both and so much more.  

First and foremost there has been the chance to work with the committee. They are a committed 
group of people who give of their time, thoughts and expertise freely and have been hugely 
supportive of me in my role. They willingly give advice and have often stepped into the breach 
to attend meetings when my ‘day job’ would not allow me to do so. I would count all as friends 
now as well as colleagues. 

Then there is Sarah who, as vice chair, has been always there for me to turn to for advice or as 
someone who I could talk to about issues as they arose. During the course of the last 2 years she 
has managed to balance the role of Vice Chair with that of a mother, wife, lecturer, and 
researcher as well as giving birth to her second child and completing her PhD. I sometimes 
wonder what she does in her ‘spare time’!!! Sarah is highly professional and a genuinely nice 
person. I wish her all the best as chair and I am sure she will bring all of her skills and expertise 
to the ITTE community. 

Next there are the members of ITTE who contribute so much through the email list, the annual 
conference and the research seminar as well as contributing in their own institutions to the 
development and enhancement of ICT in teacher education and teacher’s CPD. I hope the 
dynamic interactions will continue and that ITTE members will continue their mutual support 
and respect for each other so that ICT can continue to enhance both teaching and learning inside 
and outside formal educational settings. 

Finally there are those who I have worked with in Government agencies in my role as both Vice 
Chair and Chair. These include those in the TDA ICT team, HMI, and Becta. It is sometimes 
invidious to mention individuals but I think it would be remiss if I did not identify Tim Tarrant 
at the TDA and John Williams (HMI) as two people who have not only been hugely supportive 
of me personally but have also supported ITTE over a number of years at our conference, 
through joint workshops and seminars and through their willingness to engage in dialogue with 
us.  

When I first became involved in ITTE I found a group of people who were supportive of each 
other, had a great deal of expertise to share and from whom I could learn so much. My 
involvement with the association has taught me so much and the last two years have added so 
much to my personal and professional development. Being involved with ITTE members as 
well as participating in national contexts and discussions has, I believe, enhanced my work at 
my own institution and enhanced my work with my own students. So I would like to give a 
personal thanks to all I have worked with as Chair of ITTE and thank you for giving me the 
opportunity. It is something I value and has, in many ways, been one of the highlights of my 
career.  

Over to you Sarah……! 
g.jarvis@leedstrinity.ac.uk 

mailto:g.jarvis@leedstrinity.ac.uk
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Editorial 
Libby Jared, Faculty of Education, University of Cambridge 

Topsy-Turvy 

The starter 

Rain not sunshine; wellington boots (posh) required over flip-flops; DCSF, DIUS, DBERR 
replacing DfES; “it can’t be done” rather than “how can I help”, all text and no pictures, but lots 
of articles for this Newsletter instead of none (who would be complaining on this one?) 

The main  

Several contributors seem to have needed to have ‘got things off their chest’ in this edition of 
the Newsletter and you will need to read the last paragraphs of Christina’s Critical encounter to 
see where that one came from. Firstly there is a ‘fed-up’ John Woollard who has made word-
processing an assessable part of his course. I hope, John, that this Newsletter’s formatting is up 
to the required standard. Michael Hammond is justly ‘far from happy’ about the apparent axing 
of BBC Jam, whilst Neil Stanley argues for ‘something’ to appear to enable us to apply 
academic rigour to that ‘thing’ we call ICT. To complete a quartet, the owner of the name-
supplied-to-the-editor is probably exasperated by their institution’s technical ‘services’. “I’m 
not going to take this anymore” is not quite what it seems – topsy turvy maybe. However 
exasperated from Tonbridge should enjoy reading David Longman’s article. (Incidentally David 
suggests a best starter that John would surely approve of).  

  
This month’s caption competition! 

Neil asks: “Are we up for it?” Judging by the current activities of members, many people are up 
for something: Christina Preston with Braided Learning, Chris Abbott editing a new Journal (I 
should also mention Steve Kennewell here), a gang of four bring e-safety to prominence with 
their trainees and Bridget Cooper plays ‘one-hour murder’ to facilitate creative writing. 
Members have been pursuing software deals to aid “bluntly the lack of money in ITE to support 
software purchases” – thanks Graham and Bob. Finally, some MAPE stalwarts are in the throes 
of setting up ictopus to provide good resources open to all. 

The plenary 

It is the reader’s turn to find other topsy-turvies but will first mention John and Pete Bradshaw’s 
article on job comparison (the penny has just dropped as to the title) and Neil’s son turning out 
to be a Mac lover. Now that is a very pleasing turn up for the book!  

To everyone who has contributed to this block-buster of a Newsletter, thank you. 

Libby. 
ecj20@cam.ac.uk 
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THANK YOU GRAHAM 

You can see that Graham, as the soon-to-be ‘past’ Chair has thanked everyone for their 
contributions to ITTE whilst he has been in the hot seat. However as there isn’t anyone to 
say thank you in return, the Newsletter will do it on behalf of all. 

Graham, you have followed in the steps of an ever-growing band of illustrious Chairs who 
willingly give up a huge amount of time to maintain ITTE’s reputation in the wider world. 
You have been keen to keep all members informed of developments, have consulted and 
listened to what others have had to say. We hope you really have enjoyed your grand role 
and when you finally relinquish the responsibility you will feel it has been a job well 
done. 

Thank you.  

What is this thing called ICT? 
Neil Stanley, Liverpool John Moores University 

School subjects are like icebergs: we teach mainly that which is of immediate relevance and 
only occasionally drill cores into the depths of the subject. Those depths are explored by those 
taking the subject further and into Higher Education. 

IT might be considered to be a small proportion of the computer science ice-berg. ICT might be 
considered to add in the meta-dimension of how those ideas are expressed and communicated, 
and how communication is affected by the technology. 

This might help those who believe that an academic subject must have at least one unique 
underlying theory or concept (viz: Turing machine for computer science) whereas a field may 
bring together concepts from a variety of academic disciplines (as ICT clearly does). 

My investigation of the literature has failed to define succinctly how a field or subject becomes 
academic. However I have found some possible indicators.  

“Put crudely is this an academic subject, which can be assessed with due academic rigour..?” 
(Strathclyde 2007) 

 “Every academic subject has its own concepts, structures, truth criteria (what counts as 
evidence) and methods of study.” (Brown 2004:30)  

“A body of knowledge” (Reallylearning 2006) 

 “An academic discipline is a branch of knowledge which is formally taught, either at the 
university, or via some other such method. Functionally, disciplines are usually defined and 
recognized by the academic journals in which research is published, and by the learned 
societies to which their practitioners belong.” (Wikipedia 2007)  

This leads to a possible list of criteria that mean to be academic a subject: 
• has a body of knowledge 
• has its own concepts,  
• has its own structures,  
• is formally taught 
• has its own truth criteria (what counts as evidence)  
• has its own methods of study. 
• can be assessed with due academic rigour 
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• has research published in academic journals  
• has learned societies 

Computer science most definitely would fulfil these criteria and I feel that as an enhanced 
(enriched?) subset of computer science ICT ought to meet them (though it is hard to define any 
unique concepts lying within the ICT domain). There is perhaps some potential in considering a 
concept of ICT Fluency: the ability to express oneself “creatively, to reformulate knowledge, 
and to synthesize new information” (CSTB 1999:2) 

This may in part explain the ability of those in the domain to make such comments as “The 
evolution of the ICT curriculum has left many teachers with a confused idea of what should be 
taught in the ICT curriculum and what the balance should be between theory and practice” 
(Webb and Cox 2007:3). In the ‘traditional’ subject domains (mathematics, physics, languages) 
there is a clearly shared and understood progression (even if some disagreement still persists). 
In ICT we have the problem of a rapidly changing knowledge base where many of the teachers 
(probably most, given the rate of knowledge development) have not experienced the higher 
levels of study as they currently exist. You might say that our academic compasses don’t work 
very well and we have no real idea of our position on the wider subject map. 

Why do I think that this is an important issue? Without this route map teachers will be unable to 
clearly define relevant, appropriate and most useful CPD and may focus solely on the urgent 
needs that may be thrown up of learning the mechanics of a new software package rather than 
whether that tool truly offers the potential to support necessary theoretical learning. Without the 
upgrading of the quality of subject knowledge CPD, the enthusiasm and numbers of pupils 
progressing to study the subject at higher levels will continue to decrease – a concern of HE, 
industry and the BCS.  

I think it would be useful to have a discussion about the core strands of knowledge and where 
they might fit in a chronological pattern of learning – of necessity a snapshot taken at the 
current moment, given the way in which the technology changes and hard ideas become easier 
to use. There are also issues of lack of life experience limiting understanding of how systems do 
or might operate. 

We need to consider our potential destination (for some, not all); an obvious source for this 
might be the QAA subject benchmark, in our case Computing (QAA 2007). This has a useful 
set of body of knowledge definitions running to 37 categories, most of which would be pretty 
incomprehensible to the average KS3 ICT teacher. We also have the various A level 
specifications (which have been recently reviewed and ought to be subsets of the benchmark?), 
the other post-16 awards, GCSE and other 16+ specifications and of course the National 
Curriculum for ICT (it will be interesting to see if the newest consultation on this does map 
effectively). This all assumes some consistency of progression is inherent within these. 

One model that could be built is that of taking the 37 strands (see appendix 1) and to map across 
the key stages, and beyond, indicating where the elements from these strands begin to be 
introduced and then developed. Many of these will not appear until post-18 and there may be 
specific elements relating to the ‘C’ in ICT that are not covered by these themes. The groups 
supporting the development of the QCA GCE A level benchmarks managed to separate out 
their understanding of the differences between Computing and ICT (QCA 2006) and Appendix 
2 is a table enabling a comparison to be made of these differences. 

Generating a view of the subject progression would seem to be a useful exercise for the ICT 
subject specialist members of ITTE to collaborate on. Beneficial side effects might be a better 
understanding of the content of degree programmes our trainees move to us from, clarification 
of opportunities of areas of CPD that could be offered for subject specialists and a greater rigour 
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for our subject domain. In addition we may be able to provide a guide light for the difficulties 
there currently seems to be being reported on the status of ICT at primary school level. 

Are we up for it? 
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Appendix 1: The QAA Computing Benchmark subject themes (2007 version) 

1. Architecture  
2. Artificial Intelligence  
3. Comparative Programming Languages  
4. Compilers and Syntax Directed Tools  
5. Computational science 
6. Computer Based Systems  
7. Computer Communications  
8. Computer Hardware Engineering  
9. Computer Networks  
10. Computer Vision and Image Processing  
11. Concurrency and Parallelism  
12. Databases  
13. Data Structures and Algorithms  
14. Developing Technologies  
15. Distributed Computer Systems  
16. Document Processing  
17. e-Business 
18. Empirical approaches 
19. Games computing 

20. Graphics and Sound  
21. Human-Computer Interaction (HCI)  
22. Information Retrieval  
23. Information Systems  
24. Intelligent Information Systems 

Technologies  
25. Management issues 
26. Middleware  
27. Multimedia  
28. Natural Language Computing  
29. Operating Systems  
30. Professionalism  
31. Programming Fundamentals  
32. Security and Privacy  
33. Simulation and Modelling  
34. Software Engineering  
35. Systems Analysis and Design  
36. Theoretical Computing  
37. Web-based Computing  

 

http://www.routledge.com/education/pdf/how_to_learn.pdf
http://www7.nationalacademies.org/cstb/pub_fit.html
http://www.qaa.ac.uk/academicinfrastructure/benchmark/statements/computing07.pdf
http://www.qca.org.uk/12265_16132.html
http://www.reallylearning.com/Briefing_and_debate/Briefings/briefings.html
http://www.strath.ac.uk/enterprisingcareers/foryourbookshelf/evaluatingentrepreneurshipinscottishuniversities/
http://en.wikipedia.org/wiki/Education#Academic_disciplines
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Appendix 2: Comparing the 2006 QCA specifications for GCE A level Computing and 
ICT 

 

Computing ICT 

2. Aims 
2.1 All specifications in computing should encourage students 
to develop a broad range of skills and knowledge of 
computing as a basis for progression into further learning, 
including progression from AS to A2, and/or employment in 
computing-related fields. 
A level specifications in computing should encourage students 
to develop: 

� the capacity for thinking creatively, innovatively, 
analytically, logically and critically 

� an understanding of the organisation of computer 
systems including software, 

� hardware, data, communications and people 
� the ability to apply skills, knowledge and 

understanding of computing, including 
� programming, in a range of contexts to solve 

problems 
� project- and time-management skills 
� the capacity to see relationships between different 

aspects of the subject and perceive their field of 
study in a broader perspective 

� an understanding of the consequences of uses of 
computing, including social, legal, ethical and 
other issues 

� an awareness of emerging technologies and an 
appreciation of their potential impact on society. 

2. Aims 
2.1 All specifications should encourage students to become 
discerning users of ICT, developing a broad range of ICT 
skills and knowledge and understanding of ICT. This should 
form a basis for progression to further learning, including 
progression from AS to A2, and/or employment. 
2.2 All specifications in ICT should encourage students to 
develop: 
� the capacity for thinking creatively, innovatively, 

analytically, logically and critically 
� the skills to work collaboratively 
� the ability to apply skills, knowledge and 

understanding of ICT in a range of contexts to solve 
problems 

� an understanding of the consequences of using ICT 
for individuals, organisations and society and of 
social, legal, ethical and other considerations about 
the use of ICT 

� an awareness of emerging technologies and an 
appreciation of the potential impact these may have 
on individuals, organisations and society. 

3. Subject content 
3.1 AS specifications in computing should require students to 
develop knowledge and understanding of computer systems, 
the principles of computing (including programming) and 
how these are applied to the solution of problems. 

A level specifications should require an additional 
understanding of systematic methods such as the use of 
algorithms and test strategies, the maintenance of computer 
systems, and the skills associated with documenting solutions. 
A level specifications should also require students to develop 
further the skills associated with applying this knowledge and 
understanding to producing computer-based solutions to real 
problems. 

3. Subject content 
3.1 AS and A level specifications in ICT should build on the 
skills, knowledge and understanding set out in the subject 
criteria for GCSE ICT. 

3.2 AS specifications in ICT should provide opportunities to 
develop students' skills, knowledge and understanding of ICT 
and to apply this to the solution of real or realistic problems. 
A level specifications should require students to develop a 
broader and deeper knowledge and understanding of ICT and 
to develop further the skills associated with applying this to 
produce solutions to real or realistic problems. 

Knowledge and understanding 
3.2 AS and A level specifications should require students to 
develop a knowledge and understanding of the following 
topics. AS specifications must address each of the sections in 
a balanced way but need not make explicit requirements for 
every item. 

Hardware and communications 
� The characteristics of contemporary processors, 

input, output and storage devices. 
� The need for and means of connection between 

hardware components of a computer system 
� The characteristics of networks and the importance 

of networking protocols and standards 
� Possible future developments 

Knowledge and understanding 
3.3 AS and A level specifications should require students to 
develop a knowledge and understanding of the following 
topics. AS specifications must address each of the sections 

in a balanced way but need not make explicit requirements for 
every item. 

Data and information 
� The characteristics of data and information 
� The organisation and structuring of information to 

facilitate its effective use 
� The methods of finding, selecting, exchanging and 

managing information to meet particular purposes 
� The importance of adopting standards 

Applications and effects 
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Software 
� The need for and functions of systems software 
� The fundamentals of programming techniques 
� The need for and attributes of different types of 

software 
� Data types, data structures and algorithms 
� The need for and characteristics of a variety of 

programming paradigms 
� The criteria for selecting appropriate software for 

particular purposes 
� The systematic approach to problem solving using 

computers 

Applications and effects 
� The purpose and characteristics of a range of 

computing applications, including the internet 
� The data, processing, and communication 

requirements of computer systems 
� The user interface 
� The systems development life cycle 
� The consequences of current uses of computing 

including economic, social, legal and ethical issues 

Information 
� The organisation and structuring of data and 

information to facilitate its effective use 
� The methods of capturing, selecting, exchanging 

and managing data to produce information for a 
particular purpose 

 

� The use of ICT for a range of purposes 
� An ICT system and its components 
� How users interact with ICT systems 
� How the use of ICT is influenced by social, cultural, 

legal, technical, ethical, economic and 
environmental considerations 

� The consequences of the use of ICT for individuals, 
organisations and society 

� Security issues, including disaster recovery 

Hardware, software and communication 
� The functions of hardware and its suitability for 

purpose 
� The importance of interoperability and adopting 

standards 
� An awareness of the need for and function of 

systems software 
� The need for and attributes of a range of 

applications software and their appropriateness for 
particular purposes 

� The characteristics of networks and other 
communication technologies 

� The criteria for selecting appropriate software, 
hardware and communication technologies 

Future developments 
� Emerging technologies 
� Potential future uses of ICT 
� Implications of future developments and future use 

of ICT 

Developing ICT solutions 
� Systems development methodologies 
� Tools and techniques for collaborative working 
� The roles of IT professionals 

Skills 
3.3 AS and A level specifications should require students to 
develop skills in the following topics. AS specifications must 
address each of the sections in a balanced way but need not 
make explicit requirements for every item. 

Analysis 
� Evaluate the possible need for development of a 

computer-based solution to a problem. 
� Judge the feasibility of a computer-based solution to 

a problem. 
� Derive the user, data and processing requirements of 

a system, including a consideration of the human 
aspects and physical environment. 

� Specify and document the data and processing 
requirements for a computer-based solution to a 
problem. 

Design 
� Specify and document, using appropriate systematic 

methods: 
⇒ the functions of the parts of a system 
⇒ the interrelationships between the various 

parts of a system 
⇒ the selection of an appropriate hardware and 

software configuration 
⇒ the method of solving the problem 

including, where appropriate, evaluation of 
alternative proposals 

⇒ the algorithms, data types, data structures 
and other requirements of the solution 

⇒ the method of testing the solution and the 
selection of test data 

Skills 
3.4 AS and A level specifications should require students to 
develop skills in the following topics. AS specifications must 
address these in a balanced way but need not make explicit 
requirements for every item. 
� Investigation and analysis 
� Definition of requirements 
� Design of a solution to meet a specification 
� Selection and use of appropriate application 

software 
� Testing and implementation of an ICT-related 

solution 
� Preparation of documentation 
� Evaluation 
� Collaborative working 
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⇒ the effectiveness of the proposed solution in 
meeting the requirements of the problem. 

Implementation 
� Select appropriate software and hardware, and 

techniques for their use. 
� Implement the design. 
� Carry out testing. 
� Develop technical and user documentation. 

Evaluation 
� Evaluate the methods used to obtain a solution. 
� Evaluate solutions against the specification and on 

the basis of effectiveness, usability and 
maintainability. 

AO1 Knowledge and understanding 
Candidates should be able to: 
� describe and explain the purpose and characteristics 

of a range of computing applications and show an 
understanding of the characteristics of computer 
systems (hardware, software and communication) 
that allow effective solutions to be achieved 

� describe and explain the need for and the use of 
various forms of data organisation and 

� processing to support the requirements of a 
computer-based solution 

� describe and explain the systematic development of 
high-quality solutions to problems 

� and the techniques for implementing such solutions, 
including the use of a programming language 

� comment critically on the consequences of current 
uses of computing, including economic, social, legal 
and ethical issues. 

 

AO1 Knowledge and understanding 
Candidates should be able to demonstrate knowledge and 
understanding of: 
� the characteristics of data and information, and the 

need for their organisation and manipulation to 
facilitate effective use 

� the use of ICT for a range of purposes 
� the influence of social, cultural, legal, technical, 

ethical, economic and environmental considerations 
on the use of ICT 

� the consequences of using ICT for individuals, 
organisations and society 

� the components, characteristics and functions of 
ICT systems (including hardware, software and 
communication) which allow effective solutions to 
be achieved 

� the systematic development of high-quality ICT-
related solutions to problems 

� emerging technologies and their implications for 
future use of ICT. 

AO2 Skills 
Candidates should be able to: 
� analyse a problem and identify the parts that are 

appropriate for a computer-based solution 
� select, justify and apply appropriate techniques and 

principles to develop data structures and algorithms 
for the solution of problems 

� design, implement and document an effective 
solution using appropriate hardware and software, 
including the use of a programming language. 

AO2 Skills 
Candidates should be able to: 
� investigate and analyse problems and produce a 

specification 
� design effective solutions 
� select and use appropriate application software 
� test and implement an effective ICT-related system 
� document specifications and solutions 
� evaluate solutions and their own performance. 

Source: http://www.qca.org.uk/16140.html  Source: http://www.qca.org.uk/16174.html  

 

http://www.qca.org.uk/16140.html
http://www.qca.org.uk/16174.html
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I’m not going to take this anymore 
David Longman, University of Wales Newport 

“I want you to get mad … first you’ve got to get mad … I want all of you to get up out of your chairs … go 
to the window … stick your head out and yell, “I’m as mad as hell and I’m not going to take this anymore.” 

Peter Finch as Howard Beale in Network (1976). Full clip here: 
http://www.americanrhetoric.com/MovieSpeeches/moviespeechnetwork2.html 

It is clearly time for a rethink about how ICT infrastructure and services are provided in our 
institutions. Time and again stories circulate through the sector about the difficulties associated 
with purchasing, configuring and deploying ICT in teacher education courses and research. 

These stories also show that there is a wide range of responses to the everyday details of such 
issues as setting up Moodle servers, blog systems, messaging, web cams, installing special 
purpose software, off-site access, wireless etc. etc. 

Many stories are positive. IT Services at the University of Wales, Newport led by Michael 
Webb are a good case in point. We have pretty much the kind of ICT environment that many 
would like to have. 

In contrast we hear perhaps too many stories about inappropriate support for teacher education. 

I am perplexed at times by what seems like an inordinate degree of centralised, bureaucratic 
control over IT services and equipment. Sometimes this can extend to severe constraints on 
what we as responsible and knowledgeable academics are ‘allowed’ to do with our ICT. It 
wouldn’t be so bad if, having been prevented from doing it yourself, there was quick and 
responsive support that made it happen, but this is not always the case. (Where this is level of 
service is provided it can work very well). 

Why this has come about can perhaps be explained by historians of technology and society. 
Centralised and controlled IT systems grew from the centre for years before they were noticed 
(they had the money after all, and departments can’t build campus-wide networks), proceeding 
from the ‘corporate’ to the ‘academic’. 

Is it time to redefine the boundary between the ‘academic’ and the ‘corporate’? Corporate 
objectives (e.g. strict security to meet non-negotiable legal liabilities) differ markedly from 
academic objectives which, though cognisant of such liabilities, are more likely to win 
flexibility through negotiation (even FAST can be reasoned with on a special case basis, but 
corporate service providers probably wouldn’t do this). 

Persuasion may be the only way forward if we are to change the culture of IT services in our 
Universities. Who you attempt to persuade is important (try the vice-chancellor if no-one else 
listens) and it may help if our persuasion in based on some arguments. 

What might some aspects of this argument be? Here’s a few: 
• ICT and pedagogy are the order of the day. It’s everywhere in the rhetoric of educational 

development. If education is to acquire its 21st century credentials, ICT is in there 
somewhere. Universities are no different. They all include the development of ICT-
based pedagogy within their strategic plans. 

• But the success of these plans may be limited by the ‘corporate culture’ of IT services 
which is not responsive to pedagogical aims. A university cannot achieve all of its 
pedagogical mission if ICT is inappropriately ‘locked down’.  

• ICT changes rapidly not just in terms of components but more importantly in terms of 
practice. Again, corporate methods are necessarily conservative and change moves 
slowly through them. They are not very well suited to the management of rapid change. 
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• The ‘academic sphere’, e.g. teacher education departments, can work well with rapid 
change but only if we are ‘allowed’ to be. We need to work on short time scales, to 
respond to new and occasionally unexpected ideas, to have control of the conditions of 
(fair) use, to experiment, evaluate and move on. In short, we need to be innovating 
constantly and to be facilitated in this by our universities. 

• It’s a win-win situation – the department thrives and the University achieves its mission. 
• And by the way, this is all low-risk stuff on the whole. There are few, if any, threats to 

University data security; few real threats of breaking licence agreements (since for 
educational purposes almost any agreement can be negotiated). 

Persausion may not be enough and other changes might be ncessary, though I am less sure about 
these. Perhaps corporate and academic ICT infrastructures should be separated and run as two 
distinct divisions. But this may already be the case in some places and it still doesn’t work. So 
then it may be a matter of something as individual as getting the right person in to head up the 
division. 

It may also be a matter of how IT support staff are inducted into the University when they join. 
What do they learn about the range of academic goals, the different needs of different 
departments and how IT helps to achieve them? 

Universities could also look at representational approaches: consultative groups can work quite 
well particularly if they are tied in to the University committee structure and they are not 
chaired by the service provider. 

Oh, and let’s not forget good old fashioned relationships. Do you know everyone in your IT 
services? Can you talk to each other? You can get a lot more out of people when they get to 
know you. A cliché, but of course true. 

In the meantime I want all of you to get up out of your chairs, I want you to get up right now 
and go to the window … 

(I suggest that now may be the most appropriate time to read “Endpiece” – Ed.) 

david.longman@newport.ac.uk 

mailto:david.longman@newport.ac.uk
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A Tale of two ITTEs 
John Woollard, University of Southampton & Pete Bradshaw, Nottingham Trent University 

ITTE has taken over the management of the DfES-funded support for new ICT teacher 
education tutors. This has many manifestations including a mailing list for new tutors, funded 
places at the ITTE conference and the website at http://www.ict-tutors.co.uk with a wealth of 
resources. It also provides for a network of mentors for new ICT tutors and funds visits to the 
mentor's institution. As part of this process Pete Bradshaw, when a new tutor at Nottingham 
Trent, visited John Woollard at Southampton. One of the first things they did was to compare 
notes as to their respective roles. Inspired by the Mac v PC advertisements here is what they 
found... 
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 I’m called a Strand Leader – Personal 
Tutor for 10 trainees and Subject Tutor 
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or 4 schools (1 visit  PGCE Link Tutor for 2 schools (4 visits 
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ek Directed Activities 

 My trainees experience: 

10 hours per week for 12 weeks with me 
plus 30 hours per annum with school 

Nottingham Trent.  

http://www.ict-tutors.co.uk
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under my indirect (at-a-distance) 
guidance.  

mentors/LA consultants/other experts 

They have to write 

Curriculum Subject Assignment 6000 
words in ICT which is assessed at 
Masters level but can be passed at 
professional level. 

They have 12 formatively assessed 
directed activities to complete. 

Along with all the other secondary phase 
trainees they have… 

 They have to write 

3 assignments assessed at level 3. This 
will change to 2 in September with an 
option to be assessed at M level. 

They have 15 formatively assessed 
directed activities to complete. 

Along with all the other secondary phase 
trainees they have… 

Professional Themes 
4 hours per week for 11 weeks (average) 
(all within mixed subject groups); 2 hours 
per week for 6 weeks Special Study 
(option) 

6000 word assignment Special Study 
assessed at Masters level  

If both assignments are passed at level 4 
then 60 credits are awarded.  

 Education Professional Studies 

3.5 hours per week for 12 weeks 
(average) which includes 2 hours in 
subject group with Strand Leader; 2 days 
on an elective theme (option) 

2 x 3000 word assignments assessed at 
level 3 (with an option from September 
for the second to be assessed at M level) 

If both assignments at M level are passed 
then 40 credits are awarded.  

I’m kept busy being a Lecturer in 
Information Technology Education 

doing… 

PGCE Information Technology 
Curriculum Tutor 0.4 (of whole time) 

 

 I’m kept busy being a Senior Lecturer in 
Education/ICT 

doing… 

Strand Leader for Applied ICT (14-19) 
PGCE 0.5 (of teaching time) 

 

Other PGCE/GTP responsibility 0.1 

Masters lecturer 0.2 

Supervisor EdD, PhD & MSc 0.1 

Knowledge Transfer Partnership 0.1 

(Research 0.4 of total time) 

(Admin 0.2) 

 Other PGCE/GTP responsibility 0.15 

Undergraduate Personal Tutor 0.05 

Undergraduate lecturer 0.25 

Postgraduate supervisor 0.05 

(Scholarly activity 0.15 of total time) 

(Admin 0.2)  

+5 days a year CPD 

+30 days a year consultancy 

+30 days a year leave 

 +35 days a year leave 

J.Woollard@soton.ac.uk & pete.bradshaw@ntu.ac.uk 
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Will there be Jam tomorrow? 
Michael Hammond, University of Warwick 

This story goes back a month or two but at the time of writing who knows where it ends. The 
problem is BBC Jam. For those who missed the story BBC Jam was a major project, to be 
developed by the BBC with the aid of lottery money, to create learning material which young 
people might want to use at home. The material was clearly related to the curriculum but did not 
seek to mimic any a particular scheme of work or syllabus. A fun version of the well known 
Key Bytes perhaps without the focus on exams.  

I looked at some of the material when first produced, enough to get me interested in the concept 
but I cannot give an informed assessment about how good it was. But this is not the point. 
Rather, I thought BBC Jam sounded a good idea. Of course it might be that there is more than 
enough high quality freely accessible online learning material to make BBC Jam redundant; or 
it might be that young people will not be interested in such doing learning material even if 
dressed up in a game format. But at least BBC Jam was worth a go. However, here I was being 
naïve as the project was halted, stopped dead in its tracks, this year. In fact not only did future 
work on the project come to a halt but in what struck me as a particularly, well the right word is 
I am afraid, spiteful act, what had actually been produced was no longer accessible. Now why 
would anyone want to do that? The reason given is than the material might represent unfair 
competition for commercial providers. Now, I know some people in commercial publishing and 
fine people they are too. I do not want to see them out on the streets but I do not get it. One, 
there will always be a market outside of the BBC and, two, stopping the project hit independent 
producers hard given that a lot of the development work was contracted out. But there is a third 
point here. Even if such material does impact on commercial providers surely that comes with 
the promotion of the public interest. That is in the nature of the things: you make Springwatch 
interesting and you hit Big Brother; make Teachers TV interesting and we stop doing those 
irresistible late night quizzes. It is all part of the ebb and flow. 

I have read several pieces about this story and the depressing thing is I do not who to blame: the 
EU competition rules are the bad guys in one story, the BBC for lacking the vision and the 
confidence to see the problem through in another and the commercial providers for threatening 
to take the BBC to court in another. There is talk, and a real hope, that the project will get back 
on track after a summer review. I hope so. But meantime, is it just me or is there something not 
right going on here? 

To read more on this go to the BBC site, in particular the BBC Jam page at: 
http://www.bbc.co.uk/info/policies/digital_curriculum.shtml 

The Guardian has reported uncomfortably on this story given that it is also a commercial 
provider of learning material but see: 

Kenny, J. (2007) Teachers slam BBC Jam pull-out, Education Guardian, Tuesday March 20, 
2007 and at http://education.guardian.co.uk/elearning/story/0,,2037561,00.html 

For the impact on designers see: 

Deans, J. (2007) Jobs at risk as BBC Jam scrapped, MediaGuardian, Wednesday March 14, 
2007 and at http://education.guardian.co.uk/elearning/story/0,,2033647,00.html 

Holmwood, L. (2007) Tinopolis dented by BBC Jam closure, Media Guardian Tuesday June 12, 
2007 and at http://business.guardian.co.uk/story/0,,2100950,00.html 

M.Hammond@warwick.ac.uk 

http://education.guardian.co.uk/elearning/story/0,,2037561,00.html
http://education.guardian.co.uk/elearning/story/0,,2033647,00.html
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E-safety: evaluation of key stage 3 materials for initial teacher 
education  
John Woollard, Cathy Wickens, Ken Powell and Terry Russell 
Universities of Southampton, Brighton, Canterbury Christchurch, Middlesex 

 
Last November we started a project to 
review e-safety materials and then to 
trial them with trainees. The work was 
commissioned by Childnet 
International to identify if and how e-
safety education could be incorporated 
into current initial teacher education.  

With the growing recognition of the importance of e-safety and the need to better equip teachers 
to both understand the issues and educate pupils, we believed it was vital to assess how those 
entering the profession could be trained and supported.  

The study included the:  
• expert evaluation of a number of e-safety resources;  
• development of an online evaluation form to assess the resources chosen;  
• presenting e-safety sessions to 400 trainee teachers;  
• presenting further resources online;  
• capturing over 73,000 words of comments.  

The research methodology proved successful and 283 trainees responded online to the face-to-
face presentation, with a quarter of responses being made out-of-hours; 70 responses were from 
ICT trainees. 214 trainees provided their personal email addresses so that they could receive 
copies of the report. There were 539 separate requests for online materials during the study 
period.  

There is no clear distinction in the depth of responses between ICT and non-ICT trainees, both 
groups showing an interest and desire to be better informed. 

We highlighted a number of important challenges such as time limitations imposed by a full 
teacher education curriculum, the need for trainee teachers to prioritise and meet the standards 
and the fact that trainees have very different needs from those of experienced teachers. 

However, the research also found overwhelming support from the trainees interviewed as to the 
importance of e-safety and the need for schools to address this issue.  

Our key findings include: 

There are a number of models of implementing the training. However, face-to-face 
methods showed a higher uptake and was more highly valued by trainees. 

An online portal should be developed with resources, information and advice, specifically 
to meet the needs of trainee teachers and their tutors. 

The resource identified for face-to-face sessions with trainee teachers was Childnet’s 
Jenny’s Story. This short film which tells the true story of what happened to one 13 year 
old on the Internet, proved to be effective in capturing the trainees’ attention. It stimulated 
discussion and highlighted an important concern.  

The resources presented online for trainees to explore and 
evaluate were MSN’s Rome Group and from Childnet Me, 
my mobile and I and a glossary of terms. The resources and 
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evaluation forms were accessed through the Childnet Know IT All portal: 
http://www.childnet-int.org/KIA. 

The evaluation of the impact of Jenny’s Story as a stimulus to promote discussion and 
raise awareness, was very compelling, with 84% of the trainees being wiser after the 
session. As one trainee put it “I think this was an excellent video to be shown ... The only 
improvement is to ensure it is shown in as many schools as possible". In addition, and 
most importantly, the trainees realised they would need to access additional resources to 
deal with e-safety issues confidently.  

Since the full report has been released, Cathy and John have been working with Childnet to 
develop a DVD for tutors containing a e-safety presentation and the Jenny’s Story video and a 
website. It will give trainees access to: trainee notes about e-safety; Rome Group (an e-safety 
story suitable for trainees to use in school); and a glossary of terms. The release date is planned 
to be September 2007. 

Childnet international is a non-profit organisation with the mission to “help make the internet a 
great and safe place for children” see http://www.childnet-int.org. 

J.Woollard@soton.ac.uk 

How were you introduced to computers in education? – Part 4 
Christina Preston, MirandaNet Fellowship 

(This article is part of a series of Christina’s personal critical encounters with ICT which she has kindly 
offered to the Newsletter. How much has changed over the last twenty years or so? Ed.) 

Critical Encounter 5: Teachers engaging in designs for learning 

In hindsight I realize that the most exciting aspect of my ICT CPD was the opportunity to 
become involved in the design of these educational resources. Wherever possible this remains a 
feature of Miranda Net programmes and is a compelling reason why software and hardware 
companies are welcomed as partners in this process.  

Just after Christmas that year an invitation from BT arrived asking me to join a team of teachers 
to design educational software at King’s College, London University. This was to involve me in 
an eighteen month project that published an adventure game, SCOOP, and a newsroom 
simulation, NEWSNET, teaching information technology in the classroom by practical 
methods. But when the invitation first arrived I simply saw it as an opportunity to keep ahead of 
students who were, at the time, teaching me.  

My one-day secondment to Computers in the Curriculum at King’s College was a whirlwind of 
activity on top of four days teaching without a free period. But I began, at last, to learn in depth 
about educational computing. The full-time associateship, sponsored by Croydon LEA the next 
year, was a welcome opportunity to use my co-ordination of the ‘SCOOP' and 'NEWSNET' 
design group as a reflective experience. 

This major collaboration between industry and education began in 1985. The Computers in the 
Curriculum project, based at the Centre for Educational Studies, King’s College, London 
University, worked with the BT Education Service on a software project that was planned to 
coincide with the DTI three year £3.5 million scheme to encourage schools to buy software. 
This project which was intended to widen the choice for schools cost £200,000 and resulted in 
six titles in science, technology, information technology and English.[1]  

Teachers from Croydon and Leeds were invited to propose ideas for software which were 
relevant to classroom needs and teaching demands. These groups were to work with telematics 
specialists in designing, specifying and developing the software. Group co-ordinators were 

http://www.childnet-int.org/KIA
http://www.childnet-int.org
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seconded from their schools for one day a week. Other teachers would be bought in to trial the 
material in the classrooms. Co-ordinating the players was no small feat. The team numbered 46 
people: programming teams, industrialist and educators[2]. 

Leeds LEA had identified the need for telecommunications software for use in physics. The 
teachers who joined this group were, by chance, all male science teachers. Their shared subject 
gave them a united purpose and a clear understanding of what their subject required: signal 
transmission, pulse code modulation and picture manipulation for sixth forms.  

Croydon LEA already had a track record in developing materials to teach the new subject 
information technology. The project, therefore, attracted teachers across a range of subject 
specialisms and included both men and women. As information technology was such a new 
subject and no-one in the group had the security of a formal training, it took us much longer to 
identify the subject matter that was appropriate.  

What we were sure about was that we wanted to harness the motivation and concentration we 
had seen in children in computer games. Eventually, using the theme of investigative 
journalism, we created an adventure game called Scoop and an international newsroom 
simulation called Newsnet..  

In Scoop the student took the role of a journalist using on line information retrieval, fax, radio 
pagers to investigate a reclusive millionaire and tell his story. Yes, not millionairess - I realise 
we missed a trick but Croydon teachers were unversed in equal opportunities in the days when 
Croydon was a Tory flagship. The theme of our second program, Newsnet, daughter of Scoop, 
indicates how much our own understanding of international journalism and IT had improved. 
Each terminal represented a different country. The simulation was based on headlines for a 
simulated week. The more the journalists collaborated on electronic mail and the more detail 
they uncovered in the databases, the nearer the truth they moved. 

I wrote an investigative novel into these three databases. Slick Cut, an international jet setting 
criminal, oiled through the data under a range of pseudonyms, putting his relatives in positions 
of power all over the world. As the student journalists uncovered information about his 
nefarious dealing the extent of his criminal operation became clearer. Eventually the pupil 
journalists would realise that the man who had rigged all kinds of activities internationally, was 
the same man who had bought the paper mills in Sweden that supplied the paper to the 
International Gazette group and the factory in South America that supplied the computer chips. 
Just a little more digging and delving and they would discover that, yesterday, Slick Cut bought 
the International Gazette Group. So what could they say about their owner?  

To be able to give students the experience of the pressures of ownership on writing was for me 
the highest level of learning that Newsnet could achieve. But the computing skills they were 
learning were also not inconsiderable. Newsnet was the first educational integrated package. 
The user worked in an environment that linked three databases, desktop publishing, electronic 
mail, word processing and a networked wire service like Reuters. It was also the first 
educational program to use the communications facilities of a network as well. As a result of the 
Newsnet design I was invited to Chile in 1994 to help develop a national educational network 
like the UK National Grid for Learning based on the NewsNet design. [3] 

Scoop was also technically innovative. The design emulated Microsoft windows on the BBC 
microcomputer and was the biggest program ever designed for the BBC with twenty five picture 
locations.  

This innovative style owed most to the programmer, Phil Wood. He had decided to use 
Assembler because Scoop promised to be so big. Assembler is a low level language closest to 
the binary code which involved him in coding long series of numbers. There was no prototyping 



Information Technology in Teacher Education Summer 2007 No 56 

18 

or subroutines ten years ago in educational computing. If the teacher designers did not like the 
interface he had taken a month to write he would have to start all over again. One number in the 
new sequence wrong and the program would not function. One day we arrived to find that he 
had programmed a story line left lying around from our meeting the month before. He showed 
me that he had nearly reached the page turn. "Why do you do this section, Phil?" I asked. 
"Because it was there," came the reply. I turned the page and showed him the other side. "But 
Phil, this story line has no ending! We've rewritten the whole thing now!" He had to start again. 

The coding for Scoop which took Phil eighteen months to complete would take about two 
weeks today using a prototyping shell. But in those days teachers donated nine months 'spare' 
time to the project. Political views have changed and teachers would no longer be prepared to 
give this commitment unpaid. However, what came from this project were strategies to make 
the best of teachers' relevant experience without overloading their time in tasks they are not 
trained to complete.  

After two years Scoop had sold ten times more than any comparable educational package. This 
commercial success was because BT supported a marketing and dissemination programme 
which allowed me to train teachers in information technology all over the country using Scoop 
as an illustration and a tool. Scoop has since been adapted by the Dutch government POCO 
project to use with a series of television programmes and national training workshops.  

Much of the commercial material in the 1980s had American roots and displayed the technical 
virtuosity of programming teams rather than interesting content. In the commercial world 
programmers intent on displaying their programming pyrotechnics were prone to grab any little 
furry animal and any kind of Holy Grail to use as story pegs. I put out an SOS: "Where are 
Shakespeares Of Software?"(Preston 1997). But the giant games companies are still not 
attracting half the population, girls, to buy their products. Millions of pounds are still wasted on 
compelling trivia.  

The composition of the Miranda Net membership is intended to develop confident relationships 
between programmers and educators that develops more powerful constructive learning 
software. The background to this thinking was a lunch with Phil Wood the Scoop programmer, 
who landed a programming job in industry at three times the salary of a university programmer. 
We had had some really heated discussions at times about what Scoop and Newsnet ought to 
do, so I was particularly pleased that there seemed to be no hard feelings. "Far from it," he said. 
"You insisted on achieving the educational aims and objectives of the programs in complete 
disregard of what I thought the computer would do. You made me stretch and bend the rules. In 
fact, I was given this job because I had taken the BBC B further than anyone thought it could go 
- so thanks for the push!" 

This priority given to educational good practice above technical expediency was the most 
important philosophy I learnt from the Educational Computing Unit at King's College, London 
University, which was directed by Dr. Margaret Cox. Here we learnt humility as teachers 
because then as now most teachers' knowledge was rather behind that of their students. Mine 
was the worst. In the Computers in the Curriculum department at King’s College, I was seen as 
the below average teacher test-bed. "If she can use it so can a chimpanzee with a sock over its 
head," was the general view of my computer competence. Richard Millwood, now director of 
Ultralab, was especially patient with me. I called him in one day in the conviction that my 
computer had taken leave of its senses. I had been shouting at it for half an hour already 
because, since I had changed the position of the keyboard, the screen filled with gibberish every 
time I typed. Richard summed up the problem as delicately as he could. "If women of your 
ample build" he explained, "lean too far over the keyboard, gobbledy-gook will result!" 
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My Best Lesson 
(Two best lessons were sent in – well sort of. You will see that the first is ‘only’ a starter but links 
serendipitously to another article. The second has replaced ‘my best’ with ‘my primary students’ favourite’. 
Both are gratefully received – Ed.) 

 
David Longman, University of Wales Newport 

No so much my "best lesson" as my best starter. 

At the beginning of your session on wordprocessing ask this question: 

Why does a sheet of A4 paper measure 297mm x 210mm? 

The answer is quickly found using Google but of course it provokes a lot of discussion. 

I like it because it forces attention onto a very important element in the wordprocessing cycle, it 
has an interesting historical dimension, and it also introduces a good example of numeracy in 
ICT. I like to have the students take out a ruler and make sure they measure the page, and to 
draw a 3.17cm left and right margin with a 2.56cm top and bottom margin. This certainly gets 
you into a discussion about the precision that a wordprocessor can bring to printed layout.  

I also like it because it's off the wall - no-one expects you to ask such a question! Some students 
will ask: Why does it matter? But it does, doesn't it? 

David.Longman@newport.ac.uk 
Bridget Cooper, Leeds Metropolitan University 

My primary student's favourite lesson is this: 

I bring in a large covered bag and after a little dull NC work I say, but now you are going to use 
ICT creatively. You are going to write a story in groups together and act it out. I get them into 
groups of around four students. My slow and menacing script goes something like this. 

First of all you are going to dress up and then slowly one by one out of the covered bag I pull all 
kinds of props such as wigs, hats, policemen's hats, Swedish plaits, sunglasses, moustaches etc 
and I put them on briefly myself just to show how silly they will look. They all start giggling 
and saying -oh I'll be the Swedish masseur, I'll be the clown etc . Then when we have looked at 
all the props I then say... and when you are all dressed up you are going to kill each other and 
slowly I take out of the bag various weapons such as a gun, a bottle of poison, saws, mallets, 
hockey sticks, wire to strangle with, severed limbs and fingers and so on - all very gruesome - 
they absolutely love all this. Then I say you are going to plan a murder story - which you will 
act out. I encourage them to go off and find unusual venues to act out their story and to create 
extra props if they want - they like to write ransom notes. I tell them they will need to take 
around five pictures with the digital camera showing the various scenes and then they come 
back transfer them into softease and write a short story based around the pictures. Some like to 
write the story first, some like to go off and do the dressing up and write the story as they go 
along. 
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They have great fun for around twenty minutes taking pictures of each other committing a range 
of horrible crimes (I only have one hour for the whole lesson) and then they come back and 
write the story. I encourage them to build tension, use suitably descriptive and appropriate 
language, be funny and basically anything goes (they really enjoy this freedom). After each 
group has produced a story we see them on the big screen and great fun is had by all. 

Then we reflect on what they have learned to do (it's a very enjoyable and creative session) and 
we think about how we could use a similar technique to do a whole range of activities in 
primary school all across the curriculum ( of a generally less gruesome kind) using the same 
software and equipment and adding other ideas as well. They come up with all sorts of 
interesting possibilities and they always thank me for the session. Its always good fun and gives 
them lots of ideas. Other members of staff borrow my props too. 

B.Cooper@leedsmet.ac.uk 

 

Why we should improve the quality of word processing in schools? 
John Woollard, University of Southampton 

Hi guys 

For quite a while now I’ve noticed that the quality of presentation and the rigour of word processing have 
been declining. Even ICT trainees produce less than acceptable formatting and layout. I’ve decided to do 
something about it. This year, trainees will be assessed, during the course, on their ability to word process 
and given targets to improve. 

So the following is copied and pasted from the web address: 
http://www.pgce.soton.ac.uk/IT/Training/Requirements/Writing/WordProcessing 
and formatted by the Newsletter Editor 

Pupils are introduced to word processing by making them type in different fonts, colours and 
sizes. They then apply italic, bold, underscore and strikethrough. They will be encouraged to 
embolden and emphasise labels, headings and subheadings. The content of their work (the 
words) is inseparably connected to the format (the look) of the work. 

extensible markup language 

Some systems for rendering presentations on the screen or paper are based on the concept of 
separating the “data”, the required “content” and the “format”. For example, the extensible 
markup language (XML) data structures are filtered and rendered using extensible stylesheet 
language (XSL) files. XML also uses an external document type declaration (DTD) to 
determine the validity of the data structure and the formatting requirements. Data is stored on 
the system and is rendered in different formats according to the audience. 

hypertext markup language  

The hypertext markup language (HTML) web pages can be rendered in particular formats by the 
use of cascading style sheet (CSS) files. HTML has a limited number of text styles, for 
example, <H1>, <H2>, <PRE>. The HTML page specifies the content (text) and the format 
styles but the cascading style sheet determines the look of those styles, for example, specifying 
that <H1> is san serif, size 14, cyan and italic.  

good presentation 

Good presentation of material has the following features: consistent format of titles, sub-titles 
and sub-subtitles; appropriate white space for borders and between paragraphs, sections and 
chapters; appropriate/consistent use of fonts, character spacing and line spacing and following 

http://www.pgce.soton.ac.uk/IT/Training/Requirements/Writing/WordProcessing


Information Technology in Teacher Education Summer 2007 No 56 

21 

any prescribed style guide. The requirement for good presentation is that the author creates the 
appropriate content (words, meaning, fit-for-purpose, meeting the needs of a specific audience), 
applies an appropriate format and then renders on screen or paper.  

good word processing 

The following description of good word processing uses terms that occur in Microsoft Word - 
many word processors have similar features but may be named differently. 

1. plan the content top down (abstract, chapter headings, sections, subsections, paragraphs, 
etc.) 

2. write the words 

3. add navigational text (titles, sub-titles, headings, labels, etc.) 

4. check the text against the appropriate style guide 

5. apply styles to the text (Heading 1, Heading 2, Hyperlink, Bullet, etc.) 

6. change the Styles specifications for Normal, Heading 1, etc. to adjust the look of the 
presentation 

7. render the work. 

why we must improve word processing 

Load into Microsoft Word the most recent large document that 
someone has sent you. Go to the Format > Style or Formatting 
Palette and start to examine the different parts of the work. Are 
all the subheadings the same font, size and spacing? Even if 
they are, could they all be changed to one font size smaller by 
changing just one value in the document? How many styles are 
used or is the text all “Normal” with font and size specified 
separately for each subheading, label and title? Importantly, if 
the document needed to be changed for another 
audience/medium, how easily could the different parts be 
changed and yet the consistency retained? 

Also, carry out the following actions to check on the layout and 
content of the text: 

apply the English (UK) language and ensure spelling and 
grammar checking is working on the text as it is typed; 

use the show/hide ¶ feature to reveal (inappropriate) use of 
spaces instead of tabs; 

use the readability statistics option to determine if the text is 
suitable for the audience; and 

check that the margins are within the printer limits and that 
with multi-page documents that appropriate page 
numbering/section numbering is used 

 

There are three reasons why we must improve word processing: 
• we must have better word processing (including by our colleagues) to ensure efficiency 

in authoring and then in subsequent review of the work;  
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• we need to teach pupils the concept of good design with consistency being an important 
element; and  

• we need to teach the concept of the separation of content and format for when they are 
working in other areas of ICT including web page design, CSS, mail-merge, email-
merge, database management systems, queries and reports, etc. 

practical activity for PGCE IT recruits 

Before doing any typing for your preliminary experience reports, carry out the examination of 
the document you have been provided with and make a judgement about the quality of the word 
processing. Copy the text from that document and paste (Paste Special) into a blank document. 
Then follow the authoring sequence outlined above to create your report ensuring it looks like 
the original document. 

J.Woollard@soton.ac.uk 

Software, the TDA, BESA and ITTE 
Graham Jarvis, Trinity & All Saints College 

I thought it might be useful to update you on two developments concerning ITE software 
initiatives that exist and are on-going. 

The first is the TDA’s free software initiative that has been developed over the last few years. 
The TDA, through their ICT team, have negotiated free software for ITE providers and the 
details of these can be found on the TDA website at:  
http://www.tda.gov.uk/partners/quality/ict/usefulresources.aspx?keywords=free+software 

The extract below is from an email recently received from the ICT team at the TDA: 
“We are currently in the process of finalising a letter to be sent out to all training providers. This 
includes details of the various software initiatives the TDA is involved in. Tim and I will be 
meeting with Espresso to discuss their input to the free software initiative further. The letter will 
be sent out once these details have been finalised. I have attached a copy of the latest version for 
your information.” 

The second development arose from discussions ITTE had with the TDA and BESA about the 
unique situation of ITE and problems associated with software licences and, to put it bluntly, 
the lack of money in ITE to support software purchases. These discussions led to an 
announcement made at BETT 2007, followed by this recent communication from BESA: 

INITIAL TEACHER TRAINING SOFTWARE SITE LICENCE (ITTSSL) FRAMEWORK  

BESA (the British Educational Suppliers Association) is pleased to announce that for the first 
time a unique agreement has been reached between software retailers in its membership, ITTE 
(The Association for Information Technology in Teacher Education) and the Training and 
Development Agency (TDA) to ensure that ICT can be more easily embedded in training 
institutions, thus influencing the competence and confidence of teachers of tomorrow. 

This agreement for initial teacher training software site licenses (ITTSSLs) reflects the particular 
needs of Higher Education Institutes (HEIs) involved in the use and development of ICT within 
initial teacher training courses. It is designed to encourage the widest experience of use of 
software by trainees through a licence which can be more easily managed and policed by the HEI 
and offered at a beneficial price. The agreement identifies with the TDA’s support for the policy 
of ensuring that all teacher trainees have their own computers, mainly laptops, which they can use 
to support their work at their HEI, at home or in school. 

The agreement is a framework which software companies can sign up to. Those members can be 
identified when they display the ITTSSL logo: 

http://www.tda.gov.uk/partners/quality/ict/usefulresources.aspx?keywords=free+software
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BESA members can download the logo for use 
at www.besa.org.uk  

Those BESA members participating will be 
regularly advised to HEIs by ITTE. 

 

We are continuing discussions with the TDA and BESA to take this forward and hope to 
circulate an initial flyer which identifies those software companies who have ‘signed up’. We 
will then update this as and when we have further information. If you experience problems or 
want further information please email us so we can raise it with either the TDA, BESA or the 
software company-or all of them 

I hope this gives some clarification and…..as they say….watch this space. 
G.Jarvis@leedstrinity.ac.uk 
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Newsletter Questionnaire: Sarah Younie in the hot seat 
Short Biographical sketch  

Dr Sarah Younie is currently on maternity leave from being principal lecturer in education, 
having taught on Masters, PGCE, BA Education Studies and ICT CPD programmes for 
practicing teachers. Research interests are in ICT and educational change and the relationship 
between the two, both at a whole system level and individual classroom/pedagogy level. This is 
principally through engendering learning communities and a collaborative and discursive 
dynamic. 

When and where did you first encounter a computer? 

In 1985 at university then in my teaching. It was nothing complex, but before windows in the 
world of DOS. It really has got a lot easier! 

Computers have changed the world – but for good or for evil? 

Computers have the capacity to do both. As a medium they are a mirror of human nature. 

What’s your favourite gadget? 

Any technological device that enables me to organise and live my life better, from my PDA to 
portable DVD player. 

You are appointed Secretary of State for Education and Skills for the day. What are you going 
to do? 

First, broaden the cornerstones of our current system that are a measurement of achievement. 
Achievement desperately needs to be widened to capture more aspects of human nature to allow 
all children to leave school with a sense of accomplishment in whatever area of their lives that 
maybe. We need to go beyond a narrow definition of academic attainment, whether that is 
creative, musical, artistic, athletic, conscientiously caring for others or animals or for the planet. 

What is your ideal alternative career? 

Eco-Warrior and Psychotherapist. One caring for the planet, the other for people. 

What’s your motto? 

‘Act only on that maxium that would at the same time become universal law’, Emmanuel Kant, 
or more simply, ‘do unto others as you would want done to you’ 

Do you believe ICT is worth the trouble? 

Yes – it is about seeing the value in respect to the time invested; there must be a mathematical 
formula for that…. 

What’s the most surprising thing you have ever seem in the classroom? 

Sam, a young 17 year old lad, suddenly standing up, leaving his desk and deliberately tearing 
down all the posters on the classroom wall depicting scantily clad women (they were pupil 
collages of gender stereotypes from another lesson). He said they did nothing to help liberate 
women from the idea that they could only have sense of worth in society through the way they 
looked. “Where are your role models?” he cried, “These don’t help.” He promptly tore them all 
up, disgusted I had allowed them to be put up but at the same time pleased I had changed the 
way he thought about it all. As you may have guessed I came by the humanities route into ICT 
through new media technologies and cultural theory. What was then called cyberspace offered 
the panecea of ‘freedom from the visual’ when communicating, a point that Sam had made 
many years before. 
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What’s the most important lesson being a teacher has taught you? 

Humility. From the belief that everyone you meet can teach you something. 

Which words are going to define the future of education? 

The words I’d like to define the future of education are very different from the ones that 
probably will define its future. Whereas the DfES see ‘personalisation and individualisation’, 
I’d like to see transformation and collaboration. 

When you retire, what do you hope your legacy to your field will be? 

To have helped support an education system that engenders critical independent learners, who 
can think for themselves and who know if what they read is garbage or an earth shattering 
truism; and to have supported making education meaningful to children again, not simply 
instrumentalist with exams as a means to an end with its shallow learning. With deep and 
profound learning, if learning experiences were intrinsically worthwhile, wouldn’t schools be 
happier places? As Basil Fawlty once remarked to Manuel, when simply explaining how to 
extract a dead pigeon from a water tank, ‘it isn’t a proposition from Wittgenstein’, but wouldn’t 
it be wonderful if understanding such things were more probable, as I believe even the most 
complex things can be explained – it just takes a good teacher.  
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News of a new development: ictopus 
Roger Keeling 

You may be interested to hear that a group of ex MAPE people 
have left the Naace fold and have formed a separate group 
called Ictopus. Most of the members of this new group were on 
the Naace Primary Working Group and have now resigned. 
Without rehearsing all the reasons here, the main objective is 
to make the primary resources (that were synonymous with MAPE) accessible for free to as 
wide an audience as possible.  

The new grouping is an informal grouping (i.e. not a registered charity). Heather Govier has 
agreed to continue to act as the chairperson and a core team of writers has been assembled. I am 
delighted to say that we have also secured the support and services of Mike Matson (the guru 
behind the New Tutors Induction Project site). We will be seeking sponsorship, but everyone 
has agreed to give of their time freely in the first year whilst we see whether we can get this 
initiative off the ground. It will work in a similar fashion to Direct2U. Ictopus is not a 
subscription organisation; anyone (parents, teachers, trainees) can register, free of charge, to 
receive the mailings. All of the resources, including back issues of the mailings, will be 
available on the open access website.  

In effect there will be three categories of involvement: 
•  
• A core team of writers and resource providers 
• The registered ‘members’ – initially recipients of publications, but a group of people 

who we hope over time will become more interactively engaged and will move from 
recipients to information providers too. 

• The public (including children) who will have free access to all the resources. 
•  

If you wish to become actively involved at the outset as one of the resource providers (and there 
are also admin tasks that need to be undertaken – designers, artists, sponsor seeking gurus, 
treasurer etc) then please let me know. 

If you simply want to be a registered user then sign up at www.ictopus.org.uk and register 
your interest (but do give us a few weeks to get this up and working please – we hope to launch 
on September 1st 2007). More importantly please ask your students to register too; we certainly 
hope to be able to provide resources that they will find accessible and useful. 

We are excited by this development and look forward to your support in one way or another. 

Roger Keeling, Bob Fox& Alan Rogers 
(To avoid a “what does ictopus mean?” competition Bob Fox emailed me the answer: ICT Online Primary 
User Support. –Ed.) 

djk@redlands.u-net.com 

News of a new publication: Journal of Assistive Technologies 
Chris Abbott, King's College London 

Get in early for the next RAE… and anyone else interested in e-Inclusion? 

Having changed job title to one with “e-Inclusion” in it, this is something of a round-up of 
developments in that area… 

Despite all the good advice given to me by colleagues who told me not to do it, I’ve agreed to 
edit a new journal. The will be launched in late 2007 and will then appear quarterly, published 

http://www.ictopus.org.uk
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by Pavilion. I am delighted to say that we have an excellent Editorial Board, all ready to give up 
their summer break to provide prospective article writers with amazingly rapid feedback – we 
aim to get papers blind peer-reviewed twice within a month of receipt (which is a whole lot 
better than the three years taken by one Journal to decide to accept a paper of mine without 
revisions!). 

So – if you or any of your students has something to say about the use of digital technologies to 
assist or enable learning within education, health or social care settings, please send me your 
papers without delay. I can provide further details and guidelines for contributors on request by 
email. 

With your indulgence, perhaps I can also publicise the literature review (E-inclusion: Learning 
Difficulties and Digital Technologies) which I recently wrote for Futurelab – now available 
from them as a print version or as a free PDF from the Futurelab website. And we will be 
teaching an MA in e-Inclusion at King's College London from September 2008. 

Finally – if you are interested in e-Inclusion (disability, learning difficulties and digital 
technology in particular) please contact me to join the mailing list for the termly e-Inclusion 
seminars we will be beginning in 2007-8 – with an interesting range of speakers to be 
announced! 

chris.abbott@kcl.ac.uk 

Braided Learning 
Christina Preston, MirandaNet 

A new theory about online learning based on MirandaNet practice 

I have been working for some time with groups of Fellows on a development of Gilly Salmon's 
five step model for online learning that we refer to in our courses on e-facilitation. 

I am now publishing two papers on the Braided Learning theory which concentrates on how 
mature communities of practice communicate on line summarised here: 

"Braided learning is a theory that has emerged from the observation of modes of online learning 
as the MirandaNet community of professionals has matured in digital competence. The 
MirandaNet Fellowship is a professional organisation of educators, researchers, policy makers, 
and developers of software and hardware who have a uniting conviction that teaching and 
learning can be transformed by the use of digital technologies. Established in 1992, the Fellows 
began their association online in 1994. Over the last 12+ years, MirandaNet has developed into a 
mature, online community of practice. This history has reveals a three dimensional process of 
learning and practice which entails coming to understand and participate in a creative, 
progressive “braiding” of text, opinions, and ideas. These processes reveal how learning by 
professionals, for the purpose of strengthening both the profession and individual understanding, 
unfolds in the online context. 

There are three identifiable stages in the process professionals in MirandaNet adopt and practice 
in their professional, online, learning. In the first stage the community engages in creating a 
braided text online that supports diversity and change of opinions. Some members act as e-
facilitators or braiders who help to shape the argument, provide interim summaries and change 
the direction of the discussion. These are stored along with forum discussions and teachers case 
studies in the MirandaNet Braided E-journal. In the second stage, braiders demonstrate meta-
learning by constructing braided artefacts, which re-interpret the online debate in different styles 
for different audiences, e.g., newsletters for their local communities and reports for their school 
senior management team. In the third stage, accomplished fellows take the initiative to set up 
working parties to explore a subject in more depth. At this point the participants become active 
professionals, using collaborative knowledge to build new theories and policies that will impact 
their profession in the longer term."  
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For those ITTE members who are interested there are two drafts of the publications on a screen 
for members only. One draft paper is 2,500 words and will be one of six new online models and 
theories being described in a paper for First Monday. The other paper is 24 pages and looks in 
detail at one of the MirandaLink debates online about social software for the International 
Journal of Web Based Communities. Please email me if you would like the secret URL. If there 
is enough interest I will set up a forum on the subject of online models and theories. 

Gilly Salmon's model is on this link: http://www.atimod.com/e-moderating/5stage.shtml  

There was a presentation of Braided Learning, to Gilly and her colleagues at Leicester 
University on 23rd April. The full presentation with the sound track and notes from the day can 
be found on this link: 

http://www.le.ac.uk/beyonddistance/events/pastevents.html 
christina@mirandanet.ac.uk 

Technology, Pedagogy and Education: Journal Update Summer 2007 
Avril Loveless, General Editor 

News: 

We are delighted that Steve Kennewell, Swansea School of Education, will be taking on the role 
of Editor of TPE. He and I will share the Editorship for another year to allow a period of 
transition, and Steve will be taking responsibility for 2008 and beyond. Steve has been a 
thoughtful and thorough reviewer for the journal for many years, and a member of the Editorial 
Board. He is also an experienced editor, having edited Computer Education for 15 years, and a 
recent Special issue on Interactive Whiteboards for Learning, Media and Technology. I have 
greatly appreciated his support and suggestions over the years, and am very pleased that he will 
be taking the journal on to the next phase in its development.  

Updates on current issues in preparation: 

The 2007 Volume is complete and the final articles for 16(3) are being revised for copy editing 
as I write this piece. This issue focuses on articles on ICT and pedagogy emerging from the UK 
ESRC Teaching and Learning Research Project (TLRP). It is edited by Patrick Carmichael of 
Centre for Applied Research in Educational Technologies, University of Cambridge, and 
promises to be a significant collection of articles on the theme.  

Neil Selwyn, The London Knowledge Lab, will be the Guest Editor of the Special for 2008 
which will address the theme ‘Technology, Pedagogy and Education: glimpes of the wider 
picture’. Educational technology has long attracted the attention of social science researchers 
working outside the traditional concerns of applied education research. Sociologists, policy 
analysts, philosophers, economists, geographers and media & communications researchers have 
all produced detailed and insightful analyses of technology, pedagogy and education which 
nevertheless have often passed ‘under the radar’ of education journals. This special issue seeks 
to celebrate this diversity of perspectives by show-casing a range of work which concentrates on 
some of the wider issues surrounding the application of technology in educational contexts – 
and also reflects upon the influence of these issues on the pedagogy and practice of educational 
technology. 

A.M.Loveless@brighton.ac.uk 
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Thought for the term 

Some TPE numbers to celebrate: 5,728 and 14, 326 

In this year’s publisher’s report from Routledge, 5,728 is the total circulation of the journal, 
 that is the total number of subscriptions, online sales agreements and EBSCO participants. 

14, 326 is the total online Full Text Article Downloads for 
Volumes 11- 15 between May 2005 and May 2007. 

The journal is read in every continent! 

 

ITTE Committee Members 2006-2007 
Richard Bennett Elected 2004 - 2007 University of Chester  

Ken Bingham Elected 2005-2008 University of Cambridge 

Pete Bradshaw Elected 2006 - 2009 Nottingham Trent University 

Babs Dore Secretary University of Northampton 

Tony Fisher Past Chair University of Nottingham 

Bob Fox Elected 2004 - 2007 University of Worcester 

Helena Gillespie Elected 2006 - 2009 University of East Anglia 

Chris Higgins Treasurer Oxford Brookes University 

Libby Jared Visitor (Newsletter) University of Cambridge 

Graham Jarvis Chair Trinity and All Saints College, Leeds 

Tony van der Kuyl Elected 2005 - 2008 SITC, University of Edinburgh 

David Longman Co-opted University of Wales Newport 

Avril Loveless Visitor (Editor TPE) Brighton University 

John Potter Elected 2006 - 2009 Institute of Education (London) 

Ken Powell Elected 2004 - 2007 Canterbury Christ Church University 

Sarah Younie Vice Chair De Montfort University 
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Just letting you know … 

The 10th ITTE Research Seminar 
will be held on 

Friday 28th & Saturday 29th November 2008 
as usual at the sumptuous venue of 

The Møller Centre, Churchill College, Cambridge. 
 

New on the bookshelf 
Neil Stanley, Liverpool John Moores University 

Our colleague John Woollard’s Learning and 
teaching using ICT (Learning Matters) just 
missed the last list – I expect many of you 
have seen sample copies by now. Looks a 
useful addition to the domain. 

The Demos think-tank produces some 
interesting publications. Their Space 
(download from 
http://www.demos.co.uk/publications/theirspace) 
is worth a read, and passing on to colleagues. 

I finished reading Born on a Blue Day by 
Daniel Tammet and passed it to a colleague 
who in return has lent me Temple Grandin’s 
Thinking in Pictures (Bloomsbury), another 
book by a literate person with autism.  

I’ve just discovered Michael Dibdin’s Zen 
detective series – I read the first and then 
tried to buy book 2 – it was out of print and 

as a consequence have become a big fan of 
the Amazon associate bookseller system. It 
has become far too easy to acquire some less 
easy to find books at sometimes silly prices 
– cheaper in time, effort and possible fines 
than even going to see if they are on the 
shelf in the library! 

I read and enjoyed AM Homes’ this book 
will save your life (Granta), a book of 
doughnuts, holes, fame and family life. 

Amongst the holiday reading are stacked up 
Mark Haddon’s A Spot of Bother (Vintage) 
and Seeds of Greatness by Jon Canter 
(Vintage). The latter was covered by the 
book programme on Radio 4 and caught my 
ear. 

Think I’d better get on with the reading. 

n.r.stanley@livjm.ac.uk 

Web Wanderings 
Neil Stanley, Liverpool John Moores University 

It doesn’t seem that long since the last set of 
wanderings so this may be a short list! 

Teachers without borders 
http://www.teacherswithoutborders.org/index.ht
ml 
is a site with several course packages on it – 
including one on assessment – but is really 

about supporting teacher education in the 
less fortunate areas of the world. 

Creating Passionate Users  
http://headrush.typepad.com/creating_passionat
e_users/ 
is an interesting blog, mainly for some of the 
graphical representations it uses (you’ll have 
to scroll down). 

http://www.demos.co.uk/publications/theirspace
http://www.teacherswithoutborders.org/index.html
http://www.teacherswithoutborders.org/index.html
http://headrush.typepad.com/creating_passionate_users/
http://headrush.typepad.com/creating_passionate_users/
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My son has become a dedicated Mac user 
and he gets his background images from  
http://interfacelift.com/ 
 - of course they’ll work in Windows too! 

Merlin John is no longer at the TES but he is 
writing at  
http://213.232.94.135/merlinjohnonline/news.ph
p . 

Art colleagues may like the infosheets at  
http://ngfl.northumberland.gov.uk/art/infosheets/
default.htm . 

Public TV http://www.public.tv/ has short 
videos produced by government offices, may 
be useful for PSHE work or environmental 
education. 

Slideshare http://www.slideshare.net/ is a 
repository of a wide variety of sensible and 
silly presentations – may be something here 
of use to someone other than their original 
creators. 

More environmental resources at World 
Mapper  
http://www.sasi.group.shef.ac.uk/worldmapper/ 

this shows the world if areas represent 
different attributes. 

I’ve been rebuilding the software collections 
on the home PCs and amongst the items I felt 
necessary to put back is the JPEG Lossless 
Rotator tool  
http://www.anryhome.com/software/jpeglossless
rotator/ 
(- there’s a whole set of articles for Libby if 
we each got one useful shareware tool and 
wrote about it.). 

Scratch http://scratch.mit.edu/ got 
mentioned on the BBC website and the site 
was overwhelmed with interest. It’s an 
animation tool kit for young learners. 

Downloading can be a pain under Windows 
– the Freedownloadmanager  
http://www.freedownloadmanager.org/downloa
d.htm 
can help. 

Phrogram says that it provides “Computer 
programming that's fun to learn and do!”. 
Find it at 
http://phrogram.com/.  

My son also recommended the use of Open-
DNS 
http://www.opendns.com/welcome/ 
Seemed to speed up my system. 

The Mac browser Safari is now available for 
Windows at http://www.apple.com/safari/. 
Screen is very clear and colours intense, but 
it can’t access some online resources. 

The Who record all their concerts and sell 
them on DVD – the day before Glastonbury 
they performed at Knowsley Hall  
http://www.themusic.com/detail.cfm?id=900213
5, 
I saw it live but missed a bit due to poor 
umbrella positioning! 

LSE has a nice set of email etiquette at  
http://www.lse.ac.uk/itservices/rules/email.htm 
as does netmanners at  
http://www.netmanners.com/courtesy1.html.  

Well not as short as I thought. 
 

n.r.stanley@livjm.ac.uk 

http://interfacelift.com/
http://213.232.94.135/merlinjohnonline/news.php
http://213.232.94.135/merlinjohnonline/news.php
http://ngfl.northumberland.gov.uk/art/infosheets/default.htm
http://ngfl.northumberland.gov.uk/art/infosheets/default.htm
http://www.public.tv/
http://www.slideshare.net/
http://www.sasi.group.shef.ac.uk/worldmapper/
http://www.anryhome.com/software/jpeglosslessrotator/
http://www.anryhome.com/software/jpeglosslessrotator/
http://scratch.mit.edu/
http://www.freedownloadmanager.org/download.htm
http://www.freedownloadmanager.org/download.htm
http://phrogram.com/
http://www.opendns.com/welcome/
http://www.apple.com/safari/
http://www.themusic.com/detail.cfm?id=9002135
http://www.themusic.com/detail.cfm?id=9002135
http://www.lse.ac.uk/itservices/rules/email.htm
http://www.netmanners.com/courtesy1.html
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Endpiece  
 (Name and address supplied, but not printed to protect those concerned – Ed.) 

A member of staff who has been given a laptop from TDA funding wanted some single user 
software installed on her machine. We were told there would be a delay because it had to be 
'packaged'. So being ignorant of what this meant I asked for an explanation. 

I got one as you can see by the reply: 

Packaging is the processes of taking a piece of software and undertaking the tasks listed 
below to make sure it complies with licensing/environment and management strategies 

Testing the software in the current domain/security platform. 

Testing the software against other pieces of software that the software has been 
targeted for. 

Testing the software for security issue that it may cause from software holes. 

Assigning the software to a distribution point so advanced/legacy SMS clients can 
download the software. 

Working out the switch parameters for package type e.g. ins sheild/inno/.msi/ or .iss 
based installation 

If non (sic) of the above, create a snapshot to recompile the software as an MSI and 
then creating the appropriate transforms for it 

Testing the install is silent and applies only to the HKCM not any HKCU hives. 

If not creating/amending the netlogon ntuser.dat to also have the HKCU settings. 

If so, deploy the software through an SMS management point to make sure it is 
package deployable and runs in a bits\silent environment 

If not, create a GPO deployment object and redefining the installation into windows 
scripting host. 

If it runs in SMS ok then create a collection and deployment objects for software 
assignment 

Then run software/hardware scanning agents to make sure hardware meets software 
spec and point out any burden that the machines are under after the upgrade and 
analyse scaling of the machines. 

Then doing all the same object creation for the uninstall scripts for the same 
application 

Oh dear - I thought you just installed it!! 
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