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From the Chair 
Sarah Younie 

We are pleased to announce the publication of our very own ITTE 
flyer, which is suitably glossy and professional – thank you, to the 
team who worked on this, particularly, Ken Bingham for 
production and David Longman for copy. Copies are now available 
to send out to prospective new members, also any existing members 
who would like multiple copies to circulate at international 
conferences or for use with potential members please let us know 

and we can send you some.   

This year, ITTE were invited to become full members of the CfSA (Council for Subject 
Associations). The Committee have agreed to this for one year, thereafter we will evaluate and 
review continuing. Membership entitles Subject Associations to attend DCSF/ CfSA 
conferences and national consultation on key debates and invites specific ITTE responses to 
these. For example, the CfSA have put out requests for feedback on the Primary Review, which 
you will have seen on the list in the summer term.  

We continue to value our close links with the TDA, which are hugely beneficial, particularly 
those with Tim Tarrant and his team. Earlier in the year we met up to work on the document 
‘ICT Characteristics in ITT’, which is a collaborative piece to be sent out to all ITT providers in 
September and included in this issue of the newsletter. 

Another project, initiated by Bob Fox of ITTE is the ITTSSL (Initial Teacher Training Software 
Site Licence) in collaboration with the TDA and BESA. This was officially launched by the 
Secretary of State for Education at BETT 08 and highlights the nationally significant work we 
are undertaking. ITTE have been awarded a grant by the TDA to produce a flyer, which will 
further promote the ITTSSL agreement so that all ITT providers and relevant software 
companies are aware of this development.  

An ITTE team of four attended the TDA/Becta ICT Advisory Group meeting held at the TDA in 
London. Those attending were invited to discuss the DCSF publication ‘Being the Best for our 
Children’, which provides an update on DCSF policy; see the link below: 
http://publications.teachernet.gov.uk/eOrderingDownload/7552-DCSF-Being%20the%20best.pdf  

The TDA see the development of the Masters in Teaching and Learning as one of their most 
important and major initiatives for the next two to three years. This is currently being piloted 
and we will keep you updated on developments; for further information see MTL in the link 
above. Also, the TDA announced that they will be moving out of London and relocating to 
Manchester for 2010.  

The ICT Tutors / Subject Resource Network funded for six years by the TDA is half way 
through. There have been significant initiatives within this project: new tutors receive 
sponsorship to attend an ITTE conference and it was a pleasure to meet those of you who 
attended Carlisle. We look forward to seeing more of you at the Cambridge Research 
conference on the 28th to 29th November, where the second initiative, of inviting an 
international speaker, will commence with Yrjö Engeström from the University of Helsinki 
presenting a keynote. Similarly, we are pleased to announce that our other invited keynote will 
be Gilly Salmon from Leicester University. Further initiatives include funding for research by 
new tutors and continued enhancement of the ICT Tutors website.  

Having enjoyed another stimulating ITTE conference in Carlisle in July, a special thank you to 
Dave Murray for convening the conference and to the team at Cumbria University for all their 
hard work organising and managing the event.  
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I would like to say thank you to all ITTE members who have contributed to the list this last 
year, whether to answer a query from a member or to respond to a national consultation; your 
support is greatly appreciated. The list was set up many years ago and has been managed ever 
since by John McPeake who will be retiring in August. John, thank you for the invaluable 
service you have given us all for all these years. We all wish you a very happy retirement. Tony 
Fisher at Nottingham University has kindly agreed to take on servicing the ITTE list for us.  

Wishing you all a good summer. I am excited to, at last; (hopefully) find time to read the books 
I have piled up. Libby, could this be a ‘new corner’ – interesting books I read over the 
holiday… 

syounie@dmu.ac.uk 

Editorial 
Libby Jared, Faculty of Education, University of Cambridge 

Worth the Wait? 

Well hopefully most readers are off on a long and well-deserved holiday, far from desks and not 
pacing the room waiting for this term’s Newsletter to appear. Readers – the fault lies with you 
in the first instance and then solely with me in the second. Eventually after momentous hassling 
and no articles forthcoming somehow the weekend after the Summer Conference, the floodgates 
of my inbox opened until I had to put my hands up and say ‘No More’. Hoisted by one’s own 
petard, it has taken me some time amid personal commitments to complete this edition. (And 
mega apologies to the article that has a July 31st deadline date!). 

But having realised it was worth my wait for articles, I hope when you have read it cover to 
cover you will also have found it worth waiting for too.  

As I was doing my first combined read through, I was reminded of an ‘at-odds’ message that 
had been sent out on the ITTE list a few days before. An ITTE member was sitting in a meeting 
recently, at their own institution, when other colleagues round the table suggested that students 
could still demonstrate effective use of ICT by using an OHP, as well as tape recorders. As one 
remarked: "ICT isn't just about using the IWB, it's about any technology used for 
communicating information in the classroom." I suspect that not only does the ITTE member 
have fewer hairs on their head as a result of hearing this, but the findings that Rik Bennett 
shares about his trainees' opinions of ICT would indicate something rather more needs to be 
embraced than the aforementioned items. Whilst one can critically engage with the trainees’ 
responses, waiting at times for deeper reflections, there is much scope for optimism from our 
‘young’ and enthusiastic teachers. (See also the TDA ICT Characteristics article!) 

Juxtaposed to this article are two others from ‘veterans’ computer users fondly remembering 
what caught their attention and enthusiasm for using ICT with pupils and trainees. Simple 
‘Grasshopper’ may have lost out to ubiquitous ‘Excel’ and LOGO been insanely forgotten for 
other more showy but less purposeful software, but both were, in their day, worth waiting for – 
and I might add at least one still is!  

The first article in the Newsletter by Steve Kennewell (someone, who because of his many 
contributions, I have assigned to my good stalwart group ) spreads over several pages. It is well 
worth taking the time to read this article in a studious manner, not only for the content but also 
as a fine exemplar of how to undertake research – even if the time-scale of data collection could 
only have a short interim wait of one month. 

‘Peppered’ throughout this Newsletter are a host of short and important snippets that are part 
and parcel of ITTE. Of course Neil Stanley’s Web Wanderings and his Bookshelf are always 
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eagerly anticipated and I recommend another Hot Seat (John Potter) to you. Some articles share 
current work and projects, some ask others if they would like be involved with their ideas and 
plans, or to share similar experiences or simply start a new corner where readers’ questions can 
be raised and answers given. There are already some comments and photographs from the 
Summer Conference but more will be added in the next edition accompanied by the official 
report and contributions from the new tutors. Incidentally, all ITTE members should note the 
content of Margaret Danby’s article on the latest news and support coming for new tutors from 
the support network.  

Whilst waiting to return to the new term, and having seen that over the next academic year, 
there are four conferences enticing you to attend, you too could make a contribution to the next 
edition. 

We seem to be embracing family members increasingly in the Newsletter – not least with 
Sarah’s family article and Neil’s Mum reading Gervaise Phinn. To add to this theme, this 
Newsletter went to the printers shortly before my Parents’ Diamond Wedding Anniversary. 
Now that really is a long wait! 

ecj20@cam.ac.uk 

Book your place now … 

The 10th ITTE Research Seminar 
will be held on 

Friday 28th & Saturday 29th November 2008 

as usual at the sumptuous venue of 

The Møller Centre, Churchill College, Cambridge. 

Keynote Speakers: Prof. Gilly Salmon & Prof. Yrjö Engeström 

Enquiries to Libby Jared: ecj20@cam.ac.uk 

Avril professes… 
Chris Abbott, King’s College London 

Through the typical May evening of gathering clouds, drizzle and a chill wind, we made our 
way to the South Downs for that most timeless of events, an inaugural Professorial lecture. 
Almost always pleasant occasions, inaugural lectures sometimes offer an opportunity for 
academics to even up old disagreements and settle a few scores. How refreshing and yet typical, 
then, to find Professor Avril Loveless using the occasion instead to mention and thank all the 
people who have influenced her and whose work she has recognised – and all this within a 
beautifully-framed, thoughtful and confident oration entitled “Bewitched, Bothered and 
Bewildered: Technology, creativity and teaching in our times.” The lecture hall – of course – 
was full; not just with friends and family, although I am sure Avril was delighted that they were 
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there, but also with students who came along because they wanted to hear what she had to say – 
even though some of them had been taught by her that day already. I can’t tell you too much 
about what she said – I regret to say I didn’t take notes as I didn’t know I would be writing this 
– but it is the warmth of the audience response that stays with me, almost as much as the words 
of the speaker.   

The University of Brighton Press Release for the occasion tells us that Avril would be asking – 
and indeed answering – three questions: What are teachers for in a so-called ‘knowledge 
society’? What do we need to learn these days? How do learners, teachers and knowledge 
interact with each other and which tools might hinder or help us? By framing these questions 
within the context of what bewitches us, what bothers us and what bewilders us, Avril helped us 
to think anew about familiar issues. She also suggested that “Bewilderment is a good state of 
being… and may lead us to unexpected people and places.” Her audience, however, chatting 
after the lecture over a glass of wine and listening to live jazz, were anything but bewildered; 
they were enthused, excited and exhilarated.  

chris.abbott@kcl.ac.uk 

Avril summed up 
Pete Bradshaw, Nottingham Trent University 

(When the Committee heard that Avril was standing down from editing TPE, the following was received in 
response to a request for stories about Avril which everyone agreed was entirely typical and simply says it 
all … Ed.) 

A non ITTE story from about 2003 

I had only met Avril 'at a distance' at BERA. So I knew her face and could put a name to it. 

I went to Brighton for a football match. Having parked at the railway station I had time to spent 
sampling the delights of the city. I walked into one of the shopping streets and there was a chap 
sprawled in a doorway. Presumably homeless, who knows. A woman had taken time out to talk 
to him and to make him feel, a least a little bit, part of society. 

That was Avril. 

This encounter has stuck with me. Avril has always gone out of her way to include others, no 
matter what their situation. 

(Quite so say the rest of us! Ed.) 

Exploring the role of VSRD as a means of professional development 
in ICT 
Steve Kennewell, Swansea Metropolitan University 

The recent ESRC-TLRP project which I directed, Interactive teaching and ICT, used video-
stimulated reflective dialogue (VSRD) as an instrument of data collection.  This technique 
formed part of a process designed to capture lesson activity; for each of the teachers involved in 
the project, two of the research team: 

• observed a number of lessons 
• recorded them on DVD 
• left the recording with the teacher 
• asked the teacher to review the lesson and select an episode representing interactive 

teaching 
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• returned a week later to play and discuss the episode – what they had intended to 
achieve, what happened, what they had thought at the time and what they felt after 
subsequent reflection 

• audio-recorded these dialogues. 

The dialogues were transcribed, and used along with the observers’ field notes and reflective 
discussions to analyse the effect of the teacher’s orchestration of the features of the setting 
(including ICT) on pupils’ activity and learning.  In many cases, we were able to interview a 
group of pupils about the same episode, but that’s another story - already published in the recent 
special edition of Technology, Pedagogy and Education (see Tanner & Jones, 2007). 

Although the project has selected teachers who were considered to be good classroom 
practitioners, we were aware that the VSRD process was helping them to develop their practice 
further towards a more dialogic approach (for details of dialogic teaching, see Alexander, 2004).  
This was indicated by many of the teachers in their final interviews, and confirmed by 
evaluation we carried out in the review meeting at the end of the project.1 

It seemed, then, that the use of VSRD might have wider potential as a professional development 
tool, particularly for teachers who are already performing well but wish to give pupils more 
influence over the course of learning and develop the degree of contingency in their teaching 
towards a dialogic approach.  We gained a small amount of funding from a Becta Research 
Bursary in order to investigate this potential and make recommendations for schools who might 
want to use the ideas independently, or in collaboration with other schools or with the support 
of local authority staff. 

By this time, the original research team (now based 
at Swansea Metropolitan University) had been 
expanded through collaboration funded by the 
Welsh Education Research Network (WERN) with 
new partners University of Wales Institute Cardiff 
(UWIC) and Trinity College Carmarthen. The aim 
of this collaboration was specifically to develop 
research capacity in Welsh HE institutions, and the 
team comprised six experienced researchers from 
the original team and five ‘novices’ – colleagues 
who had considerable experience as ITE tutors, but 

were inexperienced in research.  All the people involved had a Maths or Science specialism; 
these subjects were chosen primarily because of the interests of the most experienced 
researchers.  However, we had found previously that they had enough similarity to facilitate 
communication about pedagogical issues and enough differences to help us distinguish ideas 
which are subject-specific from those which may be more general.  Each of the novices had 
already gained some experience by carrying out a VSRD with one of their student teachers, 
supported by an experienced researcher. 

For the Becta project, we had undertaken to work with four pairs of teachers, one pair focusing 
on each of Primary Maths, Primary Science, Secondary Maths and Secondary Science. Each HE 
institution took responsibility for recruiting at least one pair of teachers (from the same school).  
The ITICT project findings were used to help design the activity to be undertaken on the new 
project. Our research question was: 

How can video-stimulated reflective dialogue be used to improve pedagogy with ICT 
through supporting dialogic approaches? 

Consequently, we planned two VSRDs for each teacher so that we could investigate changes in 
teachers’ thinking and practice.  Owing to the short timescale (we gained the funding in April 
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and, for various reasons, we did not want to extend the fieldwork across the summer holidays) 
these could only be about one month apart.  There were a number of other changes from the 
procedure on the original project.  Only one camera was used, focused on the front of the 
classroom during plenary phases but moved during group or individual work to capture 
interaction elsewhere.  Also, rather than leaving the DVD with the teacher, who may not have 
time to review it during the following week, teachers were asked to come into the local HE 
institution to review the recording for an hour immediately before carrying out the VSRD.  This 
time was covered by the Becta funding. Finally, whilst the teacher was still expected to lead the 
dialogue, the researcher carrying out the VSRD had a list of general prompts in order to ensure 
that teachers engaged with important issues in developing their pedagogical thinking and also to 
gain insight into the effect of this process on changes in pedagogy.  The prompts used are set 
out below. 

For both lessons:  
• Why have you chosen this clip?  
• What approaches / strategies did you decide to use in the lesson?  What made you 

choose these? 
• Were there approaches that you decided not to use? Why? 
• If ICT not already mentioned - What was the value of ICT in this lesson / Why did was 

ICT not appropriate for this lesson? 
• What impact has there been on pupils’ learning? 
• What was your thinking when planning this lesson? What were the influences on your 

thinking? 

For the second lesson only: 
• When you watched the video last time, was there anything in particular that you picked 

out to try to develop this time?   
• Are there any particular episodes in this lesson where you feel you have developed your 

practice since last time?  
• Having watched yourself this time, are there any episodes which, on reflection, you 

would rather have developed differently? 
• Having watched yourself a second time, are there any aspects of your practice that you 

are going to try and develop further? 
• You have now been through two cycles of VSRD. What has the experience been like? 

The final element of data collection was a review 
session for everyone after all the VSRDs have been 
completed.  We started this half-day with recorded 
discussion of the VSRD process and its 
contribution to professional development in three 
groups, each supported by a senior researcher: 
primary teachers, secondary teachers, novice 
researchers.  After brief feedback of key points, we 
then asked the groups to discuss the nature of a 
good question or prompt to stimulate a VSRD, and 
then teachers worked in their school pairs to select a 
clip with which to practice doing a VSRD with their partner, using the ideas they had generated 
in groups.  Although a full VSRD was not feasible in the time/space available, the process did 
generate a lot of discussion about the sort of episodes that were appropriate, and researchers 
were drawn into this as well. 
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It also provided a good basis for the final group discussion of general issues relating to the use 
of VSRD as a professional development tool within a school context.  The morning concluded 
with a final plenary, with reports from each group and the compilation of recommendations for 
implementing the process in school.  These are some of the points which emerged: 

• the observer/interviewer in VSRD needs to be ‘trusted’ and has to be careful over 
language – not to imply judgement/criticism – why do you think that, what would you 
do differently 

• the process needs to be separate from judgement of competence 
• the observer/interviewer does not need to be more expert in the area of focus. 
• suggestions from the observer concerning how to improve practice would also be 

valuable 
• the DVD is property of the person videoed 
• you could self-video rather than using someone’s valuable time observing 
• we need two types of recommendations concerning prompts for VSRD: 

• semi-structured interview questions, as used on the project 
• general principles to guide the formulation of more specific questions in context 

• you need prompts in advance so you can think about them rather than focusing on 
superficial stuff 

• watch the video just before the scheduled VSRD, but if possible watch it earlier as well. 
• who chooses the clip – suggest the first lesson clip chosen by observer/interviewer, the 

second one chosen by self 
• what to select – show what good things you do – raise esteem – also what could be 

improved upon 
• it is valuable to see someone else using ICT, particularly if they have good reason for 

using package or use it in different way 
• helps to sharing good practice, particularly with ICT where showing how used in 

classroom cannot be replaced by mere demonstration of software or describing what 
happened 

• there is general value of DVD of teaching for school – showing good practice across 
curriculum, promotion of school – with permission from teacher concerned 

• it could be a time-efficient way of allowing observation of practice by a whole teaching 
team for particular focus. 

The researchers have subsequently started the analysis of video and transcripts in order to 
produce the products we promised: 

• An evaluation of the efficacy of VSRD as a school based professional development tool 
for improving pedagogy in the use of ICT to support dialogic teaching in mathematics 
and science classrooms 

• A model for extending the effective use of ICT for dialogic teaching in schools; this will 
include questions and activities that provide practitioners with a framework for 
development.  

This will be completed during next term with a report and materials for schools due in 
December. 

We are conscious that we are not addressing the issue of professional development for teachers 
whose practice is less effective.  One of the reasons for teachers making slower progress may be 
the difficulties they find in reflecting on their practice, and it is likely that a more carefully 
structured process of introducing reflection is needed, rather then expecting them to take 
responsibility for selection of episodes and leading the subsequent dialogue. 
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We would be interested to hear from colleagues who have explored these and other issues 
involved in the project. 

References 

Alexander, R. (2004) Dialogic teaching.  York, Dialogos. 

Tanner, H. & Jones, S. (2007) Using Video-Stimulated Reflective Dialogue to learn from children about their 
learning with and without ICT Technology, Pedagogy and Education, 16(3), 321–335 
1Full details about the ITICT project and a full report can be found at www.interactive-teaching.org.uk 

steve.kennewell@smu.ac.uk 

The Role of ICT in the Primary Curriculum 
Rik Bennett: University of Chester 

Some of you may know that, as a former primary teacher with more years experience of ICT in 
the classroom than I care to admit to, I have quite clear views on the role of ICT in the primary 
curriculum. The primary ITE programmes at Chester (B.Ed (Primary), B.Ed. (Early Years), 
PGCE (Primary), PGCE (Early Years)) have been structured to reflect the views of the primary 
ICT team on embedding ICT into subject contexts whilst simultaneously developing pupils’ 
(and students’) ICT capabilities in a systematic and progressive way. 

I decided to ask our students to sum up their views in a few sentences describing, evaluating or 
analysing the role of ICT in the primary curriculum. To date I have had 17 responses from a 
combined cohort of around 320 students. However, it’s early days so I may receive a few more. 
This is likely to be an ongoing project. 

Early analysis of their responses indicates that in the main, the students have recognised ICT as 
a means for contributing to or enhancing learning across the curriculum. One of the recurrent 
themes was that of increasing motivation and engagement: 

ICT can inject life and excitement into lessons and in turn children will be highly motivated to 
learn. (Year 1 B.Ed. Early Years student). 

I feel that ICT has the capability to be used in each and every subject in the primary 
curriculum, and should be used where ever possible. I believe this, as ICT has the potential to 
interest and excite children, and bring a subject to life. Because of this, I believe that the 
purpose of ICT is to bring technology in to the classroom, and to excite the children about 
every subject they face. (Year 2. B.Ed. Primary student) 

ICT plays a vital role within the primary curriculum by providing teachers with a tool that 
encourages fast paced, interesting, informative and engaging lessons- encouraging children to 
not only take an active role within a lesson, but to delve into the topic head first, using ICT as 
the tool of exploration.  (Year 3. B.Ed. Primary student) 

The purpose of ICT should be to enhance understanding and learning, which it often does 
within the classroom. It can be used to give children experiences which without ICT they would 
not be able to gain. It can also be used to make a boring activity more exciting especially within 
maths.  (Year 4. B.Ed. Primary student) 

I feel that ICT is key in the primary classroom due to the place of ICT in the modern world. 
Children need to acquire skills early so that they become second nature. All subjects should be 
related to ICT where possible so that the children can fully understand the broad nature of ICT. 
(Year 3. B.Ed. Primary student) 

The final comment above acts as a bridge to a second recurrent theme – the recognition that in 
today’s society, children not only need to gain skills in the use of technology, but also the 
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classroom must reflect children’s life experiences. This was further developed by a few 
students: 

In a world so technologically advanced ICT plays a large part in children’s lives, whether its 
their new computer game or the vast range of social networking sites available to them. (Year 1 
B.Ed. Early Years student) 

I feel that ICT is a vital tool in equipping children with the essential skills to succeed in life. 
Due to ICT being a huge part of our modern world, we, as teachers have a responsibility to 
ensure that children are taught about the different roles ICT has in society as well assure they 
are aware of the dangers involved with such modern technologies. (Year 2. B.Ed. Primary 
student) 

The role of ICT in the early years is crucial in the form of children’s learning and behaviour. 
ICT can not only be beneficial to the child’s leaning but also children are leaning about the 
world and society around them which is one of the early learning goals (knowledge and 
understanding of the world) in an interesting and exciting way. (Year 2 B.Ed. Early Years 
student) 

It should enable children to access a wealth of information and develop a variety of skills that 
will only enhance their educational experiences both inside and outside the classroom 
environment.  (Year 3 B.Ed Primary student)  

So far only one student has commented on ICT’s role in addressing the inclusive needs of all 
pupils: 

ICT allows every child to participate within a lesson, erasing any inclusion issues that may 
arise. Simply allowing a child, who struggles with writing, access to a computer, allows 
teachers, parents and other staff members the means of which to witness the potential each 
child in their class has. This was shown in my most recent school practice, a child who 
struggled with writing and spelling, lacked enthusiasm to participate in the story writing task I 
had set for the class. I decided to give the child a chance and a laptop, and explained that I 
simply wanted him to put his ideas onto the laptop in a story form - the outcome was 
exceptional. Removing the barrier of writing, and offering ICT in the form of the laptop 
certainly paid off. (Year 3 B.Ed. Primary student) 

Several students emphasised the importance of having knowledgeable teachers with the 
requisite pedagogical skills to make effective use of ICT: 

 [ICT] should be taught by teachers who are confident in their own abilities and encourage the 
children to explore and make mistakes in order to teach the children how to solve problems, but 
more importantly the child should be in control. (Year 3 B.Ed Primary student)  

In my opinion, ICT has begun to claim a central place in the teaching and learning that goes on 
in schools. Most teachers (myself included) find they are lost without ICT to display images, 
provide interactive resources, and valuable teaching tools. Children I have encountered appear 
to appreciate ICT most when used as a multi-sensory, interesting and stimulating learning 
resource.  (Year 3 B.Ed. Primary student) 

I feel that ICT has a lot to offer Primary school teachers in a fast changing society. I think that 
it doesn't matter how experienced a person is with ICT, everyone can find a use for it. It could 
be from using ICT to plan lessons, to using it interactively in lessons on an interactive 
whiteboard. (Year 2 B.Ed. Primary student) 

However, there was a note of caution in some students’ responses: 

Sometimes there is often overkill in schools with the use of the PowerPoint with teachers 
creating them to explain something they could have just said.  ICT should be used to enhance 
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teaching not overtake it. It should give children the opportunity to be involved in lessons.  (Year 
4 B.Ed. Primary student) 

After looking at this it was surprising to find how the levels of interest in the use of ICT in the 
classroom differ from teacher to pupil. After asking questions it was established that some 
teachers like using ICT for ease and the need for less planning. Whereas pupils find the 
constant over use of a certain programme for a mental or oral starter boring. I believe  their 
has to be a mixture of the use of ICT in lessons, with it being taught  as a separate lesson to 
teach skills and integrated into other subjects.  I found that in the last school visited it was seen 
as a hassle as equipment was unreliable and difficult to use. However it was observed that the 
lower ability was often set the task of completing a program on the computer especially where 
numeracy was involved much to other children’s disgust. The overall use of ICT prompted all 
children to learn and all were enthusiastic about their work when using the computer or even 
got a so called treat at using the IWB.  (Year 3 B.Ed. Primary student) 

And one student was quite adamant that ICT should not be used in the primary school. 

I spent a day with Year 7s doing an ICT challenge in my parents' school. Their ICT skills were 
amazing - they were able to create PowerPoint presentations containing all sorts of wonderful 
graphics and special effects. Most of them had learned these skills in primary school and had 
obviously been taught very well. Their grasp of spelling, however, was atrocious and I don't 
think I saw one presentation which contained no spelling mistakes.  This made me think that at 
primary level, too much emphasis has been placed on the gimmicky side of learning - I can't 
think of many jobs in which it's crucial to be able to do what we are teaching in ICT, or if it is, 
there's no reason children can't learn those sorts of skills later. Not enough emphasis is being 
placed on the importance of basic skills such as spelling and mental arithmetic, because we're 
pandering to children's demands for instant results and fun activities.   I know I'm not really 
answering your question, but basically I'm saying I don't believe its role should be as important 
as it is at the moment; it is a fun thing to do every now and then, and of course typing skills etc 
are important but the emphasis placed on ICT is unnecessary.   Sorry if it's a bit opinionated, 
it's just fresh in my mind at the moment!  (PGCE Primary student) 

It is perhaps of significance that this student followed the PGCE Primary route and hence has 
had less experience of using ICT in her teaching. It might also be argued, of course, that we 
have had less time to inculcate her! 

It was encouraging, from our point of view, to see that one or two students were quite clear 
about the ways in which ICT should be embedded into the curriculum, without losing sight of 
the need to develop capability.  

The basic skills of using a computer and different programs should be demonstrated to 
children. This should then be applied to short focused activities and then applied to a wider 
project that the children can be involved in. The final activity could also be cross- curriculum 
linked so that the children are using ICT for a real life purpose. This structure is the same that 
is used for DT.   (Year 4 B.Ed. Primary student) 

I believe that ICT should be taught in context as much as possible; therefore the use of the IWB 
is an effective tool in teaching and demonstrating the basic ICT skills. I feel that children 
learning best when the learning is put into context and when ICT is used to complement the rest 
of the curriculum, rather than being an 'extra' subject to teach.  (Year 4 B.Ed. Primary student.) 

It is also perhaps significant to note that both these responses came from final year students on 
the B.Ed. programme. Does this suggest it takes four years for this understanding of the role of 
ICT to develop? 
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In summary, that our primary student teachers are generally of the view that ICT: 
• has the potential to enhance learning and teaching; 
• engages learners and increases motivation; 
• can (and where relevant, should) be embedded within all areas of the curriculum; 
• is important as it reflects the life of children outside the classroom and prepares them for 

the world of the future; 
• needs to be taught by enthusiastic teachers; 

and some students are of the opinion that ICT: 
• needs to be taught carefully to avoid repetitive and potentially boring outcomes; 
• needs to be taught in a structured way to ensure essential ICT skills and knowledge are 

not lost. 

As can be seen, this is very much a ‘work in progress’ report and by no means a controlled 
enquiry with statistically significant results. However, it does raise some issues about how 
students develop their understanding of the role of ICT in the primary curriculum. I aim to 
continue polling the views of our students at intervals during the coming year to see if I can 
identify any patterns emerging. I would appreciate any responses from colleagues who have 
conducted or encountered any similar studies or who have any views on the outcomes. 

Many thanks to the students who have responded so far to my invitation. 
r.bennett@chester.ac.uk 

ICT Characteristics in ITT 
Sarah Younie writes: “We were pleased to be invited by Tim Tarrant at the TDA to work with his team on 
the 'ICT Characteristics in ITT'. The document will be printed as a leaflet and sent to the Heads of School 
of all ITT providers in September. It will also be made available as a PDF on the TDA website from 
August.” 

Characteristics for the provision and use of ICT that all  
teacher training providers should be aiming to attain 

BACKGROUND TO THE CHARACTERISTICS 

The TDA has developed these characteristics in partnership with ITTE, the subject association for IT in 
Initial Teacher Education, Becta and colleagues within teacher training. Our aim is to provide simple, 
measurable criteria against which teacher training providers can assess their own provision for ICT as 
well as their use of ICT.  

The characteristics have been developed with a wide focus on Government policy and not simply with 
TDA objectives in mind. The characteristics reflect established good practices which training providers 
should be aiming to implement, rather than a working model of what should already be happening. 
Since the characteristics are a collaborative effort, the rationale behind them is based not only on 
research evidence but also firsthand experience of the particular benefits and challenges of working 
with ICT in ITT. 

The characteristics are regularly reviewed by the TDA, ITTE and Becta to keep them in line with 
Government policy and changes in technology and teaching practices. The most recent review of the 
characteristics was in May 2008.        
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RATIONALE FOR THE CHARACTERISTICS 

1) To have a measure of agreement between the TDA and training providers on what we should be 
attempting to achieve in terms of the provision and use of ICT. 

2) To give a base-mark which will suggest improvements to the provision and use of ICT, which 
will also inform the criteria for the TDA’s funding support for ICT in ITT. 

3) To establish comparisons between the provision and use of ICT in ITT with other sectors, in 
order to identify areas of improvement in ITT against policy initiatives such as Harnessing 
Technology, the Self Review Framework, etc. 

4) To create a list of characteristics which can be tested against new policy areas with ICT 
implications, such as Building School for the Future. 

CHARACTERISTICS  

1) All trainees have personal access to mobile computing and are able to access and transfer data 
between their placement school(s), their home and their training centre.   

2) Trainees and trainers are offered opportunities to use a range of digital multimedia technology, 
e.g. subject and phase specific hardware and software. 

3) The training provider is proactive in ensuring that the trainee has access to, and training in, the 
use of interactive whiteboards. 

4) The training provider is proactive in ensuring that a trainee has access to whatever VLE is 
available, (e.g. school, local authority, Regional Broadband Consortium and ITT provider) when 
the trainee is on a school placement. 

5) The training provider allows access to a range of web-based applications and also wireless 
technologies and infrastructure that support the needs of ITT, e.g. wikis; social bookmarking. 

6) E-based support is an integral part of the provider’s training programme and all documentation 
and materials are available online. 

7) The training provider is proactive in ensuring that trainees have opportunities to make up for any 
poor or mediocre experience they have had in using ICT during their school placement(s), e.g. to 
visit schools that make innovative use of ICT. 

8) Where appropriate, trainers and trainees have opportunities and are encouraged and assisted in 
developing a professional level e-portfolio. 

9) Trainees have opportunities to research into innovative use of ICT. 

10) There is an integrated approach to the professional development of teacher trainers in the use of 
ICT in teaching and learning which is reviewed on an annual basis. This approach is preferably 
modelled by ITT trainers. 

11) The training provider is to have regular, effective and productive links with other training 
providers on ICT issues across all phases and subjects. 

12) There is an integrated approach to e-safety training that is not limited to the classroom but 
includes the acceptable and professional use of ICT.  
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Classics in Computers and Learning 
David Longman, University of Wales, Newport  

Although Neil Selwyn's recent editorial in TPE presents a strong case that we, the practitioners 
and theorists of ICT in education, should examine the 'state-of-the-actual' rather than be seduced 
by the 'state-of-the-art', nevertheless great ideas and examples from the history of ICT surely 
merit our enthusiasm even if the 'actual world' does not reflect them. They need to be 
catalogued and remembered. 

My personal favourite, one that got me started on the long and often perplexing road of 
educational computing (as we used to call it way back then), is of course Logo. Libby Jared too 
wrote about Logo in “My Best Lesson” in the Spring 2008 ITTE Newsletter. She describes there 
the real (pedagogical) pleasure it gave way back then and continues to do so even now, about 
how well it supports mixed-ability groups, and how it can challenge even the most advanced 
mathematicians. 

However, and sadly, Logo does struggle to survive at KS3 in UK schools and occupies little 
more than an incidental space in corners of Mathematics and ICT schemes of work (it fares 
better in the US and parts of Europe). In addition, my students complain with increasing 
confidence that it is simply less and less relevant to the ICT curriculum as they have to teach it 
so why, they ask, do I waste their time on it? My answer, though an entirely pedagogical one, 
seems to be lost on many trainee teachers (the reasons for this would occupy another entire 
essay). The answer: 

Logo presents interesting intellectual pursuits in a process oriented mode that can 
produce a strongly affective relationship to problem-solving and can engage all kinds of 
received 'learning styles' (to use a contemporary faddism). 

Logo offers this affective bond with ideas easily and quickly (even if there is no Windows-style 
Undo command!). Anyone can get started (yes, you can start in the EYFS) and everyone can 
have some kind of fun. And it can occupy even a near-sexagenerian (or am I a near-
hexagenerian?) with amusing little puzzles that keep me awake much longer than Dr 
Kawashima. But you do have to work at it. 

I still enjoy watching my students move from scepticism (particularly when they realise they 
have to type everything) to a state of forgetful engagement ('flow'). Only the rarest student fails 
to engage with Logo, and especially Turtle graphics, though there are some (I just send them out 
of the room!). To me, the proof of this particular state-of-the-art (circa 1960-80) is 
demonstrated by its state-of-the-actual: students do get a kick out of the hard fun that Turtles 
offer and it does help them to talk about computing (ICT) as a process. 

A classic example is the famous House Problem. Having created a procedure to draw a square 
and similarly having created a procedure to draw a triangle can you combine them into a 
'superprocedure' to draw a house like this: 

“HINT”, I always say emphatically or write in bold on the worksheet, 
“DON’T  change SQUARE or TRIANGLE - they do their job just fine.” 
Simply combine them in a logical way in the superprocedure HOUSE to 
get the triangle on top of the square. “Perhaps,” I hint further and with 
more emphasis, “you should move the turtle in between the shapes?” 

In spite of this Giant Hint, it is interesting how difficult it can be to think 
in a modular, top-down style. Students will almost invariably fiddle around 
with SQUARE and TRIANGLE to achieve the target drawing, even 
though they have been given the clearest, loudest hint, that they should 
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leave well alone. It doesn't seem to make much difference either if students have come from a 
computing background. But it's a problem worth cracking and the discussion about why this is 
so is often even more interesting than the solution. 

For me this is classic ICT, the kind of activity that is too rarely encountered in ICT schemes of 
work, if at all. But of course, it is 'old school' ICT, dating from the days when the only things 
you could do with a computer was make it do something by giving it instructions. 

Nowadays, my computer is a bit of a troublesome partner and I have trouble making it shut up 
... which reminds me, I really have to go now, the email keeps flagging me to read some 
messages, the updates need to be installed, the virus checker wants me to look at a suspicious 
file, I'm being paged by my IM, my download manager is asking what to do with that file I 
requested, and I have just got to catch up with all my friends on Facebook, Twitter, LinkedIn, 
Don't Forget the Milk ... 

Many of David Longman’s Logo materials can be found at http://davidlongman.com/logo. Enjoy! 

Spare a thought too for Seymour Papert, so badly affected by his terrible accident in Hanoi: 
http://www.boston.com/lifestyle/articles/2008/07/12/in_search_of_a_beautiful_mind/?page=1 

david.longman@newport.ac.uk 

Grasshopper - how I learned to love the spreadsheet 
Alan Rodgers – Newman HE College 

So how did you become interested in computers? For me 
it was spreadsheet programs. They were a real blessing 
and they came just in time to stop me drowning in a sea 
of numbers. I first met the concept of a spreadsheet 
program in the form of a program called, SuperCalc. I 
could see it was good, but I found it difficult to 
understand and work. I suppose it was designed as an 
industry tool and not for the faint hearted. I could sense it 
was a very powerful item of software, but try as I might I 
could not get very far with it. Anyway at the time I had 
other problems to attend to, such as starting my second 
career as a primary school teacher. So while I got to grips 
with learning my new trade, I carried on collecting my numbers, but not really getting much 
information from them. I should perhaps mention that I am a keen weather observer. As you can 
imagine, such an activity generates a lot of numbers, which used to provide endless teaching 
opportunities to cover a rather a lot of the primary curriculum. As one parent wryly observed, if 
they learn nothing else this year at least they’ll know about the weather. I took it as a 
complement. In the end, this passion led to the start of my third career move, but that’s another 
story. 

The computer program Grasshopper came at a really good time. It was a super program for the 
Nimbus PC186 (remember them?). I had the numbers the children had collected by the ream 
and we never really had the time to do much to them. Suddenly the computer could do loads of 
interesting things to all these numbers. Once the data was typed in, a few simple clicks would 
generate all manner of interesting information. It led the way for my use of spreadsheet software 
in general. Now we could explore averages, maximums and minimums, but best of all it could 
draw graphs of our weather records. Instead of looking at raw numbers we could see the 
meaning behind them, and we could do it quickly and easily. It complimented their own graph 
drawing perfectly. Getting the computer to graph the data also is a super way of error checking. 

I should perhaps mention that 
I am a keen weather observer 

http://davidlongman.com/logo
http://www.boston.com/lifestyle/articles/2008/07/12/in_search_of_a_beautiful_mind/?page=1
mailto:david.longman@newport.ac.uk
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If your maximum goes below your minimum you know you have made a mistake. If the 
temperature suddenly zooms up and back down, data may have been incorrectly recorded.  

Although Grasshopper has long gone to the 
great disc box in the sky the interest it 
stimulated for me is very long lived. When I 
was drowning in a sea of numbers Grasshopper 
was a lifeline! Sadly a search in Google 
struggles to come up with any evidence of its 
existence or origin. I certainly remember 
workshop activities on it at Newman College. 
Can anybody provide more information? 

Well as the above shows Grasshopper did it for 
me. How did you get hooked on computers? 

Want to know more? 

If you are interested in acquiring lots of 
weather data to work with, see my resource on 
the TRE (http://tre.ngfl.gov.uk). Look for 

Twenty-one years of the weather in Tamworth, UK, load a random resource and replace the 
numbers at the end of the URL with 12477. This resource will lead you to others about the 
weather. I should also mention another useful resource - Accurate Weather Data Collecting - 
which has suggestions for observers, which is resource number 2176. 

Another TRE resource on spreadsheets is Using Spreadsheets for modelling, resource number 
13439. 

If you would like a disk of the Tamworth weather data, just send a self addressed envelope with 
a £1 stamp to me (Alan Rodgers) at 79 Grassholme, Tamworth, Staffordshire, B77 4BZ.  

alanrodgers@cirrus.me.uk 

http://tre.ngfl.gov.uk/
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Scouting for Dinosaurs 
Jocelyn Wishart & Pat Triggs, University of Bristol 

Jocelyn Wishart and Pat Triggs from the Graduate School of Education at the University of 
Bristol have just returned from a EU Comenius Project meeting in Oporto. Finally, we have 
some data to share.  

Teachers, teacher educators, museum staff, students and researchers from five European 
countries are involved in the Museum Scouts Project: Germany (Berlin and Munich), Lithuania 
(Vilnius), Portugal (Porto), Austria (Linz), and the UK (Bristol and London).  

Within the project we are 
working with museums of 
different kinds, art galleries, 
science centres and historic 
buildings. The project is part 
of a European-wide desire to 
bring schools and these 
cultural and educational 
institutions together so that 
they may collaborate to offer 
complementary learning 
experiences.  

The project also uses online 
tools, in particular a 
multimedia authoring 
package -  ‘Evolution’ to 

support a more learner-centred and open-ended approach to the acquisition of knowledge and 
understanding. 

The histories and cultures of the five countries participating in MuseumScouts mean that 
concepts and attitudes related to museums and their purposes, to education, to teaching and 
learning are different. In particular the amount of time that teachers can devote to museum 
based learning varies widely. 

However as we work together we are finding commonalities as well as differences in our 
educational systems and practices. In particular the sheer motivation and engagement caused by 
a visit to a museum followed up with the creation of an online course teaching others about 
artefacts discovered during the visit has impressed us all. We have been working with children 
and young people: dressed as monks; handling dinosaur bones; designing shoes; testing water 
quality and studying Ancient Egyptian Mummies in the dark. Much more info to come at 
www.museumscouts.org. 

J.M.Wishart@bristol.ac.uk 

http://www.museumscouts.org/
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Remembering John Craven’s Newsround 
Bruce Nightingale, Nottingham Trent University 

The challenge if you dare to accept it, is to design a series of six lessons that will engage and 
enthuse a whole class of thirty KS3 pupils. The lessons must cater for pupils of all abilities and 
… leave all of them wanting more. Mission impossible ? Not if your delivering the BBC news 
school report. This innovative, cross curricula project draws upon the English, Citizenship and 
ICT key stage three National Curricula.   In short, the processes of news identification, 
gathering and presenting are the ingredients that make up this project. The project allows 
(expects) the pupils to choose what the news is that they report. It allows the pupils to manage 
the whole process of news gathering and reporting with ultimate decision making as to which 
stories are presented and which get spiked. 

Because technology does not yet allow us to embed video into a paper based format, I shall set 
you, the reader,  an ‘enquiry based learning’ activity; would  you kindly go to the following 
URL: 

http://news.bbc.co.uk/1/hi/school_report/default.stm 

Once you are at the site, I would recommend one of two lines of engagement depending on your 
preferred learning style. For the visual and auditory learners amongst you – select ‘school report 
explained’ followed by students’ news day ‘reports from around the UK’. A cornucopia of news 
items awaits you – TV highlights and radio highlights. The hands on, sleeves rolled up 
kinaesthetic learners might wish to check out the resources for teachers. In this section you will 
find the ingredients needed to make up the feast of six lessons. Report back on what you find. 
From the next paragraph onwards I shall assume you have completed the enquiry (or was it 
directed learning?  :-)  

I would like to share some background information as to how I got involved in the project.  I 
was introduced to the project by Nicola Lamottee at Hurlingham & Chelsea Community 
School.. Nicola is a graduate of the Teachfirst route into teaching and has now completed her 
fourth year at the school teaching Citizenship. She also taught me a lot about how to integrate 
innovative ICT practice into mainstream teaching. Nicola was not alone in her innovation. All 
of my colleagues in  Humanities – English, Citizenship, MFL etc displayed similar capability 
and imagination with ICT. The beneficiaries were the pupils. When the chance arose earlier this 
year to work with the BBC and the TDA to prepare some PGCE students to deliver the project, 
I didn’t need persuading of the project’s value to pupils. I was concerned that the technicalities 
of using video, downloading the film onto a PC and subsequent editing might be a barrier to 
students already undertaking a full load while on teaching practice. My concerns were 
unfounded. They saw the benefits of the project for their pupils and undertook training with 
expert BBC video journalists that covered all the necessary technicalities. The trainees host 
schools all completed the project – with Djanogly students (and teachers) coming in during their 
holiday to do it! 

The opportunity to get involved with the 2008 – 09 project is open to all of you involved in 
training teachers. Expressions of interest (no signing on the dotted line) are requested by the 
31st July.  If you would like to influence the next John Craven whoever she or he is and would 
like to know more about the project, please contact: 

Margaret Burgin, BBC News School Report - Coordinator North of England : 
margaret.burgin@bbc.co.uk 

Sign up your school or CLC now for School Report 2009 at: www.bbc.co.uk/schoolreport 
bruce.nightingale@ntu.ac.uk 

http://news.bbc.co.uk/1/hi/school_report/default.stm
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Fascinating cultural artefacts: multimodal (concept) mapping in 
teaching and learning 
Christina Preston, Mirandanet Fellowship 

The Centre of Work-based Learning for 
Professionals (WLE) has published new 
work-based research from teachers into how 
concept or mind mapping can be used to 
support teaching and learning. Called, 
Fascinating cultural artefacts: multimodal 
(concept) mapping in teaching and learning, 
this collection of papers, developed in 
MirandaNet Fellowship working groups, is 
aimed at teachers and others in education 
who are new to the concept of hand-drawn 
or digital mapping that includes sound, 
graphics and animation, collectively called 
multimodal mapping. Topics covered 
include how digital mind maps can be used 
to help AS students to recognise how 
different parts of the ICT syllabus link 
together, rather than dealing with each topic 
in isolation; and how primary children can 
use digital maps to organise their thinking 
in project work. 

The research results, published in the WLE’s free e-journal Reflecting Education, include 
podcasts as well as written papers. These papers by teachers working in schools are 
accompanied by contributions from internationally renowned academic thinkers who present 
aspects of their theories that are most relevant to practitioners. Novak who is most associated 
with the term ‘concept mapping’ has contributed a paper about the constructive learning theory 
that underpins his work. Buzan gave an interview about the relationship between ‘mind 
mapping’, his trademarked term, and the way in which the mind works. Mapping work based on 
the work of these two theorists tends to be prescriptive about the shape of the map to be drawn. 
However the school of semioticians that includes Gunther Kress, Di Mavers and Carey Jewitt, 
are interested in the spontaneous creations of the map-maker. Gunther Kress talks about the 
value of mapping for teachers in an interview and Di Mavers provides a paper about her 
sensitive analysis of the resources that young learners bring to map-making.  

The inclusion of studies which draw on teachers’ experiences in class alongside the writing of 
key theorists is a break with journal convention, but could point the way forward for the future. 
Unlike most journals, Reflecting Education relates academic quality standards to a professional 
audience. The papers aim to introduce the people actually working in schools to learning theory 
whilst still keeping it relevant to classroom reality. Now that all teachers are to be obliged to 
take Masters level qualifications this kind of work-based research is likely to be increasingly 
appropriate. 

MirandaNet Fellows are working on developing a style of writing up practice based research 
that does not lack rigour but is more appealing for teachers to read. We would welcome 
comments on the e-journal volume from this point of view: This is the url: 
www.reflectingeducation.net/index.php/reflecting 

christina@mirandanet.ac.uk 

http://www.reflectingeducation.net/index.php/reflecting
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Web 2.0 technologies wrapped up in a community of practice online 
workspace 
Marilyn Leask, Brunel University 

The IDeA Online Communities of Practice initiative which I headed up and launched is now 
available for school staff to use - although the design is currently more suited to people outside 
education. See www.communities.idea.gov.uk . There are now over 13,000 local authority users 
with over 350 communities - or special interest groups. It is a professional networking site so 
you do need to put in a personal profile - everyone is known. But once registered, there are 
some public communities such as policy and performance. 

If you want to become part of an education user group for this platform and for exploring this 
way of working across the education sector, please email me. I am wondering if we should be 
lobbying for provision of this sort to be available specifically to the education community. 

Core-Ed, staff previously at Ultralab, are training the facilitators for this initiative and have been 
working with the IDeA on the quality assurance and training side for the last eighteen months. 

Marilyn.Leask@brunel.ac.uk 

News of new ICT Tutors initiatives 
Margaret Danby, ITTE Subject Resource Network (ICT) Project Manager 

Check out these support services 
The ITTE Subject Resource Network (ICT) aims to help you, as a new tutor, settle into your 
initial teacher training role as quickly as possible.  Our website, www.ict-tutors.co.uk, provides 
a wealth of informative resources written by experienced ITT tutors.   They cut through the 
mass of information available to give you targetted guidance on the key issues related to your 
job and where to go if you need to find out more.  The site is split into seven areas: Sources of 
Support, Tutor Issues, Teaching and Learning, Assessment, Research, Resources and, finally, a 
glossary to help you interpret the acronyms you will come across.  But that is not all … 

In addition to the website, there is the new tutors’ email list, a mentor service, induction 
programme and sponsorship for ITTE conferences – and all this support is provided free of 
charge!  You can sign up to an email list reserved specifically for new tutors during their first 
three years in post, so that you can share ideas and concerns with fellow ‘newbies’.  If you feel 
the need for someone impartial to discuss concerns or specific interests with, we can arrange a 
mentor for you.  Our mentors are experienced ICT tutors from within the ITTE community.  
Each year we run an induction programme in July that is led by an experienced tutor.  This 
gives you an opportunity to meet other new tutors and to discuss matters of interest to you in a 
supportive environment.  We run the induction programme alongside the Annual ITTE 
Conference each July to give you an opportunity to build your own support networks and 
become part of the wider ITTE community.  To help you with that we offer sponsorship to 
cover the cost of the conference fees.  In 2008-9 we are extending the support on offer to help 
new tutors develop their research capability, but more about that below. 

You can access the website anytime, anywhere, but to take advantage of the other support 
services, send me an email or download the FormforNewTutors from the website (Sources of 
Support:Induction) and send it to me.  If you are not a new tutor but know someone who is, 
please send me their contact details so I can get in touch to tell them about the support available. 

http://www.ict-tutors.co.uk/


Information Technology in Teacher Education Summer 2008 No 59 

21 

Research?  Where do I start? 

Feeling daunted by your institution’s expectations of your research?  Have you a hypothesis you 
are just dying to investigate but aren’t sure where to start or how to proceed?  ITTE is keen to 
encourage quality research in the UK and the editorial team for the ITTE journal, Technology, 
Pedagogy and Education, would like to see more articles from ITTE members.  ITTE launched 
two new support services at the Annual Conference in July to encourage and support new 
researchers.   

Research Seminar Sponsorship 

Sponsorships are being offered, on a first come first served basis, to budding researchers 
wishing to attend the ITTE Research Seminar, which takes place every two years at the Møller 
Centre, Churchill College, Cambridge.  This year the seminar takes place on the 28th and 29th 
November.  Sponsorship will cover the cost of the seminar fees.  Eligible tutors are those who 
have been in ITT teaching ICT for three years or less at the start of the seminar.  If you would 
like to apply for sponsorship, send an email to Margaret Danby. 

Workshop and Research Mentorship 

Support to engage in research is offered in the form of a one-day workshop, early in the summer 
term 2009, and subsequent partnership with a research mentor.  The workshop and mentor 
service will be provided free of charge.  A requirement of those participating in this scheme is 
to publish an article in the ITTE Newsletter or make a presentation at the Annual ITTE 
Conference.  The target is to publish a paper in any relevant educational journal.  Joint 
publication with a mentor is encouraged.  Tutors within the first three years of their ICT ITT 
appointment will be given priority but those in their 4th or 5th year will be considered if there is 
spare capacity within the allocated budget.  Look out for further details of the scheme, which 
will be published in the Autumn edition of this Newsletter, on the induction website, www.ict-
tutors.co.uk and via the ITTE email list.   

Engaged in research already? 

If you are engaged in research, have several publications under your belt and would be willing 
to help a budding researcher to develop their research/publication skills by being a mentor and, 
possibly, a co-researcher, then please send your CV to Margaret Danby.  This isn’t a 
competitive situation.  Having access to your CV will help us to match new researchers to a 
mentor with similar interests. 

danby@soteme.freeserve.co.uk 

Readers’ questions and answers corner 
Rik Bennett, University of Chester 

E-mail to the Editor – “Could there be a Q&A section the Newsletter, like they have in some 
newspaper travel sections asking other readers’ advice on some exotic holiday location. If so, 
could you include the following:” 

For those not familiar with the format, readers post questions for other readers to answer. A bit 
like we sometimes have on the list. Perhaps they should go on the list as well? 

My two starters for 10 would be: 

Does anyone know of any graphic or text adventure games which would be suitable for 
the primary classroom? 

http://www.ict-tutors.co.uk/
http://www.ict-tutors.co.uk/
mailto:danby@soteme.freeserve.co.uk
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Has anyone come across a really simple and cheap adventure writing program which 
would be suitable for primary children? 

Maybe some of you have answers or would like to suggest a couple more questions for the next 
edition of the Newsletter. 

Over to you … 
r.bennett@chester.ac.uk 

A thought on QTS (ITT) Standard Q13 
John Woollard, University of Southampton 

Gathering the evidence that they are meeting the standards... Personally, I don't think that this 
standard (Q13) is at all relevant to the training of our teachers. They do not need to "know how 
to use local and National"; that is the role of the senior management teams of schools and the 
subject leaders. It would be much better worded "be aware that statistical information can be 
used to help plan the curriculum and policies of schools" and even better "use statistical analysis 
of their pupils' attainment and compare it with others in the school/locally/nationally to make 
better plans for teaching".  

However, we have to advise the trainees to "meet the standards". I suggest... Trainees should 
obtain copies of (where available) of: the Fischer Family Trust http://www.fischertrust.org; 
PICSI (Pre Inspection Context and School Indicator); the latest Ofsted report (context 
information); the school's report to parents regarding examination results; school's report of 
National Curriculum levels; the LA league tables; etc. The trainees should describe each of their 
classes in terms of the average and ranges of attainments within their class relative to the 
attainments of pupils across the school year and in comparison with pupils across the country. 
Trainees should show awareness of the decisions made by senior staff to select courses and 
resources that best meet the needs of the pupils based upon knowledge of the pupils' relative 
abilities.  

I recommend Section 5 of Assessment Literacy (ATL, 2006 p29) 

I've carried out a survey of my current trainees' evidence. It consists of: class lists with end of 
Key Stage levels; GCSE examination results; Key Stage 2 baseline assessments with year 7, 8, 
and 9 levels including abc; tables of data comparing school : local : national statistics on 
attainment and social aspects of school. Some of the evidence presented indicated a 
misunderstanding on the part of the trainee and some curriculum mentors - they do not reflect 
on the statistical interpretation.  

Q13 is "Know how to use local and national statistical information to evaluate the effectiveness 
of their teaching, to monitor the progress of those they teach and to raise levels of attainment."  

ATL (2006) Assessment literacy for wise decisions London, UK: Association of Teachers and 
Lecturers [ISBN: 1-902-466-27-6 
http://www.atl.org.uk/atl_en/resources/publications/issues/assessment_liter 
acy_for_wise_decisions.asp]  

J.Woollard@soton.ac.uk 
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From conference nanny – to conference family 
Sarah Younie, De Montfort University 

Thank you to all the conference delegates who engaged with my family, who all came as a ‘job 
lot’ to the conference: husband Tom, son Ben age 4 and Eleanor age 16 months. Those who saw 
Eleanor the year before at the conference in Leicester, commented how she has gone from a 
‘babe-in-arms’, literally, as I carried her around then, to a young toddler, who spends most of 
her time running off to explore her world. This new found independence has dispensed with the 
need for a conference nanny, and required only a conference daddy.  

Tom, who is a school mentor, ICT teacher and vice principal, enjoyed meeting ITTE folks. He 
also delighted in taking photos of the Learning Gateway to share with his leadership team back 
at his school, which, as one of the largest in Leicestershire, is to be rebuilt with BSF this coming 
year. He particularly liked the use of ‘the curve in the classroom’, or ‘pedagogical semi-circle’, 
as you can see in the photos below. This use of space allows for flexibility and social break out 
areas, which he is keen to develop for pupils in the school. 

  

A rite of passage? 

Attending an ITTE conference or coming into contact with so many teacher trainers may lead to 
a virtual ‘rite of passage’. Those of you who met Louise Agger, the previous conference nanny, 
will be pleased to know she was awarded three distinctions for her BTEC Childcare Diploma 
and has been employed as a TA in a primary school. Her last text to me asked, ‘how do I 
become a teacher?’ – I’ve pointed her to Ken Powell et al’s forth coming chapter in Supporting 
Teaching and Learning in School: a companion for higher level teaching assistants, which 
specifically outlines all the routes.  

And, just as the family enjoyed the hospitality of Cumbria 
University, so too did I and want to say thank you to all the 
delegates for creating another wonderful conference in Carlisle. 
I look forward to seeing you in Bath next year.  

syounie@dmu.ac.uk 
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Newsletter Questionnaire: John Potter in the hot seat 
 Short Biographical sketch 

Worked in a museum service. Was a primary teacher. Was an advisor for ICT. Was a lecturer in 
ICT in Teacher Ed. Became a lecturer in New Media in Education.  Struggled endlessly with 
doctoral thesis. 

When and where did you first encounter a computer? 

On my PGCE year sometime in the mid 80s. In a room at the IOE. Logo. Black screen. Last 
session of the year.  Summer. Very hot. No tutor.  Only us and the instruction to “explore and 
enjoy”.  And the continual “I don’t know how to do that” response from Logo.  Strong urge to 
go the bar. 

Computers have changed the world -- but for good or for evil? 

Computers don’t change things. People do.   

You are appointed Secretary of State for Education for the day. What are you going to do? 

Because I am only in the job for a day and time is short I would have to prioritise from the 
findings of the Cambridge Uni review of Primary Education and act on it. I would certainly 
instruct my civil servants not to state robotically and wrongly, “It’s based on old research.” 
SATS are an obvious place to start. It no longer seems radical to say that you would dismantle 
the assessment system, since it is increasingly discredited (especially in the light of recent 
events).  I would also make key stage one longer and key stage two shorter. I have never really 
understood the dividing line at seven.  And then there’s the inspection system…what Bob said 
last time is fine by me (his whole answer actually!)…  As for secondary education.  Well, after a 
light lunch, I might start work on Key stages three and four and think about which bits of the 
system feel like a holding operation and a waste of time for our students in 2008.  Then after 
tea, get rid of AS levels and so on and so on…The current system knows the price of everything 
but where is its understanding of value? 

What is your ideal alternative career? 

Songwriter / chef (I don’t really have all the skills for these but, hey, I can dream) 

What is your motto? 

“I’m not surprised but I never feel quite prepared” (Conor Oberst) 

Do you believe ICT is worth the trouble? 

Trouble?  What trouble. I think everything has been very smooth so far.  

But I do have some serious questions to ask about its claims to pedagogical innovation. Here’s a 
thing – a whole class of children sitting looking at a board, writing something on a slate and 
holding it up for everyone to see.  Slate and chalkboard. PDA and interactive whiteboard. Spot 
the difference. (In some classrooms, not all, I hasten to add) 

What's the most surprising thing you have ever seen in the classroom? 

Recently? Enjoyment. 

In the past, twelve long years ago, children aged 8 and 9 making books by themselves using a 
combination of Acorn Pocketbooks and a computer/printer. See – I am actually a fan of PDAs.  
I was using them way back then.  But look!  The children were active! They were making 
things… 
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What's the most important lesson being a teacher has taught you? 

The skill of listening to learners to find out where they are and where you might (might) be able 
to take them.  And what you might ask them to make and do to get them there. 

Which words are going to define the future of education? 

I hope for “collaboration” and “agency” (small “a” – not an organisation!) 

I still don’t know what “personalisation” means (in spite of hundreds of lovely posts from some 
great people when I asked the question on a mailing list) but whoever gets to define that will 
define the agenda.  I think we should pay attention to what they say and if it goes the way of 
“choice” then we should be wary because of how misused that word became! 

When you retire, what do you hope your legacy to your field will be? 

I really can’t answer this one. Sorry. Well, OK - I wouldn’t mind if people noticed that I wasn’t 
working there anymore (wherever “there” is at that point) and thought I’d done some good 
things, on the whole. 

Technology, Pedagogy and Education: Editor’s Report 2008 
Steve Kennewell, Swansea Metropolitan University 

(Steve’s report here is as presented on his behalf at the ITTE AGM at Carlisle, July 2008 – Ed.) 

The arrangements for handover from Avril Loveless to myself as editor have gone smoothly, 
despite the complication of Sarah Delmas, the TPE editorial assistant, being on maternity leave 
for some time during the transition year.  Avril has provided much helpful advice and 
encouragement, and thanks are also due to Linda McVeigh, the temporary assistant also based 
at Brighton University. 

Since last AGM, we have published a themed issue resulting from a call for papers on Online 
Communities of Practice, a special issue resulting from a proposal to collect the findings of the 
ESRC’s Teaching and Learning Research Programme on the use of ICT in educational research, 
and a general issue.  We are about to publish another themed issue resulting from a call for 
papers from unusual perspectives with the title “Glimpses of the wider picture” as well as a 
special issue resulting from a proposal from Jean Underwood and Karl Steffens on self-
regulated learning in technology-enhanced learning environments, which is currently an 
important topic internationally.  

There is a steady flow of general papers being submitted, and there are currently no special 
issues planned.  A number of ITTE members currently have contributions working through the 
system, and we also have papers from many parts of the world in the queue for publication.  
However, the queue is not as long as most journals and further contributions – and even 
tentative enquiries seeking advice - will be very welcome.  The word length given in the 
guidance for authors is to be relaxed somewhat, so short papers on work in progress or 
expressing a position, and longer papers which deal with particular issues in greater depth or 
detail are encouraged – as long as they are sufficiently rigorously researched and relevant in 
content. 

steve.kennewell@smu.ac.uk 
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New on the bookshelf 
Neil Stanley, Liverpool John Moores University 

I’ve got around to reading Marina 
Lewyncka’s Two Caravans (Penguin) – a 
slightly worrying novel covering a serious 
topic, the mistreatment of temporary foreign 
labour. I found it strong in parts but the 
ending was a little ‘simple’. 

It’s a long time since the Millennium 
Conference in Cheltenham and my 
introduction to Gervase Phinn. His latest 
recollections are now in paperback as The 
Heart of the Dales (Penguin). My mother is 
so hooked on him that she even braved 
Canterbury on a Sunday evening to see him 
live. As expected it’s a light but very 
amusing read. 

In the vein of Tom Holt, but perhaps not as 
clever is Marie Phillips’ Gods Behaving 
Badly (Vintage). Set in modern day London 
the eternal Greek gods are having a difficult 
time; especially as no one believes in them. 
Another pool-side read perhaps. 

O’Reilly produces a whole library of books 
on photography. Besides being informative 
they are often worthy of the description 
‘coffee-table books’. The latest on my shelf 
is Light and Exposure for digital 
Photographers by Harold Davies. This richly 
illustrated book takes you through the 
terminology and what is, I suppose, just 
physics to help the amateur photographer 
capture more interesting and exciting shots 
by using aperture and shutter speed 
creatively. Expecting only one good shot in 
36 is supposed to be normal (how often for a 
really great one then?). Experience also tells 
me that you have to be somewhere with 
potential too – I think it’s pretty hard to come 
away from Yosemite without some great 
images. This book includes some of those! 

I’ve just been sent Videoconferencing across 
the curriculum (Devon Education Services 
with Becta). This appears to be a very 
practical guide to everything about the 
process from pedagogical rationale through 
to the practicalities. I’m a videoconferencing 
sceptic but this suggests potential. 

I guess the new standards have inspired 
publishers and authors into new books for 
their teacher education ranges. The third 
edition of Andrew Pollard’s reflective 
teaching and the accompanying reader 
readings for reflective teaching 
(Continuum) have hit my desk with quite a 
thump. I’d not seen the reader before and am 
impressed with the range of items included. 
The supporting website (www.rtweb.info) is 
also excellent. Of less intimidating bulk is 
Sue Dymoke and Jennifer Harrison’s (eds) 
Reflective Teaching & Learning (Sage) 
again with a supporting website 
(www.sagepub.co.uk/secondary). Sage also 
publish How to Achieve Your QTS edited by 
Neil Denby (www.sagepub.co.uk/denby). 
Unsurprisingly this is standards focussed. 
There are several of our colleagues listed as 
contributors. 

The M level shift in PGCE is also 
generating books. Keira Sewell’s Doing 
your PGCE at M-Level (Sage) is quite a 
slim volume that initially focuses on selling 
M level to trainees that have a possibility of 
just staying on the professional model. Two 
of my colleagues have been involved in 
writing Doing your Education Research 
Project (Sage) by Neil Burton, Mark 
Brundrett and Marion Jones. Although 
targeted at teachers doing M level 
dissertations it will also be useful for the 
action research elements of M-PGCEs. 

http://www.rtweb.info/
http://www.sagepub.co.uk/secondary
http://www.sagepub.co.uk/denby
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At the end of the shelf is a new software 
product from Sherston, The Broadband 
Detectives (KS2 Windows £59.95 single 
user). This is set in a ‘realistic but secure 
online environment’ it intends to provide a 
basis for responsible and discerning use of 

online tools. It covers e-safety in the context 
of email, chat, blogs, wikis, podcasts and 
social networking. I suspect this might be 
useful to teach teachers about the Web 2 
technologies! 

n.r.stanley@livjm.ac.uk 

Web Wanderings 
Neil Stanley, Liverpool John Moores University 

For a project I’m doing I needed to locate 
free PDF generators – I found PrimoPDF at 
 www.primopdf.com/  

and PDF X-change at 
 pdf-xchange-viewer.en.softonic.com/ 

(lets you doodle on pdfs!) before I 
discovered that Office 2007 had a pdf export 
download  
(www.microsoft.com/downloads/details.aspx?Fa
milyId=4D951911-3E7E-4AE6-B059-
A2E79ED87041&displaylang=en) 
– apparently the story is that Adobe won’t let 
MS bundle it with the applications as they 
might use that as a sales point! We’re 
migrating to Office 2007 shortly at LJMU 
and we’ve asked for this to be in the build 
they implement.  

Foodies will like the Ribble Valley Food trail  
www.ribblevalleyfoodtrail.co.uk/food.htm 
- too late for an immediately post or pre- 
conference trip though now. It’s a really 
good idea and something that all areas of the 
UK should consider in some form to help 
visitors track down the local food. We were 
in Scotland at half-term and only discovered 
the Isle of Skye Brewery by accident  
(www.skyebrewery.co.uk/skye.htm);  
the draught Red Cuillin is excellent (bottled 
almost as good). 

PC Advisor has 15 great free software 
alternatives at  
www.pcadvisor.co.uk/news/index.cfm?newsid=1
2531; 
the The Fifth Element free office suite might 
be of interest or Autostitch the free panorama 
stitcher. 

Quote finders are plentiful but 
Thinkexist.com  
en.thinkexist.com 
might be handy. 

I may have mentioned the National Archive 
of Educational Computing before 
www.naec.org.uk 
but fellow ITTE-er Richard Millwood and 
his team need any support we can give. 

A metre of shelf in my office is taken up 
with the active learning materials from the 
QIA Teaching and Learning project that can 
now be downloaded at 
teachingandlearning.qia.org.uk/teachingandlea
rning/downloads/default.aspx#ict. 

Graphical blogging at 
www.unowen.net/tegaki 
- some images unsuitable for youngsters. My 
art colleague was taken with the concept. 

Do colleagues at work forward you warning 
emails about scams? Then you need Hoax 
Slayer  
hoax-slayer.com 

Latest from Futurelab is Exploratree  
exploratree.org.uk 
a free library of online thinking guides – 
must see how I can use this for a session. 

The free teaching resources at www.free-
eds.co.uk may have potential. One is Big 
Brown Envelope  
www.bigbrownenvelope.co.uk/cms 
lots of whiteboard stuff and which led me to 
the on-screen equation editor at 
www.sitmo.com/latex 

http://www.primopdf.com/
http://pdf-xchange-viewer.en.softonic.com/
http://www.microsoft.com/downloads/details.aspx?FamilyId=4D951911-3E7E-4AE6-B059-A2E79ED87041&displaylang=en
http://www.microsoft.com/downloads/details.aspx?FamilyId=4D951911-3E7E-4AE6-B059-A2E79ED87041&displaylang=en
http://www.microsoft.com/downloads/details.aspx?FamilyId=4D951911-3E7E-4AE6-B059-A2E79ED87041&displaylang=en
http://www.ribblevalleyfoodtrail.co.uk/food.htm
http://www.skyebrewery.co.uk/skye.htm
http://www.pcadvisor.co.uk/news/index.cfm?newsid=12531
http://www.pcadvisor.co.uk/news/index.cfm?newsid=12531
http://en.thinkexist.com/
http://www.naec.org.uk/
http://teachingandlearning.qia.org.uk/teachingandlearning/downloads/default.aspx#ict
http://teachingandlearning.qia.org.uk/teachingandlearning/downloads/default.aspx#ict
http://www.unowen.net/tegaki/
http://hoax-slayer.com/
http://exploratree.org.uk/
http://www.free-eds.co.uk/
http://www.free-eds.co.uk/
http://www.bigbrownenvelope.co.uk/cms/
http://www.sitmo.com/latex/
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The Harvard reference generator at 
elc.polyu.edu.hk/cill/refs/HarvardBookRef.html 
is quite a find. 

British Gas’s 
www.generationgreen.co.uk 
was on an insert in the paper the other day – 
some lesson plans on green issues are linked 
from there. 

A bit of a bore but the new secondary ICT 
strategy site is at 

www.standards.dcsf.gov.uk/secondary/framewo
rk/ict 

I expect you saw the Real Snail Mail items 
in the press but if not see 
www.boredomresearch.net/rsm 

And the really silly one is Lunchtimers 
lunchtimers.com 
– fridge magnet wars I suppose you might 
say (more games hidden in the tabs). 

n.r.stanley@livjm.ac.uk 

http://elc.polyu.edu.hk/cill/refs/HarvardBookRef.html
http://www.generationgreen.co.uk/
http://www.standards.dcsf.gov.uk/secondary/framework/ict/
http://www.standards.dcsf.gov.uk/secondary/framework/ict/
http://www.boredomresearch.net/rsm/
http://lunchtimers.com/


Information Technology in Teacher Education Summer 2008 No 59 

29 

ITTE Committee Members 2007-2008 
Richard Bennett Elected 2007 - 2010 University of Chester  

Ken Bingham Elected 2005 - 2008 University of Cambridge 

Pete Bradshaw Elected 2006 - 2009 Nottingham Trent University 

Babs Dore Secretary University of Northampton 

Tony Fisher Co-opted University of Nottingham 

Bob Fox Co-opted University of Worcester 

Helena Gillespie Elected 2006 - 2009 University of East Anglia 

Chris Higgins Treasurer Oxford Brookes University 

Alison Hramiak Elected 2007 - 2010 Sheffield Hallam University 

Libby Jared Visitor (Newsletter) University of Cambridge 

Graham Jarvis Past Chair – Co-opted Trinity and All Saints College, Leeds 

Steve Kennewell Visitor (Editor TPE) Swansea Metropolitan University 

David Longman Co-opted University of Wales Newport 

Dave Murray Co-opted University of Cumbria 

John Potter Elected 2006 - 2009 Institute of Education (London) 

Ken Powell Elected 2007 - 2010 Vice-Chair Canterbury Christ Church University 

Sarah Younie Chair De Montfort University 

 

Members elected at the AGM to serve 2008 – 2011 were: 

Kate Edwards, Exeter University 
Clare Furlonger, Bath Spa University 
Gavin Rhoades, University of Wolverhampton 
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Endpiece 
 

 

Preparing for the big event – 
I am told it’s shift-F5 on this one! 

 

Wireless laptops and bean bags. 
Whatever next? 

 

I’m not panicking yet, but 
how do you get out of these things? 

 

 
Carlisle Conference photographs courtesy of Alan Rodgers, Dave Murray & Helen Smith 
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You can add Brighton as well as Brazil to your list of Must Attend Conference Locations. 
CAL09 will be hosted by the University of Brighton on March 23rd - 25th 2009 

The theme is 'Learning in Digital Worlds' 
The first call for papers, symposia and posters is now out: 

http://www.cal-conference.elsevier.com/ 
Roger Saljo and Josie Taylor are confirmed keynote speakers so far 

There will be opportunities to engage with InQbate, the Creativity Spaces at the Universities of 
Brighton and Sussex - as well as sit on the beach and play on the pier in between sessions 

This is a lively and stimulating biennial international conference 
Be there, or be square! 

Avril Loveless 
aml@brighton.ac.uk 

 

 

 

If you fancy an excuse to go to Brazil next year this one may be for you! 
The IFIP World Conference on Computers in Education takes place in Brazil in 2009 

The conference only comes around about every 5 years and this is the first time it has been in 
South America. It has always been a good conference to hear about what is happening around 

the world and to be reminded that things don't have to be done the way we do them! 
Place:    Bento Gonçalves, RS. Brazil 

Time:     27th - 31st July 2009 
Website:  http://www.wcce2009.org 

DEADLINE AND DATES 
31st December 2008 Submission of papers 

28th February 2009 Notification of acceptance 
15th March 2009 Speakers final confirmation to speak 

30th April 2009 Submission of final version of paper for publishing 

David Benzie 
DBenzie@marjon.ac.uk 
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The next Summer Conference will be held at:The next Summer Conference will be held at:The next Summer Conference will be held at:The next Summer Conference will be held at: 

Bath Spa University 

Final dates (July 2009) to be confirmed 

Conference contact: Clare Furlonger 

 

Stop Press! 
The ITTE list has moved to Nottingham. To post to the list, simply address a message to: 
itte@nottingham.ac.uk 

The list has been set up with reply to poster as the default - in other words, if you wish to reply 
to the list as a whole, you will need to select 'reply all'. 

This first message via the new list address also acknowledges the work done by John McPeake 
at MMU, who has looked after the ITTE list for more years than many of us can remember. 
Thank you John, and best wishes for your retirement. 

If you need modification to your address, wish to leave the list, or have colleagues who wish to 
join, please contact tony.fisher@nottingham.ac.uk who is current 'list owner'. 

Have a nice summer break, everyone. 

Tony 

 

Who and where does this Newsletter go to? 

Two copies are snail-mailed to institutional members’ named representatives for circulation. One copy is snail-
mailed to each individual member. Further copies are posted to relevant government agencies. Soon after 
publication, each issue is posted as a pdf on the ITTE website. 
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