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From the Chair 
Sarah Younie 

Welcome to the Spring Newsletter. The year has begun with much 
ITTE activity, particularly online from members who have gallantly 
stepped up to the challenge with responses to requests for 
information for online surveys. Gathering information from 
members has been very important for ITTE in terms of our national 
profile and reputation, which enables ITTE to be actively 
represented in relation to government agencies. It also enables our 

cross-agency role as the Association that is unique in the position of having a central and 
complete overview of all aspects of ICT in education. 

The year started with gathering evidence for the Parliamentary Select Committee Inquiry 
into ITE and CPD. The Children, Schools and Families Parliamentary Select Committee 
invited written evidence for their inquiry into Initial Teacher Training (ITT) and Continuing 
Professional Development (CPD). ITTE and Brunel University (where ITTE member Marilyn 
Leask is based) collected responses regarding ITE and CPD issues through an online survey 
conducted in January. Responses received by 25th January 2009 were included in the ITTE and 
Brunel submission to the Select Committee on 2nd February 2009. The report was accepted as 
evidence for the inquiry. The key findings will be presented to ITTE through our usual 
dissemination channels of papers presented at the ITTE annual conference and the website, once 
we have the authority from the Select Committee to do so with respect to this evidence being in 
the public domain.  

ITTE continues to build a stronger working relationship and open dialogue with Becta. There 
has been a series of meetings between ITTE and Becta from December through to March in 
terms of discussing national prioritises and developments. Importantly, Becta invited ITTE to 
conduct research on the use of Learning Platforms (LPs)/virtual learning environments, which 
will help inform an understanding of current practice in relation to LP use. This ITTE/Becta 
development culminated in a set of three research projects (a survey, set of case studies and a 
literature review) to explore the use of LPs/VLEs in ITE, among HE tutors, trainees and 
mentors/serving teachers in schools.  

The first project involved empirical research in the form of an online email survey to HEI/ITE 
ITTE members regarding their use of LPs/VLEs; second, case studies of HEIs and schools uses 
of LPs to support CPD; third, a literature review of LPs/VLEs. The timeline of for each of the 
Becta briefs for data collection, analysis and delivery of final reports was from January to 
March 2009. The ITTE members who were involved in conducting the research would like to 
say thank you to everyone who responded to the online HEI/ITE survey; contributed to the HEI 
case study data collection and those of you who made suggestions to the literature review team 
regarding relevant reports and research. We are grateful for your giving of time and expertise to 
this work, which has provided a wealth of data on current practice. Again, we will disseminate 
this through presentations at the Annual Conference and articles in the next Newsletter. I would 
also like to say it has been a real pleasure to work with ITTE colleagues who were part of the 
team that conducted the research and to say thank you to; Chris Comber on the HEI survey; Ian 
Selwood and Michael Hammond on the literature review; Marilyn Leask on the case studies 
with contributions from Helen Boulton, Hilary Coole, Helena Gillespie, Robert Heath, Graham 
Jarvis, Steve Kennewell and Gavin Rhoades. 

An ITTE bid presented to the TDA by Tony Fisher, Avril Loveless, Tim Denning and Chris 
Higgins to carry out a project entitled ‘Purposeful activity with ICT: making tacit understanding 
explicit’, has successfully won £20, 000. In previous work for Futurelab the team had developed 
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an organising framework to help describe activities with digital technologies which support 
teaching and learning. Chris Higgins reports that 'we have found the framework useful in our 
own theoretical work and in working with students and practising teachers, as it focuses on 
activities involved in learning and teaching rather than any supposed inherent characteristics of 
the technology.' The project aims to further validate and refine the framework by interviewing a 
range of teachers about their use of digital technologies in their practice, using the framework as 
a tool to help capture their often tacit understandings. The hope is to develop a robust tool to 
support practice in Initial Teacher Education and Continuing Professional Development more 
widely. 

ITTE continues to be actively involved with the Council for Subject Associations (CfSA), who 
regularly hold updating events and national consultations, the most important this term being 
the Primary Review. ITTE were represented at the CfSA event at Warwick University on the 
10th February 2009, where the interim report of Rose Review of the Primary curriculum was 
discussed. Please see Helena Gillespie’s article later in this Newsletter on this from.  

International representation of ITTE was made at SITE, with our annual invitation from SITE 
(the sister organisation of ITTE in America) to participate in an international panel discussing 
cutting-edge tools for the 21st century curricula. This was followed by ITTE meeting with SITE 
committee members, which has strengthened our international links and facilitated possible 
future collaborations.  

Following the successful collaboration between the TDA and ITTE in writing the 'ICT 
Characteristics in ITT' document, it was officially launched at BETT09 with a presentation by 
Tim Tarrant, Ken Powell and myself to an international audience. This publication carries the 
ITTE logo and is being distributed to all providers; perhaps you have seen a copy. We value this 
open working partnership with the TDA and would like to say thank you to Tim Tarrant and his 
team. 

And, lastly, an invitation to everyone to join us for our annual conference from 7-9th July 2009 
at the University of Exeter, where we look forward to seeing as many of you as possible who 
can make it in - we hope – warm and sunny climes. As you know, it is very helpful to the 
conference organisers to book early, so please see the back page of this Newsletter or the ITTE 
website. 

syounie@dmu.ac.uk 

Editorial 
Libby Jared, Faculty of Education, University of Cambridge 

With 33.3333… % of 2009 already torn from the calendar, ‘how time flies’. Not that ITTE 
members are likely to notice time’s flight path, judging by the numerous activities that are 
reported and shared in this Newsletter. 

Rik Bennett and colleagues from Chester have been working hard ‘dreaming up’ forms of 
assessment to banish the x000 word essay. They share six (yes six!) ideas that they have been 
using on various courses, enabling assessment to fit the course, not the reverse. Lynne Jones at 
Newport has also been making an assault on the assessment front and reports on allowing 
trainees to practise assessment for learning rather than simply promoting it within the 
classroom. (Mmm, maybe ‘simply’ is not quite the right word here). 

Other members have been experimenting too. Alison Hramiak and Helen Boulton have 
blogging trainees engaged in reflecting on practice whilst placements remove the face-to-face 
peer exchanges. A North West ICT tutors’ group’s gang of four (Richard Vickery, Debbie 
Buchanan, Ruth Hurst and John Sharrock) decided that, where pair placements had been 
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allowed to happen, the many advantages that accompanied this needed to be highlighted to 
schools who offered only a single place. They now have produced a persuasive DVD! 

And then we have other members working very seriously (mmm, not that the work above is not 
serious), collecting data from yet more members and writing up three important research 
projects (see Chair’s letter). I believe that some of this was done late into the night after days 
spent at the SITE ’09 conference. Whether ITTE members went in the hope of catching sight of 
Barack Obama or for SITE itself, either way Sarah Younie’s report shows how well you waved 
our flag. (A reprint of John Potter’s nine-page paper is waiting in the wings). Helena Gillespie 
obviously could not join the party ‘over there’ as she has been busy, not only contributing to the 
Personalisation Unit on the new tutors’ site, but on behalf of ITTE, keeping her eye very firmly 
on the Rose Review and being where the action is. (Mmm, maybe ‘action’ is not quite the right 
word here). 

All work and no play? Well whether it is play or work, Alan Rodgers provides an update on 
Ictopus (I am sure that the word pleasure should be in here too), Gavin Rhoades (also the man 
currently in the hot seat) tells how simple it is to use ‘eXe’ an open source authoring 
application, and Neil Stanley obviously spends his time surfing for his web wanderings, 
holidaying and reading at leisure. 

Which now you must do too!  
ecj20@cam.ac.uk 

Alternative Forms of Assessment 
Richard Bennett, University of Chester 

I’m sure, like me, you have lost track of the number of times you have been urged to make more 
use of alternative forms of assessment –which usually means an alternative to the ubiquitous 3-
4000 word essay. This article is an account of how my colleagues and I have attempted to find 
some more interesting approaches to assessment with an ICT twist! 

Seven years ago, when our Primary B.Ed. degree was revalidated, it was decided that we would 
do away with the traditional main subjects and introduce three specialist themes: 
Communication in Education, Human and Environmental Studies (HES) and Creativity. These 
themes grouped traditional, National Curriculum subjects together – anticipating (albeit 
unknowingly) the present push for thematic integration. Two of my ICT colleagues, Tony 
Pickford and Andy Hamill, and I were asked to co-ordinate the new specialisms. As a 
consequence, there was a strong ICT theme running through all the specialisms. At the time, it 
was felt that the content for the specialisms would be allowed to roam free; liberated from the 
fetters of the National Curriculum, though clearly needed to take heed of its content. As former 
(old school) primary teachers we believed strongly in thematic approaches and subject 
integration – and we all had an aversion to the dreaded 3000 word essay. We therefore took the 
opportunity to think outside the box and experiment with alternative forms of assessment. What 
follows is an overview of those methods of assessment which we employed which involved the 
use of ICT. We are not advocating these as ground breaking or revolutionary (we ‘borrowed’ 
some ideas from others), but next time you are looking for alternatives, maybe it might be 
useful to see the paths that we have trodden – even if to say ‘No way!’. 

Poster presentation 

As a preliminary to their special study towards the end of the course, the students create an A1 
poster outlining the background and their plans. Fellow students provide them with feedback 
via a proforma. Although not a requirement, students can decide to make use of facilities in our 
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media department to print out full-colour desktop published A1 posters. Others make use of the 
facility in TextEase to produce posters from eight A4 sheets. 

Rationale: The poster format encourages students to identify the key issues and use language 
which is succinct. They have to consider the impact of layout and balance text with images and 
charts to communicate their information effectively to others. Having the opportunity to view 
and evaluate each others’ posters helps to refine their own thinking and to alert students to 
similar related issues. 

Exhibition 

The HES students produce an interactive display explaining how they would teach an aspect of 
environmental education. The display has to include a computer-based component. For 
example, some students have modelled the environmental impact of food miles using a 
spreadsheet, others have monitored the amount of energy produced by a model wind turbine 
using a data logger and others have used computer control to manage a greenhouse model. 

Rationale: As with the poster presentations, 
students rarely have the opportunity to be 
involved with the results of others’ labours. In 
addition to helping them develop skills in 
mounting displays, they have opportunities to 
‘borrow’ ideas for teaching from each other. 

Movie making 

The Creativity and the Communication 
students make short movies. The 
Communication students study film making 
techniques, with an emphasis on camera 

techniques and editing, with a view to creating a three minute movie to provoke emotion in the 
viewer. In a short space of time (six weeks), the students demonstrate they understand the key 
principles of film making by producing, in groups, some highly accomplished short films. The 
students are required to use the Digital Blue cameras and editing package – to ensure a level 
playing field (and that they gain familiarity with primary school technology). 

Rationale: Communication through moving 
images is increasingly commonplace. 
Developing a vocabulary of techniques not only 
helps them when working with children, it 
encourages them to become more discriminating 
in their understanding of the ways in which 
movie makers manipulate our perceptions. 

Online peer tutoring 

The Communication students are allocated and 
then required to research an aspect of film 
making and present the information to their 
peers as a stand-alone presentation (using PowerPoint) delivered through our VLE’s 
Groupshare. They are later given a short online test to determine the extent to which they have 
worked through each others’ presentations. 
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Rationale: There is much in the adage that 
in order to successfully teach something we 
need to fully understand it. Jigsaw peer 
tutoring (ie breaking down a topic into 
chunks and then getting students to 
research and teach each other the chunks) is 
not new though maybe putting their efforts 
online gives it an edge. Having the 
presentations online also means that they 
can be revisited (eg when making their 
movies). 

Edited presentation review 

Following a live presentation to their peers (on an aspect of Technology Enhanced Learning) the 
students are given a video of their presentation and asked to identify areas of strength and 
weakness. They edit the video and provide a commentary, picking out examples of good 
practice and suggesting improvements, using a combination of voice over and text-based 
comments. The edited video is presented for assessment. 

Rationale: Video provides the means by which they can review their practice. Editing helps 
them engage deeply with their presentation skills and learn from their mistakes. The 
commentary (suitably APA referenced) ensures they relate practice to accepted theory.  

Multimedia presentation 

The Communication students are asked to use a multimedia editing package (Opus Headstart) to 
investigate the extent to which it is possible to create a computer based learning package based 
on constructivist rather than behaviourist learning principles. 

Rationale: By attempting to create their own 
learning package, the students have to fully 
appreciate what is meant by Zone of Proximal 
Development and scaffolding. Inevitably, they 
find that it is all too easy to fall back on SR 
approaches when using multimedia. Their 
evaluations of commercial ICT-based learning 
packages in the classroom becomes a lot more 
astute as a consequence. 

As mentioned earlier, we are not suggesting that 
our approaches are the best. We have had the 
opportunity to experiment with assessment and 

drawn upon our background in ICT to inform our strategies. We have probably painted a rosy 
picture of what we have accomplished, but there were several false starts and over the years we 
have refined what we have done. The feedback from students suggests they have appreciated the 
opportunity to be assessed in more imaginative ways – and certainly we do not believe the 
quality of what they have done has been adversely affected – quite the reverse. If you would like 
further information about any of the above, please contact us. 

r.bennett@chester.ac.uk 
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Assessment for Learning – an ICT-based model 
Lynne Jones, Newport School of Education 

In higher education we promote assessment for learning (AfL) to our trainee teachers but 
constraints of course design mean that we rarely have the opportunity to practise it. Many 
changes are currently affecting education in Wales so now may be a good time to take account 
of this in our course planning. The Welsh Skills Framework for 3 to 19-year-olds is one part of 
the latest curriculum transformation and this underpins all other curriculum considerations. It 
‘… aims to ensure a coherent approach to learning and progression’. Other changes also are 
affecting the primary sector: KS1 education is now operating as the play-based Foundation 
Phase while, in KS2, a topic/theme approach is advocated. This is to be extended to early KS3. 

So what of initial teacher training with regard to these developments? In our institution, a recent 
revalidation of primary courses, together with revised professional standards, has resulted in an 
opportunity to accommodate the philosophy of AfL in the delivery of one of our final year 
modules. The new programme has involved major changes to previous models. This, in turn, 
has presented staff with many challenges, not least managing ‘hybrid’ arrangements while 
previous cohorts following the old standards have adapted and changed to the new. During the 
current academic year, all year cohorts are experiencing modules from the new programme. 

Curriculum subjects and Areas of Learning (in the Foundation Phase), among other things, have 
been taught discretely in years one and two in order to ensure that a breadth of subject 
knowledge and pedagogy is covered. In year three, Curriculum Studies has taken a totally 
different approach. Little in the way of new knowledge has been added but instead with an 
emphasis on application of that covered in earlier years. 

Outcomes for this module principally involve two assessed components which together 
contribute a third of the total credits for the year. One part is an extended writing task 
investigating partnerships between schools and external agencies (each trainee selecting one to 
study independently in some depth). The other part is less traditional and has exciting 
experimental elements from the point of view of the tutors involved as well as the trainees. The 
end product is a virtual (digital) learning trail around a physical location or through any theme 
or topic for a specified user. This is a significant opportunity for trainees to create an innovative 
resource directly focussed on their phase specialism. 

PowerPoint was adopted as the core electronic vehicle because this is the most accessible and 
familiar multimedia software for non-ICT experts. Following visits to educational locations 
such as environmental centres and historical sites, trainees indentified ten focus points for their 
learning trails around which information, observations and activities could be linked including 
three fully developed learning tasks designed to be appropriate for the user specified. They were 
required to construct quickly to the visits by presenting to their study groups their ideas and 
preliminary thinking for their learning trails. 

The ethos of this module was to apply knowledge already acquired and consequently it relied on 
directed study much more than on formal timetabled sessions and workshops. In our institution 
it has been observed that directed study has not been taken as seriously as staff would wish, in 
fact it has clearly been interpreted as a ‘day off’ for some trainees. The fact that evidence of 
their study outside the timetabled sessions was to be presented within hours of the direction did 
tend to sharpen the concentration somewhat! 

Although at the first feedback session trainees were a little insecure with having to stand before 
the peer group and tutors to present their ideas and materials in a relatively unfinished form, the 
informality of the session ensured that, before long, there was no lack of confidence in taking 
part. The observing trainees were able to provide comments and ask questions and often took 
notes for later use. Tutors were able to advise on improvements, answer queries and encourage 
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further progression along promising lines. Electronic materials were saved in a shared area for 
all to access. 

Student representatives met with tutors on a regular basis to report on concerns or positive 
features as identified by the cohort. Some aspects of future plans were modified directly and 
promptly as a consequence of these meetings. For example, an early observation was that on 
Tuesdays, the day after the timetabled sessions, everyone was working harder than they ever had 
before! Small groups had come together in homes or university and continued working well into 
the evening on occasions. Although they were assured that anything produced did not need to be 
polished, perfect or even completed to be worth sharing with the larger group, it seemed that an 
element of competition was driving them to come up with more and better ideas and materials 
than each other. At the same time many important skills (for example: communication, working 
with others, problem solving, thinking, creativity. etc) were further developed.  

To some extent, the self-inflicted pressure eased as the module progressed but the motivation to 
be seen to have contributed something useful and perhaps innovative continued to drive the 
feedback sessions. Even the more reluctant members of groups became more active with time 
and peer pressure. Many trainees commented on how their skills, particularly in ICT, had 
developed as a result of a ‘need to know now’ situation. Others remarked on how much they 
had enjoyed making materials and trying different techniques. They also commented positively 
on the ideal of sharing resource ideas. 

At the end of the module 75 virtual trails have been submitted and assessed. They range in 
quality from the stunningly imaginative, where strong students have picked up on and 
developed all the good ideas experienced, to the inevitable antithesis, where weak individuals 
have carelessly thrown a few words and pictures together. The extremes are to be expected. In 
between are the majority who, in many cases, have exceeded their own expectations.  

Although ultimately their work for this module is graded summatively the method of working 
with its emphasis on directed study, group work and open sharing of resources, has helped the 
trainees to refine their practical skills and knowledge in the application of their learning, and 
particularly to build confidence with ICT, presentation and group work. We have thus ticked 
many boxes in the Skills Framework and the Assessment for Learning agenda.  

lynne.jones@newport.ac.uk 

Paired Placements in Secondary ICT PGCE Project 
Richard Vickery, Liverpool John Moores University, Debbie Buchanan, Edge Hill University, Ruth 
Hurst, Cumbria University, John Sharrock, Liverpool Hope University 

As part of the 2008/9 regular meetings of the North-West ICT tutors’ group (which has 
representatives from Edge Hill University, Liverpool Hope University, Cumbria University and 
Liverpool John Moores University) we had discussions about how best to ensure high quality 
placements and also about strategies which could be used retain trainees on our PGCE ICT 
courses. It became clear that there was a consensus in the group that the use of paired 
placements could contribute significantly in both areas. Members of the group were able to 
relate experiences of how putting trainees together in a school allowed them to support each 
other and reduce isolation and report that feedback from trainees was, without exception, 
positive. 

However people also expressed the frustration that it was difficult to persuade schools which 
normally take one ICT trainee to take a second person as there was the perception that it was 
simply extra work. Despite university tutors pointing out the benefits, take up of paired 
placements was low. However, we have found that when school mentors talk to their colleagues 
in other schools who have experience of taking several trainees, they are more likely to be 
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persuaded. Hence the idea was suggested of producing a DVD of case-studies where school 
mentors and trainees explain the benefits and challenges of paired placements. This could then 
be used to provide information about this way of working. Judith Broadbridge from the TDA 
suggested applying for a Retention and Recruitment Grant for this project. Our bid for 2008 was 
successful with a grant of £10500 awarded. 

What is a paired placement in this project? 

In the context of the project a ‘paired placement’ is pragmatically defined as two trainees 
working together in the same ICT department, sharing some classes (but still having a clearly 
defined individual teaching timetable), acting as a teaching assistant for the other trainee in 
some lessons and possibly having joint mentor meetings (with one or two school mentors). It 
does not imply a totally-shared teaching timetable and schools are free to implement the model 
as is appropriate. 

Implementation 

We met on a regular basis from April 2008 onwards to plan the project. The services of PFM 
Media in Liverpool were commissioned to do the filming, editing and production of the DVD. 
Having already worked with Liverpool John Moores University on a previous DVD on primary 
school mentoring, the company were already familiar with what was required and thus were 
able to work closely with the group on this project. Between May and November 2008 each 
institution chose two schools and arranged for trainees and school mentors to be interviewed in 
school about paired placements. Seven secondary schools were used across the North-West 
region and fourteen ICT trainees were interviewed At the same there were monthly meetings of 
the planning group to monitor progress. . The footage was viewed by the group and various 
themes were identified where the use of paired placements had positive benefits to the school, 
pupils and trainees. In addition areas of concern were also noted. The DVD was then organised 
along these themes, and used excerpts from interviews of mentors and trainees. 

Format of the DVD 

There is an initial short 
video introducing the 
topic and then there are 
longer sections on each 
of the areas of Trainees 
Supporting Each Other, 
Helping the Pupils, 
Bringing Fresh Ideas 
and Resources, 
Developing ICT Skills 
and Helping across the 
School. Reaction so far 
has been very positive. 

Current Status 

The project is now 
almost complete and will be available for distribution in April 2009 with an official launch in 
May 2009. It is envisaged the DVDs will be available for use by university tutors in the North-
West to encourage more schools to take ICT paired placements in 2009/2100. Whilst the focus 
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This DVD contains a series of short chapters about 

mentoring ICT trainee teachers on Paired Placements in 

secondary schools. In the first chapter, Why Paired 

Placements? (12 mins), mentors and trainees describe why the 

pairing up of trainees works so well for an ICT department 

in a secondary school, without increasing significantly a 

Other chapters cover specific benefits for schools ....

TRAINEES SUPPORT EACH OTHER (5 & 10 mins)

Mentors compare their experiences of mentoring single trainees 

and pairs. They describe how pairing improves the confidence of 

trainees and makes them less dependant on their mentor. This is 

HELPING THE PUPILS  (2 mins)

Trainees describe their satisfaction at being able to help pupils with 

their work outside the normal daily curriculum.

BRINGING FRESH IDEAS & RESOURCES  (3 mins)

Trainees develop new resources, often working together, and these 

are shared with teachers in the ICT department.

SHARING NEW ICT SKILLS  (2 mins)

Up to date knowledge of software packages is passed on by 

trainees to pupils and other teachers in the ICT department.

HELPING ACROSS THE SCHOOL  (2 mins)

Paired trainees, working together, helped this ICT teacher deliver 

ICT skills to teachers across the school.

Produced by PFM Media       www.pfmmedia.com

Funded by a TDA Recruitment and Retention Challenge Grant

Paired Placements for 
ICT Trainee Teachers

in Secondary Schools

Why Pairing Up ICT Trainees Works So Well
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has been on ICT placements, many of the issues addressed will find a wider audience and it is 
expected the DVD will be used as part of mentor training and preparing new trainees for 
placements. 

It is planned to give a presentation at the ITTE conference in Exeter this summer so we will be 
able to show you the DVD and discuss the project further. 

R.G.Vickery@ljmu.ac.uk 

A tale of two cities: Blogging for reflective practice in initial teacher 
training. 
Alison Hramiak, Sheffield Hallam University, and Helen Boulton, Nottingham Trent University 

It was the best of times, it was the worst of times. Oh, sorry, wrong start, the title fooled me… 

This is the story of continuing collaborative research, (originating through ITTE) between 
Sheffield Hallam University (SHU) and Nottingham Trent University (NTU) (IFIP, 2008; ALT-
C 2008) in which we are looking at ways in which we might support and assist trainee teachers 
to become improved reflective practitioners. Community blogs were set up at both HEIs in 
similar Post Graduate Certificate of education (PGCE ) groups. One group (SHU) was 
comprised of twenty 14-19 ICT PGCE trainees, and the other (NTU) twenty ICT PGCE 
trainees.  

The blogs were set up as part of the online support offered for both courses by their respective 
universities, and were held in secure private areas. Trainees were required to use the blog for 
reflection on their teaching and learning at university but mainly while they were away from 
each other on practice in schools. The purpose of the blogs was two-fold. Firstly, it was a space 
provided for them to learn to reflect and to store their reflections, for use in their own teaching 
and evidence files. Secondly, it provided a community space where they could learn from the 
reflections of others, as well as sharing experiences and offering support through the blogs at a 
time when they were isolated from their peers in schools across a wide geographical area. 

The blogs were made available to the trainees from the start of the course in September at SHU 
and prior to the start of the course at NTU. Trainees at both HEIs were encouraged to use the 
blog whenever appropriate but particularly from the start of placement in October, with a view 
to reviewing the entries when trainees were back in university for review days during 
placement. The blogs were reviewed within the groups on university days, to share with the 
trainees what makes for good reflection and what is more descriptive. This was intended to help 
the trainees who were struggling with reflection - as many do - to learn from the others who 
were good at it. 

When the blogs were set up and trainees were on placement in schools, it was expected that 
there would be regular shared reflections from both sets of blogs. What actually happened, 
however, varies between cities. At SHU, with the current group, out of a group of 18 trainees at 
SHU, to date there are over 2000 visits to the blog, and nearly 300 entries (with comments) 
being made by the trainees. The level of support with this the group is phenomenal, with entries 
ranging from small to near War and Peace (or should that be Crime and Punishment as they are 
training to teach?) - with and without links, pictures, resources and so on. Entries also show an 
increasingly professional level of reflection among the group. There were a number of 
descriptive entries at the start, however, after the first review of the blog in October, when 
trainees were back in university, this has dwindled to near nothing and generally forms part of a 
longer more reflective weekly entry.  

In the other city, at NTU, the tale is different. The number of blogs is lower from the first 
placement, but all students have shared their reflections, and now that their skills have 
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developed it is expected that the blogs will increase as they start their next placement – which 
was the experience last year - to date this has not really happened yet. 

Some of the voices from the blogs are given below to show the kind of reflection that is going 
on with the blogs: 

At SHU: 

"[…]feel like I haven't prepared as well as I would have liked, but looking back there are 
a number of things I have picked up that should prove useful for the future." 

and: 

I've been slightly disappointed this week, because I felt I went backwards in my usual 
'stronger' lessons.  I knew I was spending too much time talking, and not enough time 
getting the pupils to do activities, which is something I'm trying to remedy. 

At NTU, the blogging tool used enabled emoticons and where trainees used those that reflected 
sadness, stress, or tiredness, the number of responses increased, thereby reflecting a level of 
support within the group that had not previously been available. One of the trainees from last 
year has also opened up his NQT blog for this year’s students to view, which is proving a useful 
development: 

 ‘One of my targets for this week is to learn the pupils’ names which I am finding so 
difficult. I’ve tried giving them name stickers but they swap them round, so this week I’ve 
done seating plans. So far I’ve tried it with one group and it’s really worked well. I’ve 
been able to direct questions to named pupils who I knew were distracted and this has 
helped keep them engaged with the task. I’m feeling more confident.’ 

From the trainees’ point of view the blogs have been very useful in a number of ways. Firstly 
they have provided a very powerful means of support when they needed it most - on placement. 
Many commented in class that their evening routine started with a look at the blog entries 
before getting on with whatever work they had. It made them feel less isolated in their practice 
to see that others were also having the same issues and challenges. Secondly, they provided 
extremely useful evidence for their standards folders in terms of authentic proof of their 
development as reflective practitioners. Thirdly, the blog entries also supplied them with 
additional material for use in their academic work as their assignments required them to reflect 
on their practice over the course of the year. 

What started out as an experiment to see if reflective practice could be supported and 
progressed through the use of community blogs, has in fact turned out to be a vital part of the 
course for the trainees and one which they have repeatedly said they could not now do without. 
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ITTE at SITE – ‘soulful southern bliss’ in the USA 
Sarah Younie, De Montfort University 

Charleston in the southern state of Carolina was the venue for SITE in March, with the town so 
named after King Charles II of England with a heritage of having been the largest British colony 
in America.  

In April 1670, the British ship ‘Carolina’ dropped anchor in a vast territory in the new world, 
which was subsequently claimed for his majesty Charles II and named ‘Charles Towne’ and was 
the first permanent European settlement in the Carolinas. Hailed as the most historic city, 
Charleston was a walled fortress between1690-1720 and was one of only three walled cities in 
North America and the only English walled city. The first British settlers, eight in fact 
established the colony, were all the second sons of English aristocrats. Since first sons inherited 
the English country estate, the next in line were given substantial funds to set up their own 
estates elsewhere.  

However, with this heritage Charleston also has a darker history. With the plantations in the 
colony came slave labour, but unlike the plantations in the ‘deep south’, Carolina’s plantations 
were rice and indigo, not cotton, and where as the average cotton plantation would require 20 
slaves to maintain it, rice would demand 200 for the same acreage. Charleston also was the site 
of the first firing that signified the start of the American civil war, which locals always refer to 
as the war of ‘northern aggression’ and never the former name. ITTE colleagues were lucky to 
be visiting in more peaceful times where the only site that mattered in Charleston was SITE.  

For new members reading this, SITE (Society of Information Technology in Education) is the 
sister organisation of ITTE in America. SITE organises and promotes the development and 
dissemination of theoretical knowledge, conceptual research, and professional practice 
knowledge on technology in education. SITE held their annual conference (this year from 
March 4th to 6th) and invited ITTE to participate. 

It was an honour to represent ITTE on the international panel entitled: ‘’Cutting-edge tools and 
Convergences for the 21st Century Curricula: an International Vision.” This panel included 
representatives from around the world discussing how the educational environment in their 
country employs current technologies. A global perspective of the utilization of new software 
and hardware was presented by each panel member, which also included from the UK other 
ITTE members (Richard Millwood, Marilyn Leask, and from Mirandanet John Cuthell). This 
was followed by audience participation that provided a variety of recommendations for the 
selection and use of current and emergent technologies available for education programmes. 
The invitation to ITTE from SITE to participate in this international discussion successfully 
facilitated the strengthening of international links and collaboration.   

At the conference, ITTE colleagues observed two significant emerging trends amongst the 
participants. The first was the number of people using netbooks of one kind or another, the 
second the number of delegates using applications that are often referred to as cloud computing. 

It is a pleasure to report that a number of ITTE members presented papers at the SITE 
conference. Upon return participants are often asked about the papers presented at SITE and we 
thought their abstracts could be reproduced in the Newsletter to provide an overview of UK 
work. It was a delight to meet ITTE colleagues presenting their work and to have the 
opportunity to discuss their current research with them; these folks are identified in bold below. 

syounie@dmu.ac.uk 
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Papers presented at SITE by ITTE members 

Makeshift or Marvellous: Are ICT classrooms fit for learning in the 21st Century? 
Rita Egan, Pat Jefferies, Antony Stockford, University of Bedfordshire 

Over a 15 year period the British government has committed to investing £45 billion in capital 
funding and Private Finance Initiative (PFI) credits as part of their Building Schools for the 
Future initiative (Select Committee on Education and Skills, 2007). Clearly this is a significant 
investment. The aim of this research was to undertake an analysis of the extent to which a 
sample of Becta’s (2007a) guidelines regarding the design of ICT classrooms were currently 
being implemented in a targeted group of schools. Where guidelines were ignored, the 
researchers set out to determine why this was the case. Ultimately, ICT classrooms can be 
makeshift or marvellous. The results of this case study aim to inform those responsible for 
funding and designing ICT classrooms of the future. 

Vicarious Learning - the role of Teachers' TV in modelling classroom practice 
Martyn Lawson, University of Cumbria 

Students on teacher training courses often have difficulty in their early classroom experience in 
making sense of what is happening in the classroom. The experienced teacher can be doing 
several things at once, often things that the trainee doesn‘ t see or recognise. The use of video 
examples of real classroom practice can be a helpful resource for students to help them make 
sense of the classroom dynamic; yet the impact and usefulness of video used in this way can be 
limited by the 'one off' nature of the experience. To make better use of video resources, the 
author edited video clips from the Teachers‘ TV website and then made them available to 
Secondary Initial Teacher Education students at the University of Cumbria. The clips were 
hosted on a Virtual Learning Environment and the students were engaged in on-line discussion 
prior to University-based sessions relating to classroom practice. The technology and the 
process will be described and student feedback used to indicate the usefulness of this approach. 

Exploring elementary school students’ experiences and understandings of internet safety 
John Potter, Neil Selwyn, Institute of Education, University of London, UK; Sue Cranmer, 
Department of Educational Studies,University of Oxford 

This paper examines the understandings of UK elementary school pupils with regards to 
managing issues of risk and safety whilst using the internet. The paper is based on survey and 
interview data with students in five schools in grades 3 to 6. Analysis shows that whilst most 
pupils recognised the need to be mindful of internet-related risks and dangers, their personal 
issues were framed in terms of technical difficulties, whilst their general understandings were 
based on a number of moral panics relating to child safety. These data suggest that children 
have only abstract and poorly understood concepts of ‘internet safety’. In considering the 
implications of the research, the paper suggests three areas of change in teacher education:  

• re orientating the topic and tone of the official definitions of internet ‘safety’ and ‘risk’;  
• increasing pedagogical interventions in the elementary classroom aiming at enhancing 

children‘s critical literacy skills;  
• establishing a meaningful and sustained dialogue between children, teachers and parents 

about safety and risk. 
(The following is a shortened version of Sarah and Will’s actual paper, reformatted in the Newsletter style. Ed) 
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New possibilities for engaging learners: challenging pedagogic assumptions in developing 
multimedia resources 

Dr Sarah Younie and Dr Will Curtis, De Montfort University, Leicester, UK 

Abstract: This paper contends that existing multimedia resources are premised on 
didactic notions of the learning process: that the framed expectations of learners are 
presupposed by the design of the software, reinforcing a learning environment that is 
essentially undemocratic. Predefined pathways exclude students from fully participating 
in their own learning. We explore an interactive multimedia shell which was designed to 
develop metacognitive skills through a series of diverse learning experiences. Grounded 
in communal constructivist models of learning, it provides opportunities for students to 
discursively reflect on their own thinking processes. We conclude by reflecting on the 
potential for students to take further ownership of these multimedia resources. 

Introduction 

Studies of the educational effectiveness of multimedia have increasingly become concerned 
with affordances – that is articulating what and how learning takes place from the students’ 
perception rather than merely describing the educational properties of the courseware itself 
(Laurillard et.al, 2000). This paper is concerned to examine the extent to which specific 
pedagogic assumptions get ‘built into’ multi-media resources, using a courseware shell 
developed by the Open University, the Elicitation Engine, as an example (Twining et.al 1999). 
Drawing on a detailed evaluation, this paper examines some of the differences between the 
initial academic framing of the learning process and how students in practice negotiated it.  

Repurposing and Customising the Software 

The Elicitation Engine (EE) was developed with specific learning objectives within a clearly 
defined pedagogical framework for use as on an Open University module. As part of the 
SoURCE project, the EE was re-used at De Montfort University (DMU). The original content of 
the EE was removed and replaced with content from two differing subject domains whilst 
retaining the structure and functionality of the original software. This adoption process involved 
customising and embedding the EE within three pre-existing campus based modules so that its 
use supported already existing learning objectives and a pedagogical structure. The context and 
manner of its use differed significantly from that originally intended by its developers.  

The process of customisation and re-use of the EE software within DMU was extensively 
documented and evaluated, particularly in relation to student perceptions. Drawing on these 
findings, the paper will argue an important lesson for the customisation process. Although the 
initial learning design will exert clear pressures and set limits on re-usability options, within the 
changing context of re-use, new and equally valid pedagogic strategies may be developed. The 
pedagogy may be specified by the original learning design and articulated in the software but it 
is not "locked in" by the original design process. 

The Elicitation Engine as a customisable software shell, is in short, an interactive multimedia 
programme that expands and develops a learner’s thinking in a “discipline” by providing the 
learner with a dataset of multimedia objects (sound, video, images, animations, web pages and 
text), which aims to draw out and extend the learner’s understanding of the subject matter. The 
Elicitation Engine has been developed in the context of supporting student learning with Open 
University distance learners, and has been repurposed to support face to face learning with 
students at De Montfort University. Whilst the software shell was developed in one context at 
the Open University with a set of learning assumptions, which were broadly constructivist 
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(Twining 1998, 2001), the recustomisation differs from the original conception such that the 
learning design may continue to lie in the software, but not the pedagogy; the pedagogy lies in 
the instantiation. 

Communal constructivism and metacognitive learning 

Learners choose their own categories in pairs and then sort the dataset in accordance with their 
freely chosen categories through a process of discursive reflection. It is through this process of 
articulation with one another that the students analyse how well their categories worked with 
respect to sorting all the multimedia objects into different theoretical perspectives.  

The categorization process encouraged the students to explore the dataset, which is an inbuilt 
design feature that affords activities that generate learning. One could argue that the software 
has inscribed metacognitive design features that elicit more meaningful discussions. 

At the end of each learning activity, the tutor would intervene and ask for whole group 
feedback, so students could reflect on what other types of categories may have been chosen in 
contrast to their own. The pedagogical interventions of the tutor afforded additional 
metacognitve activities whereby the students could appreciate other options and were aware that 
different views were possible when categorising the objects in the multimedia dataset. This 
process enabled students to construct meaning in pairs, have those meanings (categories) 
interrogated by the software activities and then share those meanings communally. The purpose 
of the whole group’s discursive feedback was to aid further reflection in the process of refining 
and deepening their understanding of the categories and how they related to the different 
theories. This is an example of communal constructivism whereby students ‘not only construct 
their own knowledge (Constructivism) as a result interacting with their environment (Social 
Constructivism), but are also actively engaged in the process of constructing knowledge for 
their learning community’ (Holmes et al, 2001:1). (See Curtis and Pettigrew, 2009; Leask and 
Younie, 2001; Scrimshaw, 2001 for accounts of contemporary learning and communal 
constructivism). 

Conclusions 

In short, the structure and functionality of the original software encouraged the development of 
metacognitive skills and afforded deep learning. Laurillard et al argue that ‘with such design 
features, the non-linear medium is able to afford something more than mere browsing: it will 
afford structured, meaningful learning’ (Laurillard et al 2000: 16). Additionally these types of 
affordances can be further supported and scaffolded through pedagogical customisation and 
intervention, for example though tutors engaging with communal constructivism whereby 
students collaboratively construct knowledge as a group for each other. 
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Personalisation – a new resource for the ITTE community 
Helena Gillespie, University of East Anglia 

Many of you will already know about and use the many excellent resources on the ITTE New 
Tutors website, designed to support the teaching of both new and experienced tutor, and help us 
all keep up to date with our fast changing field. Recently added content includes a new unit on 
Personalisation written by ITTE members John Woollard and Helena Gillespie. For the 
complete works go to: 

http://www.ict-tutors.co.uk/ 

but here is the content and rationale of the unit. 

Content of the unit: 

The unit aims to look at how ICT can support the drive for a more personalised learning 
experience for pupils in schools. Four areas are considered: 

1. What is personalisation? The nature of educational provision for personalised learning and an 
introduction to the main issues 

2. What is a personalised curriculum? The curriculum as experienced by teachers and learners 
and some consideration of the content of the curriculum 

3 What is personalised learning? When and where personalised learning takes place and how 
schools can organise for personalisation 

4. What is a personalised lesson? Personalised learning in the classroom and the kinds of 
technologies involve 

The emphasis is on how ICT does, and might in the future, support a learning experience in 
schools that is increasingly tailored to individual pupil needs. The unit will look at both ICT as 
a subject and also how ICT is used across the curriculum to support learning. 

In using the resource, tutors should consider two important issues: 

1. How ‘personalisation’ can be applied effectively in teaching ICT as a subject 

2. How ICT can help with the process of personalisation in education generally 

Rationale 

This resource is designed to look across a number of topics and educational initiatives at the 
issue of personalisation. It is designed in such a way as it can be used as a unit of work with 
trainee teachers. Alternatively aspects of it might be included where the related issues are raised 
in the Initial Teacher Education (ITE) curriculum. This resource is not intended to help tutors in 
ITE develop a personalised curriculum for their own trainee teachers. It is rather a teaching 
resource to for tutors in Primary or Secondary ITE who teach Information Technology or 
Learning Technology. Although the issues are not in any way exclusive to Information or 
Learning Technology as a subject, ICT it seems, will play a very significant role in a more 
personalised learning environment. For this reason the issue is highly pertinent to those training 
to teach ICT as a subject or to use it in their teaching. 

To give a flavour of the content, here is a starter for 10 (well up to section 1.1): 
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1.What is personalisation? The nature of educational provision for personalised learning 

1.1 The drivers for Personalisation 

There are many aspects to the emerging personalisation agenda in schools.  

The following represents some of the areas that are most pertinent to initial teacher training.  

A definition: 

“Personalisation is…about putting citizens at the heart of public services and enabling 
them to have a say in the design and improvement of the organisations that serve them. In 
education this can be understood as personalised learning – the drive to tailor education to 
individual need, interest and aptitude so as to fulfil every young person’s potential”. DfES 
(2004) 

This is reflected by the then Minister of State for School Standards, David Miliband,  

“Decisive progress in educational standards occurs where every child matters; careful 
attention is paid to their individual learning styles, motivations, and needs; there is 
rigorous use of student target setting linked to high quality assessment; lessons are well 
paced and enjoyable; and students are supported by partnership with others well beyond 
the classroom.” (Miliband, 2004)  

The personalisation agenda is part of a number of current initiatives and developments. It is not 
an initiative in itself, but an important driver in many of the current changes taking place in 
many spheres of education. It is important to begin to consider personalisation by understanding 
what it could mean, and what it doesn’t mean: 

Personalisation DOESN’T mean: 
• Teachers planning separately for each of their learners 
• Learners being left to their own devices 
• Everyone must learn in the same place (at school or away from school) 

Personalisation does mean: 
• New ways of teaching and learning could be used and pedagogies that mix a range of 

styles and strategies could be employed at the same time 
• An understanding of learner needs is at the heart of the process 
• Learning technologies could play a significant part in enabling teachers to achieve a 

personalised approach 
h.gillespie@uea.ac.uk 

http://www.ict-tutors.co.uk/
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Opportunities for new ICT tutors 
Margaret Danby 

 

 

Induction support and a free conference! 
ITTE is again offering a free induction programme for new ICT tutors based in the UK. The 
Induction Programme begins with evening dinner on July 6th. The first of the induction sessions 
takes place the next morning. After that, further induction activities are integrated into the ITTE 
Annual Conference programme so that you can meet new colleagues and benefit from the 
considerable professional development the event offers. So that you can benefit from the 
conference, as well as the induction programme, ITTE is offering to pay your conference fee. 

 

The induction programme starts on July 6th at 7.30 pm and continues until the end of the ITTE 
Annual Conference at lunchtime on July 9th. Both take place at Exeter University this year. 

So, if you were appointed within the last two years to initial teacher education in the UK and 
teach trainee teachers in ICT, contact Margaret Danby, the project manager, now for further 
information. Email: m.danby@itte.org.uk 
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Curriculum change in Primary Schools – an update 
Helena Gillespie, University of East Anglia 

As the major reviews of Secondary and Early Years education take firm hold in schools, 
Primary teachers know only one thing for sure, that is Primary schools are next for upheaval! In 
the past few months two major reviews of the work of Primary Schools have been published 
and Primary Teachers await the outcome with a mixture of anxiousness and curiosity. The 
Independent Review of the Primary Curriculum: Interim report was published in December with 
Sir Jim Rose as the major author. More recently the Cambridge Primary Review, lead by 
Professor Robin Alexander has produced an alternative review of the curriculum and its aims 
and content. 

Those involved in teacher education, like ITTE members, are also awaiting the outcome of this 
process somewhat anxiously. It seems likely that major changes to the content of the Primary 
Curriculum are likely, and we need to know, what, when and how they will take place. ITTE, on 
behalf of its members, is keeping a close eye on these developments, and welcomes members 
comments and questions (see below) 

What is happening? 

It seems certain that the Rose review will recommend significant change in the Primary 
curriculum, doing away with old ‘subjects’ and bringing in six new ‘areas of learning. These 
will be: 

• Understanding English, communication and languages;  
• Mathematical understanding;  
• Scientific and technological understanding;  
• Human, social and environmental understanding;  
• Understanding physical health and well-being;  
• Understanding the arts and design. 

At the centre of the curriculum (and permeating the whole curriculum) are the ‘Skills for 
Learning and Life’ which include literacy, numeracy, ICT and personal development.  

The place of ICT, then, is both as part of the areas of learning (where appropriate) and a part of 
the skills for learning and life. This mirrors to some extent, the current role of ICT as both a 
subject and a medium for learning in other subjects. 

The Cambridge Primary Review suggests another format for a revised curriculum that divided 
the curriculum into ‘domains’. Here, it seems that ICT comes under the domains of Language, 
oracy and literacy (in terms of the electronic communication) and Science and technology (in 
terms of its technological application). 

The debate about the rationale for curriculum organisation seems likely to rumble on, and the 
debate about the place of ICT, as a medium for learning and as curriculum content is difficult to 
resolve. 

While the Rose Review is being presented to ministers at the time of writing, as the blueprint 
for curriculum change in the Primary years, the Cambridge Primary Review seems likely to 
continue to hit the headlines, stimulating and influencing thinking about the nature of Primary 
education. 

When will things start to change? 

Despite this ongoing debate about the curriculum, it seems that substantial changes in the 
Primary Curriculum are likely to take place, sooner rather than later. The timetable is likely to 

mailto:m.danby@itte.org.uk
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be as follows: 
• End of February 09 - End of consultation period on interim report. Submissions have 

been received from individuals and a wide variety organisations connected with 
education (including input form ITTE). 

• End of March 09 – Sir Jim Rose presents his final report to ministers. Programmes of 
learning for each of the six areas of learning are to be included (the nature and structure 
of the curriculum will have been decided at this point). 

• Spring/Summer 09 - Consultations and planning about development of the curriculum 
and dissemination to continue with stakeholders. Stakeholders include: Government and 
government agencies (such as DCSF, QCA, and TDA). Also educational organisations 
and associations have a major input. These include the Council for Subject Associations 
(CfSA) and their members. Teacher training and education providers will also be 
involved. This might include: National College for School Leadership, Unions, 
educational publisher and Local Education Authorities, training providers in higher 
education and school settings. 

• Parliamentary session beginning Autumn 09 - Primary Legislation presented to 
Parliament. The new curriculum requires a change in the law and therefore assent from 
both houses of Parliament. This is subject to the timing of the next election. The changes 
do not have cross party support at present and a change in government may mean a 
change of plan! 

• Autumn 2010 - Professional development programme begins. Plans for this are at a very 
early stage at the time of writing. Consultation on this continues with all the 
stakeholders. 

• September 2011 - New curriculum implemented in schools. It is not yet decided if the 
curriculum will be implemented in stages across the primary phase or all at once. 

How? 

All this means those concerned with initial and in-service teacher education inevitably have 
some important questions about how changes will take place and what the effect of these will be 
on our work. At the moment the best advice is to watch this space! While regular updates 
appear on the TTRB, ITTE is maintaining a watchful eye on developments in the press, online 
and via the Council for Subject Associations. As your ITTE contact with CfSA I would be 
particularly pleased to hear your views on the Curriculum Review produced by the Cambridge 
Primary Review – the CfSA are collating responses from subject associations. I look forward to 
hearing from you about this or any aspect of the Primary curriculum changes. 

Useful Links: 
The Independent Review of the Primary Curriculum: 
http://www.dcsf.gov.uk/primarycurriculumreview/ 

The Cambridge Primary Review: 
http://www.primaryreview.org.uk/Publications/CambridgePrimaryReviewrep.html  

The Council for Subject Associations: http://www.subjectassociation.org.uk/  

The Teacher Training Resource Bank: http://www.ttrb.ac.uk/index.aspx  

h.gillespie@uea.ac.uk 
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Ictopus Progress Report 
http://www.ictopus.org.uk/ 

It has now been over 18 months since ITTE members first heard 
about ictopus at the Leicester conference. Since then there have 
been more than 62 weeks of lessons, journals and news. Numbers 
of registered users are 9000 and rising. It continues to be resourced 
by volunteers who put a lot of effort into making it a valuable tool for all primary educators 
(although much of the material has relevance beyond the primary years). Below are a few details 
of how ictopus has developed since its launch, and details of some events happening in the near 
future. 

Pupil Login 

A facility has been included to create a pupil login. This means that pupils or students can log in 
without access to the ictopus registered user’s details. The registered user can go to a special 
menu and create a pupil login so that pupils can use the activities and Pictopus (the Picture 
Gallery). The specific URLs for these are http://www.ictopus.org.uk/activities.php and 
www.pictopus.ictopus.org.uk . To support these sections of the website there have been 
‘specials’ such as the Lessons2go (L2go) activities of 5th January 2008 and 19th February 2008 
and the Sharing Good Practice (SGP) issues 19 and 55 which were all about the Picture Gallery 
(Pictopus).  

Funding 

Ictopus is a non-for-profit organisation, but running costs need to be covered. You may have 
noticed the adverts currently running on the website. Hopefully these are not too distracting, and 
fit in with the nature of the site. It is hoped that more funding can be raised from advertising and 
sponsorship, as the costs of running the actual website have to be met. 

Relax and be Entertained  

A partnership event will be running in the summer term when Event Elephant will team up with 
ictopus and schools in a project named Relax and be Entertained. This will give children an 
opportunity to organise their own entertainment event, possibly for fund raising, making use of 
materials provided by ictopus and the event organisation tools on the Event Elephant website. 
The Citizenship L2go activity of 4th March 2009 gives a taster of this, but the event will be 
launched at the Education Show. 

Pictopus Search Tool 

Mid March saw the launch of a super new 
tool on the ictopus site. If you have not 
already seen the building up of the images 
available for use on the ictopus site it is 
well worth a look. Now you can even 
search to find those elusive images. The 
images have been chosen by educators for 
use by educators. They are sorted into 
various categories, but rather than clicking 
through these, if you are looking for 
something harder to categorise you can use 
the search engine. Now each picture has extra value. For example, when looking for pictures of 

http://www.dcsf.gov.uk/primarycurriculumreview/
http://www.primaryreview.org.uk/Publications/CambridgePrimaryReviewrep.html
http://www.subjectassociation.org.uk/
http://www.ttrb.ac.uk/index.aspx
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sheep, after looking in the animals category a search for ‘sheep’ will bring up two super images 
in the Coll category of Places, some images in the Seasons section, sheep in the Lake District 
filed under ‘holidays’ and a charming wooden jigsaw of sheep which come from the Toys 
section. 

This facility has been made possible by the completion of the huge task of key wording all of 
the images. Section by section key words were allocated and uploaded. When the search results 
are displayed and the mouse is rolled over the image useful information is displayed. This 
includes the collection title, the mouseover text and the key words allocated to the image.  

However, as you know, there is an important lesson which can be learnt from using the search 
tool. For this reason in the week of the launch an extra lesson plan was included in L2go 
specifically on this task. This is included in the lessons for week 62 under ages 3-11 and is 
called Keyword Searching. This hopefully will be useful to adults as well as children in 
increasing their ability to search successfully. It may be worth directing student teachers to this 
supporting resource. Search for ‘dog’ and they will also get some wonderful pictures of water 
scenes in Venice. Put a space before and after the word ’dog’ and all they will get are two 
pictures which have the keyword phrase ‘dog walking’. This is an important lesson to teach 
when showing the children how to use a search tool.  

Getting involved 

If you feel that you can get involved in any ictopus activities the contact us link on the website 
will put you in touch with the team. Ictopus is always keen to receive lesson ideas, topic 
photographs, articles for Sharing Good Practice, links to useful websites and any ICT news. The 
team is also grateful for all new registered users and to all those who spread the word for us. 

(In case you did not guess, the ‘dogs’ in Venice were ‘Doges’.) 
alanrodgers@cirrus.me.uk 

Becta 
As 'older' members know the Newsletter always had a slot for Becta News and we have missed 
having this regularly over the last few years. Malcolm Hunt at Becta is keen to try to make 
Becta news a feature once again. At the moment, we are currently working on the best way to 
do this, so please watch this space for when the Summer Newsletter is published. In the 
meantime here is an e-mail (with a weblink) that Malcolm sent to Sarah (forwarded to me) in 
February. Some of the news then is still relevant now, so do please take a look and yes, Libby 
did appreciate it. 

Spotted this on the Becta intranet: would this help ITTE members keep in touch with 
Becta developments ? 

Would Libby appreciate a copy for the ITTE Newsletter? 
http://becta.cmail1.com/T/ViewEmail/r/519D0418223ABB6D 

malcolm.hunt@becta.org.uk 

http://www.ictopus.org.uk/
http://www.pictopus.ictopus.org.uk/
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eLearning XHTML editor 
Gavin Rhoades, University of Wolverhampton 

No excuse to scorn SCORM... 

If, like me, you are fully aware that you should be up to date with creating and using SCORM 
content in your VLE but somehow have never got around to it, then I have some bad news for 
you. The excuse that you couldn't or wouldn't to pay for a SCORM authoring application has 
now gone the way of the Dodo and HD-DVD, with the development of 'eXe'. 

The 'eXe' Project has developed a freely available Open Source authoring application, 
specifically designed to help teachers and academics create and publish web content without the 
need to learn HTML or XML markup. The eLearning XHTML editor (eXe for short) grew out 
of a New Zealand Government initiative and won several international awards in 2008. eXe is 
available for Windows, Linux and Mac platforms and once downloaded is very simple to setup. 

eXe allows the user to quickly compile a page or series of pages containing a range of content. 
The different elements that can be combined to build the learning activities are called 'iDevices' 
- a technical sounding name for basic elements that you will be familiar with such as: Cloze 
Activity, True-false question, Quiz and so on. There are 20 of these iDevices that cover a range 
of media formats and pedagogical approaches. Multimedia iDevices include an MP3 player, 
Adding Audio (which can record straight into the content you are creating), Flash, Images, and a 
rather nifty Image Magnifier tool. Links to web content are also well thought out and fairly 
comprehensive, including RSS feeds, the ability to display external websites in a window, and 
the ability to incorporate Wikipedia articles into your content. From a pedagogical perspectives 
there are particular iDevices for 'preknowledge' and 'learning objectives', not to mention 
'reading' (anyone remember when we did that in schools?) and of particular interest to us 
teacher educators, 'reflection'. 

Complementing the range of content are several templates, which because they are CSS based 
can be customised if you do happen to have some CSS knowledge, or know someone who does. 
So does it work? I would have to say a resounding 'yes'. After a few minutes with the standard 
HTML type web editor I had a reasonable looking resource developed. eXe allows you to add 
metadata to your project, and then gives you a choice of export formats. When I started I 
thought I was going to export into SCORM format, but I noticed that my Moodle installation 
seemed to be happy to accept IMS content, so when eXe offered me the choice I chose that 
instead. I uploaded it, unzipped it and held my breath. When I clicked on it for the first time I 
got a warning that it wasn't activated and would I like to activate it? Once I agreed the content 
appeared without any problems and worked like a dream. I haven't tried getting any marks out 
of the activity into Moodle yet (which is something that correctly configured SCORM packages 
should do) but from a purely learning activity point of view it worked great. If you are reluctant 
to spend a lot of money on a commercial authoring application I strongly suggest you give eXe 
a try. 

The eXe Project's website is http://www.exelearning.org and a very helpful example eXe site 
that teaches you how to use eXe can be found at: 
http://www.cipel.ac.uk/events/presentations/documents/exe-example/index.html 

G.M.Rhoades@wlv.ac.uk 
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Newsletter Questionnaire: Gavin Rhoades in the hot seat 
Short Biographical sketch 

Born in the Midlands in the early 1970s, moved to Stoke on Trent one year into Secondary 
School. Did a degree in ICT and Law, followed by training as a barrister, working in a used car 
garage, running a taxi company and finally teaching for several years before becoming a 
university lecturer. 

When and where did you first encounter a computer? 

At home my father bought a Commodore VIC-20 (8 bit computer with 5k of RAM, and a ROM 
based operating system. Files stored on audio cassette.) He intended to write software on it but 
soon grew dispirited and I inherited it. At school we had one Tandy/Radio Shack TRS-80 and a 
BBC B – but the BBC B was deemed too valuable for the kids to use so that stayed in the head 
teacher’s office, and the Tandy stayed in the corridor outside it! 

Computers have changed the world – but for good or for evil? 

Like all things – comes down to how they are used. 

What’s your favourite gadget? 

I am burning for an iPhone when my current mobile contract runs out but I also really like my 
Fujitsu ScanSnap s510. I hate paper you see, and it lets me scan all of my documents quickly 
and easily into the computer, so I can bin the paper. 

You are appointed Secretary of State for Education and Skills for the day. What are you going 
to do? 

Ban all new initiatives for 3 years. Abolish league tables.  

What is your ideal alternative career? 

Author of crime/thriller novels. 

What’s your motto? 

Fail fast, fail often. (Because it is only through a willingness to take risks – and potentially fail – 
that we can excel) 

Do you believe ICT is worth the trouble? 

I would be a bit of a poor IT tutor if I didn’t. I think some people make it out to be more trouble 
than it is. 

What’s the most surprising thing you have ever seen in the classroom? 

Not sure – too many things! 

What’s the most important lesson being a teacher has taught you? 

That the child who does not want to succeed has yet to be born. 

Which words are going to define the future of education? 

Testing, testing? 

When you retire, what do you hope your legacy to your field will be? 

Some sort of contribution that helps ICT be recognised as the valuable subject that it is in its 
own right. 
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What does our past involvement with 
 computers in education tell us? 

A view from the research community 
It is with great pleasure that we see the completion of the Voices project - with the 
publication of this ITTE book. It is to Michael Hammond that we are indebted, for 
his vision to capture the story and to write it. 

This book helps us become more aware of the tradition in which our work takes 
place and the contribution of ITTE, in making research into ICT become not just 
respectable, but at times ground breaking. This project has provided the opportunity 
to collect 'voices' of key figures in the life of ITTE and to reflect on the last 30 years 
of computers in education. It is an honour to see the threads of these experiences 
woven together; to gather for the first time collective memories and to record the 
significant moments in our shared history. The Voices project has provided a unique 
mirror that has enabled us to reflect back to ourselves those things that have been 
enduringly important to us. Enjoy the read. 

Copies will be available at the annual summer conference and an e-book version is 
soon to be uploaded onto the new ITTE website. 

Thank you again to Michael as project director and author and also to the ITTE 
research team, John Woollard, Vicky Cartwright and David Benzie, for this seminal 
work. 

Sarah Younie 

New on the bookshelf 
Neil Stanley, Liverpool John Moores University 

My web problem as described last time went 
away as mysteriously as it arrived – didn’t 
need to install the new modem, but I’ve a 
spare one now! 

The Christmas present books were 
interesting. Little People in the City, 
photographs by Slinkachu (Boxtree) is 
intriguing (take a look at http://little-
people.blogspot.com/). Makes me want to 
have a go – a possible art project for trainees 
or pupils? I also got Damp Squid by Jeremy 
Butterfield (OUP) this is built by accessing 
the texts used to create the OED and 
analysing them is a slightly different way. 

New Year found me in Morocco – bit of 
time for reading: caught up with a Michael 
Dibdin or two. Also read The Messenger of 
Athens by Anne Zouroudi (Bloomsbury); 
this could easily be turned into a BBC1 
Sunday evening serial – eclectic detective, 
exotic but bleak location, cast of suspects .... 
Tom Holt’s Barking (Orbit) got started there 
and finished more recently – nearly gave up 
on it but persevered and it improved, a bit. 
At one time I’d have never thought of giving 
up on a book but the prospect of a better one 
sitting there waiting on the shelf and me not 
wishing to waste time. Very pleasant in 
Morocco – few nights in the Atlas foothills, 
good food and an open fire in the apartment; 
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followed by 4 nights in Marrakech. Daytime 
temperatures and weather like June, nights a 
bit colder. Lots of photo-opportunities 
(Snapperneil on Flickr; my son’s, Rob1501, 
takes a better picture though). 

I’m currently reading Kate Atkinson’s When 
will there be good news? (Black Swan). 
Much of what causes events to happen 
parallels news events that were being 

reported around the time of the books 
authoring but it’s none the worse for that. 

Finally a text book; Head First Algebra by 
Tracey Pilone and Dan Pilone (O’Reilly) 
offers a highly visual and active approach to 
algebra up to pre-calculus level. Some 
Americanisms, but lots of real world context 
for those learners that find those structures 
an aid to understanding. 

 
n.r.stanley@livjm.ac.uk 

Web Wanderings 
Neil Stanley, Liverpool John Moores University 

I’m sure you could use this as a project in 
school but it’s certainly a tool for those with 
excessive interest in their neighbours 
http://www.houseprices.co.uk/. 
Just bung in a postcode and you get a report 
on what sold locally when and for what. If 
you believe in reporting problems then 
http://www.fixmystreet.com/ 
may be just what you need. In a similar vein 
most local authorities now hold their 
planning applications online so you can 
check up on whether that neighbour got 
planning permission for that new extension 
(some even let you see the plans!). The green 
space near where my mother lives was 
threatened with development and it helped 
me give her assistance in complaining from a 
distance. [Miserable lot of complainers us 
Stanleys!] 

I suspect I’ve mentioned this site for maths 
teachers from Oundle school previously but 
there seems to be a fair amount of new 
resources at 
http://www.tsm-resources.com/index.html. 

The University of Warwick has always had a 
good reputation for Maths resources and 
Maths-Fit  
http://www2.warwick.ac.uk/services/elearning/m
athsfit/  
seems to maintain this. 

A search for the ultimate software for 
creating DVDs of holiday photos lead me to 
http://www.nchsoftware.com/index.html 
Mostly similar to the Serif products in terms 
of what they do, some versions cost, but 
there is a sound array of free titles – 
Photostage was the product I ended up using 
– very pleased with the result it gave me. 

I got the Gadget Show’s ‘best photo frame’ 
for Christmas  
http://gadgetshow.five.tv/gadgets/all/sony-dpf-
d100 
– it works really well and what they didn’t 
mention on TV was it also outputs to HDMI 
with true high resolution so I now get to see 
my snaps at the biggest size ever. 

I bought an 8Gb Data Pen from 
http://www.7dayshop.com 
just to let me transfer a large number of 
images across. 

You occasionally trip over free access texts 
on the web and Opening Up Education  
http://mitpress.mit.edu/catalog/item/default.asp
?ttype=2&tid=11309&mode=toc 
lets you download the chapters individually. 
This creative commons approach to 
publishing is interesting and I suspect will 
provide a challenge for most publishers (and 
many authors?). There’s a thread on the 
Naace Advisory list about this as I write. 

http://little-people.blogspot.com/
http://little-people.blogspot.com/
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I expect you get trainees moaning about how 
far you are making them go for a school 
placement. On Merseyside we’ve had an 
online travel planning tool for a good while 
but there is now a UK wide version. 
Transport Direct  
http://www.transportdirect.info/web2/  
will provide full travel information between 
any two identifiable points. It also has a list 
of current traffic problems. Just what the 
ITTE members with the free bus passes need 
to plan their outings! 

Considering a different sort of travel: my 
father was quite happy parked at the top of 
the cliffs above Dover harbour watching the 
ferries come and go – he’d have been 
fascinated by  
http://www.marinetraffic.com/ 
which lets you watch shipping move around 
the world. Quite a timewaster! [Is there the 
same thing for aircraft out there 
somewhere?] 

There are some Functional Skills support 
materials available at  
http://excellence.qia.org.uk/159670#developmen
t 
and Diploma support at  
http://www.diploma-
support.org/resourcesandtools/mydev/activities. 
I adapted the PLTS workshop from this for 
use with my trainees. 

Palgrave have added podcasts to their study 
support resources at  
http://www.palgrave.com/skills4study/mp3s.asp. 

Yteach 
http://www.yteach.co.uk/  

looks interesting. Has anyone investigated 
it? 

Teaching research methods? Then the 
approach taken to research questions at 
http://innovation.dc-
uoit.ca/cloe/lo/cf/CF_LO_content.html 
 might be of interest. 

Anyone played with Miro? 
http://www.getmiro.com/ 
Looks like an HD YouTube service 

Go on your own polar expedition at  
http://www.freezeframe.ac.uk/home/home.  

The American Computer Science Teachers 
Association 
http://csta.acm.org/ 
is still free to join and although much is 
different over there they do have the same 
worries over lack of girls taking up the 
subject as well as its fall in popularity 
generally.  

The silly one is  
http://www.oldmasterflash.com/ 
where you can paint using fruit – take a look 
and you’ll see what I mean! A bonus silly is 
at  
http://blogoscoped.com/archive/2008-02-11-
n78.html. 
And another, for the D&T department 
perhaps, at  
http://www.evilmadscientist.com/article.php/cat
chaise. 
 

n.r.stanley@livjm.ac.uk 

http://www.houseprices.co.uk/
http://www.fixmystreet.com/
http://www.tsm-resources.com/index.html
http://www2.warwick.ac.uk/services/elearning/mathsfit/
http://www2.warwick.ac.uk/services/elearning/mathsfit/
http://www.nchsoftware.com/index.html
http://gadgetshow.five.tv/gadgets/all/sony-dpf-d100
http://gadgetshow.five.tv/gadgets/all/sony-dpf-d100
http://www.7dayshop.com/
http://mitpress.mit.edu/catalog/item/default.asp?ttype=2&tid=11309&mode=toc
http://mitpress.mit.edu/catalog/item/default.asp?ttype=2&tid=11309&mode=toc
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ITTE Committee Members 2008-2009 

Richard Bennett Elected 2007 - 2010 University of Chester  

Pete Bradshaw Elected 2006 - 2009 Nottingham Trent University 

Margaret Danby Secretary  

Tony Fisher Co-opted University of Nottingham 

Bob Fox Co-opted University of Worcester 

Clare Furlonger Elected 2008 - 2011 Bath Spa University 

Helena Gillespie Elected 2006 - 2009 University of East Anglia 

Chris Higgins Treasurer Oxford Brookes University 

Alison Hramiak Elected 2007 - 2010 Sheffield Hallam University 

Libby Jared Visitor (Newsletter) University of Cambridge 

Graham Jarvis Past Chair – Co-opted Trinity and All Saints College, Leeds 

Steve Kennewell Visitor (Editor TPE) Swansea Metropolitan University 

John Potter Elected 2006 - 2009 Institute of Education (London) 

Ken Powell Elected 2007 - 2010 Vice-Chair Canterbury Christ Church University 

Gavin Rhoades Elected 2008 - 2011 University of Wolverhampton 

Kate Watson Elected 2008 - 2011 Exeter University 

Sarah Younie Chair De Montfort University 

 

http://www.transportdirect.info/web2/
http://www.marinetraffic.com/ais/default.aspx?level0=100
http://excellence.qia.org.uk/159670#development
http://excellence.qia.org.uk/159670#development
http://www.diploma-support.org/resourcesandtools/mydev/activities
http://www.diploma-support.org/resourcesandtools/mydev/activities
http://www.palgrave.com/skills4study/mp3s.asp
http://www.yteach.co.uk/
http://innovation.dc-uoit.ca/cloe/lo/cf/CF_LO_content.html
http://innovation.dc-uoit.ca/cloe/lo/cf/CF_LO_content.html
http://www.getmiro.com/
http://www.freezeframe.ac.uk/home/home
http://csta.acm.org/
http://www.oldmasterflash.com/
http://blogoscoped.com/archive/2008-02-11-n78.html
http://blogoscoped.com/archive/2008-02-11-n78.html
http://www.evilmadscientist.com/article.php/catchaise
http://www.evilmadscientist.com/article.php/catchaise
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Advance notice … 

The 11th ITTE Research Seminar 
will be held on 

Thursday 11th & Friday 12th March 2010 

as usual at the sumptuous venue of 

The Møller Centre, Churchill College, Cambridge. 

Initial enquiries to Libby Jared: ecj20@cam.ac.uk 

(yes, she was persuaded to do just one more … !) 
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Endpiece 
Neil Stanley & Libby Jared 

I didn’t quite get what I expected from Neil Stanley (well actually I did get what I expected as it 
was Neil) but at least he responded to my call on the ITTE list for all members to share their 
three favourite books (two educational/academic texts that have most be most influential work-
wise and to make it a triple, complete in a "Good Read" style, the book (fiction or non-fiction) 
to recommend to others for a leisurely read). Results would currently show that ITTE has a 
membership of one (not counting the three members who did participate in this quest at the 
research seminar and whose lists are I am still hoping to add to!) 

Here is Neil’s response: 

Perhaps a slightly changed perspective for these: 

As a learner - Introduction to Biology by DG McKean: the first school text-book that I wanted 
to own and read. The illustrations were magic. As a teacher - Computer Science by CS French: 
the first text book for A level CS and only discovered in the basement of a bookshop near 
Marble Arch whilst awaiting the return from free time of a large party of what would now be 
y10s on a trip to London (never lost anyone - wore them out walking across Hyde Park from the 
Science Museum). The 'profit' from the trip enabled a set of these books to be bought for the 
sixth formers (who were helping police the trip). Let me explain the profit: in those days British 
Rail always managed to reduce the quoted party rate between enquiry and booking - the pupils 
got any whole 50ps back but the odd change was too complicated and bought stuff for the 
department. As a reader - The Kingdom by the Sea by Paul Theroux: reminds me that we live 
on an island and he is delightfully rude about east Kent. Bill Bryson's Notes from a Small Island 
is more sympathetic. 

P.S. For your information both Neil and I are east Kent natives, ‘growing up’ at the same time 
on the Isle of Thanet, but each blissfully unaware that the other existed! Oh and I spent a 
summer holiday potato picking so that I could buy a certain (same) Biology book! 
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ITTE Conference 2009 

 

“Digital Communities for Learning"“Digital Communities for Learning"“Digital Communities for Learning"“Digital Communities for Learning"    

Tuesday 7th July to Thursday 9th July 2009 

Register now online at: Register now online at: Register now online at: Register now online at: 

http://education.exeter.ac.uk/conferences/itte/booking.phphttp://education.exeter.ac.uk/conferences/itte/booking.phphttp://education.exeter.ac.uk/conferences/itte/booking.phphttp://education.exeter.ac.uk/conferences/itte/booking.php    

For further information contact: Kate Watson 

Kate.E.Watson@exeter.ac.uk 

 

 

Who and where does this Newsletter go to? 

Two copies are snail-mailed to institutional members’ named representatives for circulation. One copy is snail-
mailed to each individual member. Further copies are posted to relevant government agencies. Soon after 
publication, each issue is posted as a pdf on the ITTE website. 
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