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From the Chair 
Sarah Younie 

Looking back /looking forwards 
As the summer is upon us and another year complete in the ITTE 
calendar, we have much to celebrate when looking back. As this is 
the last piece I shall write as Chair, I would like to mark all the 
work that we have achieved together and to thank you all for your 
contributions. Also, it is a chance to celebrate what it is we do so 
well as a community. 

With respect to ITTE national consultations, this year we have made representations to the 
Council for Subject Associations (CfSA) during the consultation on the Rose Review of 
Primary Education. Given the changes involving the role of ICT in the primary curriculum, 
there is much we can do here. This makes all the more pertinent the successful bid that Peter 
Twinning at the OU secured with respect to providing ICT CPD for serving teachers, which he 
presented about at the Conference and invites ITTE colleagues to become involved with. Also, 
we need to think about our ITE programmes and our trainees who will be teaching this new 
primary curriculum when it is implemented in September 2011. For those of us with 
undergraduate programmes, that will affect our current cohorts, so please continue to feed 
through your comments as they develop on this matter. 

Thank you for your contributions to the discussions on the list and for your responses to calls 
for evidence. From your replies, ITTE was able to submit written evidence on initial teacher 
education to the Parliamentary Select Committee Inquiry into ITT and CPD. Now the six 
month inquiry has ended, we have been informed that this is now publically available on their 
website.  

We continue to highly value our working partnership with the TDA and would like to thank 
Tim Tarrant and his team for their work with us this year. As the TDA prepare to move to 
Manchester, we would like to say goodbye to Scott Colfer and Shamina Begum and wish them 
the very best in their new appointments. We would like to thank the TDA for inviting ITTE to 
work with them on writing the ‘Characteristics of ICT in ITE’, which was launched with a 
presentation at BETT09 and distributed to all providers as a leaflet, with a copy in with your last 
Newsletter entitled ‘The provision and use of ICT: what all teacher training providers should 
aim for’. 

The TDA invited ITTE to put in a bid to evaluate the BBC News School Report Project (see 
Lynne Dagg’s piece later in this Newsletter), which was successful. The ITTE team lead by 
Helena Gillespie and Pete Bradshaw evaluated the use of the project in ITE and gave a 
presentation of the outcomes at Conference. Again, we are delighted that members proficiently 
form working teams of ITTE colleagues, across institutions, to conduct research and evaluation. 
Please bear in mind any research ideas you may have and colleagues with similar interests who 
you may like to work with and keep your eyes on the list for invitations to tender.  

Representatives from ITTE, were invited by the TDA, to visit to see Derek Robertson in 
Scotland, for Derek’s innovative practice with trainees and games based learning. Thank you to 
Gareth Honeyford and Tony Pickford for representing ITTE and to the TDA for arranging and 
financing the visit. The role of games based learning in ITE and how we can possibly use this 
with our trainees will be an area for us to explore more in the coming year. For more 
information please see Tony’s report with some accompanying photos at: 
http://web.me.com/tonypickford2/Site/Games-based_Learning.html. 
and also their article later in this Newsletter. 
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The ITTE Subject Review Network and New Tutors project, funded for six years by the 
TDA, is coming to an end and deserves the most sincere thank you to Roger Keeling and 
Margaret Danby for their sterling work on this successful initiative – just visit the site and see 
for yourself. Again, thank you to all you who have contributed to this work. ITTE are looking to 
create a new working party to continue the initiative, with support from the TDA, in new 
bidding round in September: expressions of interest are invited from members, please contact 
Graham Jarvis who will be leading this project. 

As you can see from the range of work above, our working partnership with the TDA continues 
to go from strength to strength, so again thank you to Tim Tarrant - we wish you well with the 
move in the autumn. 

This year has seen the establishment of a renewed working relationship with Becta. On behalf 
of ITTE, I would like to say thank you to Malcolm Hunt as Head of the Workforce 
Development at Becta for enabling this partnership, which has resulted in a commitment from 
ITTE and Becta to regular KIT meetings; a twice yearly invite to ITTE to visit Becta for 
briefings; for Becta to provide updates for the ITTE newsletter and for ITTE to invite Malcolm 
as a Becta visitor to our committee meetings. 

Following the discussions that led to the developments above, ITTE were also successful in 
gaining three Becta funded research projects into the use of Learning Platforms in HEIs/ITE and 
schools, which comprised of an HEI/ITT survey report, HEI and schools case studies report and 
a literature review, which were led by an ITTE research team of Chris Comber, Michael 
Hammond and Marilyn Leask.  

So, our wider national role and presence is growing with opportunities for you to become 
involved. And, we can do this whilst maintaining what is unique about ITTE; a voluntary 
support network managed by us, for us.  

What’s so special about ITTE?  

The idea of the ITTE community is something we understand and experience, yet we have never 
articulated this explicitly; from exploring our shared values, we can extrapolate the nuances of 
these and we can leave traces. This is precisely what the Voices project has managed to do, and 
it is to Michael Hammond that we are indebted, for his vision to capture the story of ITTE and 
computers in education. The Voice book is a lasting legacy of who and what we are. 

In addition to our daily ITE business, what has come through is the way ITTE has endured over 
time and with a comparable set of values, which though not explicitly stated anywhere are 
deeply understood and shared by many within ITTE. And, quality can’t be manufactured; it’s 
about connection, engagement; there is an authenticity, a momentum and synergy. It is about 
supporting one another, helping to solve our concerns, figuring it out; it is about lobbying when 
needed; and, it is not about blindly following government agendas. Yes, we do maintain links 
with government agencies; we respond and give. On reflection, ITTE works; we didn’t die off 
when older members moved on; new members have joined and it continues with an implicit set 
of values that have endured. ITTE as a community is, for me, a living experience between 
members, where we exchange our professional practices and ‘aliveness’. So, this is my thank 
you, for the mutually engaging moments and exchanges that continue to professionally sustain 
and breathe life into our work. 

Avril Loveless in the Conference keynote remarked how ITTE is countercultural in the sense 
that we resist the culture of the time, there is enormous talent and commitment within ITTE 
from members who offer support and sympathy, who bear witness and leave a trace. And if 
anyone was the heart and conscience of ITTE, then that was Libby. And so, to Libby, I dedicate 
this piece. 
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A fond farewell x 2 

As this marks the last Chairs piece from me in which I bid you a fond farewell, it is with much 
more significance that this marks the last newsletter from our beloved Editor Libby. It is a very 
sad goodbye to Libby, who after 39 editions has decided to hand over the baton, which Alison 
Hramiak and Helena Gillespie have kindly picked up to become the new Editors. Libby there is 
so much we need to say in terms of thank yous for your sterling work.  

First, I would like to express how much ITTE owes to Libby in her role as Editor over the years, 
with respect to the dedication, industriousness and conscientiousness with which she has always 
worked; and how over the last twelve years Libby has continued unfalteringly to effectively and 
efficiently produce the ITTE newsletter. Libby has always cheerfully chivvied the troops for 
articles, gently cajoled us and had the Newsletter successfully edited and sent in the post for us 
all to enjoy. So, please let me say on behalf of us all that it is with our sincerest gratitude (and 
some sadness too, for it is the ending of an era) that we say thank you to you. We wish you 
every success with your new ventures, and by way of gratitude, please can we stand you a few 
drinks at the research conference in March 2010?  

Having started two years ago saying what an honour and privilege it is to have been invited to 
become Chair of ITTE, I can end now saying it was truly an honour and a privilege, and also a 
pleasure – because ITTE is about people (and technology and education, yes), but mostly, 
because it has been about you. Thank you for the journey. 

syounie@dmu.ac.uk 

THANK YOU SARAH 

You can see that Sarah, as the soon-to-be ‘past’ Chair has thanked everyone for their 
contributions to ITTE. However, as there isn’t anyone to say thank you in return, the 
Newsletter will do it on behalf of all. 

Sarah, you have taken the role of Chair very seriously, juggling family and ITTE 
responsibilities admirably. You have ensured that a whole host of people listen to ITTE’s 
points of view on a large range of issues (maintaining ITTE’s reputation in the wider 
world). Alongside the many meetings where you have represented us all, somehow you 
found time to be a key member of the Voices Project making certain that people in ITTE’s 
history will not be forgotten. 

Thank you.  

 

Editorial 
Libby Jared, Faculty of Education, University of Cambridge 

A Labour of Love  

As an Editor who has tried always to get other people to do the work, why should I change a 
habit of a lifetime? So thanks to Alan Rodgers, I have, I feel an appropriate title for the 
editorial. Enough said!  

As ever your Newsletter will make a very good read. But apologies if equally as ever, I miss my 
first deadline of the end of July. We have recently tried to invent the 36-hour day and not quite 
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perfected it – even if the ITTE community can be pretty perfect. Although the word community 
appears to have become a ‘buzz’ word in the modern age, Sarah’s comments on ITTE’s special 
nature a community beyond measure. If anyone doubts ITTE’s community claim then reading 
the reflections from ITTE’s newest members on the recent Summer Conference in Exeter more 
than justifies it.  

We have really felt an enormous impact of members arriving via the Induction/New Tutors 
project. Margaret Danby provides us with a trip down memory lane along the path trod by many 
during the six years, not to mention the miles travelled as people made their way 
(apprehensively) to the Conferences and Seminars. It is typical of Margaret to have a section 
‘what could we have done better?’ – though interestingly one point concerns the website being 
heavily text-based. Has anyone ever suggested this about the Newsletter? 

Other members have their passions too that fortunately can be 
shared. We can get to know Alan’s ‘Weather for Schools’ 
website, read about Lynne Dagg’s praise for working students in 
the BBC School Report Project encouraging us to get involved 
(was this after time spent ‘playing’ with the newly purchased 
digital pen tablet PC?) and follow Gareth Honeyford’s account of 
his trip ‘Up North’ to find out about Scotland’s playing games. 
Different passions are aroused in Bruce Nightingale’s account of 
his ‘Field of Dreams’ and read what a single e-mail did for John 
Woollard. (Thank you John also for your trainees’ accounts of 
the 14-19 review) We then have Graham Jarvis’ passionate collection of conference bags, or 
rather we all likewise collect but Graham finds time to snap them. A third offering from Lynne 
on using electronic whiteboards could be considered as all passion spent on the topic. But this is 
not the case, as many important points are made from a maybe forgotten angle. Finally I have 
always felt that Neil Stanley has a passion for tekky things but just how passionate can one get 
in defining the best approach to e-marking? Well, quite a bit, it would appear. 

With all the other snippets to read we turn full circle and return to the community spirit of 
giving and sharing that does indeed make ITTE special.  

A Labour of Love? An all-round definite yes! 
ecj20@cam.ac.uk 

Reflections on the Exeter Conference 
Ken Powell, Canterbury Christ Church University 

As always we have asked the new tutors to write a reflection on their first ITTE annual 
conference. This is the final year of the second round of the excellent TDA funded Subject 
Resource Network which funds the new tutors scheme. We are waiting to hear if this will be 
extended. I think we can all agree that the new tutors have made a significant and sustained 
impact in ITTE! 

Dave Bubb, Canterbury Christ Church University 
The view of a New Tutor 

As a new entrant to the world of Initial Teacher Training I have had the luxury of being 
mentored by Ken Powell throughout this year. Even as a member of a very large programme 
team and an even bigger department the job can be a very lonely one – constantly mixing with 
tutors mentors, students, trainees and even participants, but without the close contact with my 
subject team I took for granted in school. (I’ve missed bossing others about too!) The ITTE 
annual conference was a great opportunity to mix with other lonely souls from around the 

Dreaming up articles? 
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country and even the world. Thank you for the very warm welcome you gave to me and my 
fellow ‘newbies’. It was wonderful to be welcomed as a colleague and at every opportunity – be 
it refreshments, meals or the barn dance – new faces would introduce themselves and take a 
genuine interest in me. I look forward to following up some of these contacts over the next few 
months. I was charged with arranging to visit one colleague in their institution and, in typical 
fashion, have arranged three, although I was disappointed that Margaret’s expense account will 
not stretch to me visiting Ann in Canterbury, New Zealand! 

The keynotes, sessions, discussions and special interest sessions all 
provided me with lots to consider, especially following Chris 
Higgins’ excellent introduction to the world of research, which 
makes it difficult to choose one highlight. However, the train 
journey home was mostly spent thinking about some of the findings 
relating to teaching attitudes Chris Jones presented to us. Through 
interviewing a range of teachers including NQTs and Heads of 
Department he has classified both teachers and departments 
according to their attitudes to ICT. My interpretation of his findings 
is that the most significant influence on teachers, including NQTs is 
the departments they are in (and therefore department heads that 
they work with). Even the most enthusiastic NQT who works 
within a disengaged department will soon become disengaged 
themselves. Therefore in order to make a lasting difference it seems 
that our work with subject mentors is crucial, not just for the period 
of training, but for the influence that they have on NQTs and all other teachers in their 
departments. I was able to follow up Chris’ input with a Special Interest Group on Coaching 
and Mentoring in which Rik Bennett shared some of the ways he was supporting his mentors 
and the talk and video by Richard Vickery and his team on paired placements in schools. Plus of 
course the initial findings of the TDA implementation model from Scott Colfer and Michael 
Joplin. The trouble is it is now that the difficult task begins – I know I need to fully support my 
subject mentors and help them to become and remain fully engaged, but how do I go about that? 
That sounds like a research focus for this year; maybe I’ll even be brave enough to share some 
findings with you at the annual conference in 2010. 

Dave Laidlaw, University of Sunderland 
 Reflections on the ITTE Conference, Exeter 2009 
After sixteen years of a successful teaching career in primary 
schools, I came to a cross-roads in my career. One road led 
towards Headship, one to Initial Teacher Training (ITT). I 
took the plunge and the, unknown to me, path into Higher 
Education with a post as Senior Lecturer in Primary 
Education (ICT) at the University of Sunderland. Used to 
teaching and school management, I felt I had come across 
most situations and was happy in my comfort zone. The 
move to higher education most certainly has taken me out of 
my comfort zone. I have been faced with having sole 
responsibility for ICT for undergraduate and post graduate courses as well as module 
leadership, marking dissertations, supervising students on school experience placements and the 
planning and delivery of a whole range of units from ICT to Geography. The team here at 
Sunderland have been fantastic, going out of their way to provide assistance and having a never-
ending patience with my constant, and often repeated, questions. Despite years of experience 
and the confidence gained from facing whatever a primary school could throw at me, whether 

Chris Jones 

How do you organise the next one? 
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that be guns, knives, drunken parents, SATs, staff training, leading school, government and 
local authority initiatives or the myriad of staff and child related management issues, I was left 
with a feeling of being back at square one with life at University. I could liken it to being a 
Newly Qualified Teacher (NQT), but at least an NQT would have gone through a minimum of 
one year’s worth of training. It has been a long time since I felt so isolated and out of my depth. 

Then came along the ITTE Conference 2009. With 
trepidation, I boarded the flight at Newcastle, with visions of 
being the only one in the country not actually knowing what I 
am doing and feeling a bit of a fraud. The sessions organised 
for us newbies were outstanding. The chance to share with 
newly appointed colleagues was like a breath of fresh air. 
The realisation that what I was going through and feeling was 
the norm was such a relief. The areas targeted for induction 
were absolutely spot on, especially the overview of research. 
I had a vague understanding that I was expected to carry out 

research but the how, why, what and when were lost to me in the mists of my confusion. The 
programmed sessions at the conference filled in so many pieces of the jigsaw but undoubtedly 
the most beneficial time was the times in between where I met colleagues over coffee, lunch, 
dinner and even dancing! The contacts, the ideas and the resources gained were second to none. 

Back up here at Sunderland, though still considering myself as a newbie, the ITTE crowd have 
turned my “aa divvent knaa nowt” into “me mates at ITTE’ll sort iz oot!” Thanks to all who 
gave of their time and experience to a well confused Geordie. 

Michael Lansley, University of Chichester 
Exeter 2009 

Back in the depths of winter, having recently made the leap from teaching a class of thirty three 
Year 6 children to teaching undergraduates and postgraduates, I found myself sitting in my 
office contemplating my new role. To be honest I didn’t know much about the nuts and bolts of 
what it might involve. Yes, amongst other things I had been given the grand tour of the campus, 
been introduced to far too many new faces, noted down a long list of photocopier codes, been 
issued with an ID badge, paid for my parking permit and given an email address and log in. But 
one can only take in so much new information at a time!  

Just what should I do next? I decided to do what I had seen 
many students do - I would consult Wikipedia. I was familiar 
with what it said about teaching - after all teaching was just 
what I had been doing for the last twenty or so years. Wait a 
minute, what was that about research? So that’s something 
else I’m supposed to do. But what should my first piece of 
research be about? That was going to require some serious 
thought. Well, the only other source of information I’ve seen 
students using is Google. So I typed in ‘ICT tutor’ and 
clicked on search.  

There, third on the list was a website – The Association for Information Technology in Teacher 
Education. Directly below that entry was another for a document titled ‘Do you have any ICT 
tutors who are new to the ITT role?’ I felt that was an opportunity too good to miss. On opening 
it I read the first line:  

“Welcome to the community of ICT teacher trainers. On behalf of ITTE, I wish you an exciting 
and successful career.” 

 
Sixes and sevens? 

 
ITTE did use the ICT room 
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The letter, from a Margaret Danby, then went on to describe the support, resources and many 
opportunities available to someone in my position. I couldn’t believe my luck!  

One particular item that caught my attention described: “An induction programme tailored to 
new tutors’ needs and run by experienced ITT ICT tutors (this programme runs alongside the 
ITTE Annual Conference in July)” This sounded like something I wasn’t prepared to miss - a 
thought shared by my University when they found out it would only cost them my train fare to 
Exeter. 

To cut a long story short, six months later, after an exhausting ‘ten minute walk’ up from the 
train station and a quick rest and unpack, I found myself meeting the first of a group of new 
colleagues, including the aforementioned Margaret. We were about to be taken by taxi to a 
waterfront restaurant for a lovely, Italian meal to mark the start of the induction programme, my 
first ITTE conference and four days of great hospitality.  

I didn’t just enjoy (too much, if the truth be told!) fine food for my body. Food for the mind was 
equally in abundance. The range and depth of issues under discussion demanded much 
reflection and will keep me thinking for many weeks to come. Although I was particularly 
interested in the contributions by Avril Loveless and Chris Jones, Andrew Connell’s 
explanation of his contribution to the website about Creativity and the timely discussions about 
e-safety were also very useful. 

From a great welcome through to the warm, open promises of future support from many new 
found friends it was an experience I’m glad I didn’t miss.  

Thank you! I hope I have the opportunity to see you all again next year in Liverpool, if not 
before. 

Simon Strawford, Newman University 
ITTE Conference: Exeter July 2009 

Following my appointment to Newman University in April I found out that I was to go to Exeter 
for the 2009 ITTE conference in July. My initial reaction was not enthusiastic. I had been on a 
couple of residential courses before and frankly they were not inspiring. Joining Newman from 
the rather hectic life in a busy primary school has been somewhat of a culture shock and the 
idea of going to a conference with highly experienced colleagues was rather daunting. However 
actually attending proved to be very different. 

On the Monday I had the opportunity to meet up with 
colleagues in a similar position to me. This was in a relaxed 
atmosphere of a local Italian restaurant. The welcome we 
received from Ken and Margaret was great and certainly put 
me at ease. For me the Tuesday morning session proved 
invaluable, talking to Ken and the other new lecturers made 
me realise that my situation was not unique. The conference 
itself gave me the opportunity to meet and talk with more 
seasoned veterans who were all very approachable and 
supportive. In the next couple of months I hope to be able to 
visit Mike in Liverpool and Phillippa in Brighton. Throughout the conference the atmosphere 
was great, the hospitality excellent and far from being an outsider I felt very much a part of 
what was going on. I would not hesitate in recommending the conference to any of my 
colleagues. To finish I would like to thank the organisers for making me so welcome and a 
special thank you to Margaret for her support. I can honestly say I’m looking forward to the 
Liverpool conference in 2010. 

Inside the Imperial 
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The ICT Induction project – reflections of a project manager 
Margaret Danby 

Well, that’s it. Another three year stint as manager of the induction project has come to an end. 
Time to dust down the folders and clear out the files. Time, also, for personal reflection on 
what’s been achieved, what could have been done better and issues for ITTE to consider when 
TDA invite a tender for a third project. 

Over the last six years, covering the induction project and its later incarnation, the ICT subject 
resource network, we have developed 24 sets of web-based resources, run an annual induction 
programme and provided conference sponsorships, in accordance with the TDA contract. In 
addition, we have developed further resources where a need was perceived, for example, on e-
safety, and offered a closed email group and peer mentors for new tutors. 

The web resources and induction programme were developed by tutors for tutors. Thus they 
offer authentic guidance from people who have been there and done that, or at least have been 
grappling with new issues along with the rest of the community. For new tutors, knowing that 
some issues are still ‘work in progress’, even for experienced colleagues, is reassuring. 

We are fortunate in the ITTE community to have many dedicated and talented people. We 
sought to distil their wisdom into web resources for the benefit of those just starting out on their 
career. However, many of our contributors have told me that the opportunity that writing for the 
website gave them, to reflect on their practice and to update and rationalise their knowledge and 
understanding, was immensely valuable to them. 

The involvement of the ICT community, and ITTE in particular, over the past six years has been 
impressive. Thirteen people contributed to the project through the two steering groups. Twenty-
seven writers developed the web resources or reviewed and updated them. Two colleagues ran 
the induction programmes. They were supported over the years by six conference organisers, 
three chairs of ITTE, the newsletter editor and various other colleagues drafted in for cameo 
spots to address particular interest areas identified by the new tutors. 

Two people deserve special mention. Roger Keeling, as chair of the steering groups, has been a 
ready source of sage advice to me and a stalwart supporter and leader of the projects, which 
contributed greatly to my confidence in managing them. Mike Matson, our webmaster, has 
shown great tolerance and perseverance in responding to my queries and pleas for help, as well 
as doing a sterling job in developing the functionality of the website. He has also quietly worked 
away in the background on tweaks and changes that we users will never see but that future-
proof the site and improve its stability. 

What has all this industrious activity achieved? 

Of the 86 new tutors identified, 36 have participated in the induction programme and 38 
received sponsorship to attend an ITTE conference. Their praise for the support they received 
was unanimous, as evidenced by direct comments and their evaluation returns. They were all 
reassured in their role and left the events feeling inspired and accepted as a part of the ITTE 
community. The decision to run the induction ‘day’ alongside the conference proved a huge 
success. The timing of the first induction session just before the conference started was valued, 
not just for its content, but because it meant that the ‘newbies’ went into the conference already 
knowing several people, so didn’t feel isolated. Since participating in the induction programme, 
new tutors have presented 25 conference papers at subsequent ITTE conferences, five have 
joined the ITTE committee and seven have contributed to the website resources. Thus, those 
inducted into the ITTE community have become active contributors to it, helping to maintain its 
vibrancy. 
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Forty-four tutors joined the closed email group. Twenty-three tutors requested and were 
allocated a mentor. 

The use of the ict-tutors website has grown steadily since its launch in 2004. Quantitative data, 
in the form of server statistics, have been available from the start. A registration system was 
added to the website in 2006 to give us more detailed data about the categories of people using 
the site, their activity level, the number of visits to each resource and for how long the pages 
were viewed. The data is useful for determining trends but has to be used with caution. We do 
not have qualitative data that would enable us to be confident that users are finding the 
resources useful – or not. 

There are 913 registered users, as at 20/07/09. During the 2006-2009 period we have noted a 
significant increase in the number of trainee teachers registered. However, perhaps reassuringly, 
it is still our prime target, tutors, who make most use of the site. We do not know whether these 
are new or experienced tutors. 

Apart from the obvious 
ones, Home and What’s 
New, the most popular 
pages have varied from 
month to month. Often 
they reflect the publicity of 
new resources through the 
ITTE and new tutors email 
lists and the alerting 
service to registered site 
users. 

What could we have done better?  

We have not been successful in targeting school-based tutors. 

The closed email list for new tutors is not an effective support mechanism since few tutors have 
chosen to use it. 

The lack of qualitative data on website usage has denied us the ability to evaluate the true 
effectiveness of the resources. 

The website is heavily text-based. We are all aware of the opportunities ICT affords us to 
present information visually, but, with respect to the ict-tutors website and with a few 
exceptions, we have not practiced what we preach. (I think the same could be said for the Newsletter – 
Ed.) 
We sought to encourage interaction but have not been able to develop that to the extent that 
we’d like. 

What’s next ? 

TDA tell us that a new project is likely, with a focus on the new secondary curriculum and, 
perhaps, the implications of the Rose Primary Review. Roger Keeling and I have driven the 
project for the last six years but we now want to hand over the baton to ITTE. Graham Jarvis 
has agreed to chair a working group to consider ITTE’s role in the future induction of tutors and 
to respond to the anticipated call for tenders from the TDA. If you are interested in being part of 
that group, please read the advertisement for “Situations Vacant” later in this Newsletter and 
contact Graham (g.jarvis@itte.org.uk) – sooner rather than later, please.  

 
Subscribers 
As at 20 July 

2009 

Website activity:  
registered subscribers 
(June 2009 - last full 

month) 

Registered subscribers 913  

tutor 34% 50% 

trainee teacher 44% 17% 

teacher 13% 20% 

other 10% 12% 



Information Technology in Teacher Education Summer 2009 No 62 

11 

Future issues 

I feel it beholden upon me to identify some of the issues the new working group will need to 
address. I’ll be brief about these – otherwise I’ll miss Libby’s deadline for this newsletter! 

1. Reaching and involving tutors/mentors in schools. 

2. Extending the ITTE email list to include all new tutors 

3. Devising and implementing strategies for obtaining qualitative feedback on the 
effectiveness of the ict-tutors website to aid evaluation and inform future development. 

4. Reviewing the current structure of the website and ways of improving navigation to and 
accessibility of the resources. 

5. Improving the visual presentation of web resources. 

6. Considering the functionality of the new ITTE website and what it has to offer to the ict-
tutors website. Would there be a benefit in integrating the two websites more closely or 
porting ict-tutors resources across to the ITTE site? 

7. Considering new resources that would help tutors train trainees to teach ICT effectively. 
TDA usually define their priorities for the induction projects but have always been open 
to suggestions from the ICT community. 

Finally, I recall John Williams, HMI, reporting to an ITTE Conference that in ITT, ICT was, in 
recent years, the fastest improving subject. Clearly, many different factors will have influenced 
that. I would like to think that the ICT Induction Project has been one of those factors. 

Key URLs: 

www.ict-tutors.co.uk 

http://www.tda.gov.uk/partners/quality/practiceresearch/subjectresourcenetworks.aspx 

www.ttrb.ac.uk 

This summary is extracted from a longer review. Please email the author if you would like a 
copy of the full version. 

Margaret Danby m.danby@itte.org.uk 

Coming soon …  Further information on the ITTE website in October 

The 11th ITTE Research Seminar 
will be held on 

Thursday 11th & Friday 12th March 2010 

as usual at the sumptuous venue of 

The Møller Centre, Churchill College, Cambridge. 

Enquiries to Libby Jared: ecj20@cam.ac.uk 

mailto:m.danby@itte.org.uk


Information Technology in Teacher Education Summer 2009 No 62 

12 

Overcoming pedagogical difficulties with electronic whiteboards 
Lynne Dagg, University of Sunderland 

As teacher educators we see our trainees in a wide variety of schools in classrooms with diverse 
resources. Increasingly we see students using interactive whiteboards. The purpose of the 
session I ran at the ITTE Conference 2008 on the topic was not to argue about whether they are 
needed, but rather to allow participants to share their observations of how such resources are 
utilised in practice. In short the aim of the session was to examine poor pedagogical practices 
when using electronic whiteboards and measures that could be taken to overcome them. 

 

Practices which had been observed included: 
• Student teachers reading the words written on the PowerPoint slides 
• Use of non-interactive software with an interactive whiteboard 
• Whiteboards that were positioned too high 
• Obstructions in front of the whiteboard 
• Projector problems (eg light shining into the student’s eyes). 
• Lack of skills 
• Lack of mobility around the classroom (teacher was stuck in front of the whiteboard) 
• The interactive whiteboard being used as a means of controlling the class leading to a 

lack of interaction. 
• The student teacher focussing on typing material into areas of a spreadsheet rather than 

on class control/interaction 
• A student looking at the class but oblivious to the timing of the PowerPoint. 

A number of possible causes for these problems were identified: 
• Bad modelling by tutors/mentors 
• The physical layout of rooms (student teachers looking behind them to ensure they knew 

what was on the whiteboard as there was no cue in front of them) 
• Students not knowing what interactive really means 
• Health and safety considerations being ignored – back lighting was preferred although 

the costs were higher 
• Student teachers often lack confidence in using whiteboards they may have used one 

type at University and find another being used in school 
• The question arises of whether whiteboards themselves are necessary 
• PowerPoint as a presentation package to convey information 

The question then arises of how we overcome the problems. 

As a starting point it would be helpful if tutors and mentors had received training in the use of a 
range of whiteboards and some of the pedagogical dangers in using them (for example, having a 
Smart Board in my own classroom I find myself repeatedly embarrassed when using a projector 
on a normal whiteboard as I press the board with my finger until I realise that it isn’t going to do 
anything!). Many tutors have simply been provided with the whiteboards and left to explore. It 
may also be helpful for student teachers to receive training from staff. 

If our students lack confidence in using a range of whiteboards, perhaps we need to consider 
how they can use a range within a university setting. This should not be considered within an 
ICT context but a pedagogical one. Contrasting an electronic whiteboard with a projector on a 
traditional whiteboard or even simply a traditional whiteboard may be very valid. 

The physical layout of many rooms really needs to be considered. Student teachers, indeed 
teachers generally need visual clues about what is happening on the whiteboard in their normal 
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line of sight. BECTA recommendations do not include this but pedagogically and 
communication-wise it is crucial. If used with a wireless keyboard it may allow greater pupil 
interaction. But the focus of the lesson for the teacher becomes the whiteboard rather than the 
children. With a screen in line of sight, the teacher should be enabled to look both at the 
whiteboard and at the children they are working with rather than repeatedly turning to face the 
whiteboard. There are health and safety considerations here – neck problems for teachers are not 
unheard of. 

This leads to a further health and safety consideration, the use of direct projection onto 
whiteboards causing difficulties with eyesight. We can warn our student teachers of the dangers 
and make them aware of the difficulties for children. However while backlighting of 
whiteboards was preferred, it is an unfortunate reality that the costs of this type of projector 
often preclude its use. 

The final problem is PowerPoint and the lack of interactivity in many lessons. My students 
seem to love PowerPoint (I hate its extended use). We do need to build in sessions where we 
talk to students about interactivity and what it does and doesn’t involve. Interactivity does not 
mean the teacher typing text onto the screen – we could just write that onto a normal 
whiteboard. Interactivity means getting the students involved in presentations, and getting the 
whiteboard to do things as a result of student interaction (for example doing a shared 
preparatory exercise before they do the main task). Unless we have interactivity we may as well 
simply project our PowerPoint onto the pupil computers and let them get on with the activity. 

When used with thought and care whiteboards can benefit the pupils our students teach. But if 
we ignore the pedagogical problems they can cause and fail to train our students in their 
effective use then the pupils taught by them will suffer. 

Lynne Dagg@sunderland.ac.uk 

First announcement … 

ITTE Conference 2010 
Liverpool Hope University 

Tuesday 6th July to Thursday 8th July 2010 
Keep your eyes peeled on the ITTE website 

 

BECTA ICT Tools for Future Teachers project 
I have recently undertaken research for Becta around the tools teachers are using now, and what 
they would like to use in the future. The findings are still being agreed with Becta - if you are 
interested in receiving a copy of the final report do let me know. 

Marilyn Leask marilyn.leask@brunel.ac.uk 
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Primary Curriculum Reform Consultation 
Graham Jarvis, Leeds Trinity and All Saints 

Most will know that over the past year Helena Gillespie has been representing ITTE at the 
Council for Subject Associations but due to her having other commitments I went to a QCA 
consultation briefing on the review carried out by Sir Jim Rose in Birmingham on 30th June. I 
thought it might be useful if I ‘pulled out’ some of the main issues and then identified the place 
of ICT in the new Primary Curriculum for England should it be implemented in schools from 
September 2011. 

In his recommendations published on 30th April 2009 Sir Jim Rose recommended three aims for 
the curriculum: 

1 The curriculum should enable young people to become: 
• Successful learners 
• Confident individuals 
• Responsible citizens 

2 A foundation of essentials for learning and life: 
• Literacy, numeracy and ICT capability 
• Learning and thinking skills, personal and emotional skills and social skills 

3 Six areas of learning: 
• Understanding the arts 
• Understanding English, communication and languages 
• Historical, geographical and social understanding 
• Mathematical understanding 
• Understanding physical development, health and well being 
• Scientific and technological understanding 

In the section entitled ‘Essentials for learning and life’ ICT capability is described in the 
following ways: 

 ‘Focus: Children use and apply their ICT knowledge, skills and understanding 
confidently and competently in their learning and in everyday contexts. They become 
independent and discerning users of technology, recognising opportunities and risks and 
using strategies to stay safe.’ 

Children learn how to: 
• find and select in formation from digital and online sources, making judgments about 

accuracy and reliability 
• create, manipulate and process information and using technology to capture and 

organise data, in order to investigate patterns and trends explore options using models 
and simulations; and combine still and moving images, sounds and text to create 
multimedia products. 

• collaborate, communicate and share information using connectivity to work with, and 
present to, people and audiences within and beyond the school 

• refine and improve their work, making full use of the nature and pliability of digital 
information to explore options and improve outcomes 

Each primary subject is then set out in a similar format with skills allocated to Early, Middle 
and Later rather than in key stages or stages of learning. There are also proposed ‘revised 
level descriptions’. 

In the introduction to ‘Information and Communication Technology in the proposed 
primary curriculum’ it states: 
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 “The proposed curriculum has taken a fresh approach to ICT. As children live and learn in a 
technologically rich worlds the ability to use ICT tools to support learning is more important 
than ever. This is why ICT capability has been identified as an ‘essential for learning and life.’ 

The new curriculum also identifies explicit requirements to develop, use and apply ICT 
capability across all areas of learning. Expectations that children will become proficient in using 
ICT to support high quality enquiry, creative and critical thinking, communication and 
collaboration are higher than ever. Children’s progress in ICT can be ensured through a 
combination of focused teaching and purposeful application across all areas of learning.” 

G.Jarvis@leedstrinity.ac.uk 

Weather - A Labour of Love 
Alan Rodgers, Newman University College 

This article is to introduce a new website which;  
• can be used to practice many ICT Skills 
• demonstrates how digital sensing equipment 

can be used in a weather context 
• lists lots of educational activities to do with and without ICT 
• has real sharable data for analysis 
• supplies empty template spreadsheets as exemplars of what can be done with the raw 

data to generate information 
• develops web research skills 
• encourages a scientific approach to the weather 
• provides reinforcement via paper activity sheets 

Have you discovered Weather for Schools yet? It is a recently constructed website which aims 
to help children, teachers and parents to become involved in the weather. For many the weather 
either rains or shines, and we observe that the TV forecasters have got it wrong again. This 
website hopes to enable users to achieve a more scientific approach to the theme. In particular it 
looks at how observations can be less subjective and anecdotal. Instead hopefully the 
observations become more scientific and mathematical. 

One of the strong themes of the website is the use of digital technologies in many guises. 
Hopefully this will be as useful to the teacher as it is to the amateur meteorologist. The target 
audience is people who are prepared to invest time and effort with a little funding to set up an 
effective weather monitoring system. Their payment will be accurate weather data which can be 
compared and exchanged in an amateur context. An attempt has also been made to make good 
use of the multimedia nature of the internet to provide a stimulating and interesting experience. 

On a personal note the website creators (seen on the right) have had a 
long term interest in the weather, and when they were primary school 
teachers they used it as a cross-curricular theme to motivate learners 
and give a real context for learning. It was also used for regular 
projects with groups of children, some of whom I know developed a 
life-long interest in the weather. (This can be illustrated by a 
FaceBook contact from an ex-pupil who said she can still name the 
clouds we taught her all those years ago even though she is now 23!)  

http://www.weatherforschools.me.uk 
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Although the whole website involves ICT in its internet element 
alone, there are also lots of activities which relate more to 
science, geography and mathematics. Below only those aspects 
which incorporate ICT are fully described.  

Collecting data is the core activity encouraged on this website. 
There is some emphasis on what needs to be done to make this 
accurate weather data collection. One way of doing this is to use 
digital sensing equipment, which has become increasingly 
accessible. There are a lot of inexpensive systems to collect 
temperature, humidity, wind, rain and air pressure data. One 

example is shown in a video on the ICT Page. This one is cabled, whereas others transmit their 
data. There is also a radio device which is one of the more sophisticated and more expensive 
examples. Using these many examples of weather data collection equipment provides an 
authentic use of the sensing which should be part of the curriculum. The inside workings of a 
tipping bucket rain gauge are shown to demystify the operation and there is mention of, and 
diagrams of how the signals are sent to a base station or computer. All of these devices are 
interesting and meaningful examples of the use of technology in the real world. 

The website shows how data is collected both digitally and by 
using conventional weather instruments. The example on the 
right is a Kestrel 4000 Environmental meter, which can 
download its data to a PC. Having collected this data it is 
important to try to check its reasonableness, identify patterns, 
analyse and compare it. This can be done using traditional 
methods, but computer applications such as spreadsheets 
mean that it can be done efficiently and quickly. One of the 
problems of primary education is often that lots of time is 
spent collecting data, but time can run out when looking at the 
data to see what it is telling us. Spreadsheets can enable the 
construction of graphical representations which unlock the 
hidden messages buried in the numbers. On the website are 
many examples, some with data and some ready to have data 
entered. In the examples some of the graphs are used for data 
checking. The maximum and minimum are graphed together, and the user can check that the 
maximum is never less than the minimum and vice versa. If it is, there must be an error. 
Mistyping of data, for instance with an extra digit in the air temperature, will show up as a spike 
in the graph, drawing attention to the error. Combining two different sets of data in a graph can 
enable speculation as to relationships. One example of this is where concrete minimum 
temperature is graphed with grass minimum temperature. How might they be related? Example 
spreadsheets have formulae for maximums, minimums and averages which can provide an 
inspiration for children creating their own spreadsheets. They could also act as a tutorial for 
children. Some of the spreadsheets contain a wealth of data which can be used by educators. 
There are now six months of Tamworth weather data, in two levels of complexity. 

Using the website itself demands special skills. These can be developed using the webquests 
which can be found on some of the pages. In most instances educators can quickly locate 
resources by looking on the Contents Page, where they are listed. The webquests give 
questions, and links to the pages where the answers will be found. The questions are varied in 
difficulty, and in the medium to be used. The website itself provides a variety of media, 
including text, photographs, pictures, videos, and files of different types. Hopefully this will 
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help children to perfect their internet skills. More detail of educational use of the website can be 
found on the Teachers’ and Parents’ page. 

The examples of images on the website include photographs, videos and stop frame videos. The 
children are encouraged to take photographs as a record of the clouds they see. They are also 
told how stop frame animation can be done using some modern compact cameras, and provided 
with an example to emulate. On the General Interest page there are examples of photographs of 
various types of weather which have had artistic effects used on them. There are ideas to inspire 
investigation of what features of a graphics package can be used in this way.  

There are links to some of the weather resources on the Teacher Resource Exchange. These 
give support in many forms. Some explain how to build a weather station – in a variety of ways; 
others provide activities to achieve various objectives. An example on the TRE provides 
everything needed to have a themed day for the whole school on the weather. Some of these 
TRE activities include ICT, such as the one on webcams and the weather.  

 

The website is by no means finished. Although the main aim is not 
specifically the use of ICT, even though that has always been a 
major interest of the author, it is likely to still form an important 
part of the website development. On the list of things to do is a KS1 
simulation, KS1 word matching activities, more explanatory video 
clips and a search engine. There is also a plan to include some 
creative writing resources to go with the poetry resources. 

And to finish, why is it called a labour of love? Well recently we 
(my co-web author, Angella Streluk, and I) felt we were ready to go public and try to get a few 
hits. We put the link on the Teacher Resource Exchange and the TRE moderator said that it was  

‘clearly a labour of love’. 

As we bought the domain name ourselves, and have no funding for this, it clearly is, and one 
that brings a lot of satisfaction. We just hope that many people find it useful. When I recently 
told some colleagues about ‘Weather for schools it got lost in translation and became ‘Whether 
for schools’. So, whether for schools or home, it certainly is about the weather. Please do go and 
explore it! 

alanrodgers@cirrus.me.uk 

BBC School Report Project – an ITE view 
Lynne Dagg, University of Sunderland 

I first heard of the project in 2008 at the ITTE Conference and wanted to take part in it in the 
2008-9 academic year. Co-incidentally my English colleague and I were looking for a project 
that would allow us to work closely together and where our students would have the opportunity 
to do similarly. 

The first thing for me to say is that while not everything ran smoothly on the project, the 
outcomes spoke for themselves in terms of what our students and the pupils and teachers in 
school obtained from participation in the project. 

The BBC has a project for Key Stage 3 pupils to allow them to create news reports which are 
then uploaded onto the school website and can be picked up by the BBC. The TDA works with 
the BBC and supports some ITE institutions in sending in student teachers into schools to help 
pupils to produce their reports. 
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The students at my ITE do not officially do any teaching practices before their final year. This 
does not mean that they are not involved in schools. Many of the students work as student 
ambassadors, mentors in schools or simply volunteer to help out on a regular basis. The students 
who took part in this project were volunteers and many gave up paid employment opportunities 
to take part. I would like to thank them for the commitment they made. 

Three groups of students were involved. Year 1 ICT Education Undergraduates were involved 
mainly on School Report Day only. They provided an additional pair of hands, and were 
involved in videoing, video production, helping students write their news reports and working 
with pupils to identify relevant stories. Year 2 ICT Education and English Education 
Undergraduate students went into schools over a period of time to help the pupils learn the 
skills they needed to produce the reports. The feedback I had from all students was excellent. 
All felt that they had gained a great deal from their involvement. Many welcomed the 
opportunity to work with students from the other discipline, they enjoyed working with the 
children and seeing the outcomes. As a tutor it was gratifying to see my students meet those 
from another discipline to plan their roles in the lesson. 

The pupils gained a great deal from the project. They learned how to summarise and re-write, to 
write clearly structured English and how to video. On School Report Day I saw the effect of the 
project on a Set 4, Year 7 English group. They knew how to take information, to summarise 
using bullet points and to create prose on a topic that explained things clearly. 

The student teachers from my Programme benefited in other ways: 
• This was the first time many of the students had taken a group, and it was done in a non-

threatening way as they were supported by other students and had a teacher on hand if 
any problems arose 

• They gained an appreciation of the skills of a classroom teacher 
• They obtained an insight into classroom life, of the need to get to know their pupils and 

were reassured that discipline problems where they arose were not major 
• They had the opportunity to work with student teachers in another subject area – it was a 

symbiotic relationship as each group could specialise to an extent but the effect was an 
improved experience for the students and for the pupils. 

• Each subject area gained an insight into the importance of the skills held by student 
teachers in another subject discipline. 

The English students were not accredited by the University for their work. The ICT students 
were allowed to submit a video assignment for one of their modules which demonstrated what 
they had learned from the experience. 

My colleague and I are now planning to involve our students in the 2010 School Report day. It 
will take a different format even though it went well – we used 16 student teachers with about 
80 pupils this year and we have learned some lessons. Next year we want to involve more 
student teachers, more schools and to involve our Year 1 students in a supporting role in each 
school. 

The School Report Project is something we feel to be valuable for our student teachers and 
something our students value. It is worth considering whether your students would also benefit 
from the opportunities it provides to develop their skills as we move toward the next academic 
year. 

Lynne Dagg@sunderland.ac.uk 
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Playing games up North with the TDA and LTS 
Gareth Honeyford, University of Northampton, and Tony Pickford, University of Chester 

On Tuesday 26th May, as two representatives from ITTE, we made our way to Dundee to meet 
with Scott Colfer from the TDA and hear a presentation from Derek Robertson of LTS to final 
year teaching students at Dundee University. This was a valuable opportunity, both to hear 
about Derek’s work on Games based Learning (GBL) and to begin a dialogue with the TDA 
about how this innovative work can be developed by TDA and ITTE south of the border. 

Meeting over breakfast at 7.30 it quickly became apparent that Scott was as interested about the 
prospects of games in the classroom as we were. The conversation was lively and got even 
livelier as the coffee kicked in, with examples of games from our personal histories shared, and 
broader discussions about technology as a vehicle for innovation. At 8.30 we were met by 
Derek in the lobby of the hotel for the short walk up the hill to the impressive new building that 
houses the Dundee University School of Education. Derek was scheduled to give two lectures 
on GBL to two groups of final year B.Ed students. The university and even the students 
themselves were familiar to Derek as prior to joining LTS he had spent time at the university as 
a lecturer before making the move across to set up the ‘Consularium.’ Unfortunately, as the 
students had now finished all formal assessment pieces not all saw it as necessary to attend! 
Despite this the students who did attend were motivated, enthusiastic, keen and welcoming to 
the ‘men in suits’ watching from the corner. 

The session entitled, ‘Games Based Learning and why schools don’t need closed minds’ was 
engaging, thought provoking and inspiring. Derek spoke convincingly of work that was well 
grounded in both theory and practice and remains a true evangelist for the work he has been 
doing over the last 4 years. It is not difficult to see why GBL is now well established in so many 
Scottish regions with more keen to come on board. Derek argues that games can provide a 
contextual hub for a huge amount of work across the curriculum providing good examples to 
back up this claim. He also makes good case for the separate semiotic domains that games and 
schools are located in, meeting and creating a shared domain, in which control, power and 
ownership are shared and learning can happen. 

The examples Derek used are available, with accompanying videos, on the LTS Blog (link 
below) and were presented in such a way that we were left feeling that it was obvious that this 
should be happening in our schools much more than it is currently. The combination of 
anecdotal and research based evidence was very persuasive. 

Nintendo DS’s were used with DR K Brain Training leading to an increased status of mental 
mathematics, improvements in speed and concentration away from the computer, and 
improvements in classroom cohesion. This theme of cohesion was common in many of the 
examples from schools that had used many other packages for GBL. These themes of cohesion 
and flattening of hierarchies were common ones throughout the discussions. Ninetendogs on the 
DS Lite also featured, with whole classes working on ‘training their dogs’ in quiet times in 
school and at home. Related work included reading books about looking after dogs, dog fiction 
(including Scary McClary…from Donaldson’s dairy), artwork and more. Other work included 
the use of such titles as Hotel Dust to stimulate work on interactive novels, Guitar Hero as a 
context for MFL, Endless Ocean (on the Wii) for exploration, creative writing and debate. 

After the ‘lecture’ Tony, Scott and I discussed what we had heard (whilst Derek repeated the 
session for another group of students). It was quickly apparent that the enthusiasm was 
contagious and between us we were heading towards the conclusion that games were the answer 
to all life’s ills. When we calmed down, we realised that the work was exciting and 
groundbreaking with proven results, but also that it fitted into a bigger picture. In this, shifting 
power dynamics, creativity, enjoyment and taking time to engage in discussions with young 
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people about things that interest them can have positive results. Not rocket science, but well 
worth remembering. 

Thanks to Scott Colfer at the TDA for organising the visit, Sarah Younie at ITTE for selecting 
Tony and I to attend and lastly to Derek Robertson of LTS Scotland and the ‘Consolarium’ for 
making us so welcome and sharing his experiences. The Consularium and Tony’s visit report 
can be found at: 
www.ltsblogs.org.uk/consolarium – The ‘Consolarium Blog’ 

http://web.me.com/tonypickford2/Site/Games-based_Learning.html 

Gareth.Honeyford@northampton.ac.uk & a.pickford@chester.ac.uk 

Situations Vacant 
There are two groups for which we are seeking volunteers: 

E-safety 

New Tutors 

If you would be willing to contribute please either group please contact: 

Graham Jarvis: g.jarvis@leedstrinity.ac.uk 

E-safety 

After discussions with the TDA, colleagues at conference and a meeting with people from 
EPICT (European Pedagogical ICT) it was decided that ITTE should put together a resource for 
tutors and our trainees on the area of e-safety. 

This is clearly a crucial aspect of teachers work with children and it was agreed that we should 
get a working group together to collate and draw together existing materials and, where gaps are 
identified write our own. 

It is hoped that we will organise a funded ‘away day or two’ where materials can be drawn 
together and any necessary writing done including the production of multi media materials. 

New Tutors 

I am sure you will be aware that ITTE has taken on the work of supporting new ICT tutors into 
ITE over the last two/three years supported by TDA funding. This funding has now come to an 
end and it was decided that, with or without TDA funding, ITTE would continue to take this 
initiative forward. 

At the time of writing we do not know if new funding from the TDA will be forthcoming and if 
it is what amount may be available. If there are no external funds then the committee will look 
to supporting new tutors in whatever way is possible.  

I have been asked to chair a steering group for the new tutors in whatever form and would be 
grateful of expressions of interest in supporting this work. 

http://www.ltsblogs.org.uk/consolarium
mailto:a.pickford@chester.ac.uk
mailto:g.jarvis@leedstrinity.ac.uk
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Field of Dreams (Not staring Kevin Costner) 
Bruce Nightingale, Nottingham Trent University 

In the film of the above title Kevin Costner’s character Ray, walks through a corn field and 
hears a voice “If you build it, they will come”, and he sees a vision of a baseball field. A 
beautifully crafted film, which left me thinking about work - how worrying, is that. How many 
forums in institutional VLE’s have been built waiting for students to come, only to become 
ghost sites? It’s not just VLE’s, how many blogs, wikis etc have been created ‘awaiting’ the 
arrival of people to breathe life into them. If you build it, will they come? If they do come, will 
they return? 

This was the challenge I faced in July 2008 as I reviewed the year long experience of 
developing a ‘community of practice’ (CoP) with my PGCE students. Amongst my conclusions, 
some being rather fuzzy, was the need to induct the trainees into methods of action research and 
reflection to facilitate group discussion. This year, a scaffolded approach to research was 
adopted ensuring trainees became familiar with the University library and how to access the 
resources via the internet. The discussions that arose from the research tasks were sometimes 
facilitated by me, but mostly led by the trainees themselves working in groups. Additional 
activities were introduced to encourage team building such as team teaching at a partner school 
prior to their first teaching practice. 

Integrating the developing CoP within an online community was the subject of much discussion 
with the trainees. Ning was adopted as the host environment for the CoP. Several incentives 
were introduced to encourage continued participation – one being the carrot that is ‘assessment’. 
The other being the transferable nature of the skills acquired through participating in the CoP. 
The experience gained would allow the trainee teachers to re-purpose Ning for innovative, 
collaborative projects between schools (read ‘each other’) with projects such as 
http://flatclassroomproject.ning.com could contribute towards the new national curriculum key 
stage 3 ‘cross curriculum dimensions’. 

Encouraging trainees to commit their research findings to a personal blog was supported with 
the combined use of a reflection rubric. The rubric was designed to assist the trainees in moving 
away from descriptive observations to observations which assist them in identifying how to 
transform their personal practice. The critical reflection assignment common to all PGCE 
students at my University was reinterpreted as a metacognitive exercise. The trainees selecting a 
patchwork of texts from their blogs (and other sources) to illustrate their personal progression as 
a reflective practioner referenced against the rubric.  

The blog and forum components of Ning were used to identify and critically reflect upon, key 
issues relating to the trainees professional development whilst on school based practice. As the 
operational context of school experience varies between host schools, so the action research 
generated produced a variety of findings based upon the same themes. The sharing of these 
‘findings’ facilitated a dialogue between co-enquirers fostering collaborative research and the 
development of a sustainable ‘community of practice’. 

During the year, answers to the following questions were sought: What were the trainees’ 
findings on key issues? Does the trainee’s style of reflection progress from the ‘descriptive’ to 
the dialogical/transformational variety? Are the trainees’ personal professional development 
needs better gauged through identification based on their reflections and dialogue? Can we 
engage mentors in the CoP? Are the functional features of Ning sufficient to enable the 
community to engage the members? Is the social capital of the site valued sufficiently by its 
members for them to keep returning – and contributing?  

They built it. They used it. As for next year … 

http://flatclassroomproject.ning.com/
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Bruce Nightingale is researching the use of web 2.0 technologies in networked learning. If you 
would like your secondary PGCE students to join his in action research via Ning he would like 
to hear from you. 

bruce.nightingale@ntu.ac.uk 

Newsletter Questionnaire: Libby Jared in the hot seat 
Short Biographical sketch 

I went to a wonderful three-class primary school of 60 pupils 
and remain as puzzled today as I did then why the ‘youngest’ 
class was class three and the oldies class one. I am reliably told 
by my mother that I came home on the first day a little 
distraught as I felt I would not be able to fulfil my ambition to 
teach as I could not work out how my teacher had marked the 
register. Fortunately I mastered that hurdle and found myself in 
the secondary mathematics classroom for some fifteen years 
before moving into teacher training where somehow I have 
remained for the next 21 years. 

When and where did you first encounter a computer? 

Mmm, I am going to three first encounters. In the early eighties 
a BBC arrived in the department. I couldn’t be bothered with it 
as the excruciating noise coming from the cassette was not music to my ears. Then a female 
mathematics colleague and I, along with four macho male members of staff, went on a 
programming course at the nearby tech. Our success at doing everything (including a Christmas 
Tree) at the first attempt without any need to debug annoyed the men so much that they deserted 
mid-course. Finally in 1985 I came across Rodney, aged 13, who helped me to Ctrl and Break to 
magically load a SMILE program. I’ve never looked back! 

Computers have changed the world -- but for good or for evil? 

If you look at the wonderful world that the AskNRICHers inhabit, which if computerless would 
be impossible, it has to be for the good. If you look at the time spent each day answering e-mails 
then maybe ….. 

What's your favourite gadget? 

My iron. There are few pleasures better than spending a couple of hours removing the creases 
from everything (bras excepted). I think I got the bug when ‘little’ I was allowed to iron all the 
hankies. Offer to let me to come to stay with you and I’ll do your ironing. 

You are appointed Secretary of State for Education for the day. What are you going to do? 

Ban anyone writing up learning objectives on the board or in an exercise book. What ever 
happened to surprise or creativity? Is it that one will know what one has been taught because 
you have been told what you now must know?  

Ban the ritual of calling the register at the beginning of every lesson. Could there be a more 
boring start to the hour?  

What is your ideal alternative career? 

Either managing a market garden - as long as I do not need to be outside if it is rainy or windy. 
Or, though it will come as no surprise to the ITTE art appreciation society, an Art Historian – as 
long as the artist name begins with S. 

This sums me up! 
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What is your motto? 

I haven’t a clue. 

Do you believe ICT is worth the trouble? 

Of course! No pain, no gain and all that.  

What's the most surprising thing you have ever seen in the classroom? 

The airgun (not initially in my hands) was the first thing that sprung to mind.  

But then I remembered the look of surprise on the face of a PGCE (Cambridge PhD) when he 
failed to boot a program with Ctrl and Break. I removed the floppy disc (it was very floppy) 
waved it in the air, said abracadabra, and put it back in the disc drive and hey presto. ‘How did 
you know to do that’ he asked. 

What's the most important lesson being a teacher has taught you? 

Avoid cricket. A fourth year (OK for those of you of a younger generation, that’s currently year 
10) recently arrived from Finland was struggling with to answer a real life mathematics 
question. It was not the numbers that were causing the problem but “over” and “out”. 

But maybe the best surprises come from those who are sitting in front of me, or rather as I 
refuse(d) to have any classroom with desks in line, around me. 

Which words are going to define the future of education? 

Do words define education? I would prefer to think that our young, energetic and talented 
trainees define the future. If you insist on words then taking the cue from the AskNRICHers: 
collaboration, cooperation, consideration and care [Ref: fourth word from end of following 
paragraph]. 

When you retire, what do you hope your legacy to your field will be? 

Well certainly the 39 ITTE Newsletters and a minimum of 9 Research Seminars. For someone 
who prefers reading and arithmetic to writing, hopefully a good read for anyone who orders up 
my still-to-be-finished PhD from the ML. [continued in next article …] 

And one final question to the Editor 

Editing the ITTE Newsletter – How was it for you? 

Where shall I start? I think Summer Term 1996, when I was asked to help David Longman with 
one edition. I didn’t do too well as David sent me a piece by e-mail which I seemed unable to 
read. A little while later I found out that to get the next page of the message (on a BBC) one 
needed to press the space bar. David promptly decided to give up editing, though I do not think 
I was the reason. 

And so Neil Stanley and I took over as co-editors. I am sure we complemented each other very 
well, he with his toys for boys (my interpretation) and me with my favourite gadget, just 
revealed above. 

The first edition we did (Number 24?) carried many eloquent memories of Brent Robinson, the 
very person who suggested that I should be asked to take on the editing task. I also recall that it 
was completed at about 3am one cold December evening, which remains the record for the 
latest time in any Newsletter day I think.  

Neil and I co-edited for six years. Neil would collect together the articles, sometimes do some 
fancy graphics (the change to the front page was Neil’s work) send them to me to edit and print. 
‘Me’ is an interesting word as you will see later. At first, Viv at Homerton would photocopy the 
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Newsletters and I would then collate and staple the 200 or so. On one occasion whilst passing 
by, as one would, Professor Avril, was dragged along to the reprographics room to help. Each 
edition was in a different colour, which made it easy to distinguish between each, but not 
everyone was that keen on the pastel shades. 

We (Neil and I) settled into a routine, discovering that we were born within 12 months of each 
other and growing up on the same small ‘island’ in the most eastern part of Kent some 12 miles 
apart, blissfully unaware of each other until ITTE brought us together. But then Neil gracefully 
bowed out leaving me bereft. Still look at every problem as a challenge they say, so I did. The 
printing was taken over by Cranfield Press, where and with many thanks to Karen, Melanie and 
Robin, folding and stapling became automatic (well almost) and choice of quality paper was 
white. The routine settled down – badger people for articles, spend a Sunday in the office 
editing as it was difficult to transport such large, in terms of memory, files, and eat at the nearby 
Little Chef rushing in thirty minutes before closing. 

Only one thing from that list has remained unchanged. Now the transport is down the wire and 
the journey 5 seconds top. Oh the comfort of the settee and a home cooked meal. Thus, any 
changes do not include the badgering for articles! I have never taken it personally that ITTE 
people are shy and reticent. I never thought for a minute that you would be too busy with 
something else. Sadly the wheedling I perfected as a small girl for my Dad to buy me a new 
party frock has not really had the same effect on ITTE members. Just think you must have had 
100+ such desperation stakes e-mails - that were obviously undelivered. I did hear that one 
person said that they felt so sorry for me that they really should write an article. Sadly the ‘really 
should’ often didn’t move, though everyone has tried hard and come up with the goods when 
faced down personally. Life would have been far less interesting had the articles flooded in. 
Rest assured I was and am grateful for all the articles that were sent. 

There have been lots of excellent articles, but the one that most quickly springs to mind was by 
David Benzie about Sven taking the football away from his players. David wrote it on the train 
going home from an afternoon in London where some of us had been introduced to the soon-to-
be-initiated ICT skills test. David, Chris Higgins and I sat as a trio trying it out. I couldn’t get 
beyond question two because I unable to bookmark the specific page required as I couldn’t find 
it to do so. I had got beyond the space bar problem of earlier, but had not the mindset that [of 
course] one had to use bookmark to find the page to undertake the actually task of bookmarking 
it. David’s article is in the annals now, but I remember laughing out loud for some time at the 
wit in telling the story as was, thinking can David really write this (even though it was all true) 
and could I let him? It was pre-Obama, but - yes, we could! 

Apart from the sniffy comments about the pastel colours and one from Neil when a picture 
didn’t appear on the front page (Summer 2007), I only got wind of one complaint via an 
intermediary relating to an unacknowledged source of funding. I feel quite pleased with this, not 
the justifiable complaint but being only the one. [None please for this edition]. 

And so the time has come for the ‘me’ from above to reveal that for all 39 editions [hopefully as 
good as the wonderful 39 steps] I have never, well hardly ever [Ref G & S, HMS Pinafore] put 
one finger (or ten) to the keyboard. I boss and give orders, insist on what I want, but uphold the 
gender gap. The boy pushes to the front to ensure that their hands on the computer leaving the 
girl to sit quietly by the side. Though in my case there has been a little less of the quiet. I know 
that some people know about the silent helper but without Graham J Jnr (as Graham Jarvis is 
Snr!) I would never have been able to get Newsletter out. However I did think that things were 
getting slightly out of hand recently when on one occasion one of us (not me) thought it would 
be easier to look at the Newsletter by projecting the screen on the dining room wall (Autumn 
2007). Actually it was the same occasion that we urgently needed a better quality graphic from 
Neil so sent an e-mail at around midnight hoping for an early response the next day. No 
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problem as Neil replied some 15 minutes later. What are ITTE members doing at that time of 
night? 

We have had enormous fun thinking up the photo captions that probably has only had ourselves 
laughing at what we have considered our own clever wit. But it livened up a few more mundane 
moments and we hope that, jokes besides, you have enjoyed the Newsletters as much as the 
Jared household has actually enjoyed doing them.  

ecj20@cam.ac.uk 

GOOD LUCK TO ALISON & HELENA AS THEY BEGIN THEIR NEW CAREER AS JOINT EDITORS 

A Practical Approach to e-Marking 
Neil Stanley, Liverpool John Moores University 

Introduction 
Where e-marking has developed a foothold it often consists of adding annotations on a copy of 
a word-processed assignment (either obviously or through some form of embedded comments). 
This produces difficulties when the source document isn’t a simple written piece (a spreadsheet 
or a graphic for example). It also does not well model the technique used when a tutor 
comments on a paper submission. 

This article outlines a University funded project intended to establish a simple analogue of the 
paper process for naïve or reluctant users of technology by determining and evaluating a variety 
of tools that will allow the direct analogue of written comments on the text. An analogue of the 
normal annotation by hand marking process was sought – critical if we wanted naive users to 
accept the concept. The project was not considering any form of automated assessment tool; 
ownership was being left with the marking tutor. 

Having determined the functionality and techniques for use of the tools the group (Richard 
Vickery, Barry Williams and myself) have used the tools themselves, made recommendations 
for practice, and also inducted and supported naïve users in developing their ability to operate 
an e-marking model. 

Why? 
Most tutors will recognise the problem of piles of unclaimed student work, filling up valuable 
office and storeroom space, and containing formative comments that never get seen by the 
students. Students are also asking why they can’t email in their submissions. Tutors are bent 
double carrying around vast collections of submitted paper. 

Our VC is also pushing for electronic submission which is driving University wide pilot activity 
in 2009-10. 

Hard Technology 
Tablet PCs seemed to offer an immediate if costly solution. We already had access to A5 tablets 
and these provided the marking-on-paper analogue but screen size proved problematic 
especially for long documents. The project funding enabled us to purchase two Toshiba Portege 
M700 A4 sized tablet PCs. 

These provide a good level of security; tablets require login and go to secure mode very easily 
(finger swipe login is available by default). In public spaces angle of screen view is narrower 
than paper and brightness is adjustable so it is possible to mark on the train confidentially. 
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Tablets will run the MS ‘Ink’ application so you can write, or scribble, on a Word document 
(this needs a separate download). 

Our model of marking 
The model of working we use is to 
provide some annotation on submission, 
alongside a feedback sheet that is 
provided in the module handbook for a 
student to self assess their work (in 
theory). We also provide an examiner’s 
report in our module handbooks – 
identifying performance strengths or 
weaknesses from previous cohorts. 

Feedback sheets are often used with a 
highlighter pen but have space for 
individual comments. 

Getting the work 
Email was discounted early on as it 
generated no overt receipts. Plus we have limited sized mailboxes so it is common for staff to 
have them filled to overflowing without assignments as large attachments being sent from a 
reasonably sized cohort. 

As an institution we use Blackboard (v8) so we considered using the Digital Drop Box. I liken 
this to having a letterbox on your office door that work is posted through, as it is essentially 
unstructured. 

The alternative is to use the Blackboard Assignment Tool. This is more secure as it provides an 
area for each submitter. You can add additional assignment detail and when you download the 
work it labels documents with module, element and username. It also enables secure return of 
work to student and with additional comments or documents if you wish. 

In short, Blackboard Assignment Tool provides a secure submission and return environment, 
both physically and in terms of backup. 

What we tried 
Our first iteration was undertaken at the end of February 2008 using an A5 tablet. About 10 ICT 
trainees submitted e-version (c50%) at quite short notice using the Digital Drop Box. All 
submitted Word files (some with Excel appendices). 

The work was marked using Ink (having checked that the annotations stuck if you went back a 
Word version! – we were using Office 2007). 

The problems were few, bar the screen size of the A5 tablet; this made scrolling through a 
readable document a real pain. The A5 tablets are also heavy and get quite hot in use. 

The second Iteration had a single maths student choosing to submit a PDF of his work – 
solutions to set maths problems. I borrowed a Faculty A4 tablet that had full Acrobat – which 
allows annotation of PDFs with the tablet pen. 

Acrobat was slow, so ticks degraded to lines unless you moved very slowly and carefully! This 
indicated we needed an alternative to Acrobat - more responsive and hopefully cheaper too. 

For the third iteration in May 2008 we moved to BlackBoard Assignment Tool submission. The 
new Tablets had arrived so other members of the group could participate fully and we were able 
to give good notice to the students who were to submit in this way. The size of submission was 

Figure 1: Example of a feedback sheet 



Information Technology in Teacher Education Summer 2009 No 62 

27 

a potential challenge as the work involved some substantive items with many appendices in a 
possible variety of formats. 

We gave advice on assignment submission format but allowed: 

• One big Word file or a PDF 
• Set of Word files 
• Word file plus zipped appendices 

The majority of the group submitted in e-form and we were able to post non-moderated 
feedback quite quickly. One student commented: 

Just to let you know I have accessed the annotated EDCTP2025. It is good to be able to 
get some feedback and to especially see all the ticks (36 in all!), I hope they are enough: 
fingers crossed. 

This provides an interesting insight into how they read our annotations (another project there I 
feel). 

Subsequently it has become the normal practice to expect Blackboard submissions for the ICT 
cohort and it has become second nature to process. Our external examiner feedback last summer 
and since has been positive. 

I’ve even recently used the university’s IKON photocopier/printer/scanners to convert a paper 
submission (the equivalent of the second iteration maths work) to PDF so I could mark and give 
feedback more easily.  

Problems - Software 
• Ink only works in Word 2003 with XP, or Word 2007 with Vista, not Word 2007 with 

XP. The recognition engine software was moved from Word to Vista when they 
upgraded. 

• Ink turns off if you move between Word documents. So it is helpful to put Ink on 
shortcut menu.  

• Ink doesn’t work on most documents with embedded page numbering! It’s something to 
do with Word document layers and page numbering sometimes using the layer Ink wants 
to use. Deleting the page numbers solves the problem. 

Problems - Students 
• Some had problems submitting using Blackboard – mostly time outs on slow ISP upload 

links. 
• Students only get one attempt at uploading – but a tutor can reset to give another go. 
• Receipting not active (need to print screen) 
• Some uploaded wrong files (their poor file management skills) 

Problems - Tutors 
• Need a standard ‘own-work’ declaration page to be made available or embedded in 

Blackboard 
• Need to provide advice on format and structures to be submitted. (Can accept large 

multimedia files easily) 
• Better to have main text and references as a separate file for marking as the scrollbar is a 

pain for long documents. Use separate folders/files for appendices. 
• Extensions are non-trivial to manage (next Blackboard version supposed to resolve) 
• Need to exchange large file collections for second marking (we hid then in the 

assessment section of the module on Blackboard) 
• Feedback uploading is by individual student and document (bit tedious) 
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Other Issues 
• It is easy to have feedback sheet and document open at same time - can handwrite or text 

recognise as user prefers 
• Second marking Word files are fine as can use the page view option (though Ink 

interferes with this) 

E-Marking Benefits - Academics 
The most obvious ones include: 

• Less papers to cart about or store 
• Can easily send to Turnitin 
• Original submissions archived in Blackboard (but you do need to back up/archive 

marked work etc.) 
• Examples to be gleaned for supporting future students 
• External Examiner sample fits in a C5 envelope (on a CD/DVD) 

E-Marking Benefits - Students 
Research by Bridge and Appleyard (2008) lists time saving and cost saving (they have no 
printing or binding costs) amongst the benefits of e-submission to students. I would also add the 
facility for non-geographic submission (with some provisos such as ISP speed). In addition they 
can access their feedback online when they might be away from campus. 

What the research says 
Colleagues have raised concerns over Health and Safety issues relating to use of screens for 
marking. A recent report from Yan et al (2008) discusses the symptoms of Computer Vision 
Syndrome – eyestrain, headaches, blurred vision, dry eyes, neck and back-aches – and what 
might be done to mitigate them. Many of these symptoms might also be manifested when 
marking on paper for intense pressured periods of time in less than best conditions. 

Dillon et al’s (1988) seminal work considered old fashioned VDUs for reading work, and 
focussed on their characteristics. Noyes and Garland (2008) have revisited this and other studies 
which consider reading speed, accuracy, and comprehension; however they concentrate mainly 
on the undertaking of the actual assessment tasks on-screen. Fowles and Adams (2005) consider 
reliability and validity in an on-screen assessment context (A level marking). Jonson and 
Greatorex (2006:14) note that the literature concerning the on-screen marking of tests and 
examinations suggest that on-paper and on-screen scores are indeed comparable. They list 
Sellen and Harper’s (2002) affordances of paper and digital reading technologies.  

They also cite Greatorex’s 
views that there is a need to 
scroll through the material to 
get a sense of meaning. 
Crisp and Johnson (2006) 
express issues about the 
need for examiners to 
annotate the work presented; 
another of Sellen and 
Harper’s (2002) determined 
assessor needs. Sellen and 
Harper also list: 

• the need for flexible navigation,  

Paper Digital reading technologies 

Able to support flexible navigation  Able to store and access large amounts 
of information 

Able to support cross document use  Able to display multimedia documents 

Able to support annotation while reading Enable fast full-text searching 

Able to support the interweaving of 
reading and writing  

Allow quick links to related materials 

 Allow content to be dynamically 
updated or modified 
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• the need to lay out information in space (viz. spreading out papers), and,  
• the need to interweave (reading and writing on separate pages). 

In summary it seems to be a matter of personal preference based on an individual’s previous 
work patterns. 

Embedding practice 
The search for a replacement for Adobe Acrobat led to a piece of free for individual use 
software called PDF-Xchange viewer. This works on Tablets or any other PCs and enables easy 
annotation and saving of PDF documents. In addition it comes in a portable version. The full 
version is fine for use on home computers but at University most PCs are locked down. Portable 
software doesn’t install but runs direct from a data pen. 
The project funds also bought some 
Wacom graphics tablets. These have a 
pen that acts like a mouse but makes for 
easier handwriting or ticking of work. 
They can be fully installed for added 
functions but without that will just act 
as a mouse. 

Recommendations 
Unfortunately I can’t say that we all need Tablet PCs to e-mark. Admittedly they are great if you 
are on the road but they are heavy to hold and marking with them flat isn’t that comfortable for 
me. 

I was surprised when the cheaper solution came out as seeming perfectly acceptable practice. 
You need the free PDF software and a graphics tablet (they start at under £20 in Tesco but a 
c£50 Wacom one will be nicer). 

• Work at a desktop PC with the Graphics Tablet, Mouse and Keyboard all accessible 
• Mark PDFs – either ask for that to be the submission format or convert using Word 2007 

or CutePDF (for example). PDFs also maintain their format – so if a student generates it 
they know exactly that it looks as they intended. Appendix format doesn’t matter as 
much as you only dip into them 

• Use a separate structured feedback sheet that you can keep open whilst you mark (on a 
wide monitor you can keep both in view). Use the mouse to move between documents 
and the keyboard to type. Use the pen to annotate the submission. Dip into appendices as 
needed 

Try it  
• If you use Blackboard try submission via the Assignment tool. 
• Ask for main text and references as one document – PDF ... 
• ... with appendices separate - labelled and possibly placed in individual zip file(s). 
• Feedback on the work as usual but save time by having a proforma. 
• Use a brightly coloured data-pen to keep your marking kit on. 
• Keep a regular backup of your marking (or several) – I suggest dating any archive using 

YYMMDD (viz 090422). 
• Use Blackboard to archive and exchange with second markers. 
• Send your external examiner work on a CD if you can’t give them access to Blackboard. 

You may also wish to be more prescriptive over document formatting (some like a wide right 
margin for making comments) and I suspect there is mileage in looking a generating properly 

Figure 2: PDX-Xchange Viewer Portable Toolbar 
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indexed pdfs so navigation can be made more easy (in Word it just seems to need an option to 
be ticked). 
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Towards further research on Digital Pens 
Lynne Dagg, University of Sunderland 

One of my colleagues visited the USA recently and purchased a digital pen. When he showed 
me its capability I was astonished and bought one myself. I have seen pens before and have used 
a Tablet PC for some years, but what I saw shocked me. I purchased one that night. 

The big advantage of a tablet PC has been that you can write on the screen and that the writing 
can then be converted to text. A graphics tablet performs a similar function. They are useful 
within a computer context but less so for the mundane activities we still have to do. 

A friend of mine is an aural learner. She takes her Dictaphone to lectures and writes notes in her 
own handwriting, and then types the notes up onto computer. When she revises she listens to 
the Dictaphone notes. She therefore needs to carry around a pen, paper, a laptop and a 
Dictaphone. 

My new digital pen writes onto special paper (you can print out copies of the paper using a 
Postscript Colour Laser Printer) using apparently normal ink. The pen can record using its built 
in microphone and camera. When reviewing my notes I can simply place my pen onto a word 
on a page and the result is that the sound file will be played at the appropriate place. I can then 
upload the session to my computer, and share it as I want – even placing it on the Internet. In 
addition I can convert the written notes into text. All I have to carry is my pen – I can upload 
onto any computer. The notes are searchable after they are uploaded to a computer. 

In addition, the pen can draw out a piano and play it, convert written English into different 
languages and run very simple movies. 

After demonstrating the pen at the ITTE Conference in July, I wanted some ideas for further 
applications and research. Participants suggested the following (which mainly focussed on 
applications of the pens): 

• Research is portable – you can carry around the pen and some paper 
• Mind maps can be captured and then put into notes. 
• Field notes could be taken in practical subjects  
• It should ensure that references you may forget otherwise can be found relatively easily 
• The pen supports inclusion as it has the potential to recognise handwriting, provides the 

opportunity to convert written material into text and provides the opportunity to link text 
which may be illegible with the sound that caused the text to be written 

• Reports from school experience (and lesson observations) could be written by hand and 
then recognised by computer. 

Subsequent to my workshop I was approached by people who suggested research comparing 
different digital pens and to compare the pens with both Tablet PCs and non-digital 
technologies. Since purchasing the pen I have started doing research, using the pen to write my 
notes and then converting them to text. I have used the pen for mundane activities as I would 
any other. I have taken notes, recording sound simultaneously, uploaded the notes to computer 
and shared them with my colleagues – and this is a feature I believe would be beneficial for 
most students. I also have translated words and played a paper piano. In short, I use the pen as I 
would do any other and use the rest of its features to enhance my learning experience (as well as 
playing with it). 

There are lots of opportunities for research. Applications are being developed for the pen, and 
there is a developer community which shares knowledge about the pens. 

Lynne Dagg@sunderland.ac.uk 



Information Technology in Teacher Education Summer 2009 No 62 

32 

Computing at School 
John Woollard, University of Southampton 

It was March, 2008 and I got this email that made a big change 

“Dear John, 

We don't know each other but… suggested I get in touch with you, because I've been 
thinking a bit about the computing curriculum at school level… 

Could you spare the time for a brief conversation, perhaps next week? I work at 
Microsoft's research lab in Cambridge…” 

Just sixteen months, later we’ve had a really successful national conference in Birmingham, I’ve 
been supported by lots of teachers to create strategies for including programming in the Key 
Stage 3 curriculum, and the ITTE special interest group “Technical”, when we met in Exeter, 
became the “Computing SIG”. 

So, why is this important? 

Thirty years ago I was Head of Special Education in an average comprehensive school in 
Hampshire when I was given a Commodore PET. We had less-able pupils using it to play 
games, learn to spell, do sums, beat the clock and make programs. We used LOGO, BASIC, 
CESIL (a low level language) and the pupils could control the computer.  

As a consequence of those experiences and many since, I believe that programming gives pupils 
understanding and develops their skills in some fundamentally important ways. I’m now 
developing a “rationale for programming”. 

In the Digital Communities for Learning Conference in Exeter we discussed the issues. 
Computer programming is more than the paid employment of computer programmers. 
Computer programming is carried out by many people and is a hobby, pastime, leisure pursuit, 
interest, diversion, relaxation… For our pupils, it could be a way of enabling them to “enjoy and 
achieve” - an aim of the Every Child Matters agenda http://www.everychildmatters.gov.uk/aims 
For a few, it will be the route to “economic well-being”. 

We discussed the analysis of the pedagogic value of programming which identifies six 
important areas: accuracy of expression, understanding algorithm, visual representation of 
concepts and procedures, the analysis of situations and structure and the use of logic. 

All of these skills and understandings are represented both in everyday life and other areas of 
education and they contribute to the ability of pupils to learn. Giving opportunities for pupils to 
program a computer helps them in other aspects of learning and achieving. 

The ITTE Computing SIG also discussed some of these issues. Visit the SIG web page on the 
new ITTE website http://www.itte.org.uk/node/88  

Computing at School became a reality in Birmingham. The event, was aimed squarely at 
teachers and sought to provide resources and ideas for those looking to engage their students in 
fun and exciting ways. Visit the website http://computingatschool.org.uk and read the 
conference report The website also gives access to the materials that were distributed at the 
conference. 

During the coming year we will see the emergence of a GCSE in Computing, further celebration 
of the work of CS4N (Computer Science for Fun), CS Unplugged, a Body of Knowledge for 
Computing through the key stages describing what the curriculum would be for Computing for 
children of all ages and programming languages appearing in schools such as Scratch and 
Greenfoot. 
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All of these developments have significant implication for the training of ICT teachers and 
changes to the subject knowledge curriculum are inevitable. 

We live in interesting times (thankfully), John. 
J.Woollard@southampton.ac.uk  

Next Practice 
Bruce Nightingale, Nottingham Trent University 

A belated reply to Libby’s request for recommended book titles and with a twist! I read several 
books last summer that had an impact on my thinking with regards to change and the 
‘disruptive’ nature of change. Charlie Leadbetter’s ‘We Think’ caught my imagination because 
the first three chapters were co-authored with 257 other people! New York Times journalist 
Tom Friedman wrote ‘The World is Flat’. Both books emphasise the way the Internet is 
facilitating mass collaboration, acting as a leveller enabling the sharing of information between 
people from around the world. Both books are a defence of sharing, they are an informative and 
provocative read. I enjoyed watching Friedman delivering a guest lecture at MIT via iTunes U.  

With the development of ‘integrated learning partnerships’ I have been interested to see 
different models emerging and how technology can serve the partnership. Harvard Business 
Professor, and Innovation guru, Clayton Christensen has applied his notion of disruptive 
innovation to secondary/K12 education and has written a book ‘Disrupting Class’ that 
challenges the way US public schools are run. Closer to home, Charlie Leadbetter’s report 
What’s next? 21 ideas for 21st century living’ has a resonance with many of Christensen’s 
thoughts.  

"Next practices - emergent innovations that could open up new ways of working - are much more 
likely to come from thoughtful, experienced, self-confident practitioners trying to find new and 
more effective solutions to intractable problems." (Leadbeater, C., 2006 The Innovation Forum: 
Beyond Excellence IDeA) 

There seems to be a suggestion that disruptive innovation can not occur from within established 
(and successful) organisations, ‘if it aint broke, don’t fix it’, view prevailing. Seemingly, only 
those organizations that are created separately with totally different rules can ever hope to 
innovate. So, as with Google having announced a new operating system – Chrome OS – an 
operating system designed to boot up directly to a browser. Applications will run in the browser 
using the web as an applications platform – just like using google docs, zoho etc. MS Office 
2010 includes web based versions of it’s applications which are installed as part of sharepoint. 
This will allow organisations to keep control of their data. With MS endorsing web based 
applications and providing the security that business needs, how will we in the educational 
sector respond? Financing the public sector requires fresh thinking if we are to reduce the cost 
base without reducing quality and effectiveness. As ITTE members, what will be our next 
practice when it comes to ‘Harnessing Technology’? 

bruce.nightingale@ntu.ac.uk 

mailto:J.Woollard@southampton.ac.uk
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14-19 agenda – experiences of trainees 2008-9 
John Woollard, University of Southampton 

The following texts reflect the experiences and ideas of the PGCE IT trainee teachers at the end 
of their programme with regard to the 14-19 Agenda. 

IT Diplomas 

From September 2008 the new and exciting IT diplomas were available to 14-19 year olds. 
These flexible IT diplomas are designed to help students to develop skills they will need to 
further their studies at University or at a place of work. The diploma helps them do this by 
extending their theoretical and practical skills within IT. The students develop a mixture of 
Business, technical and interpersonal skills. There were many different companies involved in 
the development and implementation of the IT diploma including: IBM; Microsoft;Logical; 
Vodafone; Cisco; John Lewis; BT; EDS. 

I know from talking to my mentor at my second placement that they are looking into the IT 
diplomas and will be working closely with other Schools around the New Forest to roll out the 
diplomas to the pupils. This will involve spending a day at each School to gain the knowledge 
and skills needed to pass the diploma. 

A part of the 14-19 diplomas scheme is that students will be required to move between locations 
to study different aspects of their course. Questions are then raised over the health, safety and 
accountability for these students, as well as who is ultimately responsible. BSF have suggested 
that systems of registration will be in place in order to account for late and missing students. 
The safety and practicality of timings involved as students change locations (there are likely to 
be cross-district/town journeys involved) is an issue that is yet to be fully resolved. 

Changing the curriculum 

My placement school provides KS4 students with a variety of alternatives to the standard 
curriculum. 

Pupils can choose to study a vocational course in painting and decorating skills in the on-site 
facility available. Another option is the Horticulture course, in which pupils are introduced in to 
basic horticultural techniques leading to 12 City & Guilds skill tests which are internally 
assessed and externally verified by Sparsholt College Hampshire. This course can lead to a 
level 1 qualification in Horticulture.  

Pupils who would benefit from less academic subjects can opt for these courses, instead of 
pursuing a standard GCSE. It is hoped that these courses will enable pupils to access further 
vocational courses at post 16 colleges or through work experience. 

Whilst some of the 14-19 diplomas have sought to broaden tradition apprenticeships and 
vocational training by introducing them into mainstream education others seek to build and 
expand upon some of the traditional academic GCSE subjects. IT, Art, Business Studies, 
Science, Design and technology, Geography are all being expanded upon and/or combined with 
other disciplines to create diplomas: Business, Administration and Finance; Creative and 
Media; Engineering; Environmental and Land-based Studies; Information Technology; 
Manufacturing and Product Design; Public Services; Retail Business.  

Link Courses 

As part of the government 14-19 agenda, year 10 pupils can choose a vocational route and may 
opt to follow more practical work related NVQ type courses. All pupils follow a core 
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curriculum at school and a day release is arranged for college-link courses, for example, 
bricklaying, hairdressing, ICT or motor vehicle maintenance. These courses are part of the KS4 
Engagement Programme and are intended to make education more inclusive for the under 16’s 
and engage all young people in learning through school and into post-16 education and 
training. There is however some concern with planning, management, pupil welfare and support 
issues. There are also socio-economic factors and the principle of equal educational opportunity 
for all that needs some consideration. 

Work-related learning 

One of the main aims of the new 14-19 curriculum is to make the skills that young people learn 
more desirable to employers. Work related learning is essential for many young people during 
the transition into adulthood, so that they are equipped with the skills that are needed in real life 
employment. The framework provides guidance relating to career, work-related learning and 
enterprise, including the focus on three strands: learning through work by providing 
opportunities for young people to learn from direct experiences of work; learning about work by 
providing opportunities to develop knowledge and understanding of work and enterprise and 
learning for work by developing skills for enterprise and employability. This provides a context 
for schools to fulfill their responsibility to provide opportunities for careers education at key 
stage 3 and for careers and work-related learning at key stage 4. It is also designed to help 
schools, further education and sixth form colleges plan their curriculum for all 16- to 19-year-
olds (QCA, 2009). 

QCA (2009) 14-19 Learning [Online]. Available at: 
http://www.qca.org.uk/qca_20891.aspx (Accessed: 08 June 2009). 

Work Experience 

Over 300,000 employers are already involved in supporting young people through a range of 
work related learning experiences. It has been a key part of the curriculum since September 
2004 when it became a legal requirement for all students to experience work-related learning 
between the ages of 14 to 16 which when talking about the curriculum is referred to as Key 
Stage 4. The 14-19 has taken this onboard as it will give you an insight into group of related 
subjects, by including real industry experience to provide a fully rounded education. The 
Diploma will combine classroom learning with practical, hands-on experience including at least 
10 days working with an employer preparing students in an innovative and exciting way for 
employment, further or higher education. So if you have an Engineering, for example, students 
can choose from a wide range of industries which involve Engineering to conduct work 
experience placements. Employers and universities will then know that students have the broad 
skills that they value most. 

Apprenticeships 

The National Apprenticeship Service (NAS) was launched in April 2009 and is responsible for 
driving forward the government’s ambition for Apprenticeships. With currently over 130,000 
businesses offering apprenticeships the NAS aims to grow the number of employees offering 
apprenticeships. It will also co-ordinate the funding for Apprenticeship places. An 
apprenticeship combines on and off the job training for children over the age of 16. On the job, 
an apprentice will work with a mentor learning skills on site and working towards a work based 
qualification such as a National Vocational Qualification (NVQ). Off the job, apprentices spend 
time with a learning provider, working towards a technical qualification such as a BTEC. Both 
qualifications are usually at Level 2 or 3.  
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Young Apprenticeship programmes are available for Years 10 and 11, where pupils study the 
normal curriculum at school, but also spend 50 days gaining experience with an employer, 
training company or college. During this time, they will be working towards work-related 
qualifications such as NVQs. Completion of the programme may help an individual gain a full-
time apprenticeship in their chosen field. This scheme was offered by my second placement 
school, which supported pupils through engineering, marine engineering and catering courses. 
The pupils would normally achieve either a Level 1 or 2 qualification. The training is provided 
by the local college or Paragon. 

Functional Skills 

Functional Skills enables effective and independent working. The intention is to create learners 
who are functional in ICT and able to select the right ICT tools to solve different problems. 
Since we cannot begin to guess the ICT that will be used in the future, it is impossible to 
identify core curriculum that will always be relevant. Instead, learners should be given the skills 
to use the ICT they know and the confidence and ability to find help when they come across 
something new. Existing Key Skills courses will be replaced with Functional Skills. The Key 
Skills course I taught consisted of printed course work followed by a 1 hour, multiple choice 
exam. The course work was primarily an indication that the pupils were able to follow the 
teacher’s instructions. The exam confirmed understanding of the packages they had used. 
Neither checked that the learner would be able to use the ICT in a real life situation. Functional 
Skills will be launched in September 2010. The pilot exams always require a PC and different 
examination boards use printed or online output. Here is an example of a question for a Level 2 
(equivalent to ½ GCSE) exam. 

NEET - Young people (Not in Education, Employment or Training) 

Sadly, there are many young people not fulfilling their potential and not making a positive 
contribution to society. The Department for Children, Schools and Families in November 2007 
first published the NEET strategy. The two main aims of NEET according to the government 
website, http://www.dcsf.gov.uk/14-19/documents are: to reduce the proportion of 16 - 18 year 
olds who are NEET by 2 percentage points by 2010, and in doing so and to put in place the 
learning and support arrangements that will be necessary to enable all 16 and 17 year olds to 
participate in learning when the participation age is raised to 17 by 2013 and 18 in 2015. This is 
to be accomplished by motivating and engaging them while still at school and offering attractive 
and relevant provision post-16. Another aspect is to know what young people are doing, 
challenging their expectations and giving them support to ensure a successful transition to 
adulthood. It is important to help those that have a history of 'dropping out', to make sure that 
remain engaged in learning and training. 

J.Woollard@southampton.ac.uk 

http://www.dcsf.gov.uk/14-19/documents
mailto:J.Woollard@southampton.ac.uk
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Technology, Pedagogy and Education Editor’s Report 
Steve Kennewell, Swansea Metropolitan University 

During the past year, we have published two general issues and a special issue concerning Self-
regulated Learning, guest edited by Karl Steffens and Jean Underwood. This is an important 
matter for those concerned with enhancing learning through technology, and we have been 
lucky to have the opportunity to publish an interesting set of international papers. The general 
issues have contained the usual good mixture of papers covering all phases of education and a 
wide range of countries. 

The next issue will largely be devoted to a themed collection on the use of Videopapers in 
teacher education, edited by Federica Oliveira of Bristol University. These will be particularly 
valuable to the ITTE community. Also of interest next year will be the special issue, edited by 
Sara Hennessy and Paul Warwick, of papers from the RITWIT conference (Research Into 
Teaching with Whole class Interactive Technologies) held recently in Cambridge. As co-
organiser of this conference with Sara, I know how valuable many of the presentations were and 
look forward to seeing the edited collection. And those who have now mastered Web 2.0 can 
look forward to a special issue on the next generation of web technology, the Semantic Web, 
guest edited by Patrick Carmichael. 

Following a downturn in submissions (post RAE?), general papers are coming in at a good rate 
at the moment although several have been unsuccessful for various reasons. The most common 
problems are the lack of a clear contribution to new knowledge in the field and poor research 
designs which do not provide a warrant for the findings. It would be valuable for potential 
authors to contact the editor before going too far with a paper, in order to ascertain whether it 
has potential for publication. I am always happy to give advice to ITTE members in particular, 
and will ensure that the detailed guidance on writing for publication is available through the 
website. 

We have a new 5-year contract with Routledge which provides higher income for ITTE. We 
also have more space available in each issue, and the potential to provide extra material such as 
video with the on-line version of the journal – so keep the articles coming! 

steve.kennewell@smu.ac.uk 

New on the bookshelf 
Neil Stanley, Liverpool John Moores University 

Around 30 years ago I caught my first plane 
to go on holiday – to Crete. I mention this, as 
although it’s not a recent book, I’m reading 
The Island by Victoria Hislop (Headline). 
When we stayed in Elounda we visited 
Spinalonga, the Island of the title. This is a 
very good read and anyone who I’ve 
mentioned it to in person has enthused about 
it. 

Previously I’d been reading a much darker 
novel, God’s Own Country by Ross Raisin 
(Penguin). This award winning book is 
described on the cover band as being “very 
funny”. In truth I found it more sinister than 
funny and hard to get into. 

The holiday reading (Corsica, as you asked) 
is building up. I heard a radio review of 
Swindled by Bee Wilson (John Murray), an 
account of the various ways in which food 
has been adulterated over time so that one 
joined the collection. Keeping with the food 
theme, Adventures on the High Teas by 
Stuart Maconie (Ebury Press) is also a 
contender for the suitcase. Predictably 
Irrational by Dan Ariely was a birthday 
present from my son and may also travel. 

However, I’m not allowed to take too many 
books that look like work so I need to take 
novels. I’m nearing the end of Michael 
Dibden’s body of work so I’ve A Florentine 
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Death by Michele Giutaru (Abacus) to 
maintain my Italian detective fix. Having 
enjoyed my first Christopher Brookmyre I’ve 
bought Quite Ugly One Morning (Abacus) to 
check he’s consistently good. That’s a crime 
novel too and so is Inspector Singh 
Investigates by Shamini Flint (Piatkus) 
which is also on the ‘possible’ pile. A 
possibly disturbing wildcard in the heap is 
The Story of Forgetting by Stefan Merrill 
Block (Faber). This is a novel about the 
impact of Altzheimer’s on a family – 
something that may be too close to home for 
many. 

We started a university creative thinking 
event with an exercise using Istvan Banyai’s 
Zoom (Viking). Hunting for a copy to use 
myself I discovered several other books by 
him. He’s a graphic artist and his books are 
rich and witty. Look out for Re-Zoom 
(Puffin), The Other Side (Chronicle Books) 
and -=+ (Harry N Abrams). I bought these 
via Amazon but from the booksellers that 
also use their site, and got some good deals. 
Another conference input caused me to buy 
Drawing on the Right Side of the Brain by 
Betty Edwards (Harper Collins) supposedly 
it helps anyone to draw (our architects use it 
with their Year Ones). 

Being more boring the 5th edition of 
Learning to Teach in the Secondary School 
by Capel, Leask and Turner (Routledge) has 
been published, it now has web support 
pages (but they were empty when I last 
looked). Sage has published Teaching ICT 
by Carl Simmons and Claire Hawkins (again 
this has a companion website). My copy 
only arrived whilst I was in Exeter for the 
conference so I’ve yet to give it a good read 
through. 

What no photography books?, I hear you 
cry. Well I am looking at a copy of The 
DAM Book by Peter Krogh (O’Reilly). 
DAM is Digital Asset Management and my 
interest is in how it addresses all those 
awkward concepts to do with file handling 
and managing versions of files. Looks like a 
way of giving a relevant and real context for 
what can be seen to be abstract activity. 

Finally I’d like to congratulate Libby on the 
number of editions of this newsletter she has 
produced since I escaped from being co-
editor, and for the gentle coercing of my 
columns for each edition (they were started 
as space-fillers, so no real change there!). 
Thanks and all the best. 

 

n.r.stanley@livjm.ac.uk 

Web Wanderings 
Neil Stanley, Liverpool John Moores University 

We need some internal advertising first. If 
you’ve not visited and re-registered for the 
all new 
www.itte.org.uk 
then you should. It’s worth it for the 
photographs of the Exeter Conference Barn 
Dance alone. It also links to the ICT-Tutors 
website www.ict-tutors.co.uk (again you 
need to register) where you will find lots of 
gems and the new Resources Sharing area 
(bottom of RHS menu). The sharing bit 
needs you to commit to offering things as 
well as using stuff and giving some 
feedback. Come on, we’re looking for ideas 
to expand on, not for finished items. 

www.icould.com 
offers inspirational careers advice. Your 
students could use it in a PSHE lesson. 

Access Art have launched Sketchbooks in 
Schools 
www.accessart.org.uk/sketchbook 
- this quite excited my art colleagues. 

I bought one of those photos to canvas kits a 
while back. 
www.photofuse.co.uk 
offers a product similar to that but seems 
less likely to suffer from air bubbles (some 
of the stuff can be bought on Amazon). 

http://www.ict-tutors.co.uk/
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Free maths texts at 
www.e-booksdirectory.com/mathematics.php. 

I’ve not tried to access from work but the 
BFI’s Screen online 
www.screenonline.org.uk 
should let you film buffs get at a lot of film 
material. 

Kompozer is an open-source Dreamweaver 
substitute 
www.kompozer.net 
- doesn’t seem to need to be installed either. 

Blender 
www.blender.org 
is a multiplatform animation package. I’ve 
not played has anyone out there? Has anyone 
tried using etoys at Squeakland 
www.squeakland.org? 

The GTCE’s ROM has become Research for 
Teachers at 
www.gtce.org.uk/teachers/rft/.  

Trying to learn a language? Try 
www.busuu.com.  

One of Russell Prue’s latest things is QR 
codes (those blobby filled squares appearing 
on adverts). 
www.qrstuff.com 
lets you create them and points at software 
to go on a camera phone that lets you read 
them. Russell did some sessions for the 
OCR 2010 syllabus changes and his link for 
this is 
www.andertontiger.com/ocr/.  

Nationwide’s Financial Capability materials  
www.nationwideeducation.co.uk/teachers/fin/fin
_12-16 
might be used as the basis for a KS3 unit. 

PC Advisor has listed 57 free tools to help 
you boost your PC at  
www.pcadvisor.co.uk/news/index.cfm?newsid=1
18979.  

And now the silly ones, TV-intros 
www.tv-intros.com 
Overheard in Dublin 
www.overheardindublin.com 
and an aerial view of New York 
www.pixelcase.com.au/vr/2009/newyork/ 
 

n.r.stanley@livjm.ac.uk 
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ITTE Committee Members 2008-2009 
 

Richard Bennett Elected 2007 - 2010 University of Chester  

Pete Bradshaw Elected 2006 - 2009 Nottingham Trent University 

Margaret Danby Secretary  

Tony Fisher Co-opted University of Nottingham 

Bob Fox Co-opted University of Worcester 

Clare Furlonger Elected 2008 - 2011 Bath Spa University 

Helena Gillespie Elected 2006 - 2009 University of East Anglia 

Chris Higgins Treasurer Oxford Brookes University 

Alison Hramiak Elected 2007 - 2010 Sheffield Hallam University 

Libby Jared Visitor (Newsletter) University of Cambridge 

Graham Jarvis Past Chair – Co-opted Trinity and All Saints College, Leeds 

Steve Kennewell Visitor (Editor TPE) Swansea Metropolitan University 

John Potter Elected 2006 - 2009 Institute of Education (London) 

Ken Powell Elected 2007 - 2010 Vice-Chair Canterbury Christ Church University 

Gavin Rhoades Elected 2008 - 2011 University of Wolverhampton 

Kate Watson Elected 2008 - 2011 Exeter University 

Sarah Younie Chair De Montfort University 

 

Update: 

Members elected at the AGM to serve 2009 – 2012 were: 
Pete Bradshaw, Andrew Connell and Helena Gillespie 

Helen Boulton has been co-opted for one year 
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All eyes a Twitter … 
In these times of recession, swine flu pandemics and general misery a nice little, an almost IT 
relevant story... 

Today I was travelling from Peterborough to Birmingham for some external examining and 
decided, as usual to travel up by train. Quite unusually the train arrived on time and was all set 
to leave when two crazy guys in shorts and straw hats began to unload 2 luggage trolleys full on 
stuff onto to the train along with some paddles. 

Quite soon they began to try to establish mobile phone contact with a radio station and my 
curiosity was well and truly piqued... 

According to their flier – ‘One 12ft inflatable dinghy, Welshpool to Peterborough, 250 miles, 
194 locks.... 

Donate at www.jewelofthenene.co.uk or do what I’m doing, although they will hopefully have 
finished by now, (this is the technology link!) follow them at jewelofthenene on Twitter. It feels 
like my first real use of Twitter with messages and pictures followed up as the day has 
progressed. They had launched in Welshpool before my Programme Board had begun... 

Gareth.Honeyford@northampton.ac.uk 

 

 

 

Stop Press 
Had a letter today telling me that August's Personal Computer World would be the last edition -
- economic climate etc. 

I remember buying the first edition when I was a teacher (seem to recall I'd gone out at 
lunchtime and found it in the small local newsagents). I think it was the first of the monthlies 
and certainly always seemed to be the most serious. 

N.R.Stanley@ljmu.ac.uk 
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Endpiece 
Three (no make it twelve) books 
Chris Higgins, Oxford Brookes University 

(continuing the series begun in Newsletter 61, here is another contribution to the “Good Read” theme – Ed.) 

As a learner: 

The Theory of Groups, by Marshall Hall Jr. 

This was the book that, as an undergraduate, introduced me to the algebraic structures that I 
wanted to go on and research. 

As an academic: 

Distributed Cognitions: Psychological and educational considerations, edited by Gavriel 
Salomon. 

A really interesting set of essays from a gallery of famous researchers that set me off on the path 
of exploring ICT and cognition and the uses of CT as a cognitive tool. 

The fiction Good Read is a bit of a cheat, as I want to recommend one of a series of 10 detective 
novels, and by implication the whole series. It is The Laughing Policeman by a husband and 
wife team from Sweden, Maj Sjowall and Per Wahloo. They wrote about a police detective, 
Martin Beck, who is the forerunner of all the lugubrious Scandinavian detectives like Wallander 
that are now so popular. As well as the detection the stories give a feel of how Swedish society 
developed from 1965 to 1975. The series was out of print in the UK for a long time, and I 
picked up most of my copies by scouring second-hand bookshops across Europe for English 
language versions. Now of course you can find them in “any good bookshop”. 

chiggins@brookes.ac.uk 

(Thanks Chris! I’m off to buy them to read in my new-found leisure time – Ed.) 
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It’s in the bag!!!! 
Graham Jarvis, Leeds Trinity and All Saints 

Conferences wouldn’t be conferences without folders and bags and other freebies. ITTE 
conferences are no exception and I have a drawer of them in my office. When I forget where I 
was yesterday or the day before I have no reference point but when it comes to certain dates in 
July over a number of years I can pinpoint exactly where I was (or with whom? Ed.). 

I was watching a drama on TV recently and the police called to interview the suspect and asked 
if they could say where they were on certain dates. They replied: 

“How can I be expected to remember 2 years ago?”  

Now if he had been an ITTE member he could have just got out his bag or folder and identified 
the time and place exactly. So here is a sample of my collection of ITTE bags and folders. 
Perhaps for the future others may have better ‘memory pictures!!’ 

   
Leeds Trinity and All Saints, 2003 Chester 2004 Christ Church Canterbury, 2006 

   
Leicester 2007 Exeter, 2009 SITE, 2008 

AND to cap it all!!  The last bag is not ITTE but SITTE - BUT it was in Las Vegas - even the 
bag is brash!!! 

My apologies to the following for missing out your bags: Dundee 2005 and Cumbria 2008. 

There were of course conferences before 2003 and we look forward to many more in the future. 
g.jarvis@leedstrinity.ac.uk  
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Conference & back page photos courtesy of Neil Stanley 

And finally … 

With many thanks to everyone who has contributed over the years 

 

Caption competition: The last post? 

And so farewell … 

 

Who and where does this Newsletter go to? 

Two copies are snail-mailed to institutional members’ named representatives for circulation. One copy is snail-
mailed to each individual member. Further copies are posted to relevant government agencies. Soon after 
publication, each issue is posted as a pdf on the ITTE website. 
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