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APOLOGIES FROM THE EDITOR 

I must apologise to you all and especially for the contributors that this Newsletter is so late. There 

have been a number of factors not least of which was my computer becoming infected with a virus 

which caused a great deal of angst not to mention a horrendous time in retrieving files. It also 

coincided with a booked holiday and a couple of other factors which I will not bore you with!!! Suffice 

it to say the combination of factors pushed everything back!!  

Some of the articles referred to activities that have now gone and so I took the liberty of editing those 

so that they made sense and although some refer to times past I am sure you will still enjoy the 

content. 

The Committee discussed the increased cost of printing and postage and it was decided that we would 

ask you to let me know if you still wanted a hard copy or if you were happy to accept the Newsletter 

electronically in either pdf or Word format. To avoid any further delay I am sending this issue as a pdf 

attachment and would ask if you also want a hard copy now and in the future to let me know at 

g.p.jarvis@btinternet.com. If I don’t hear from you I will I will presume you are happy to just receive 

an electronic copy. All Newsletters are, and will be available on the ITTE website: www.itte.org.uk.  

So whilst enjoying this issue can I also ask all of you to consider contributing to the next. I want to get 

the next issue out before Easter so would ask for your contributions by THE END OF THE FIRST WEEK 

IN MARCH: THURSDAY 8TH MARCH. 

Thanks for your patience and understanding 

Graham Jarvis 

       

 

 

Newsletter          
Autumn/Winter 2012                                                               
ISSN 1362-9433     No. 69 
 
 

mailto:g.p.jarvis@btinternet.com


2 
 

 

From the Chair- Kate Watson 

Over last summer my personal activity on behalf of ITTE was dominated by the Oxford conference. I 

enjoyed running it and learned a lot! We welcomed an excellent mix of delegates from the UK and 

further afield - from as far away as Australia and Taiwan as well as Europe. The international 

perspective was particularly welcome at a time when uncertainties at home tend to lead to navel-

gazing within a restricted horizon.  We remain in a rapidly changing environment in education in the 

UK, or more specifically in England. Curriculum developments, pressures on the structure and 

implementation of national assessment in schools and lack of clarity about the future of teacher 

education all lie at the heart of the business that concerns many of our ITTE members. It was reassuring 

to discover that we are not alone in facing a set of complex challenges in our field of activity.  

In this context, I am mindful of the fact that we are a small organisation run by volunteers. By focusing 

our attention on selected activities we can continue to Influence developments. However, we must 

remain realistic about our capacity to take on new work or to be involved in new initiatives. We depend 

on the expertise, enthusiasm and energy of individual members to whom we can offer our accumulated 

wisdom and collective support. This enables us to "bat above average" in many cases.  

Our core business is to encourage and support the effective use of IT for teaching and learning through 

our involvement in teacher education. Historically we have implemented this through members' work 

in higher education. With the current emphasis on school-led teacher training I have been pondering on 

whether and how we might engage more directly with schools to encourage and support excellence in 

IT/ICT/CS teaching. I would welcome your thoughts about this, framed within the realities of a small, 

voluntary organisation. Please contact me at kate.e.watson@exeter.ac.uk if you have any comments or 

suggestions about this. I will collate the responses and bring them to the next committee meeting.  

We continue to work closely with the CfSA, Naace, and CAS, have a seat on the New Technology 

Advisory Board (Training Schools) and maintain links with the much reduced Teaching Agency in its new 

manifestation under the umbrella of the DfE. Many thanks on behalf of all ITTE members to those who 

have taken on responsibility for these contacts. Thanks also to colleagues working on specific projects 

including the next summer conference. This will be hosted between 8th and 10th July 2013 by the 

University of Bedfordshire. Please put the dates in your diary now!  

I send my personal best wishes to all ITTE members. I hope that we can make the most of our 

opportunities and not be too discouraged by the challenges ahead.  
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Conference 2013 

Are you likely to attend ITTE Monday 8 July - Wed 10 July 2013?  
The 2013 conference is being held in Bedford (45 mins by train, north from St Pancras in London) 
  
If you are interested in attending the conference, can you register your interest by clicking this link. 
http://www.educationcommunities.org/c/10075/events/event-display.do?id=135650 and clicking 
yes in the section where you are asked if you are attending. This will give us an early idea of numbers 
for planning. It will also help others who are thinking of attending to see who is going to be there and 
we hope to build up a sense that this will be another great networking event. We want to publicise 
the conference early as it runs on from the WCC in Poland and some international colleagues may 
wish to attend if they see that you are planning to attend. We will be tweeting highlights throughout 
the year as the conference programme unfolds to build up knowledge about ITTE and the conference.  
  
What would you like to give a paper on? 
Having spoken to colleagues at the 2012 conference I know some people know now what they want 
to give a paper on. Please register your interest on the following link: 
  
http://www.educationcommunities.org/c/135499/wiki/wiki-
display.do?backlink=ref&entryId=135864 
  
When you are ready to put in your abstract of no more than 300 words, add it here: 
  
http://www.educationcommunities.org/c/135499/doclib/index.do 
  
If you are interested in being in a research and review group investigating what is known about 
pedagogy for tablets/iPADs, then please register an interest here: 
  
This is a hot topic and many schools and academics are interested. On 6 November, the 
Mirandanet/Education Futures conference Digital Technologies - grass roots practice leading to policy 
http://www.educationcommunities.org/c/124130/events/event-display.do?id=124981. The day was 
spent working on methodologies for online research and review groups using the EdComms site to 
support these ways of working.  
 

 

 

http://www.educationcommunities.org/c/10075/events/event-display.do?id=135650
http://www.educationcommunities.org/c/135499/wiki/wiki-display.do?backlink=ref&entryId=135864
http://www.educationcommunities.org/c/135499/wiki/wiki-display.do?backlink=ref&entryId=135864
http://www.educationcommunities.org/c/135499/doclib/index.do
http://www.educationcommunities.org/c/124130/events/event-display.do?id=124981
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Snippets from the ITTE Committee meeting in May 2012 

ICT and teacher education 
The committee is committed to continued liaison with Naace, CAS and CfSA and to promoting ICT and 
teacher education whenever opportunity arises.  Helen Boulton represents ITTE on the Teaching 
Schools New Technology Advisory Board and liaises with Naace.   Lynn Dagg represents ITTE on the 
CfSA committee.   Pete Bradshaw liaises with the BCS and the CAS initiative. 
At a CfSA meeting it was reported that the Cathedrals consortium of HE institutions is taking over 
provision of CPD to schools from the Teaching and Learning Academy. 
CAS noted that Computing is not included in the DFE list of subjects and is in discussion with Ofqual 
about how computer science becomes a recognised subject in the absence of criteria for it.  We 
agreed that the ITTE committee needs to prepare for the approval of the subject and will consider this 
at the meeting in the Autumn when the situation will, hopefully, be clearer. 

The changing context of teacher education 
We agreed that inviting teaching schools to join ITTE is essential to strengthen the community as a 
voice for ICT/Computing in teacher education.  Initially, those schools specialising in ICT will be 
contacted. 

Keeping abreast of national and international developments 
We agreed that national liaison is important to inform members about UK developments and to 
ensure that ITTE services are relevant to the whole of the UK.  The secretary is to contact members in 
Wales, Scotland and Northern Ireland for their views and information on local developments.  We 
want to keep abreast of international developments in ICT and teacher education, too, and decided 
on a strategy of exchanging information with associations similar to ours.  Initially we will seek to do 
this with SITE (USA) but will also explore possibilities in New Zealand and Australia. 

Member services 

Membership 

As the ITTE finances are healthy, we agreed to maintain membership rates at the current level. 
Newsletter 
Graham Jarvis (editor) is concerned about the lack of articles and over-reliance on a small group of 
regular contributors.  We considered a variety of ways to obtain further articles. 
Website 
We wish to increase the value of the website to members.  Gavin Rhoades (web editor) and Helen 
Boulton are to investigate creating a database of members’ research interests and activities.  We are 
mindful that it should be current and easy for members to add to and update. 
Gavin is concerned about the length of the Home page.  We agreed that a cut-off date and action to 
be taken on expiry (e.g. deletion or placed elsewhere on the site) should be identified for all new 
additions.  
Journal 
Steve Kennewell (editor) has produced reviewer guidance materials, which have been approved by 
the editorial board.  They will be sent to all existing reviewers and used to induct new reviewers, 
which, hopefully, will encourage more members to volunteer for the role.  The online submission and 
review of papers is working well.  
Conference 
A booking system has been set up on the ITTE website for the biennial research and practice 
conference as we have to administer that in-house.  The committee agreed to ensure continuity for 
the event by retaining the same planning group for future events.  In alternate years, the annual 
conference will be held at a member’s institution.  The committee agreed to the 2013 conference 
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being hosted at the University of Bedfordshire and welcomed an offer from Lynne Dagg to investigate 
hosting the 2015 conference at the University of Sunderland. 
Pete Bradshaw told us that the International Conference on ICT in Education is keen to collaborate 
with ITTE and that there is a possibility of sharing keynote speakers in future years. 
Resources 
Sarah Younie (project manager, JISC/HEA Open Educational Resources (OER project) informed us that 
a community of practice has been set up (www.educationcommunities.org) and that reciprocal links 
will be established between that and the ITTE website.  The project had hoped to re-purpose some of 
the ICT Tutors resources but most were not suitable because they were specifically targeted at ICT 
tutors and could not be easily adapted to tutors in general.  Contributors to develop OERs have been 
invited but the take up has been slow, so the deadline is being extended to the end of August. 
Other matters 
The committee considered arrangements for the AGM and agreed to propose Chris Higgins and 
Graham Jarvis for honorary membership of ITTE. 
 

 
 
From the Editor 
 
The first thing I want say here is how honoured and humble I felt when I was told that I, along with 

Chris Higgins, had been proposed and awarded honorary membership of ITTE. The community of ITTE 

is one which enhanced and enriched my personal and professional life and continues to do so if 

slightly from the periphery of the education world. Thank you. 

 

I say ‘slightly’, as I was dragged back into college kicking and screaming to do some ICT teaching last 

term with year 1 students. They were enthusiastic and willing to learn but I was also aware of their 

concerns regarding all the changes that there are to education, schools and teacher education. As Kate 

says in her letter from the chair the uncertainty and continual change are things which concern and 

affect us all and I have, no doubt will continue to do so. It is interesting to read Pete Bradshaw’s 

Student Perception article drawn from his PhD thesis and shows how important the student voice can 

be. MORE ARTICLES DRAWN FROM PHDs WOULD BE VERY WELCOME!!! 
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In this issue we have reflections on the 2012 conference at Oxford and a request to look forward to 

the one in the coming year and consider contributing and giving papers. I know from experience that 

knowing people and sessions are booked takes away a considerable amount of the worry from the 

organisers. So I would encourage colleagues to respond now!! 

 

Two articles relating to Education Futures reflect others which look at how are working with schools 

and student teachers in developing teachers for the 21st Century. It probably goes without saying that 

ITTE and its members are focused on how Technology can support effective teaching and learning 

despite the uncertainties already spoken about. On a similar theme we have articles on Promoting 

Digital Learning, Games Based Learning and the iLearniTeach Project at Brighton. 

 

Another funded project on Taking Web Technology into the Classroom is described by Helen Boulton 

whilst Helena Gillespie shares her experience of the Blackboard Conference in New Orleans-well I 

suppose someone had to go!! Whilst Lynne Dagg writes about her work on Visualisation at 

Sunderland. 

 

It is always interesting to hear from developments outside England and so it is good to hear what 

developments are taking place in Wales.  

 

Finally once again to Neil for his trio of articles which are always useful, informative and fun. I am sure 

he will have more up to date Apps, Web Wanderings and Bookshelf suggestions for our next 

Newsletter.  

 

Thanks to all of the contributors. PLEASE don’t be afraid to send in your articles, thoughts, local 

developments or anything which you want to share the community. 

 



7 
 

Oxford Conference 2012 

ITTE Conference 2012 – Notes from a Newbie 
 
Jane Morris 

 

 

In deference to academia’s delight in acronyms and the “three stars and a wish” method for giving 

feedback here are my three Cs and an S as a pen portrait  

C – for cows that I learned to milk before I embarked on a degree in Agricultural Science 

C - for canoes that I paddled as part of a career in the outdoors when I graduated 

C – for Cumbria, where I live and work as an HE lecturer and financial director of a management 

coaching business. 

S – for sketching, which keeps me grounded and sane when life threatens to move too fast! 

I think I shall remember the summer of 
2012 as the season of gatherings. 
Conferences, briefings, Jubilee celebrations 
and Olympic events have taken up official 
and unofficial moments in my diary and I 
have marvelled at how a common focus can 
be such a magnet to many.  
Irrespective of gathering type, each has had 
the threads of history and hope woven 
through their fabric. The Olympic opening 
ceremony managed to celebrate both our 
British legacy and future dreams through 
the simple act of choreographing together 
people doing what they are good at. The 

ITTE conference provided the same kind of 
platform where I was greatly inspired by the 
presentations of those whose practice is 
making a difference in the lives of the next 
generation. Donna, Anne, Evie and Steve 
showed us how technology can be used to 
foster children’s curiosity and engagement 
with the subject at hand. Correspondingly, 
the various coffee time chats about latest 
tech developments left me both bemused 
and amazed at the ingenuity and creativity 
of the minds behind them! And I am 
reassured that there are research 

DON’T FORGET put the  
Summer Conference 

In your diaries... 
5th – 7th July 2012 

St Anne’s College, Oxford 
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colleagues also forging ahead into new 
areas and paving the way for us to follow. 
The thread of hope felt a little hidden by 
the concerns around current educational 
changes but I feel that ITTE can be an 
influential voice for good in the melee. The 
conference showcased colleagues doing 
what they are good at, Olympians in their 
own field. They have mastered the 
technology and brought it into service as a 
tool that is busy helping our next generation 
find their place as chefs, doctors, cleaners, 
rocket scientists, engineers, authors etc. I 
believe that it is this that needs to be  
shared and confirmed, inter- and intra-
institutionally, and then broadcast as a 
confident and clear call of direction to our 
country’s policy makers. 
Why?  
At the risk of bringing in a touch of Danny 
Boyle whimsy, I would suggest it’s because 
that we are really the Incredible 
Technological and Talented Enablers and 
we have something to say!  
 
--------------------------------------------------------- 
The 2012 ITTE Conference 
 
I was delighted to receive funding to attend the 
pre conference induction event for new tutors 
and the ITTE Research and Practice Conference 
at St Anne’s College in Oxford this year. The 
induction programme for new tutors was 
especially helpful in explaining the rationale of 
ITTE organisation and providing an opportunity 
to establish new friendships prior to the start of 
the main conference. Being able to socialise 
with this smaller group informally was helpful in 
alleviating any uncertainty about attending the 
main event.  The Annual Conference included a 
research element with presentations from 
National and International experts in the field of 
ITE and ICT / computing and I found many of 
the keynote speeches to be very illuminating 
and thought-provoking. Professor Marilyn Leask 
started off with a presentation on Global 
Communications. This prompted much useful 

discussion throughout the rest of the day. A 
variety of seminars and workshops offered 
helpful insight and information into research 
projects currently being undertaken and those 
recently completed. Donna Gronn and Anne 
Scott from the Australian Catholic University 
presented the Australian perspective on the use 
of information technology in teacher education. 
Anne shared her initial experiences with Flip 
teaching and a cohort of 200 students; a very 
valuable session for all tutors considering using 
this form of blended learning with their 
students. I particularly enjoyed a presentation 
on ‘Digital Games and Learning’ by Sarah Younie 
from De Montfort University and it has 
prompted me to explore this research more 
thoroughly. 
Helen Boulton, Nottingham Trent University 
presented a mid-way report investigating 
whether web 2 technologies can raise levels of 
achievement in literacy for pupils with SEN and 
EAL and engage learners who are identified as 
disaffected. A keynote from Simon Peyton-
Jones stimulated much useful and lively 
discussion about computer science and the 
curriculum. By the Saturday morning I was 
feeling tired and slightly overwhelmed but the 
keynote enthusiastically and entertainingly 
presented by Professor Margaret Cox, King’s 
College, London reinvigorated me and provided 
a valuable overview of the history of technology 
enhanced learning. The final session of the 
morning was on Virtualisation and the use of 
the Virtual Box application and once again I was 
intrigued and inspired to find out more. The 
learning never stopped! 
There were numerous opportunities for debate, 
discussion, socialising and networking 
throughout the conference and the informal 
nature of the event meant that I felt very 
comfortable joining in with discussions. 
Everyone was very friendly and approachable. 
This was a brilliant, challenging and inspiring 
conference. The venue was excellent, and the 
conference ran so smoothly thanks to the 
tireless efforts of all of the organisers. It was 
much appreciated and I returned home at the 
end of 4 days feeling inspired, hopeful about my 
developing career and very tired! Would I 
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consider returning next year? Of course I would, 
it was a fantastic networking opportunity giving 
me much needed time for reflection on my own 
development and the chance to learn about 
innovative ideas and current research.  I am 
delighted to have met with so many new 
colleagues and I am hopeful that some 
productive working relationships will develop in 
the future.  
 
Anita Gebarowicz - Manchester Metropolitan 
University a.gebarowicz@mmu.ac.uk  

 

 

------------------------------------------------------------------------------------------------------------------------------------------ 

Briefing paper 

Prepared by Marilyn Leask, Professor of Educational Knowledge Management, University of 
Bedfordshire and Sarah Jones, Director of Core Education with support from Education Futures 
Collaboration members. 
 

Education Futures Collaboration 
(www.edfuturescollaboration.org)  

Supporting professional judgement with evidence 
Raising pupil attainment by professionalizing teaching 

 
The Education Futures Collaboration is an independent umbrella organisation for educators and their 
partners who wish to work collaboratively to improve the quality of education.  The Collaboration is 
managed by trustees from the founding organisations.  
 
The Collaboration notes parallel work undertaken in health to build and quality assure the research base 
and make it available to practitioners through for example, the Cochrane Collaboration, the Map of 
Medicine Healthguides and the National Institute for Health and Clinical Excellence (NICE). 
 
Why form a collaboration? 
UK Reviews of the evidence base for educational practice indicate that the evidence base is neither as 
strong nor as accessible to practitioners as it could be, and that there is considerable duplication of 
effort. It is clear that there is considerable potential for existing resources in the education system to be 
used more effectively. The Education Futures Collaboration addresses these issues. 
 
The international context 
....in many countries, education is still far from being a knowledge industry in the sense that its own 
practices are not yet being transformed by knowledge about the efficacy of those practices. OECD 2009 
p.3 
 
Improving education systems is an elusive goal.  
 
The Organisation for Economic Cooperation and Development (OECD, 2009, p.3) calls for the 
transformation of “traditional models of schooling ... into customised learning systems that identify and 

mailto:a.gebarowicz@mmu.ac.uk
http://www.edfuturescollaboration.org/
http://www.educationcommunities.org/c/120856/home.do
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develop the talents of all students” and; the “creation of ‘knowledge-rich’, evidence-based education 
systems, in which school leaders and teachers act as a professional community with the authority to act, 
the necessary information to do so wisely, and the access to effective support systems to assist them in 
implementing change....” 
 
The Educational Futures Collaboration goal is to harnesses the energies and knowledge of educators 
worldwide to address these issues. 
Aims 

 Join up the pockets of excellence in teaching and evidence based practice 
 Improve the quality of teaching and student attainment by creating knowledge rich educators 
 Create a joined up profession, linking educators regardless of location 
 Provide diagnosis and intervention tools to help educators and learners break through barriers 

in student learning, and the teaching and learning of particular concepts 
 Activities 

 
The Education Futures Collaboration provides an e-infrastructure, the online Education 
Communities (www.educationcommunities.org) which both connects together educators and 
their partners working in isolated initiatives and creates national and international development 
capacity, allowing for knowledge exchange and co-creation between educators, teacher 
educators, policy-makers and academics nationally and internationally.  This is based on the 
successful equivalent created for local government in the UK.  The diagram below and the text 
which follows outline the core strands of work.  

 

 

about:blank
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Core strands of work are: 
 
Online Education Communities (www.educationcommunities.org) 
Provision of an e-infrastructure providing online workspaces or communities to support global 
partnerships, co-research and collaborative networks for innovative educators, engaged in improving 
the quality of education in every context. New community work spaces can be quickly set up to respond 
to needs of members. Membership is open to all with the ability to create private communities. Access 
the Education Communities, HERE. 
 
MESH (www.meshguides.org)  
Mapping Education Specialist knowHow (MESH) provides access to subject specific research-based 
knowledge about barriers to students’ learning and interventions most likely to dissolve barriers. The 
MESH approach uses multimedia mindmaps, as a way of presenting complex knowledge, each node 
providing a link to an annotatable display of more in-depth fully referenced knowledge.  
 
RaDaR 
The educator Research & Development & Review (RaDaR) groups are networks of teacher researchers 
and academics who review and report on existing evidence and undertake collaborative research where 
evidence is needed. The outputs of these groups create pathways for MESH and evidence for the 
knowledge repositories. This approach builds on and extends innovative work happening across the 
sector e.g .Professor Colleen McLaughlin’s work with the Schools- University Partnership at the 
University of Cambridge and Dr Ian Terrell’s work with schools across north west London through 
MidWheb which grew out of teacher-researcher models for the evaluation of the Technical Vocational 
Education Initiative in Enfield.  
 
Quality Assurance 
Quality of resources is assured through the operation of peer review and independent judge processes. 
The use of e-survey tools enables rapid responses from a broad stratified sample of respondents to 
issues of the day. 
 
Associated Activities 
A variety of associated organisations are running activities which dovetail with this work on effective 
knowledge management and professional networking. A number of these take forward projects initially 
funded by what was the Training and Development Agency for schools (TDA) or the Higher Education 
Academy. These are now managed by professional associations, universities or other groups: 

 Behaviour2Learn – Professor Philip Garner, University of Northampton 
 Multiverse-  Dr Sam Twiselton, University of Cumbria 
 Teacher Training Resource Bank3 – Mike Blamires, Canterbury Christ Church University 
 Education Evidence Portal – Andrew Morris and Institute of Education 

Networks such as 
Teacher Education Advancement Network – Alison Jackson, University of Cumbria 
 
Mirandanet – Professor Christina Preston, University of Bedfordshire 
 
Specialist Teacher Training Resources initially funded by the TDA are being maintained by subject 
associations. 

http://www.educationcommunities.org/welcome.do
http://www.educationcommunities.org/
http://www.educationcommunities.org/
http://www.meshguides.org/
http://www.meshguides.org/
http://www.educ.cam.ac.uk/research/projects/super/
http://mdxpartnership.org.uk/
http://www.educationcommunities.org/c/120856/doclib/document-display.do?backlink=ref&id=137061
http://www.educationcommunities.org/c/120856/doclib/document-display.do?backlink=ref&id=137061
http://www.behaviour2learn.co.uk/
http://www.ttrb3.org.uk/
http://www.eep.ac.uk/DNN2/
http://www.cumbria.ac.uk/Courses/SubjectAreas/Education/Research/TEAN/TEANHome.aspx
http://www.mirandanet.ac.uk/
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Expected Outcomes 
-Trends in student attainment that can be directly related to new pedagogic practice: specifically 
through improved practice in differentiation supported through providing just-in-time access to 
research based knowledge for teachers, NQTs, student teachers, learners and their parents 
 
-Increase in teachers and teacher educators using and collaborating in building evidence based practice: 
specifically demonstrated through online work and engagement 
 
-Engagement with the evidence base from the beginning of their training by student teachers 
 
-Positive involvement from those who are already working in this area: specifically demonstrated 
through user surveys. 
 
Vision 
The Education Futures Collaboration promotes a philosophical way of collaborative working to build and 
share evidence based knowledge for educational practice and includes a set of tools to make that 
happen. 
 
Why this approach? 
The uniqueness of the collaboration comes from a joined up approach supporting research and evidence 
informed practice, managed and developed by education experts. 
 
Sustainability 
The model for development and management of the Collaboration is based on existing successful 
models in the medical field. The goal is to work with existing resources to ensure sustainability of the 
work over the long term and to seek additional funds for special projects. 
 
Governance 
Governance is through the Board of Trustees which has ten members from founding organisations and 
associated organisations: UCET (Universities’ Council for the Education of Teachers), University of 
Wolverhampton, St Mary’s University College, University of the West of Scotland, University of 
Bedfordshire, InterfaceSpace  and associated school network, Kings College. University of London, 
MirandaNet, Core Education. Staff from a wide range of universities and schools are already involved in 
the activities. An analysis of users of the Education Communities platform from the two year pilot stage 
shows engagement of over 800 educators from over 140 UK schools, universities and colleges; over 70 
universities outside of the UK, over 110 UK charities, companies and education consultancies. There has 
been through word of mouth during the pilot phase.  As with the local government online communities 
of practice, some public servants in central government organisations also use the online community 
way of working to work with their contacts in the field. 
 
Getting involved 
There are a variety of ways in which organisations can get involved.  
To be kept up to date, register on the Education Communities Platform (click HERE), join the Education 
Futures Collaboration workspace (click HERE) and set your email alerts (right hand column) to receive 
updates. 
If you wish to be engaged in the projects outlined then use the contact us option on the sites listed or 
contact: Professor Marilyn Leask, Professor of Educational Knowledge Management 
(Marilyn.Leask@beds.ac.uk) at the University of Bedfordshire and Sarah Jones Director of Core 

http://www.educationcommunities.org/
http://www.educationcommunities.org/c/120856/home.do
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Education (a successor to the work of Ultralab at Anglia Polytechnic University) Sarah.Jones@core-
ed.org.uk) Tel: 07834502966/07568520447/01234400400. 
Reference 
OECD (2009) Creating Effective Teaching and Learning Environments: First Results from Teaching and 
Learning international Survey (TALIS) 
http://www.oecd.org/document/54/0,3343,en_2649_39263231_42980662_1_1_1_1,00.html  
 
 
------------------------------------------------------------------------------------------------------------------------------------------  
 
 
 
 
 

 
Bring Your Own Technology and Flipped 
Classrooms: levers for change or just more 
‘educational’ fads?  
 
The school system has been very effective at 
resisting claims that ICT will transform 
education. Is the current tsunami of mobile 
technologies and ‘the cloud’ going to be any 
different? Should schools buy iPads? Will 
schools be able to resist the influence of mobile 
phones? Do flipped classrooms really improve 
learning outcomes? If you were a head teacher 
would you move to the cloud and develop a 
Bring Your Own Technology (BYOT) strategy? If 
you don’t how will you afford to fund the ICT 
resources that your school will need over the 
coming years? 

 
These are critical questions, and ones that we 
currently lack sufficient evidence from research 
or practice to be able to answer. Vital 
(www.vital.ac.uk) has set up the EdFutures wiki 
(www.edfutures.net) so we can start to share 
information and advice, with a particular focus 
on mobile technologies, ‘responsible use’ 
policies, BYOD/BYOT, flipped classrooms, and 
the like.  EdFutures is open to anyone (with web 
access) and will continue even when Vital’s 
funding ends. 
 
Share EdFutures (www.edfutures.net) with your 
students – or better still set them an 
assignment that involves reviewing a relevant 
article (or carrying out a small scale case study) 
and publishing it in EdFutures. Together we can 
make this into a formidable resource to inform 
policy and practice (and maybe even raise our 
REF profiles in the process?!). 
 
For further info visit http://edfutures.net or 
contact Peter.Twining@open.ac.uk  

 

http://www.oecd.org/document/54/0,3343,en_2649_39263231_42980662_1_1_1_1,00.html
http://www.vital.ac.uk/
http://www.edfutures.net/
http://www.edfutures.net/
http://edfutures.net/
mailto:Peter.Twining@open.ac.uk
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The new challenge for teachers 

More and more schools are turning to 1:1 
models of teaching, largely through the 
acquisition of tablet computers. A small but 
growing number of schools are starting to go 
down the Bring Your Own Technology route. 
Both of these developments change the rules of 
the game, and pose a number of challenges for 
the teacher. It seems to me that any initial 
teacher training which does not address these 
challenges is failing in some way. 
The challenges are as follows: 
First, having immediate access to a device that 
is connected to the internet means that lessons 
have to be planned to take advantage of that 
fact. It means that student research is much 
more possible at the time it is relevant, and 
could potentially change the direction of the 
lesson. 
For example, if you say to the class look up X, 
and one of the students comes across a website 
that contradicts everything you’ve just told 
them, you need to deal with it. Will you start a 
discussion on how to verify information found 
on the web, or stick rigidly to our lesson plan? 
Admittedly, this is something which could occur 
anyway, but when it happens in the classroom 
there and then, as opposed to between lessons 
for homework, the classroom dynamic is 
changed. 
Second, 1:1 computing has its limitations, 
mainly in the form of discouraging collaboration 
between students. So a real challenge for the 
teacher is how to plan a lesson which enjoys the 
best of both worlds. Some teachers tell the 
students when it’s OK to use their tablets or 
other device, and when to share a laptop with 
two or three other students. Or do you think 
they should let the students decide? 
Third, if students are allowed to bring their own 
technology into school, teachers have to be able 
to achieve the aims of the lesson without the 
luxury of knowing that all students will be using 
the same application. That means the teacher 
needs to be more confident but also, 
paradoxically, not necessarily very competent in 
a technical sense. For instance, if the teacher 
says “Create a magazine page” she doesn’t have 

to know how to do that in every conceivable 
program the students might be using. What she 
will need to do is ensure that students know 
how to find out any how-to information for 
themselves. 
Finally, and perhaps most challenging of all:  
We know that technology has the power to 
transform and, beyond that, to enable us to 
come up with new ideas that would never have 
been thought of previously. If students are 
permitted to bring in their own technology, as 
opposed to merely their own device, they will 
also bring with them a range of applications and 
ways of doing things. They will also be able to 
explore and download apps in order to achieve 
different tasks. As a teacher, you have no idea 
what those apps might be, or what they might 
enable the students to do, so several schools, 
faced with the question “What can we use 
mobile phones etc for?” have handed it over to 
students themselves to come up with ideas and 
suggestions. How will you evaluate whether 
those ideas are useful, viable, or even safe from 
an e-safety point of view? 
I have avoided the discipline challenge, because 
I think that is best dealt with on a policy level by 
the school as a whole, but it does need to be 
addressed. Many schools have substituted 
“responsible use policies” for their “acceptable 
use policies”, which puts the onus on students 
to behave like adults. 
The main thing to bear in mind about Bring Your 
Own Technology is that it is not going to go 
away. If anything, it is likely to become more 
widespread. Any course or organisation which 
doesn’t address the challenges posed to 
teachers by this and the 1:1 computing 
approach would seem to me to have limited 
relevance in today’s – or at least the near 
future’s – classroom. 
An independent educational ICT consultant, 
Terry Freedman publishes the ICT in Education 
website at www.ictineducation.org and the 
newsletter “Computers in Classrooms” 
(www.ictineducation.org/newsletter). Terry is 
currently working on a book about Bring Your 
Own Technology, and invites anyone who 
knows of schools considering or embarking on 
it to get in touch. 

http://www.ictineducation.org/
http://www.ictineducation.org/newsletter
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Promoting Digital Literacy through OER: the 

use and reuse of open educational resources 

 
This year, ITTE ran a pre-ITTE conference event 
at the St Anne’s College Oxford, which was a 
free workshop (funded by the HEA) to support 
the dissemination of OER (Open Educational 
Resources) projects. This provided an 
opportunity to share with the ITTE community 
our project on ‘Digital Literacy’, which is being 
funded by HEA/JISC in partnership with ITTE, 
University of Bedfordshire and Core-Education, 
led by Sarah Younie, working with Pete 
Bradshaw, Sarah Jones and ITTE collaborators.  
The term ‘Open Educational Resource’ appears 
to have been first coined by UNESCO (2002).  
They define them as “"technology-enabled, 
open provision of educational resources for 
consultation, use and adaptation by a 
community of users for non-commercial 
purposes” (p.1). Digital technologies provide a 
wide range of tools which research shows can 
enhance and support teaching and learning. 
However, this knowledge is not uniformly 
known across the university workforce, or 
across all teachers in all university disciplines. 
This workshop examined open educational 
resources (OERs), which are cross-disciplinary, 
applied in an online context and which are used 
to support the development of understanding 
of the power of collaboration. The workshop 
also examined the re-purposing of open 
educational resources (OERs) in an interactive 
way.  
The session was opened with a key note from 
Peter Twining, the Director of Vital, Open 
University who critically explored what the term 
OERs really might mean. Peter outlined some of 
the OER initiatives within the OU starting with 
the SoURCE project in 1998 (the days of 
metadata standards and inter-operability) and 
went onto explore some whats, whys and 
wherefores of OERs. The workshop was a 
focused learning session, which offered 
participants the opportunity to develop their 
skills and knowledge about Open Education 
Resources (OERs). This was a practical session, 
in which a number of OERs were examined by 

participants in small groups, lead by those who 
have undertaken research projects to develop 
OERs on digital literacy for university teachers.  
The session drew on the findings of two 
HEA/JISC projects to develop academic practice 
centred on the use, and re-use, of OERs. The 
first workshop drew on the findings from our 
‘sister’ project the ‘DeFT: Digital Futures in 
Teacher Education’ at Sheffield Hallam 
University. Led by Richard Pountney, this 
project has been developing an online-based 
open textbook 'Digital Literacy for Open and 
Networked Learning', which will incorporate 
resources addressing the opportunities and 
challenges of embedding digital literacies within 
teacher education at all levels as well as a set of 
tools and resources for embedding open 
educational resources within the school sector.  
The second workshop drew on the findings 
from the ‘Digital Literacy and Creativity’ OER 
project, which is led by the University of 
Bedfordshire, in partnership with Core-
Education (not for profit) and ITTE. This session 
explored OERs that are suitable for all HE 
teachers and, which link to the UK PSF.  This 
focused on the needs of HE tutors with respect 
to digital literacy and examined conditions 
needed to support HE tutors in developing their 
digital literacy skills through the use of OERs.  
This event provided discussion opportunities 
and focused on the needs of teachers in the 
field of higher education with respect to digital 
literacy and examined conditions needed to 
support tutors in developing their digital literacy 
skills. We also explored the understandings of 
university teachers when it comes to 
appropriate practice with-and- through digital 
literacy as well as what the most appropriate 
means are to assess understandings of digital 
literacy pedagogies.  
Further information  
Information about the "Digital Futures in 
Teacher Education" project and online-based 
open textbook “Digital Literacy for Open and 
Networked Learning” can be accessed from 
their project blog 
www.deftoer3.wordpress.com and the open 
textbook will be hosted on the project website 
www.digitalfutures.org. The project team can 

http://www.deftoer3.wordpress.com/
http://www.digitalfutures.org/
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be contacted at r.pountney@shu.ac.uk (project 
lead) and a.gruszczynska@shu.ac.uk (project 
manager). 
The ‘’ Digital Literacy and Creativity’’ ITTE and 
HEA/JISC project will continue to gain feedback 
from the online community of users and further 
develop this resource. Longer term, the aim is 
to develop the teacher workforce base of HEIs 
in terms of their digital literacy skills through 
the project’s development of a 30-credit 
postgraduate module in the use of OERs for 
digital literacy. Information about the project 
can be accessed from project website – please 
come and join us online to explore the 
resources at 
http://www.educationcommunities.org/c/7597
9/home.do . The Project team can be contacted 
at syounie@dmu.ac.uk (project manager), 
sarah.jones@core-ed.org.uk (project 

development officer) and 
p.r.bradshaw@opne.ac.uk (ITTE project officer).   
Thank you to all those from ITTE who have 
joined the online project to date; it is not too 
late to join us. Thank you to those ITTE 
members who have authored ITTE OERs. A 
special thank you to Pete Bradshaw for being 
the ITTE project lead and ITTE OER authors 
Helen Boulton, Andy Connell, Alison Hramiak, 
Sharon Tonner and Mirandnet colleagues who 
also contributed OERs Christina Preston, John 
Cuthell, Leon Cych and Theo Keuchel.  
Sarah Younie, Sarah Jones and Pete Bradshaw 
 
 
Dr Sarah Younie 

 
 

 

 

 

mailto:r.pountney@shu.ac.uk
mailto:a.gruszczynska@shu.ac.uk
http://www.educationcommunities.org/c/75979/home.do
http://www.educationcommunities.org/c/75979/home.do
mailto:syounie@dmu.ac.uk
mailto:sarah.jones@core-ed.org.uk
mailto:p.r.bradshaw@opne.ac.uk
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GAMES BASED LEARNING: more than toys?  

Former ITTE chair, Dr Sarah Younie, 
presented a paper at the ITTE conference 
on digital games based learning.  

The paper critically assessed the research 
on digital games and the extent to which 
there is evidence that this technology can 
enhance learning. The paper examined 
theories that help us understand the appeal 
of gaming, and drew on psychological 
theories of play, alongside motivational and 
arousal theories to explain how gaming 
activities sustain interest for long periods of 
time. This was set within the context of the 
research on gaming and the current 
evidence base about games based learning. 
The paper considered applications to 
practice and outlined the barriers to more 
widespread implementation. 

To briefly outline, digital games based 
learning has gained considerable interest 
since the early 2000’s when high-profile 
proponents (Prensky 2001, Gee 2003) 
proposed that gaming has an impact on 
cognitive development. This theory has 
gained traction in terms of research and 
interest in the potential of games on 
learning, which has occurred alongside an 
expansion in variety of games and gaming 
platforms. 

Younie cited the research that asserts that 
computer games are popular with players of 
all ages and both genders (Johnson et al. 
2011). She then asked why is it that games 
enable players to maintain concentration 
for such long periods. The principles 
underpinning design of successful games 
are similar to the same key principles 
supporting effective learning (De Freitas 
2006, Douch et al. 2010). In marrying 
gaming strategies to educational aims and 
content in order to promote a holistic 
approach to learning it is possible to get the 

most out of both gaming and learning 
together.  Working towards a goal, using 
problem solving processes and experiencing 
success are gaming strategies that are 
replicable and can transfer to games with 
an educational content. Younie referred to 
educational gaming enthusiasts who cite 
how multiple aspects of interactivity, 
creativity and problem solving have the 
potential to enhance learning; as players 
are given power and control over the flow 
of events and learning content, so learners’ 
engagement and ownership promotes an 
enhanced learning experience.  

Younie went on to argue that there has 
been an expansion in the diversity of 
computer games and gaming platforms this 
past decade of which the most significant 
has been the evolution of handheld mobile 
devices (Douch et al., 2010). Added to this is 
the increasing interest in digital games for 
learning (Miller and Robertson 2010). 
Johnson et al., (2011) point out the wide 
diversity of games available to educators 
including complex, massive multiplayer 
online (MMO) role playing games. Because 
of this diversity, for the purposes of the 
paper, it was necessary to begin with a clear 
definition of what is meant by computer 
games; see Prensky (2001) who defines six 
essential elements.  

Importantly, it is the development of 
educational content, which is gaining more 
interest. The premise behind these 
educational games is that learners read 
about a topic, which is then actively 
explored through online playing. As Johnson 
et al., (2011) asserts these games lend 
themselves to curriculum content, requiring 
learners to discover and construct 
knowledge in order to solve problems.  

The New Horizon report (by Johnson et al. 
2011) outlines recent examples of 
developments in augmented reality games 
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(ARGs) and educational content. For 
example, the ARG World Without Oil  is a 
‘collaborative, social imagining of the first 
32 weeks of a global oil crisis’; and 
Superstruct, is a game in which players face 
‘daunting environmental, political and 
health challenges in a world ten years in the 
future’ (Johnson et al.,2011: 21). Similarly, 
The Tower of Babel is designed for schools, 
for learners of all ages, for learning 
languages other than their own. These 

three examples are designed specifically to 
outline curriculum content, which help 
learners gain new perspectives and insights 
through engaging them in the topics in 
more complex and nuanced ways (ibid.).  

This paper is being published as a chapter in the 
forth coming book by Younie and Leask 
Teaching with Technology published by OUP, 
out in February 2013.  

DR SARAH YOUNIE 

 

 

 

-------------------------------------------------------------------------------------------------------------------------------  

iLearniTeach: Beyond TeachMeet? 

The context 

At last year's ITTE conference we conducted a 

short presentation and discussion group 

regarding a Teaching Agency funded initiative 

which we led with student teachers and 

teachers from local partnership schools to 

explore new ways of combining university-led 

training with school-based experience. In this 

short article we would like to share some more 

of the background to this initiative and highlight 

some issues in these interesting times for ICT 

and education. 

In April 2012, the University of Brighton 

hosted iLiT (iLearn, iTeach), a small, one-day 

conference for local primary teachers and 

university students. The teachers were selected 

by the School of Education’s ICT team from a 

range of local schools in Brighton & Hove and 

East and West Sussex. Some of the teachers 

were Brighton University alumni; all were 

enthusiastic about teaching across the 

curriculum using new technologies. The student 

delegates were all ICT specialists drawn from 

the range of primary ITE provision at Brighton 

University. The morning followed the model 

established at TeachMeet events, whereby a 
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dozen teachers gave micro-inputs (10 minutes) 

on successful teaching and learning with new 

technologies taking place in their school. The 

TeachMeet events have become a useful format 

for sharing practice with ICT but we wanted to 

explore how we could develop this format 

further to include practice/work-based 

elements. 

In the afternoon, small groups of 

students were allocated to each teacher. They 

were to plan together a follow-up session 

(about half-a-day) that would take place in 

schools in subsequent weeks. Throughout the 

day there was an opportunity to celebrate some 

of the students’ excellent work with new 

technologies in a digital exhibition. The 

conference and follow-up sessions were 

evaluated by all teachers and students. 

Reflecting on the model 

This project provided opportunities for both 

local schools and student teachers to exchange 

and develop models of professional practice 

with technologies, enriching and building upon 

existing provision. iLiT 2012 explored new 

models of synthesising school- and university- 

led training. So what was new we hear you say? 

We challenged the traditional expert-novice 

model of apprenticeship and moved towards 

peer and collaborative learning between 

teachers and students. In this new relationship 

both parties identified common areas for 

professional development.  

Feedback from both students and 

teachers indicated that they enjoyed the 

opportunities afforded by this experience: that 

is, more dedicated time to plan and discuss 

learning opportunities for children; being 

introduced to new technologies which might 

enhance their own teaching as well as the 

children’s learning; a shift in dynamic from 

more formal student placements; and the 

affirmation of an appropriate ITE experience in 

preparing students for their future careers. The 

conference also provided an opportunity for 

local schools to exchange effective practice with 

technologies which enhances pupils’ learning.  

The provision of non-contact time 

dedicated to bringing experienced professionals 

and student teachers together strengthened 

existing partnerships between the School of 

Education, student teachers and schools. The 

school-led follow up created an authentic 

context for trainees to develop their 

professional practice with technologies across 

the curriculum. 

Outcomes 

The model that we created for the iLiT 

conference has been positively received in 

the School of Education at Brighton. It is 

intended that this opportunity to invite 

local teachers to share their practice 

alongside student specialists be adopted 

across other subject areas. For example, 

other teams are currently planning a small-
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scale conference based on the iLiT model. 

Thus the initiative has had sustainable 

benefits beyond ICT and the ICT subject 

group in the School of Education. Therefore 

those students who join the university in 

September are likely to take part in some 

similar event, with greater flexibility and 

closer collaboration creating a new dynamic 

to the relationship between ITE provider 

and local schools.  

Perhaps most importantly, when 

analysing the students’ and teachers’ 

feedback, we found that they chose to 

address more technically and pedagogically 

demanding tasks that extended their own 

ICT capability, as well as having implications 

for the school’s future ICT curriculum. One 

group, focusing on Scratch programming to 

create interactive games with a class of Year 

6 children, became so immersed in the 

experience that they spent significantly 

more time in school than initially planned. 

James, one of our third year ICT specialists, 

made the following observation. 

“We taught them how to make a basic 

game in Scratch, with a maze, prizes, score etc. 

On day 1 we managed to get everything 

covered that we had planned for the two days, 

the teacher said they had some experience of 

programming before, but we had no idea how 

quickly they would pick this up! On day 2 we 

decided to let them loose on Scratch and see 

what they could remember, we started the 

lesson with a recap of the day before but they 

seemed to know it all and just wanted to get 

straight into it! Thank you for the opportunity 

to do this, it was great and I definitely learnt a 

lot!” 

 

James and his partner’s work with Scratch is 

also featured on his website  

(http://www.james-ahmed.co.uk/teaching-

scratch-to-year-6/). A short video from the 

conference is also available at the following 

address https://vimeo.com/42792676 . 

 

Martin Torjussen and Keith Turvey 

University of Brighton 

 

------------------------------------------------------------------------------------------------------------------------------------- 

 

http://www.james-ahmed.co.uk/teaching-scratch-to-year-6/
http://www.james-ahmed.co.uk/teaching-scratch-to-year-6/
https://vimeo.com/42792676
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Schools project to take web technology into the classroom 

 
A new project which focuses on developing the 

use of web technologies, such as social 

networking, blogs and wikis, in the classroom is 

to be run by Nottingham Trent University 

teacher trainees in partnership with five local 

secondary schools.  

 

Qualified English, maths and science teachers at 

The National School, Nottingham Academy, 

Nottingham Bluecoat School & Technology 

College, Djanogly City Academy and the English 

Martyrs Catholic School will work with 

secondary teacher trainees from the 

university’s School of Education to explore how 

web technology can be used to deliver 

outstanding lessons. 

 

Launched thanks to a £5,000 grant from the 

Teacher Development Agency,  the project will 

initially focus on Key Stage 3 (Years 7 and 9) 

lessons in core subjects, and will also target 

developing literacy levels, and working with 

disaffected and Special Educational Needs 

learners. 

 

Each of the trainees will be paired with a 

qualified teacher at one of the project schools. 

They will initially discuss the appropriate Web 

2.0 technologies and then identify lessons 

where they could enhance engagement, 

learning and progression. The trainee will then 

write the lesson plans, set up the chosen 

technology and support the teacher in 

delivering the lessons.  The project is already 

under way in some of the schools and the 

project team comprising colleagues from the 
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School of Education are excited at the findings 

and the involvement of the staff and pupils in 

the school.  It is proving to be a great 

opportunity to work with enthusiastic teachers 

wanting to develop the use of technology in 

their classrooms and their understanding of the 

changing pedagogy when using new 

technologies to support learning and teaching. 

 

This project links directly to the Government 

priorities of improving literacy, engaging 

disaffected pupils and the importance of pupils 

accessing learning outside the classroom as well 

as inside.  The project is using technology to 

encourage pupils to be explorers, 

communicators and producers of knowledge 

both in and out of school.  It is also helping 

trainee teachers to develop leadership skills and 

equip them for employment. The project will be 

shared at the ITTE Conference in 2013, with 

interim findings being reported at ITTE 2012.   

 

The project team are Dr Helen Boulton (lead), 

Rachael Smith, Kate Buttler and Dave Chaplain. 

 

If you are leading or part of a similar project 

and would like to share experiences please 

contact Dr Helen Boulton on 0115 8488932 or 

Helen.boulton@ntu.ac.uk. 

 

 

How do students perceive ICT- what is important to them? 

Pete Bradshaw, The Open University 

p.r.bradshaw@open.ac.uk 

This article is a cut down version of one to be published Advancing Education. It is drawn from my PhD 

thesis which was completed in 2011. The research and analysis was thus done prior to the recent flurry 

of pronouncements on the future of ICT as a subject, its curriculum and its relation to other subjects. The 

findings are still pertinent I believe in giving 16-year olds’ perspectives of ICT, all of whom were entered 

for a formal qualification in the subject. It is intended that this is the first of three articles drawn from the 

thesis – the second will look at perceptions of assessment of ICT and the third the importance that the 

school, and system context, has on the student view. 

 

mailto:p.r.bradshaw@open.ac.uk
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One of my key research aims was to critically analyse the ways in which students aged 16 construct their 

learning of ICT capability in formal and informal contexts. Emerging from this was a clear sense of what 

they saw as important. The article begins with an overview of this view that students have, or at least 

had, of ICT. It is followed by a discussion of how the research was undertaken and a presentation of some 

of the data and its analysis. 

Overview 

The research clearly showed that students viewed ICT as being primarily a subject that leads onto future 

utility. This may be manifested either in the use of an ICT qualification as a passport to future success or 

as being something that develops life skills. The passport, a qualification, is to the next stage of their 

education or something that is required by employers or universities. This view of the utilitarian nature 

of ICT could have lead to an interpretation that students perceived the subject solely as one in which 

learning is restricted to skills. This was not the case. Students reported, for example, on creative aspects 

of their learning. This includes both skills and knowledge and understanding of creative processes and 

their application to problem solving. 

Students construct their view of the content of the ICT curriculum through the lens that determined by 

the school they attend and the course they are following. This is touched on here but will be discussed 

more fully in the third article. Their perception of their learning of ICT was enculturated by the formal 

context of the curriculum and assessment criteria of the specification of the ICT qualification they were 

taking. When considering which aspects of ICT they regard as important students were more likely to 

prioritise topics that formed part of their formal education than uses of ICT that were part of their 

informal, or non-formal, learning. It seemed to be entirely possible for students to have a detailed view 

of a topic and to see it as important for later life but not to regard it as something that should be in the 

curriculum.  

This tendency to dismiss or undervalue informal or out of-school use is even more emphasised when 

considering assessment – to be discussed in the second article – but it was a common feature of their 

responses. An example of such of topic is the use of a diverse set of communication tools. Students 

report sophisticated uses of communications technology, but do not think it is part of the subject ICT. On 

the other hand where students do value informal uses of ICT these tend to be creative e.g. video editing. 
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One of the phenomena emerging from the study vies that of enculturation. Students report that what is 

in the specifications is what is important to them. This does not negate the claims made for curriculum 

and assessment revision. Rather it suggests that students are unable to see beyond the course they are 

taking and construct their learning, and the subject of ICT, around whatever is presented. Similarly it 

would tend to indicate that they are unable to see the transformative nature of ICT (Williamson et al., 

2005), working instead to the list of exam board requirements. Both ‘Working to a list’ and ‘[Following] 

exam board requirements’ were explicit poles of the constructs elicited in the first phase of data 

collection. Educational commentators and researchers, in contrast to students, are outside of the 

experience of actually following a course to assessment at 16 and are not constrained by this 

enculturated view. Further evidence of this came in group interviews where students, when asked what 

they would include in a new ICT course if they could design one, said they would not make radical 

changes. 

Student perceptions of their own learning in ICT were found to be dominated by the requirements of the 

course they are following but the same is not true of what constitutes ‘being good at ICT’. When asked to 

think of someone (which may have been themselves) who was ‘good at ICT’ and what made them ‘good’, 

students sometimes referred to things that were drawn the formal learning done in school but they also 

referred to other aspects of ICT use. These centred particularly on problem-solving and the ability to fix 

hardware or, in a few cases, to programming. Here students appear to have equated ‘good’ with open-

ended learning and constructionism (Papert, 1980). Often this was phrased in the context of helping 

others from which one can infer that students had a constructivist, or at least social, view of learning 

(Piaget, 1973; Vygotsky, 1978; Bruner, 1996; Wenger, 1998; Craft, 2011).  

The methodological point of view used was set in interpretive tradition. By this is meant that it was the 

interpretation of the students, filtered through the interpretation of the researcher that is paramount. 

The particular approach owed much to a ‘spiral’ technique develop particularly in the understanding on 

responses in more therapeutic contexts and drew heavily on the work of  Conroy (2003) in nursing and 

on Smith and Osborne (2003). While these contexts and methods may not seem, at first, to have a direct 

application to education and learners the key feature was that they start with a ‘blank sheet’. 

Respondents, in this case students, interpretations of their world are allowed to come out as far as 

possible unfettered by questions, surveys or hypotheses. My own viewpoint had to be initially 

suppressed as much as possible. This is the notion of ‘bracketing’ that has a long tradition in 

phenomenological research (see for example Finlay, 2009 for an overview). The data was collected in 
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three phases – repertory grids, questionnaire and interview. Each phase developed findings from the 

preceding ones. 

In the final analysis - of the interviews - 91 comments were identified that indicated an importance of ICT 

to the students. These could be clustered into three themes of creativity, relevance and enculturation 

with sub-themes as shown in Table 1 

 

Theme Sub theme n 

Creativity It is creative 4 

 One can self teach/by doing 3 

Enculturation It goes further than Business Studies 3 

 It develops basic skills 13 

 One learns how to use software 5 

 It considers e-safety 2 

 It is the 'in thing' 1 

Relevance The qualification is 'Badge' 9 

 It is needed for college/university 4 
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 It is needed for jobs 11 

 It is needed for future life 17 

 It develops conceptual understanding 4 

Other Other 15 

Table 1. Responses from interviews – importance of ICT 

ICT as a subject is important because…

(91 comments)

4

3

3

13

5

2

1

9

4

11

17

4

15
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It is creative

One can self teach/by doing

It goes further than Business Studies

It develops basic skills

One learns how to use software

It considers e-safety

It is the 'in thing'

The qualification is 'Badge'

It is needed for college/university

It is needed for jobs

It is needed for future life

It develops conceptual understanding

Other

Creativity

(7)

Enculturation

(24)

Relevance

(45)
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The most striking thing from the students’ responses, supporting the very initial comments in the 

repertory grid, was the predominance of views that came from the school and the specification. As 

before comments around Microsoft office gave a very clear boundary to their view of what ICT might be. 

Aspects of creativity were reported much less.  

Creativity – or at least that aspect which is literally creating something was given some prominence by a 

significant minority of respondents. This product focus is also most often accompanied by a linkage to 

the world of work and is seen in the emergence of the phenomenon of ‘relevance’. It was often 

something that students thought was an indication of what indicated that someone was ‘good at ICT’.  

When talking about what they do in ICT and how they perceive the subject and its assessment, students 

overwhelmingly reported the requirements of the specification by what they produce and the tools 

which they use in the production e.g. posters, websites, spreadsheets and databases. Less explicit in 

their response was consideration of knowledge and understanding or reference to processes. What is 

produced is a key element of the evidence for coursework. Thus the students’ view of importance is 

coloured by the systemic view and the needs of assessment. These will be returned to in subsequent 

articles. 
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A Note from Wales 
 

 
 
Reflecting on the role of ICT in 
education and indeed the nation’s 
needs for a digital workforce it 
may interest you to read about 
the pathway that Wales is 
following.  The minister for 
education and skills in Wales, Mr 
Leighton Andrews, made public 
his intentions for a Digital Wales 
in June this year.    
 
In 2012 Andrews commissioned 
an independent review of digital 
classroom teaching1. In June 
2012 he considered the wide 
ranging recommendations in the 
report and agreed an action plan 
for the use of digital technology to 
improve performance in schools.  
From the summaries of the action 
plan it is interesting to see how 
closely Wales is following 
Scotland’s lead. 
 
 
In September 2012 a National 
Digital Learning Council is 
expected to start work.   This 
would provide strategic guidance 
on the use of digital technology in 
teaching and learning in Wales. 

                                                             
1
 Carried out by a Task and Finish Group chaired by Janet 

Hayward, headteacher of Cadoxton Primary School.  The 
group published its report entitled Find it, Make it, Use it, 
Share it – Learning in Digital Wales on 29 March 2012. 

The membership of the Council 
will be drawn from schools, 
further education and the skills 
sector in Wales.  In addition, the 
work of the Council will be 
supported by a number of 
professional advisors from higher 
education and industry.   
 
Following this, in December 2012, 
a new bilingual learning platform 
for Wales will be launched, for 
which the working title is Hwb, 
which is not unlike the Scottish 
‘Glow’.  Similar to the rest of the 
nation, many schools and local 
authorities in Wales are already 
using some form of learning 
platform to host teaching and 
learning resources and support 
education activities.  The 
government is hoping that the 
Hwb will provide a platform for 
educators and learners to share 
resources, knowledge and 
experience across the whole of 
Wales.  It will also provide a 
personal e-portfolio which 
learners can use throughout their 
education – with the potential for 
learners to create an “account for 
life” by linking their use of Hwb to 
their unique learner number. 
There are no more details about 
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this at the moment, but the 
concept is interesting. 
 
Rumours that we were to lose 
NGfL Cymru started to spread 
towards the end of last term, 
which was to be the sad demise 
of another national resource. 
However, the ideas is that the 
Hwb will provide the online home 
for a national digital repository 
including the thousands of 
curriculum and good practice 
resources including those which 
were previously held on NGfL 
Cymru. So it is not all bad news.   
 
One of the best aspects of the 
Hwb, is that it will provide a 
facility for teachers and learners 
to upload and share their own 
digital content and to collaborate 
on creating new tools and 
materials.  Hopefully this will be 
used as intended, and will bring 
together excellent work and 
resources that are scattered 
around the web at present.  It 
should also ensure that 
resources, although easily 
adaptable, do reflect the Welsh 
curriculum. The working 
assumption is that Creative 
Commons licensing will be 
applied to resources which will be 
commissioned and published via 
Hwb in order to encourage reuse 
and development.  It is a key 
principal that both teachers and 
learners should be actively 
engaged with digital tools and not 
just consumers of readymade 
content.  
 
The minister is encouraging the 
use of iTunes U to showcase the 
best educational resources and 
activities in Wales.  He also 

hopes that the Hwb will provide 
access to the wide range of free 
educational tools and resources 
which have been developed 
through the Microsoft Partners in 
Learning initiative. 
 
To ensure that technology is used 
effectively to improve learning 
outcomes a team of Digital 
Leaders which will be drawn from 
the best practitioners using digital 
technology in Wales, is expected 
to start work by December 2012.  
Mr Andrews is hoping to raise the 
profile of digital technology in 
education, and of Welsh 
achievements in this field, by 
sponsoring an annual National 
Digital Event.   This should be 
something to look out for, 
although I can’t find any 
information about it as yet. 
 
Andrews is keen to exploit the 
momentum and enthusiasm 
which has built around the 
development of products such as 
the Raspberry Pi and Dot Net 
Gadgeteer in order to reinvigorate 
the interest of children and young 
people in computing, and 
encourage them to consider 
future study and careers in a field 
which is of such importance to the 
Welsh economy.  
 
Another giant step forward is the 
change in attitude to the use of 
social networking technologies in 
education. Whilst the Welsh 
Government “is fully committed to 
safeguarding children and young 
people in Wales and support 
measures to prevent children 
from accessing harmful and 
illegal content on the Internet” 
(Andrews, 2012).   
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Through the Hwb, they will be 
encouraging schools to make full 
use of social technologies in 
order to engage learners and 
improve learning outcomes.  This, 
especially for most of our 
secondary schools, is a massive 
turnaround. In previous years, 
local authorities have been asked 
to block access to social 
networking rather than run the 
risk of inappropriate behaviour, 
now with the ‘teach them to be 

safe’ approach such resources 
can be used creatively and 
constructively in education both 
within and beyond the classroom.   
 
Summaries taken from the eritten 
statement by The Welsh 
Government learning in Digital 
Wales 21st June 2012 
 
 
 

 

--------------------------------------------------------------------------------------------------------------------------------------- 

Blackboard World 12 
http://www.blackboard.com/BbWorld/Home.as
px  
In July I was invited to BbW12 in New Orleans. I 
was prepared for big and bold, and big and bold 
it was. Two and a half thousand delegates, 
conference centre half a mile long and plenty of 
good old fashioned American razzamatazz. 
However there was plenty of focus too on the 
serious business of learning technology. I 
believe that in Higher Education we still face 
real challenges with implementing blending 
learning thoroughly into our curriculums and 
demonstrating the impact on our students’ 
learning and these challenges were evident in 
many of the practitioner workshops I attended. 
Colleagues all over the UK and US are trying to 
engage students, to communicate effectively, to 
support faculty new and old in using blended 
learning effectively. It was clear that there is 
good and innovative practice in many places, 
but also that blended learning still hasn’t really 
had the influence on Higher Education that it 
might. Everywhere I looked for the impact of 
blended learning approaches on student 
learning and attainment. Everywhere I got the 
same answer ‘it’s difficult’. Blackboard as a 
company are aiming for genuine innovation in 
their offering, with new links to social media 
and content being developed. They and many of 

colleagues at the conference seem to be fully 
subscribed to Prensky’s idea that the students 
of today have expectations as digital natives, 
and there is even a very nifty film about it: 
http://blog.blackboard.com/company/featured
/coming-now-to-a-school-near-you-the-active-
learner/ 
Whether or not you buy into Prensky’s ideas, 
certainly it is certainly thought provoking. I 
believe that the students beginning their 
university careers this September are indeed 
more at ease with technology than ever before. 
But I also believe they are smart and discerning, 
and will only engage in activity which genuinely 
helps them to learn. The challenge I face is 
finding the best ways to make blended learning 
work effectively face-to-face and using the 
Blackboard VLE and a teacher, and as a 
researcher finding a way to effectively assess 
and measure the impact on learning. If I’ve got 
some sensible answers by the end of this 
academic year, maybe I’ll be able to share it at 
Blackboard World 13, next summer in Denver? 
Helena Gillespie 
Senior Lecturer in Education 
UEA 
Norwich 
h.gillespie@uea.ac.uk 
 
 

http://www.blackboard.com/BbWorld/Home.aspx
http://www.blackboard.com/BbWorld/Home.aspx
http://blog.blackboard.com/company/featured/coming-now-to-a-school-near-you-the-active-learner/
http://blog.blackboard.com/company/featured/coming-now-to-a-school-near-you-the-active-learner/
http://blog.blackboard.com/company/featured/coming-now-to-a-school-near-you-the-active-learner/
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