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From the Chair 
Since the Summer began we have had a number of interesting developments.  The final vision of the 
National Curriculum Pos for Computing came out very recently.  Nice to see e-safety put back in! 
 
The DfE have agreed to reconvene the Computing Subject Expert Group, so I am attending in 
Manchester on Friday November 8th.  The support materials for Computing (primary and secondary) put 
together and hosted on the ITTE site have been well publicised and used - many thanks to all involved. 
 
A number of articles have been written by key players in industry saying there is too much emphasis on 
coding in the new Curriculum and they are worried about a lack of IT literate school leavers. 
 
There has been a proliferation of CPD courses in Computing and Computer Science.  Many, as I have 
seen them, seem to have focused on coding and raspberry pi.  Is there enough to really meet the needs 
of teachers for the whole curriculum?  Should ITTE and its members do more?   
 
In ITE, the move to School Direct (SD) seems to have impacted slightly negatively on recruitment to 
Computer Science courses, though not as bad in the end as it had looked like it might be.  This, after a 
poor year in 2012/13.  The main challenge for SD, reported to me, has been caused by school ‘changing 
their minds’ after bidding for and accepting SD numbers.  With so few graduates in 
Computing/Computer Science recruitment will remain difficult.  I hope pre-ITE SKE numbers are 
confirmed this month.  It is important we continue to push the DfE and NCSL on recruitment support. 
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A really big challenge now for ITTE is where to position itself in this new educational landscape. We need 
to be clear on our vision and direction of travel. Amongst other questions, we need to consider the 
following. How do we further engage with school based ITE/ITT? How do we maintain and expand our 
membership? What purpose should the journal, newsletter, web site, conference and ITTE list serve?  
How do we make sure conference does not lose money?  Should we cooperate further with other 
national and international organisations (NAACE, CAS et al) and, if so, how given we are volunteers? 
 
The committee, meeting this Autumn, will begin to address these tricky questions.  For the good of the 
organisation, we need to reflect, develop ideas and then move quickly to engage the wider membership. 
Once more we enter ‘exciting times’.   
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From the Editor 
 
As they say ‘all good things come to an end!’ So this is my final time as editor of the Newsletter and a 
move into proper retirement. It is time for someone else to take over. 
From now on all articles should be sent to Alison Hramiak at Sheffield Hallam University.  
Her email address is: A.Hramiak@shu.ac.uk.   
From the Editor 
 
As they say ‘all good things come to an end!’ So this is my final time as editor of the Newsletter and a 
move into proper retirement. It is time for someone else to take over. 
From now on all articles should be sent to Alison Hramiak at Sheffield Hallam University.  
Her email address is: A.Hramiak@shu.ac.uk.   
 
During my involvement with ITTE I have learned from others, made friends, and received support and 
ideas. The strength of the Association is in the way it is a real community of like minded people who want 
to ensure each new generation of teachers understands how technology can positively support teachers 
and learners at whatever level. Over the years ITTE has contributed to the national agenda, been involved 
in writing support materials as the curriculum has developed and both individually and collectively 
contributed hugely and positively to the research in the area of new technologies. As a community we 
have members who are nationally and internationally recognised and as such we should celebrate that 
fact. 
 
Whilst we are celebrating it will not have escaped your notice on the email list that Libby Jared is now Dr 
Libby Jared-well done to Libby! To anyone else who has received their doctorate or other professional 
recognition in the last few months we should also send our congratulations. Of course, like ITTE, much of 
the hard work is done in colleague’s own time and we all know the pressures that everyone works under 
on a day to day basis.  
 
Into that category comes the ITTE web editor. Gavin has been web editor over the past four years. He has 
made significant improvements, going beyond his initial brief as content editor to maintaining and 
updating the technical functionality of the site and ensuring that technical hitches and attacks by hackers 
have been speedily dealt with. Because his workload has increased he is no longer able to devote as much 
time to the web editor role that he would like and is standing down, although he is willing to support his 
replacement for a short time. I hope that someone is, or has been willing to volunteer for this important 
aspect. Please see the advert later in the Newsletter. 
 
Congratulations also to Neil Stanley and Margaret Cox for the award of Honorary membership to the 
Association. Both have been stalwart members of the Association and this recognition is well deserved. 
Even if retirement Neil has contributed his usual offerings to this Newsletter.    
 
I hope you enjoy this newsletter and will continue to find time to contribute in whatever way you can.  
 
 
 
 
 
 
 
 
 



4 
 

------------------------------------------------------------------------------------------------------------------------------------------
-- 
From the Committee Meeting-October 13th 
2013 
 
From the committee meeting … 
The focus of our meeting on October 3rd was to 
consider the future for ITTE in the changing 
teacher education landscape.  However, first 
things first!  Led by our new chairman, Andy 
Connell, the committee elected Helen Boulton 
as vice –chair.  Helen will serve for two years as 
vice-chair before taking over as chair of ITTE in 
2015. Now, back to the main business of the 
day. 
We had wide ranging discussions about the 
changes in both teacher education and our 
subject.  We considered how these might 
impact on ITTE and what we offer to members.  
Indeed, who are our members?  Who should we 
include or exclude?  Also, who else is working in 
the field and what makes ITTE unique?  The 
current financial constraints on ITTE and in 
which members find themselves was also 
noted.  Our last two annual conferences ran at a 
loss, something which the association cannot 
allow to continue, so we thought about other 
options, such as a 24-hour conference.  We 
agreed on the importance of keeping the 
website up-to date and quickly responsive to 
changes and updates and recognised that the 
time has come to commission a person or 
company to provide web services for us, rather 
than over-burdening our volunteers.  We looked 
at the current benefits of membership and what 
we could do to further enhance them, 
considering, for example, online seminars, 
supporting regional meetings, offering 
membership badges, certificates and/or 
fellowships.  In order to fund changes we will 
have to consider raising the subscription – it has 
stayed the same since 2007 – but don’t fret, the 
2014 subscription is already set at the same 
level as in the past six years! 

In summary, we agreed that 
ITTE’s focus is teacher education and 
development in the wider sense (i.e. not just in 
higher education institutions) in computing, 
digital literacy and IT 
ITTE would continue to be called the 
Association for IT in Teacher Education 
ITTE can no longer sustain a three-day annual 
conference 
An up-to-date, dynamic website is important to 
promote the association and support members 
and that we need to pay someone to provide 
web services. 
Much is going on behind the scenes to move 
these discussions forward but at our next 
meeting in January it will be vitally important to 
pin down the actions needed to secure a future 
for ITTE and to widen our membership.  If you 
have any comments or suggestions about these 
important issues, please email the ITTE 
secretary-danby@soteme.freeserve.co.uk  
A couple of other points of interest from the 
meeting were that 
Core Education, in conjunction with Canterbury 
Christ Church University, are offering three ten 
credit courses on Digital Literacy and Creativity, 
based on the JISC/HEA Open Educational 
Resources  developed by ITTE, the University of 
Bedfordshire and Core Education.  Information 
is available on the ITTE website. 
The My Digital Life (TU100) resources from the 
Open University are available free of charge to 
teachers via CAS and ITTE is exploring how this 
might be extended to initial teacher education 
providers.  Notwithstanding this, the kit is 
available directly from the Open University for 
£130, less 15% educational discount, with 
further discounts for bulk purchases. 
 
 
 
 

 
 
 
 
------------------------------------------------------------------------------------------------------------------------------------------
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Froebel and the Pedagogy 
of Computing-Miles Berry 

Originally published as ‘Computing: it’s not just what we teach but how we teach 

it’ in Switched On, the Computing at School newsletter, Autumn 2013. 

 
 
Now that we’ve got the programme of study for computing sorted, and thus have at least a framework 
for thinking about what we teach, I think it’s time to turn our attention to the question of how we teach 
computing. A fresh curriculum gives us a chance to think about a fresh pedagogy. However, I don’t think 
there’s any need to start from, er, scratch here, as looking back into the history of primary education 
can give some powerful insights into how we might best move forward. 
One source that’s particularly worth investigating is the work of the 19th century German educationalist 
Friedrich Froebel. Froebel is best known for his pioneering work in early childhood education, 
specifically the invention of the kindergarten, literally, ‘children’s garden’. It’s absolutely no coincidence 
that the semi-ubiquitous primary programming toolkit, Scratch, owes its origins to Mitch Resnick’s 
Lifelong Kindergarten Group at MIT. As Resnick puts it: 
 
We are inspired by the ways children learn in kindergarten: when they create pictures with finger 
paint, they learn how colors mix together; when they create castles with wooden blocks, they learn 
about structures and stability. We want to extend this kindergarten style of learning, so that learners 
of all ages continue to learn through a process of designing, creating, experimenting, and exploring. 
 
I’d like to pick out just a few aspects of Froebel’s vision for the Kindergarten and think about how we can 
apply those to teaching computing, particularly, but not only, using Scratch. 

 
The Garden  

One of the things which set Froebel’s kindergartens apart from other schools of his day was the 
emphasis on providing children with an incredibly rich environment in which to learn, not so much 
through being taught as through purposeful exploration and discovery. We’ve the chance to do the 
same in the virtual realm too: providing a diverse collection of devices, software and curated sites might 
well be sufficient for much meaningful learning to take place, especially if we are on hand to provide the 
motivation and challenge to boost our pupil’s natural curiosity. The benefits of a rich virtual 
environment are so evident on the Scratch website itself. Whilst many might argue for the superiority of 
BYOB/Snap!, Logo or even Python, the opportunities for peer to peer learning are so great, and so 

http://www.computingatschool.org.uk/data/uploads/newsletter-autumn-2013.pdf
http://llk.media.mit.edu/mission.php
http://byob.berkeley.edu/
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readily available with the Scratch community, that they make it really easy for children to pursue their 
own individual and shared interests, learning from and building on others’ algorithms and code. 
It should be admitted that the natural world is central to Froebel’s philosophy, and this might seem at 
odds with a subject that seems so focussed on man-made technology. I’m not sure that this distinction is 
helpful, as I think there’s a strong case for CS as the ‘zeroth’ science, acknowledging that there’s 
something absolutely fundamental about the difference between what is and what is not computable, 
the notion of information as an emergent property of organised matter, and the idea of CS as a lens 
through which to understand natural systems, as the programme of study acknowledges. 

 
Building blocks  

Froebel came up with a sequence of gifts: carefully crafted and carefully sequenced collections of 
objects, from brightly coloured yarn balls through to complex construction sets. Probably best known of 
the gifts are the sets of geometric building blocks, 19th century pre-cursors to Meccano, Lego and 
Stickle Bricks. Through playing with these, children discover some of the properties of shape, space and 
matter: they learn how structures work, they express themselves creatively, they develop fine motor 
skills, they work collaboratively. Translating this to the online world, in Scratch (and other block based 
programming languages) children can learn through play and experiment about how programs work; 
better still, they get to fit the pieces together to make their own programs, and have the crucial 
experience of fixing these when they don’t work. It grieves me to see classes copying down Scratch 
programs from a worksheet or the IWB, when there’s so much more that can be learnt from structured 
and scaffolded creative play with these virtual building blocks. Imagine a reception class where all the 
children have to copy the teacher’s building block creation: is that really any different from a ‘copy my 
example’ approach to Scratch coding? 
 
I don’t think any of us would think that we give young children building blocks to play with so that they 
become architects or construction workers in later life, although interestingly Froebel himself briefly 
studied architecture and American architect Frank Lloyd-Wright attended a Froebel kindergarten.  
 
Similarly, whilst there will be those we teach who go on to become software developers and computer 
scientists, this isn’t sufficient reason for teaching computing in primary schools; it’s more about 
computing, like music and poetry, being part of a modern liberal education, and about the way the 
subject contributes to an all-round understanding of the world. 
 

Occupations  

Alongside the gifts, Froebel identified a number of occupations or activities as part of kindergarten 
education: these were creative things such as painting, drawing, origami and embroidery. These, of 
course, still have a part to play in primary education, but for a generation of ‘digital natives’, the 
distinction between creative work in a digital, virtual domain and in the analogue, real world is perhaps 
not as stark as it is for us, their ‘digital immigrant’ teachers. Is finger painting with Brushes on the iPad 
that different from poster paint on sugar paper? In the days of the old ICT curriculum, we built up a 
tradition of creative work across a range of digital media in primary education, from 100 Word 
Challenge blogging through stop motion animation to original compositions in Garage Band. I see no 
reason to abandon these activities as we move from ICT to Computing. Indeed there’s some fertile 
territory to explore at the digital media edge of Scratch et al, for example turtle graphics, music 
composition, scripted animation and, of course, game design. 

 
 
 

http://scratch.mit.edu/
http://www.froebelweb.org/web2000.html
http://www.marcprensky.com/writing/Prensky%20-%20Digital%20Natives,%20Digital%20Immigrants%20-%20Part1.pdf
http://100wc.net/
http://100wc.net/
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Play  
Froebel recognised the seriousness of children’s play, seeing it as their work. In early years education, 
practitioners and theorists still see play as fundamental to the learning process; for example EYFS 
guidance back in ’08 included statements such as: 
Play allows children to test their ideas 
Play lets children learn from mistakes 
Play fosters imagination and flexibility of mind 
 
It occurs to me that we could do a search and replace for ‘Play’ with ‘Programming’ above, and have 
statements which remain true. Whilst perhaps the work of jobbing programmers in big waterfall 
projects might seem somewhat removed, craft coders, agile hackers and hobbyist makers seem to be 
engaged in activities which look, to my naïve eyes, an awful lot like utterly absorbing play. 
There’s a difference between play and playing games. There’s more freedom in the former, there are 
rules and objectives in the latter. The latter also translates quite well into school terms, where agreed 
rules and objectives are not unheard of, hence, I think, memes such as game based learning and 
gamification. Rules and objectives fit well, too, with programming, and ideas such as interactivity, 
feedback, challenge, resilience, progression and flow, which its advocated claim for game based 
learning, seem to apply just as well to programming: coding is the new gaming? Perhaps. But even if not, 
I know many of us have found that computer games offer a very motivating context for teaching 
programming, as well as developing pupils’ criticality in this medium. 
There are, I’m sure, many other insights to be gained into a pedagogy of primary computing from 
Froebel’s pioneering work, as well as the ideas of other educationalists including Maria Montessori 
(both of Google’s founders attended Montessori schools, incidentally), John Dewey, Jean Piaget, Loris 
Malaguzzi and Seymour Papert. Just as agile methods place individuals and interactions at the heart of 
the development process, so a personalised approach to education should place the child, and the 
child’s own enthusiasms, talents and character at the centre. 
 
 
 

 
 

http://www.manchester.gov.uk/download/downloads/id/17597/effective_practice-play_and_exploration_41.pdf
http://www.manchester.gov.uk/download/downloads/id/17597/effective_practice-play_and_exploration_41.pdf
http://donaldclarkplanb.blogspot.co.uk/2006/03/brin-page-bezos-and-wales.html
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The Open University has published the second in its influential series of Innovating Pedagogy reports 
that explore new forms of teaching, learning and assessment, to guide educators and policy makers. The 
2013 report updates four previous areas of innovation and introduces six new ones: Crowd Learning, 
Learning from Gaming, Maker Culture, Geo-Learning, Digital Scholarship and Citizen Inquiry. The report 
can be downloaded from www.open.ac.uk/innovating. 

Mike Sharples 
 

 

 

Rethinking Education in the Digital Era: putting MOOCs in context  

The EU LLL HandsOn Project 

Join us in a MOOC pilot 

ITTE members who are teaching teachers about the use of digital tools in learning are warmly invited to 
join the HandsOn project in the Spring term in the piloting of a MOOC environment that will be freely 
available in the academic year 2014/15. The HandsOn pilot is an opportunity to influence the design and 
content of a  MOOC that aims to deliver some aspects of conventional course in an innovative way.  

ITTE members are invited to join this pilot that involves answering a questionnaire about what you 
would like to see in the MOOC. Next term you will be asked to feedback on a pilot of one to three units 
with your students and in the final term you can opt to learn to be a mentor in a MOOC. Your 
involvement can be accredited.  

About the HandsOn Project 

In the UK curiosity amongst teachers in all phases of higher and further education is growing about the 
value of Massive Online MOOCs. which he said is likely to enter into our common vernacular. For those 
who are not familiar with this term,  Massive Open Online Course (MOOC) is a course or unit accessible, 
usually with no prerequisites, to anyone who wishes to enrol, usually for free, and with self-assessment 
or peer assessment along the way. Many now are being offered by household name universities who 
may not give you credit towards a degree, but will often award certificates of participation, or even a 
grade. 

This opportunity to influence design and content in a MOOC pilot has come about because MirandaNet 
Fellowship are partners in an EU Lifelong Learning project called HandsOn that includes colleagues from 
Catalonia, Greece, The Netherlands and Slovakia. The European team are seeking to create a MOOC that 
will provide an exciting new learning environment where teacher educators and teachers can learn how 
to promote effective learning about using digital technologies. Moodle has been chosen as the software. 

http://www.open.ac.uk/innovating
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Developing MOOC pedagogy and content 

The main interest of the team is in whether a MOOC can embed effective pedagogical methods 
including mentoring in order to complement face to face teaching. The first course in this series will 
encourage teachers to explore the topic of creative thinking skills and their value in learning whilst 
gaining practical experience of digital tools like blogs, digital concept mapping and internet research.  

There are three topics in the pilot, based on De Bono’s creative thinking skills. The first exercise is Six 
Thinking Hats is a simple practical approach for facilitating critical and creative thinking about any topic.  
The ‘Hats’ are metaphorical expression for different ways of approaching problem solving. The second 
module develops the use of digital concept maps in brainstorming. The third is about how to trigger 
effective questioning of a topic using the popular technique, SCAMPER. A key element of the 
programme is developing the skills of mentoring others in a MOOC. An exercise is also being devised to 
support the teachers who want to mentor their colleagues in their learning.  

At a workshop programme on 28th May in London expert members of the MirandaNet community 
looked at the aims of the HandsOn project from the point of view of introducing  MOOCs into 
vocational, higher and schools education. The participants were from higher education, vocational 
education and schools. 

Dr Chris Yapp, a MirandaNet Fellow who is writing a book called Rethinking Education in the Digital Era, 
spoke about MOOCs in London to the MirandaNet members and associates who are supporting the New 
EU Handson Project.  At the moment, he acknowledged, most MOOCs are now delivered by 
acknowledged experts and outstanding teachers. They are very new, and no-one yet knows what they 
will mean or what role they will play. But many already believe that Pandora’s box has been opened.  

 “In the recent past,” said Chris Yapp, “the biggest innovation was to be Interactive Whiteboards. Then 
we expected tablets to transform education..or Second Life, laptops, podcasts. In fact, none of these 
products will change anything.  When we take ideas and translate them into policy or practice too 
quickly we often lose the plot. We need to be aware that increase in the technology available - e.g. a 2:1 
ratio for computer in classrooms - is better resourced education system, but not a better system. New 
models of teaching and learning and organisation of education enabled by IT can transform education - 
but too often there are gaps in organisational development of schools and further and higher 
education”. 

How to join the pilot 

Just email Professor Christina Preston Christina@mirandanet.ac.uk 

 
 

 
 
   

------------------------------------------------------------------------------------------------------------------------------------------  
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INNOVATION IN TEACHING AND LEARNING 

Using web enabled video technology to build professional capital  
through reflective practice, coaching and collaboration.  

Research Phase One 
ITTE members may be interested in the results from the first phase of an extended research project 

investigating the practice of teachers who use a web-based video system developed by IRIS Connect. The 

system enables self-review, peer review, sharing, coaching and the building and sustaining of 

communities of practice. Most importantly, the teacher controls all aspects of the use of the video: what 

practices are filmed; who views it; how it is shared; how it is used to improve professional performance.  

The IRIS Connect product evolved from research findings into effective professional development and, as 

a result, the model focuses on enabling the following key features of adult learning: 

 Experience based and contextualised learning 

 Self reflection and peer review 

 Coaching and mentoring 

 Building communities of practice and consequent social capital 

 Research and Action Research 

The research is being undertaken by the MirandaNet Fellowship, a professional organisation founded in 

1992, with a reputation for engaging teachers in projects as co-researchers both in international 

government and company-funded projects. The MirandaNet approach of involving the users as co-

researchers also underpins the IRIS Connect philosophy that teachers should have ownership of their 

continuous professional development (CPD). University of Bedfordshire researchers in the team are 

focusing on the ethics of teacher ownership as well as modes of publication for classroom research. 

Methodology 
This first questionnaire was designed to explore the impact on practice amongst teachers who are 

actively using the system for their professional development. Questions focused on whether the web-

based video system is: 

 developing a stronger sense of professional efficacy; 

 building teachers’ confidence and self esteem; 

 impacting upon collaborative learning and building professional capital; 

 creating an observable impact on pupil outcomes.    
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Approximately thirty schools were contacted resulting in ninety-nine responses from individual teachers.  

The majority of the responses were electronic and automatically collated; in a few cases hard copies of 

the questionnaire were collected manually and uploaded onto the database.  

Discussion 
Given that effective teaching is from some perspectives a performance skill it is surprising that two 

thirds of the sample had never seen themselves teaching before: 92% found the experience valuable.  

The range of practitioners who replied were senior managers, senior leaders, classroom practitioners 

and NQTs.  Using the system over a period of time, the had become familiar enough with the technology 

to be creative in the ways that they had used the system with practically all the respondents finding 

value in self-review and reflection. Also the IRIS Connect system was widely used for: peer review and 

coaching; sharing best practice with colleagues in the school; and, coaching others. Being coached, being 

‘in ear’ coached were popular features as well as providing ‘in ear’ coaching in schools where this was 

relevant. Fifteen teachers reported on providing feedback to pupils. Four courageous teachers had even 

used the system so that pupils could give them feedback on their teaching skills.  

The benefits of the system became clear because in terms of impact on teaching skills, 94% of the 

teachers thought that using IRIS to reflect on their practice had ‘positive’ or ‘very positive’ impact: 63% 

that their Ofsted grade would improve in the future by one or more.  

Secondly, teachers’ self confidence and sense of empowerment improved as they used the web-based 

video system. In particular, 88% felt their confidence as a teacher had risen, and 96% felt they would be 

more likely to try new practices or be experimental in their approach to teaching. Even more 

conclusively, 99% felt they were taking more responsibility for their own professional development.  

Thirdly, the sense of collaborative learning and the building of professional networks grew. In detail, 

83% considered there had been a positive impact on collaboration between colleagues; 85% of the 

respondents felt there had been a positive impact on collaborative practice within the school itself; 19% 

had started to use the system to share with colleagues in other schools and, conclusively, 99% felt there 

were more conversations between teachers about teaching. 

Lastly, the teachers were asked if they perceived an improvement in pupil performance and behaviour 

as a direct result of their own improved practice. This was a difficult question to answer at this early 

stage in adoption but, even so, 53% of teachers considered that improvements in pupil outcome were 

already evident.   
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Conclusions 
This small study on web-based video illustrates how this kind of system can have an impact on the 

effectiveness of professional development programmes. Impressive results were observed by teachers 

themselves in the following key areas: a sense efficacy; confidence; professional collaboration; sharing; 

developing professional capital through communities of practice.  Most importantly, the teachers were 

expressing, almost unanimously, pride in taking ownership of their own learning agenda. 

In addition, important evidence appears, even in these early stages, showing that half of these 

professionals already perceive that the improvements in their own professional practice are having some 

impact on their pupils’ performance and behaviour. These results provide valuable evidence for school to 

consider if they want to improve the quality of teaching, raise standards and utilise pupil premium 

effectively. 

Overall, there are high levels of agreement amongst the ninety-nine teachers who have used this web-

based video over a month for improving their own practice and performance. This level of agreement 

suggests that this innovative video tool should be considered for use in school based professional 

development programmes where ever possible and appropriate.  

Further research 
The aim of this second stage will be to look more deeply into the potential of the IRIS connect 

intervention to improve pupil achievement by investigating in depth the practices in schools where 

improvements are already measureable in the areas of SEN, Inclusion and overall behaviour.  

The data provided from these case studies will be analysed in more depth in order to which issues the 

schools using the video system think are important. These issues might include: information about the 

contexts in which the web-based video works best; management practices that make the use of video 

more efficient; the role of leadership in the success of innovation; methods of adapting professional 

development to give teachers more ownership; the impact on building communities of practice; 

methods of creating a reflective approach to teaching and learning; principles and practice of coaching 

using web-based video; and how video can be actively used by pupils themselves to enhance their own 

learning.  
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In particular, the next stage will be focusing on advice for senior managers about techniques that can 

result in a rise in the achievement of pupils who have not responded to other forms of intervention. 

Early investigations in this second stage into the impact on a small group of children of IRIS Connect 

interventions led by teachers suggest there is potential for significant change in the lives of those who 

are currently finding progress in learning difficult and slow. 
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If you would like to know more about these interim research findings or you would like to be involved in 

the second stage please contact Dr Christina Preston, Professor of Educational Innovation, MirandaNet 

Fellowship University of Bedfordshire who is leading the team. Email: christina@mirandanet.ac.uk 

Advert for temporary Web Manager 
Could you manage our website until next summer? 
Temporary Post:  ITTE Web Manager, required as soon as possible and until the end of July 2014 
An honorarium of £200 is payable to the holder of this post. 
After several years of sterling service, our web manager has decided to step down.  The ITTE 
Committee wish to appoint a temporary web manager to take his place while we consider our future 
needs and the best way of securing a permanent and reliable service. 
In the short –term, the web manager will be required to: 

- Manage the ITTE website – currently a Drupal installation 
- Manage the website hosting (except for the finance side) – backups etc 
- Take content sent by various contributors and format it into an appropriate format for the 

website  
- Creating artwork for the website and events like conferences 
- Liase with conference organisers to ensure promotion and in some cases bookings via the 

website 
- Install a conference programme template that can be filled in online by the conference 

organisers as well as being printed off for conference delegates 
- Liase with the committee to add new features to the website 
- Add, maintain and delete users from the website database 
- Securing the website from malicious attacks 
- Support any transition to a new service 

Please send an expression of interest and a statement of what you feel you could bring to the role to 
the ITTE secretary, Margaret Danby (Hyperlinked to danby@soteme.freeserve.co.uk) by 8 November 
2013 

 
 

mailto:christina@mirandanet.ac.uk
mailto:danby@soteme.freeserve.co.uk
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www,mirandanet.ac.uk                           

A research wikipedia owned by universities 
ITTE members may be interested to hear about the Mapping Educational Specialist knowhow initiative 
(MESH), an initiative of the Education Futures Collaboration that has subscribing members from 
universities and educational organisations all over the world who are developing a quality assured 
Wikipedia type resource intended for sharing. This resource is owned by global universities and 
organisations which is a defence against any one government, democratic or otherwise, demolishing 
publically owned research websites like Becta. Organisations involved include ICET and the OECD: 
countries include Africa, Australia, New Zealand, Pakistan, the UK and USA.  
MESH uses an accessible multimedia mind map approach to present a diagrammatic database of 
subject-specific, research-based knowledge about the teaching and learning of topics across the 
curricular disciplines (linked to existing video and other resources). It is managed and quality assured 
through specialist editorial boards. The enterprise is led by Professor Marilyn Leask. Several ITTE 
members are on the editorial board including Dr Sarah Younie.   
 
Professor Christina Preston, MirandaNet Fellowship, is an editor for MESH in the pathways on pedagogy 
and CPD. She believes that MESH overcomes the lack of local expertise to provide CPD programmes 
relevant to the needs of individual teachers and their budgets. “Back in 2009”, Christina said, “the OECD 
called for the creation of knowledge-rich, evidence-based systems to empower educational leaders and 
teachers in order to transform models of schooling. Collectively the education sector has the content 
knowledge, expertise and credibility – MESH provides a mechanism for bringing it together effectively. 
 
Christina invites ITTE members who want to disseminate their research with teachers to work with 
MESH. We also ask those commissioning and publishing research to include a MESH Guide translating 
the research findings into actions for practitioners. Please contact Christina@mirandanet.ac.uk to 
register your interest in being involved or email Enquiries@MESHguides.org  
 
www.MESHguides.org  
 
 

 
 
 
 

mailto:Christina@mirandanet.ac.uk
mailto:Enquiries@MESHguides.org
http://www.meshguides.org/
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TALES FROM TEACHFIRST 
 
Alison Hramiak, Sheffield Hallam University, 
September 2013 
Unlike the PGCE route I used to do, my new 
trainees have been trained through the summer 
and I am now preparing to go observe them 
teaching in schools. Like many of the PGCE 
course nationally, recruitment was low this 
year. I started with more than I have now got - 
just the three - as many were put off by the 
changes to the curriculum. A familiar story I 
think across the country.  
I may only have three trainees (we call them 
participants) but they are a smashing group. I 
taught them through summer institute - the six 
week (very intensive) initial training programme 
that runs from the end of June. They are now in 
their placement schools where they will teach 
for two years. Mine are placed across West 
Yorkshire and Lincolnshire - the young teacher 
in the Lincolnshire school could not be further 
East - the next stop being the North Sea. That 
should be a fun run when I visit - will be setting 
off in the middle of the night to get there for 
the start of the school day! 
I have made plans to visit them during 
September to see them teach. They are on 17-
18h a week with their own classes and 
classrooms across years 7 to 13. Watch this 
space… 
The visits went well. I’m amazed and how calm 
and confident they can be within a few weeks 
of the start of the academic year with all sorts 
of classes and the pupils within them. I 
observed a range of years from Y7 to 12 across 
the three participants and was pleased with 
how they went. They are all settling in well in 
school and getting plenty of support from their 
departments even if they do look a lot more 
tired than when I last saw them. I even got fresh 
coffee and sandwiches in Cleethorpes and 
learnt that Grimsby is named after a Viking 
called Grim! A very positive start to my year 
with them. 
Earlier this week, after my visits, we had a 
subject day in university where all come in to be  
 

 
 
 
taught by me for the day. I have decided to 
include something on the new curriculum each  
time they come in just so we can keep on top of 
the changes which are many and frequent. I 
have to say a big thanks here to the ITTE here as 
it’s the updates on emails which help me greatly 
here with links to useful sites and so on. Great 
for using in class. So, amongst a review of 
placement and planning and preparation, 
reflective practice, admin, academic things, 
documentation and so on, we went through the 
new changes using some information from Pete 
Twinning, and a link to a great little clip on 
YouTube from John Woollard to name a few.  
As before, they do all look very tired – to be 
expected I suppose – even us ‘oldies’ (in terms 
of experience honest) don’t look so good at the 
start of the year with the chaos that seems to 
ensue in September. Despite this, we had a 
good day together, and even found time for the 
new coffee shop near the university – smashing 
coffee (you’re sensing a theme here by now…?). 
Yes, they are tired and a bit overwhelmed, but 
less so as each day goes on, and they are really 
getting involved with their schools outside 
lessons too, running clubs, doing form groups, 
mentoring pupils and so on. They have also 
shown how they can reflect on practice and 
have adapted their teaching styles/strategies 
and have come up with all sorts of teaching and 
learning approaches to deal with problem 
classes which they shared with each other. They 
get a lot out of these university days by sharing 
and discussing as a group – so do I – and we all 
look forward to them because of this. 
Will keep you posted in the next newsletter. 
Alison  
Alison Hramiak 
Sheffield Hallam University 
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Innovative mobile support teacher education 
 
 

 
 
We are at a crossroads in the place of education departments in universities. Bold and innovative steps 
are needed if we are to keep our place as teacher educators in these changing political climates. We are 
also at a potential crossroads in educative practice as the ‘digital learners’ in our schools become more 
and more frustrated with a non-digital pedagogy in the classrooms and lecture theatres. The question 
we have been asking is, “are we sending out teachers of the future or teachers of the present?” 
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To this end we have been exploring the pedagogy and practice of our teacher education courses at the 
University of Hull and with the support of the faculty we have embarked on an exciting pilot. On the 
13th of September we gave 131 teacher education students a personal tablet device for use throughout 
their training year. This was to be theirs for the year at no extra cost as the University supplied the 
device and the applications though they would have to give it back next June. 
Why? 
 
More and more educationalists are calling for a significant change in way that education and learning 
take place (Henry Jenkins, Stephen Heppell, Ken Robinson) and technology is often both at the heart of, 
and the driver for, this change. 
 
There are some key ideas rooted in this change process: mobility, independence, relevance, 
collaboration, personalisation and purpose and these are mirrored in the ways that we deliver our 
teacher education from the university and our associated community and local partners. 
 

 
 
In preparing for this innovation we have drawn on a number of models. Consider the 
 TPACK(Technological, Pedagogical and Content Knowledge) model (Mishra and Koehler). We are 
confident that we are giving our traineesgood content knowledge and good pedagogical knowledge and 
also developing the interface space between these so that they are able to deliver this content in the 
best way. We now need to think about how we can develop their use of existing and emergent 
technologies in a similar pedagogic manner and how these technologies impact on both the content and 
pedagogic delivery in the classroom. 
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Schools themselves are also recognising and seizing these challenges as they deal with the growing 
numbers of young people who are ‘digital natives’ (Prensky, 2001) and are expecting and demanding to 
be able to use the technologies of learning with which they are familiar and capable. In our region 
schools such as Thomas Ferens Academy (the university sponsored academy), Molescroft Primary 
School (A teaching school), Archbishop Sentamu Academy, Hull Studio School, Goole Academy among 
many others are all developing approaches which more fully utilise tablet based mobile learning at the 
heart of their pedagogic model. A recent survey (Hopkins, 2013) found over 30 partner primary schools 
who are exploring the use of these technologies in their classrooms. 
 
We have a growing body of evidence of the effectiveness of mobile and tablet technologies in changing 
the nature of teaching and learning in schools (Burden, Hopkins, Male, Martin, 2012) and are keen to 
develop this in our own trainee teachers as they then become the teachers, in our region and beyond. 
 

A model for change  
We consider there to be some key affordances of mobile technologies these include: 
 

 Mobility: These are devices which can be used anywhere, many of them (smartphones, mini 
tablets and iPods) can be put into a pocket and the others (tablets) can be put into a bag or 
satchel. The battery life means that as long as they are charged overnight they can all of the 
school/college day (and often longer). Their "always on" nature means they are ready for use 
immediately and so can be, and often are used, just for a few seconds or minutes. 

 Social Interactivity: The device is much more social than other computing devices, the touch 
screen and other simple interfaces make the device accessible to very young and to disabled 
users, the "flatness" making sharing, passing around and collaboration easier. The growing 
number of devices that can be connected via Wifi or Bluetooth mean that the device is 
becoming a staple in many professional environments. 

 Customisation: The number of applications available is multiplying almost exponentially. There 
are almost a million applications (as of Nov 2013) of which we are exploring the use of a tiny 
percentage. Not only are developers producing apps at a phenomenal rate but the software to 
produce your own apps means that this is relatively easy. As well as the software applications 
these devices tend to come with still and video camera capability, audio input and output, 
connectivity and motion sensors. 

 
It is these that we wish to explore in the context of the learning in the university as well as how this then 
goes out into the wider community. 
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The next steps  
 

The devices are with the students and we have already started to re-
shape the teaching programme in the expectations of the 
affordances of the devices. We are moving away from the lecture 
and seminar based programme towards an inquiry based learning 
model (Hopkins, 2013 based on Justice et al, 2007) where the device 
will become a central tool for research, collaboration and creation. 
We will be evaluating the use of the devices in university settings 
over the course of the next semester and observing and 
interviewing both students and staff over the course of the coming 
year.  
 
We think we have the opportunity to not only equip the teachers we 
train to be users of these technologies in a sound pedagogic way but 
also to be leaders and trendsetters in our local schools, and 
nationally; and to develop and research the uses of these 
technologies in our own pedagogic practice in the university, 
becoming leaders in our own institution and fulfilling a number of 
the strands of the university’s strategic plan.  

 
It is going to be an exciting year if you would like to follow us then we are blogging at 
http://pgceipadproject.blogspot.co.uk/ and Tweeting at @HulliPadProject see you in cyberspace. 
 
Paul Hopkins and Kevin Burden - Project co-leads 
p.hopkins@hull.ac.uk    k.j.burden@hull.ac.uk 

http://pgceipadproject.blogspot.co.uk/
mailto:p.hopkins@hull.ac.uk
mailto:k.j.burden@hull.ac.uk
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Other News  

Free guide for primary teachers on computing 
and the new national curriculum: ow.ly/qVD9a 
 
---------------------------------------------------------------- 
I have uploaded a couple of new one-day 
courses here: 
http://networkofexcellencecpd.net/  . You are 
welcome to use these or adapt them for your 
own purposes in designing and running CPD 
sessions for teachers.  It would be great if as 
many universities as possible (75 on this list!) 
could offer some CPD to Computer Science 
teachers this term.  Do get in touch with your 
Master Teacher or Regional Coordinator (details 
and map 
here<http://community.computingatschool.org
.uk/users/map?events=0&hubs=0&users=2#6,5
4.75,-4,2,0,0>). If you find these courses useful 
– let me know! If you would like me to prepare 
some more – let me know! 
 
The new procedure for running a Network of 
Excellence CPD event is to use the booking form 
here<https://docs.google.com/a/computingatsc
hool.org.uk/forms/d/17VZpUnnOiEujYDX1QZN
NaFArPmvCKNQMm7lOLVJ6He0/viewform>. 
The NOE team will then set this up for you on 

EventBrite, and will promote your course to 
local schools in the Network of Excellence. If 
you need more information on the new 
procedures and you weren’t at the London 
event, then do email me.  I am planning another 
event for early January 
 
Dr Sue Sentance 
National Academic Coordinator for the Network 
of Excellence 
BCS Academy/Computing At School 
http://computingatschool.org.uk/ 
 

 
 
 Margaret Cox has attended the EduSummit 
conference, which brought together policy 
makers, practitioners and researchers working 
in the field of IT/ICT in Education.  She suggests 
that you may wish to contribute to the follow 
on discussions at http://www.edusummit.nl 
 
 
--------------------------------------------------------------- 
 
 

http://www.mmiweb.org.uk/hull
http://punya.educ.msu.edu/publications/journal_articles/mishra-koehler-tcr2006.pdf
http://punya.educ.msu.edu/publications/journal_articles/mishra-koehler-tcr2006.pdf
https://t.co/redirect?url=http%3A%2F%2Ft.co%2F73fdSp3dq3&sig=a4003432ba92edf6693927c35eb30c48ff7c1c28&uid=20363012&iid=3ab084d1e4f44b45a11067d43af1fa16&nid=71+899+20131118&t=1
http://networkofexcellencecpd.net/
http://community.computingatschool.org.uk/users/map?events=0&hubs=0&users=2#6,54.75,-4,2,0,0
http://community.computingatschool.org.uk/users/map?events=0&hubs=0&users=2#6,54.75,-4,2,0,0
http://community.computingatschool.org.uk/users/map?events=0&hubs=0&users=2#6,54.75,-4,2,0,0
https://docs.google.com/a/computingatschool.org.uk/forms/d/17VZpUnnOiEujYDX1QZNNaFArPmvCKNQMm7lOLVJ6He0/viewform
https://docs.google.com/a/computingatschool.org.uk/forms/d/17VZpUnnOiEujYDX1QZNNaFArPmvCKNQMm7lOLVJ6He0/viewform
https://docs.google.com/a/computingatschool.org.uk/forms/d/17VZpUnnOiEujYDX1QZNNaFArPmvCKNQMm7lOLVJ6He0/viewform
http://computingatschool.org.uk/
http://www.edusummit.nl/
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Developments in Jersey -Andy 
Connell 
Earlier in the year Andy was commissioned to 
write a report on the state of ICT in Secondary 
schools in Jersey and to make a number of 
proposals.  A parallel report was done on 
Primary schools. The Island had already 
launched a strategy called Digital Jersey, within 
which Education was to play a key part.  This 
month saw the launch of the Strategy 'Think 
Differently: the States of Jersey, Education 
Sport and Culture Vision for IT in Education 
2013-15'.  Its an ambitious and exciting plan and 
there is plenty to do to implement it, but its 
going to be fascinating to see how it goes. 
Further info can be found at  http://jersey.isle-
news.com/archives/thinking-differently-esc-
launches-its-vision-for-it-in-education/19629/ 
and  http://www.digital.je/blog/thinking-
differently 
 

My Latest Toy 
Neil Stanley – n.r.stanley@ntlworld.com 

In common with many, I am now very 
dependent on access to the internet at all 
times. If I know that it won’t be possible I can 
cope but if there is any window of possibility 
then I will grab it; if only so I can get access to 
the download of the daily paper. Nowadays I 
also tend to travel with devices that don’t do 
direct connection and expect wireless. 
We’d booked a fortnight in the Peloponnese (in 
passing: Stoupa, it was excellent, would 
recommend). Anyway the villas were offering a 
fixed internet link so I’d already decided that 
the portable devices were going to be unable to 
download and we’d have to search out cafes 
and restaurants with a free service (turned out 
to be lots of them!).  
My ideas were changed when one of the real 
papers had an insert from a popular home 
electricals company. Thumbing through this I 
noticed what appeared to be a tiny wireless 
router specifically designed for use in fixed 
internet circumstances – for only £17, so worth 
a punt . 

 
The device is a TP-Link Nano Router (TL-
WR702N) and as you can see it is small. 
Unfortunately you need a mini-usb power 
supply and a network cable which do outsize it 
somewhat! 
Having bought one I realised that I could easily 
set it up at home and hence enable all our 
portable wireless devices to know of its 
existence before we went away. This process 
was no real problem once I had plugged it 
directly into the prime router in the house. 
(Doesn’t everyone have multiple routers and 
switches these days?). After set up it works on 
any outlet. 
The story now moves to Greece. Slightly 
unusual socket in villa but despite it looking as 
though it was ok, no signal. Site manager plugs 
his laptop into socket – no signal! So it’s not the 
router it’s the socket. No obvious fault at the 
other end of the system. Manager suggests we 
try an empty villa’s socket (he wants the site 
owner to upgrade to wireless and is looking for 
ideas, case study etc). It works immediately. We 
now spend the next two weeks intermittently 
outside of an empty villa whilst we download 
email and update the news. It was definitely 
worth the money even just for those two weeks 
and despite the problems with our villa’s cable. 
This router has now become something we take 
away with us – the power supply is identical to 
a Kindle one so we need that with us anyway 
and I have a European model in the box of 
cables making everything more compact. I 
expect other potential uses could be thought of, 
temporary visitor access to your home internet 
for example. 
[Aside: I now own a smartphone so needed a 
provider – chose giffgaff and am very content] 
 
 

 

http://jersey.isle-news.com/archives/thinking-differently-esc-launches-its-vision-for-it-in-education/19629/
http://jersey.isle-news.com/archives/thinking-differently-esc-launches-its-vision-for-it-in-education/19629/
http://jersey.isle-news.com/archives/thinking-differently-esc-launches-its-vision-for-it-in-education/19629/
http://www.digital.je/blog/thinking-differently
http://www.digital.je/blog/thinking-differently
mailto:n.r.stanley@ntlworld.com
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Web Wanderings 
Neil Stanley – n.r.stanley@ntlworld.com 
 
Interesting sound-based KS3 RPi scheme of 
work at 
www.cl.cam.ac.uk/projects/raspberrypi/sonicpi. 
 
For Computer Science you might like the pre-
reading at 
www.eecs.qmul.ac.uk/~pc/research/education/
puzzles/reading and the dance based sorting 
algorithms at 
www.youtube.com/user/AlgoRythmics?feature
=watch. There are also a large number of 
suitable for programming problems at Project 
Euler projecteuler.net.  
 
It’ll be worth watching www.futurelearn.com 
for possible CPD. 
 
Whilst hunting the identity of a bug in the 
garden I found uksafari.com (btw it was a 
rosemary leaf beetle). 
 
Maths teachers might like world.mathigon.org.  
 
I really don’t know how I found 
www.cbrd.co.uk, ‘one of the biggest and most 
comprehensive websites on the internet about 
the UK road network’ but it does have an 
interesting section on the original route of one 
of my local roads – now well subsumed into the 
new-town highway pattern. Plus if you want to 
know why some junctions and intersections are 
like they are this is the site for you. 
 
Interesting take on email handling from Tim 
Harford: timharford.com/2013/09/3180.  
 
Finally this might have been an interesting 
teaching resource if it didn’t include so many 
iffy words – don’t know where they found the 
original data: xato.net/wp-
content/xup/passwordscloud.png. More 
substantive content at 
xato.net/passwords/new-password-
rules/#.Ul02QxD36tU and 

xato.net/passwords/analyzing-the-xkcd-
comic/#at_pco=smlwn-
1.0&at_tot=1&at_ab=per-2&at_pos=0.  
 
 
 

 
 
 
 

 
 
 
 

 
 
 
 
 
 

http://www.cl.cam.ac.uk/projects/raspberrypi/sonicpi/
http://www.eecs.qmul.ac.uk/~pc/research/education/puzzles/reading/
http://www.eecs.qmul.ac.uk/~pc/research/education/puzzles/reading/
http://www.youtube.com/user/AlgoRythmics?feature=watch
http://www.youtube.com/user/AlgoRythmics?feature=watch
http://projecteuler.net/
https://www.futurelearn.com/
http://uksafari.com/
http://world.mathigon.org/
http://www.cbrd.co.uk/
http://timharford.com/2013/09/3180/
https://xato.net/wp-content/xup/passwordscloud.png
https://xato.net/wp-content/xup/passwordscloud.png
https://xato.net/passwords/new-password-rules/#.Ul02QxD36tU
https://xato.net/passwords/new-password-rules/#.Ul02QxD36tU
https://xato.net/passwords/analyzing-the-xkcd-comic/#at_pco=smlwn-1.0&at_tot=1&at_ab=per-2&at_pos=0
https://xato.net/passwords/analyzing-the-xkcd-comic/#at_pco=smlwn-1.0&at_tot=1&at_ab=per-2&at_pos=0
https://xato.net/passwords/analyzing-the-xkcd-comic/#at_pco=smlwn-1.0&at_tot=1&at_ab=per-2&at_pos=0
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New on the bookshelf 
 
Neil Stanley – n.r.stanley@ntlworld.com 
Having escaped from the IT/ICT/Computing 
room I have found major changes to my 
reading. I’m not reading any ‘work’ books so I 
must apologise if this column seems degraded 
by lack of reference to any of these – but I have 
had time to catch up with the more literary 
titles. 
 
Donna Leon’s Venetian detective Brunetti series 
still features heavily – indeed I was finishing one 
off as we flew out for a break there in late 
September (another perk of my non-employed 
status: I describe this as a post-career gap year). 
Such a trip meant we needed a guide book and 
we found the Dorling Kindersley eyewitness 
guide with its waterproof tear out map was 
ideal. 
 
 I’d also bought Toni Sepeda’s Brunetti’s Venice 
(Heinemann) which gave an interesting 
perspective on the alleys and canals we 
followed. I had always previously been wary of 
reading anything set in the current holiday 
location but as I don’t think Leon’s Venice sets 
any expectations I had no disappointments. 
I’d heard good things of Skios by Michael Frayn 
(Faber and Faber) and having seen Noises Off 
recently and been very amused I thought I’d 
give it a go. It starts well – typical farce – but 
can’t maintain the momentum to the end which 
feels weak and disappointing. 
 
Having caught snippets of Neil Gaiman’s The 
Ocean at the End of the Lane (Headline) on the 
radio I was enthusiastic to read this. I’d not read 
any of his work previously as I wasn’t certain 
about his genre (I’m not into fantasy). I did 
enjoy it and it seems nicely grounded in the real 
world with a mix of child’s imagination and 
‘magic’. 
 
 
 
 
 

 
 
 
 
I hadn’t realised that Rachel Joyce’s The Unlikely 
Pilgrimage Of Harold Fry (Transworld) had 
started as a radio play before I read the book 
(can’t recall having sat and listened to it). It’s an 
interesting story of secrets, accidental heroics 
and false supporters. I enjoyed it. 
 
I have to keep up my detective fix and The 
Whispers of Nemesis by Anne Zouroudi 
(Bloomsbury) helps with this. Again the man in 
the white plimsolls causes a crime to be 
resolved. This time though I had predicted the 
outcome. 
 
Marina Lewycka’s books are always interesting 
and take an unusual perspective on life and We 
Are All Made of Glue (Penguin) is no exception. 
Aspects of the Middle East situation rub up 
against care for the elderly, confused youth and 
uncouth property developers.  
 
The Teleportation Accident by Ned Beauman 
(Sceptre) was a more challenging read in that it 
crosses time and space (well it is teleportation) 
mixing the Jewish diaspora with medieval 
Venice. I suspect if it hadn’t been a Kindle deal I 
would not have picked it up. 
 
[Immodest plug warning!] I’ve now walked 
across Morecambe Bay twice; both times led by 
Cedric Robinson, the Queen’s Guide for the last 
50 years. I was the group photographer for the 
first walk and Cedric’s autobiography Time and 
Tide (Great Northern) contains several of my 
photos – needless to say this gave me my 
second reason to feel chuffed this year – many 
thanks to the association for my honorary 
membership, which was the first reason. 
 
 
 
 
 
 
 

mailto:n.r.stanley@ntlworld.com
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Endpiece – Graham Jarvis 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


