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From the Editor                 
 

 
 

 
 
Spring, and here we are brushing the cobwebs of winter away with another 
Newsletter… 
 
This is my first anniversary edition – I’ve been doing this for a year now, and 
don’t look a day older for it! 
 
Thanks to all who have contributed to this edition. There is quite a variety this 
time. Christina Preston has updated us on Groupcall, with some very interesting 
and thought provoking results from it. There’s an update on Barefoot computing 
from Miles Berry, and an update on MESH from Marilyn Leask, and news of a 
seminar from Sarha Younie that looks like worth attending. New to this 
Newsletter is Cynthia Selby with a lovely piece on computational thinking. I hope 
she carries on with pieces like this! 
 
Of course we have the usual suspects as well…thanks to Patrick Carmichael for an 
update on the journal, and as always to Neil Stanley for his web and book 
updates – I’ve given up trying to compete and just let my contributions add to 
his! 
 
The usual chairs report and an update on the upcoming summer conference will 
reach you via email from the committee later this year. 
 
Best wishes to all. 
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Groupcall: Update from Mirandanet with Dr Christina Preston 
In the last year MirandaNet Fellows have been collecting evidence showing how teachers can 

harness the power of the latest digital technologies in order to save time in administrative tasks, 

increase achievement through parental engagement and reduce bullying. The focus has been on 

the teachers using Groupcall technology to contact parents about their childrens’ attendance. The 

family of products that Fellows are reviewing integrate with the school MIS systems: the new 

service, BATline, that is designed to combat bullying as well as the award-winning Groupcall suite 

of products including: Messenger, Emerge, Xporter  and IDaaS. 

Groupcall was founded by Sir Bob Geldof1 who had the vision to see that the latest communication 

technologies would enhance learning for all, but particularly the disadvantaged. At the UNICEF 

Education for All Campaign launch in 2008, Sir Bob quoted Epictetus, "Only the educated are 

free"2.  

A key purpose of this research was to provide evidence for teachers of the impact for Pupil 

Premium and OFSTED reports. Firstly, the Fellows explored the existing research about how digital 

communications help to bridge the gap between home and school. The findings about the most 

significant impact on learning achievement were dependent on good relationships between 

teachers, parents and pupils. In particular, the confidence of parents in the school increased when 

they were receiving regular communications on their smartphones. The impact of the products 

depended on teachers working within the home context. Four categories were established as 

relevant: 

 The socio-economic status of the family;  
 The parents’ awareness about the impact of the media;  
 The style of parenting that is prevalent;  
 The availability of home–school digital links.  

 

For example, before the introduction of these messages, many disadvantaged parents who had 

not enjoyed school themselves felt they were only asked to attend school when their children had 

misbehaved, but with regular messages they had a more rounded view of school activities. 

Additionally it was also found that fathers who came in for technical sessions could often be 

persuaded to talk about parenting with teachers they had learnt to trust whilst learning 

themselves. 

Secondly, this study followed up with a survey to teachers in fifty-five schools nation-wide about 

whether technology saved them time in tasks such as registration and whether they could inform 

parents quickly about a child’s absence: approximately half the respondents were MirandaNet 

members. The key findings show how teachers’ attitudes to digital administration and support 

                                                           
We interviewed him at the start of the project here: http://tinyurl.com/blx26pz 
2 “From a truancy point of view, as a country we really need high levels of education or we are going to fall behind. If 
kids aren't in school, what's going to happen? Lying out there right now is some kid who could, conceivably, be a 
genius, but we won't know because he's either in bed, in a bowling alley, drinking or taking some drug or another. This 
system helps keeps kids in school. Fact.” 
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have changed positively over the last five years; 

 Two thirds of teachers who currently use pen and paper for registration would now 
consider using digital tools, a significant cultural change; 

 Half the teachers use devices given to them by the school that now seems to be the usual 
professional practice. They were mainly iPads and mini-iPads. The iPad is the most desired 
amongst those who do not have a device.  

 Registration products in use varied significantly in quality and reliability and teachers were 
interested in how schools leaders can distinguish between the good and the bad: word of 
mouth, professional organizations’ recommendations and awards like the ‘BETT’ show and 
the ‘Education Show’ were considered to be valuable.  

 Teachers were concerned about the lack of time for the increased complexities of their job. 
Indeed one third of teachers would welcome the opportunity to save time with digital 
administration because they are given no planning and preparation time in their working 
day. Of the others the majority only have two hours for planning and preparation. Several 
teachers expressed the concern that this situation would worsen.  

 A clear trend was that about 20% of the teachers in this sample would value extra time to: 
improve their subject knowledge; join CPD programmes; and, to engage in personal 
research and study. 
 

Some of the teachers’ surveyed provided deeper insights into the ways in which instant 

communication with parents helped to raise achievement. Three selected comments indicate that 

better technology has created a significant culture change and that some of these contacts would 

not otherwise be feasible in a teachers’ busy day:  

 A child arrived at school having had sporadic schooling to date. The child had been a 
looked-after child and when arriving at school was at least two full levels behind their peer 
group. We met the parents and explained our assessments.  We then put in place a range 
of interventions and invited the parents to attend those sessions. Support materials were 
placed on the Internet and a partnership between home and school established.  Within 
one term the child had gained 2 sub levels and was losing the gap with peers. By the end of 
the year this child had reached the same level as their peers. The impact of intervention 
was only this powerful due to home-school partnership; 

 Lack of work from a student. Texted home. Student returned that same day to apologise 
and catch up. Student had received a text from home; 

 Through weekly email updates to parents we were able to motivate the student to 
complete task and to a high standard. In this way, parents and teacher were working 
together and updating each other on a weekly basis.  
 

Overall the teachers’ comments suggested that in their practice there was evidence that: 

 Parental engagement improves pupil achievement; 

 Sharing information with parents regularly improves relationships with teachers, therefore 
instilling parents with trust in the school. 

 

In effect the research has confirmed Bob Geldof’s intuitive understanding that truancy was a 

serious problem when he decided to invest in Groupcall. 
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“From a truancy point of view, as a country we really need high levels of education or we are going 

to fall behind. If kids aren't in school, what's going to happen? Lying out there right now is some 

kid who could, conceivably, be a genius, but we won't know because he's either in bed, in a 

bowling alley, drinking or taking some drug or another. This system helps keeps kids in school. 

Fact.”  

However since he expressed these concerns the improved technologies developed by Groupcall 

and other companies have created a significant culture change in relationships with parents that 

would not otherwise be feasible in a teachers’ busy day. Thanks to the vision of developers like 

Groupcall, increasing involvement with parents through a regular news stream about attendance, 

teachers say that achievement is increasing.  

Dr Christina Preston, Professor of Education Innovation, MirandaNet Fellowship. 

Founder of the MirandaNet Fellowship 

Trustee of World Ecitizens 

Professor of Educational Innovation, University of Bedfordshire 

 

The Barefoot project continues…. 
 

 
 

During the past 6 months Miles Berry and I been involved with the Barefoot Computing Project 
helping guide the development of the materials. The teachers producing the materials, Jane 
Waite, Jon Chippindall and Zoe Ross, have worked tirelessly to ensure there is a rich source of 
support for primary teachers. All are freely accessible through the Barefoot site barefootcas.org.uk 

A major aspect of the Barefoot Project is to provide CPD opportunities  with almost 3000 teachers 
from over 800 different schools in England having received training via Barefoot Computing since 
its launch last summer. The Barefoot training workshops are run by volunteer professionals from 
the IT/computing and education sectors, these events introduce the new computing curriculum to 
teachers and explain the support available to them through Barefoot and other related projects. 

BCS, The Chartered Institute for IT is pleased to announce that Barefoot is to be extended. BT has 
agreed to support the project from March until the end of this school year. The project was 
originally funded by the Department for Education to from Sept 2013 to March 2015. 

This is a good example of how schools can benefit through the input of commercial organisations 
with Barefoot ensuring that the materials and activities are valuable for and valued by teachers in 
the classroom. 
 

John Woollard 

University of Southampton Education School, PGCE IT&CS programme 

Barefoot Computing - Academic Lead 

For more information about Barefoot Computing visit: barefootcas.org.uk 
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Computational thinking blooms  

Introduction 

Meet Frank.  He was a member of the last cohort of PGCE ICT students, finishing his teacher 

training in 2013.  Frank’s first degree was not in either ICT or computer science.  He was offered a 

position as a teacher at one of his placement schools, which delivers computing at KS3 and KS4.  

Frank had confidence in his abilities to teach the digital literacy and the ICT strands of the 

computing curriculum (Department for Education, 2013), but the computer science topics were 

going to be more of a challenge.  On top of that, all the focus on computational thinking skills was 

new to him.  What Frank did possess, due to having encountered them in his course, was a good 

understanding of educational theory, including Bloom’s Taxonomy (Bloom, 1956) and the Revised 

Taxonomy (Anderson, et al. 2001).  Therefore, his task was clear: to develop his understanding of 

computational thinking around the scaffolding he already possessed.   

Planting the seeds 

Many of the terms used to describe computational thinking were already familiar to Frank, as they 

will be to teachers of ICT, DT, science, or mathematics.  Decomposition, algorithm design, and 

evaluation are terms used in all of these subjects.  Other terms, perhaps less familiar, include 

abstraction and generalisation.  To complicate matters, terms such as visualisation, automation, 

logical thinking, mathematical/engineering thinking, pattern recognition, and problem-solving are 

used as well.  It’s all a bit overwhelming.  Luckily, for Frank, there is a smaller set of terms that 

make a good starting point for understanding computational thinking.  These are abstraction, 

decomposition, algorithmic design, generalisation, and evaluation (Selby and Woollard, 2013).   

Abstraction is deciding what details are important and what details can be ignored (Wing 2008).  

Multiple layers of abstraction can be used to reduce the complexity of a large problem.  For 

example, the cloud is just a word to represent all those machines with attached storage devices 

where data can be saved.  However, the abstraction (the word cloud) allows us to talk about it 

without concern for how it functions.  Frank has certainly encountered abstraction before, 

including the idea of the World Wide Web and the named subprograms some of his pupils use in 

their coursework such as calculateAverage().     

Decomposition is breaking a problem down into smaller, more easily solved, parts.  This is not only 

relevant in computer science, but is also part of the classic problem solving techniques proposed 

in mathematics by George Pólya (1985).  Science experiments are tasks that benefit from 

decomposition.  For example, a biology class is going to give a presentation on the biodiversity of 

an area near their school.  They divide the tasks into counting flowers in a square metre of grass 

and counting bugs in a square metre of grass.  Together, the results of the individual tasks can be 

used to create the presentation.  Frank saw decomposition being used when a class of pupils was 

divided into groups with each group writing a script for a sprite to do one dance move.  The scripts 

were joined together to make the sprite perform an entire dance.   

Generalisation is a powerful component of problem solving that describes the ability to express a 

problem solution in generic terms.  The advantage of this is that the same solution can be applied 

to problems that share some of the same characteristics.  This definition fits Pólya’s description of 
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analogy, the ability to solve a problem based on the known solution to a similar problem (1985).  

For example, pupils in Year 7 instruct robots to move around a maze as part of an after-school 

club.  In Year 9, the same pupils are set the task of using LOGO turtles to write their names on the 

screen.  Pupils who identify the commonalities of the two tasks and make the connection that 

both the maze and the letters all consist of the same type of simple movements, are generalising 

an approach to a solution.  Frank hasn’t yet observed generalisation in a classroom, but is looking 

forward to that day. 

Algorithmic design is the development of a step-by-step procedure for solving a problem.  David 

Moursund and Gerald Sussman (National Research Council, 2010) support the association of step-

by-step procedures and computational thinking.  Although not in her original article (2006), Wing 

(2011) extends her interpretation of computational thinking to include algorithmic and parallel 

thinking.  Algorithm design, in some form, is practised in many subjects.  In ICT, pupils create a 

plan for how they will conduct a survey and report the results; they will include an order for the 

work and perhaps deadline dates.  These steps are the algorithmic design for producing the survey 

results.  Frank has experienced algorithmic design many times, not just in terms of writing 

programs, but also in terms of accomplishing everyday tasks, such as making tea or making a 

sandwich.   

Evaluation is identified by Wing (2006), as the skill computational thinkers use when they review 

algorithms and make trade-offs, in the use of time and space, power and storage.  This is subtly 

different to the way Frank has encountered evaluation before.  In his experience, evaluation takes 

place at the end of a task and it’s simply a set of questions such as “does it work?” and “is it 

suitable?”  However, in computational thinking, evaluation goes deeper to ask such questions as 

“does it satisfy the original objectives?”, “are there other ways to solve this problem?”, and “are 

there better (more efficient) ways to solve this problem?”   

Charting the growth 

Having some idea of the different computational thinking concepts, Frank now has to find a way of 

connecting it to the knowledge he already has about how pupils learn.  Asking other teachers is an 

approach that appeals to Frank, given he had enough time.  Again, he can take advantage of 

others’ research.   

A group of secondary and post-16 teachers participated in a project involving computational 

thinking and the teaching of programming (Selby, 2014).  Their responses were analysed to 

identify connections between the use of computational thinking concepts and the levels of 

Bloom’s Taxonomy.   

The following table presents a computational thinking taxonomy aligned with Bloom’s Taxonomy.  

The last column provides examples of behaviours that Frank may see in a classroom.   

Bloom’s Taxonomy Computational 
Thinking Taxonomy 

Examples Frank may see in a classroom 

Knowledge   

Comprehension   Translating between representations of 
algorithms (flowchart, pseudo-code) 
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 Understanding the purpose of an algorithm as 
a whole 

Application Generalisation  Using generalisations (patterns of solutions) 

 Using abstractions (subprograms, blocks) 
Analysis Abstraction 

(functional) 
Abstraction (data) 
Decomposition 

 Recognising a pattern 

 Recognising a potential generalisation 

 Recognising connections/relationships 

 Decomposition of functionality/data 

 Debugging 

Synthesis Algorithm design  Designing an algorithm/plan 

 Creating a representation (flowchart, pseudo-
code) of an algorithm  

 Creating an abstraction of functionality 
(subprograms) or data (record, array) 

 Deriving new relationships 

 Make hypotheses (predict testing results) 

Evaluation Evaluation  Make trade-offs (time, storage) 

 Evaluate in terms of original objectives 

Harvesting the blooms 

Like Frank, teachers already familiar with Bloom’s Taxonomy can, when introducing computational 

thinking into their classroom, use it as a scaffold to identify associated levels for the new concepts.  

Ordering the computational thinking concepts into a taxonomy parallel to Bloom’s allows 

equivalences to be identified.  For example, using programming blocks (abstractions of 

functionality) belongs at the application level.  Creating the programming blocks (abstractions of 

functionality) belongs at the synthesis level.   

Frank can use the computational thinking taxonomy to provision and monitor progress in the 

same way that he currently uses Bloom’s Taxonomy.  For example, when he reminds pupils to use 

the same techniques they have used previously, he is encouraging work at the application level of 

Bloom’s and the generalisation level of the computational thinking taxonomy.  However, 

independently recognising that a new context requires techniques from a previous solution is 

assigned to the analysis level of both Bloom’s and the computational thinking taxonomy, both at 

the next higher level.   

Recognising the connections, between Bloom’s Taxonomy and the computational thinking 

taxonomy, means that Frank does not have to view computational thinking as a set of concepts 

unrelated to what he and his learners already do in their classroom.  Using Bloom’s Taxonomy as a 

scaffold has allowed Frank to more easily incorporate computational thinking into schemes of 

work and identify pathways of progression for his learners.   
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Dr Cynthia C Selby (c.c.selby88@gmail.com) 

Bay House School and Sixth Form College (Computing Teacher) 

Southampton Education School, University of Southampton (ITE Tutor) 

Technology, Pedagogy and Education: Editor's Report 
Technology, Pedagogy and Education (TPE) is the journal of the Association and is published by 
Routledge Taylor and Francis, with whom we have just signed a new five year contract.  The 
journal is international in scope and as of 2015 will be published five, rather than four, times per 
year. 

During 2014, we received over 200 new paper submissions from around the world. These dealt 
with contexts ranging from early years to professional and workplace learning; reporting data 
collected using qualitative and quantitative methods (as well as 'mixed method' studies); and drew 
on a wide range of theoretical frameworks. Unusually, we had two special issues in 2014, one on 
"Designing Physical and Digital Learning Spaces for the Future" and another on "Informed Design 
of Educational Technologies".  These have been well-received and represent significant 
contributions to debates about 'design' as an integral part of any thinking about learning 
technologies.  The introduction of new curricula provided a framing for the final issue of the year, 
and a number of articles in that issue critically engaged with some of the assumptions are made 
about the availability of digital technologies and the roles that they play in the lives of young 
people.  Tellingly, these have rapidly become amongst the most downloaded papers from the 
journal website in 2014. 

Plans for 2015 include a 'virtual special issue' - a 'best-of' collection aimed at readers and potential 
new readers working in initial teacher education and training, and a special issue exploring the 
role of learning technologies in African educational systems and settings.   

Although TPE is selective in the articles it accepts (about i in 5 of the initial submissions are 
accepted following a two-stage review process) the editorial team are keen to encourage new 
researchers and authors, and are always willing to discuss potential contributions informally prior 
to submission.  If you would like to take advantage of this support, please email the editor, Patrick 
Carmichael (patrick.carmichael@beds.ac.uk) in the first instance. 

Patrick 

Professor Patrick Carmichael 
Faculty of Education and Sport, University of Bedfordshire 
Website: http://www.patrickcarmichael.co.uk 

http://eprints.soton.ac.uk/356481/
https://exchange.shu.ac.uk/owa/redir.aspx?C=DBq2PwpIjUKuvbosTF9J8fHt4AOeGdIIMWbKAlEdE8LVv7GkTkqCEvuv5VLW15akhPuoQrfjDP4.&URL=mailto%3ac.c.selby88%40gmail.com
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 www.MESHGuides.org  

Education Futures Charity (UK 1157511)  

E:enquiries@MESHguides.org  

Twitter @meshguides T: UK+7568520447  

Knowledge Hub online community  

12 February 2015  

Dear colleague  
Would you like to harness the benefits of readily accessible evidence-based practice? Teachers 
around the world are being expected to demonstrate evidence-based practice. We are an 
international group of educators who have been experimenting with how we can use online tools 
to share research-based pedagogic knowledge. You are invited to test out the freely available 
materials that we are developing called ‘MESHGuides’ which are intended to underpin 
professional judgement with evidence. These are online summaries of research translated to 
relate to classroom practice.  
Our goal is for all teachers anywhere to be able to access evidence-based knowledge relevant to 
the classroom, covering key concepts, for all learners. Currently such knowledge is scattered. This 
is a major task but our previous experiences as authors and in developing web resources and 
textbooks for teachers, over decades, means we are confident that this can be achieved through 
collective effort.  
MESHGuides, published as concept maps, are submitted by individuals and groups of educators to 
enquiries@meshguides.org and are then quality assured by specialist editorial boards. Guides can 
be added to/updated as agreed by the authors and a relevant editorial board.  
You can find examples of MESHGuides on the teaching of spelling, supporting reluctant writers 
(Maths and English), special educational needs, building community literacy and various other 
aspects of literacy, mathematics, neuroscience, tablets/iPads, science and so on. You may be 
interested in a different form of Guide which is a summary of a recent UNESCO report on Living 
Together. Guides on Physical Education, English as an Additional Language, Dyslexia and the use of 
Roamer Programmable Turtles are currently in their final stages of being tested by teachers and 
students. Visual literacy, Curriculum Alignment, Achievement for all 3As, School Dropout, inclusive 
schooling and Attachment Theory are having final edits following the editorial review processes. 
Improving literacy in Uganda, Teaching of deaf and hearing impaired children and 
Entrepreneurialism MESHGuides are among the hundreds under development.  
To be kept updated as new guides are published you have a number of options. Please sign up to 
the online community and set alerts to receive email updates; follow MESH on Twitter 
@meshguides; register for the newsletter on the front page of www.meshguides.org or link to the 
Facebook page.  
We hope you find the Guides helpful. Please forward this invitation to others. You are also invited 
to Get Involved. MESH is part of the Education Futures Collaboration: a charity set up by 
educational organisations. The Guides are in a variety of styles as we are experimenting with 
different forms. We are working to translate Guides to and from various languages so that we can 
all benefit from knowledge from other countries. Please feedback your views. We look forward to 
hearing from you.  
 
Yours faithfully  
Prof. Marilyn Leask, Chair: Education Futures Collaboration 
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Policy & practice: developing digital citizenship  - a one day 
international seminar  
There will be a co-badged international seminar in association with the International 

Baccalaureate (IB), International Federation for Information  and Processing (IFIP), Information 

Technology in Teacher Education  (ITTE), MirandaNet, Education Futures Centre (EFC), British 

Education Research Association Special Interest Group (BERA SIG - policy & practice) taking place 

at the London Knowledge Lab on 24th February that will discuss policies that focus on “Towards 

tomorrow's successful digital citizens:”  

The provisional themes of the three sessions are:  

 What makes a successful digital citizen? 

 What is the relationship between computer science, social informatics and digital wisdom? 

 How can we ensure the professional development of successful digital citizens?.  

The think tank is being coordinated by Christina Preston (MirandaNet/ITTE), Richard Taylor (IB), 

Diane Whitehouse (IFIP) and Sarah Younie (De Montfort University/ITTE/BERA SIG). 

The event is by invitation and self funded. Negotiations are in place to publish the outcomes on 

MirandaNet, the London Knowledge Lab website, the ITTE website and in other academic 

publications 

Dr Sarah Younie 

Reader: De Monfort University 

Alison's Google Gleanings 

Some useful stuff through from my links with Teach First. Firstly, a useful document written by 

Simon Peyton-Jones to explain his thinking behind the NC PoS for Computing, at:  

http://community.computingatschool.org.uk/resources/2936.  

There’s also, Quickstart computing that you may already know about: 

Computing At School has produced a new resource to help primary and secondary teachers in 

England get to grips with the new computing curriculum which was introduced in September. 

Funded by Microsoft and the Department for Education QuickStart Computing is a comprehensive, 

national programme designed to help primary and secondary teachers to plan, teach and assess 

this brand new subject. Find out more and download ALL resources from 

http://www.quickstartcomputing.org. See also the Launch video at 

https://www.youtube.com/watch?v=OZSitPZAhms  

(With thanks to Margaret Wright at the IoE for these. 

Spring Reading 
 
As I am a good mother (just ask my sons!) I reread Steinbeck’s ‘Of Mice and Men’ so as to be able 

http://community.computingatschool.org.uk/resources/2936
https://exchange.shu.ac.uk/owa/redir.aspx?C=0irR1fNKMkGcnUDtm8doURNO7GEOGNIIp-7w9hfFGjxxQHQAo6Qtu-bn6g6Vgi78lpAZi1qurCY.&URL=http%3a%2f%2fwww.quickstartcomputing.org%2f
https://exchange.shu.ac.uk/owa/redir.aspx?C=0irR1fNKMkGcnUDtm8doURNO7GEOGNIIp-7w9hfFGjxxQHQAo6Qtu-bn6g6Vgi78lpAZi1qurCY.&URL=https%3a%2f%2fwww.youtube.com%2fwatch%3fv%3dOZSitPZAhms
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to converse with my youngest who is doing it for his GCSE. It took me a while to warm up to it 
again, the language is not so easy to get your head round at times – but well worth it in the end. 
You can see why so many teachers are upset about losing it as a text – it covers a whole range of 
very real issues, racism, poverty, the working class. I’m not sure Jane Austen will be able to do 
this in quite the same way… 
 
I also read Hosseini’s latest ‘And The Mountains Echoed’. Not always an easy read due to the 
time changes but well worth it in the end, although I have to say it seems to finish weakly – well 
more weakly than I thought it would. Must be me.  
 
And now I’m on with Bulgakov’s short stories – some of which were not printed in English til after 
his death. It may be my age, but I’m not enjoying them as much as I used to… 
 
Alison Hramiak 
A.Hramiak@shu.ac.uk 

 

Web Wanderings 
Just before Christmas the yougov.co.uk/profiler#  got a fair bit of coverage – could be used to 
show how aggregation of (limited) data can lead to fallacious conclusions. 

Teaching about how easy it is to find out about people? Then www.freeelectoralroll.co.uk could be 
useful. 

There’s a github directory of programming books at github.com/vhf/free-programming-
books/blob/master/free-programming-books.md . Another tool for teaching Python at rur-
ple.sourceforge.net. You should all be aware of primary.quickstartcomputing.org and 
secondary.quickstartcomputing.org by now. 

More programming tutorials at codingground.tutorialspoint.com and a circuit simulator at 
kazuhikoarase.github.io/simcirjs. SWI-Prolog at swish.swi-prolog.org/example/kb.pl . (I remember 
doing Prolog in the days of MEP.) 

Play around with Euclidian Geometry at euclidthegame.com/Tutorial. 

Autodesk has a free downloads section at www.autodesk.com/education/free-software/all . 

Anyone tried the free version of Fusion? www.blackmagicdesign.com/products/fusion. (Broadcast 
quality visual effects). 

Interesting news aggregator at theconversation.com/uk  - has an education tab. And of course 
Merlin John is at www.agent4change.net. 

Bit of culture – art and literature at fivedials.com/fivedials  - free journal/magazine from Hamish 
Hamilton. Edward Hopper turnable page journal at www2.tate.org.uk/edwardhopper. 

Not silly but alternatively useful – ‘27 Diagrams That Make Cooking So Much Easier’ at 
www.buzzfeed.com/christinebyrne/cooking-charts#.scw0MLMjO  (warning has sidebar links that 
may be unsuitable in some contexts). 

Finally a reminder to monitor Give Away of the Day-  www.giveawayoftheday.com - for useful PC 
apps – InPaint was a recent freebie (lets you remove objects from jpgs and does it really well). 
Need to install and register on day of release – nb runs on US time. Also features iPhone and 

https://yougov.co.uk/profiler#/
http://www.freeelectoralroll.co.uk/
https://github.com/vhf/free-programming-books/blob/master/free-programming-books.md
https://github.com/vhf/free-programming-books/blob/master/free-programming-books.md
http://rur-ple.sourceforge.net/
http://rur-ple.sourceforge.net/
http://primary.quickstartcomputing.org/
http://secondary.quickstartcomputing.org/
http://codingground.tutorialspoint.com/
https://kazuhikoarase.github.io/simcirjs/
http://swish.swi-prolog.org/example/kb.pl
http://euclidthegame.com/Tutorial/
http://www.autodesk.com/education/free-software/all
http://www.blackmagicdesign.com/products/fusion
http://theconversation.com/uk
http://www.agent4change.net/
http://fivedials.com/fivedials/
http://www2.tate.org.uk/edwardhopper/
http://www.buzzfeed.com/christinebyrne/cooking-charts#.scw0MLMjO
http://www.giveawayoftheday.com/
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Android apps. 

New on the bookshelf 
It’s rare now that I read anything other than on my Kindle paperwhite. One of the few problems 

I’d had was when on a plane during take-off and landing; so I was recently pleased to discover that 

Monarch, operating  a new Airbus, was letting you continue to read (provided wifi was turned off) 

– somehow landing had always coincided with a critical piece of text. 

I have been reading a ‘real’ book, and a hardcover at that too. Grayson Perry’s 2013 Reith Lectures 

are available as Playing to the Gallery (Particular Books). The ‘Essex transvestite potter‘ takes you 

through how he views the ‘art establishment’, punctuating his text with a range of small images 

that illustrate well the points he is making. “Perhaps art is ultimately all about the personal 

experience, the reaction you have to it, the reaction I have to it; they won’t be the same, but we 

are having a reaction.” (p73) Aren’t hardcover books hard to hold open when you’re used to using 

a Kindle! 

The mix of read books seems more varied this time. Yes I’ve read some detective fiction but also 

some other genres too.  

I enjoyed Lindsey Davis’ Enemies at Home (Hodder), the second Flavia Albia mystery – not Falco 

but still set in the same Roman context. Having a female lead does mean that a different view of 

the world behind the crimes can be explored. In this story a newly married couple have been 

murdered and the slaves are accused of not doing enough to save them (and will hence be put to 

death). Flavia is engaged to investigate their involvement, discovering the hidden complexity of 

the household. 

Without Trace by Katherine John (Accent Press) is a far more complex (and less convincing) 

detective story involving missing doctors, pierrots, a ruined pier and an expensive clinic. Aspects of 

the story could happen, but in this combination it seems unlikely. 

I’d enjoyed Filth by Jane Gardam  so was looking forward to The Man in the Wooden Hat (Abacus), 

the second book in the trilogy. This is told from the viewpoint of the original protagonist’s wife 

and is a tale of lost love and missed opportunities. I have the final book and am curious to know 

how this will be focussed. 

Chris Stewart’s Last Days of the Bus Club (Sort of Books) is a set of shorter tales from this ex Genesis 

drummer, and now small holder and sheep shearer in Andalucia. He is a captivating writer and the 

stories are interesting if a little ‘thin’. Unfortunately it doesn’t really match the quality of the original 

Driving over Lemons. 

Some books just trap you with the title; Mr Penumbra’s 24-hour Bookstore by Robin Sloan (Atlantic) 

is one such book. This is a whimsical book I suppose somewhat in the style of Tom Holt. Suffice to 

say it’s not the books themselves but where they are held that leads to a mystical and secret society 

via Silicon Valley. On a recent holiday a paper version was in the collection left in the villa. It is mostly 

plausible if extremely unlikely – give it a try if you like this sort of thing. 

Neil Stanley – n.r.stanley@ntlworld.com 
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